Becoming & Educational Concepts of Freedom & Discipline
Introduction

The question of being and becoming was one of the central discussions in the history of philosophy. As a result philosophers speak of three major shifts in the history of philosophy: 1) Being – Becoming, 2) Being, 3) Being – Becoming. Though Heraclites is named as the philosopher of becoming, we have references in his writing where he favors the notion of being. Though he was the proponent of the idea of eternal becoming
, by presenting an eternal principle
, fire, as the original principle and as the basis of his thought he was also in support of the notion of being. However, we see in Parmenides a radical denial of becoming and a radical option for being. For him, “only being is, and nothing absolutely is not.” Aristotle too speaks of the permanent and dynamic nature of existence. His view on motion (kinesis) is the process in view of achievement. According to him, “actuality is in the process of becoming and perishing and never really is.” Coming to the Indian context, we have the words Brahman and Rita that suggest dynamic reality. But for the Buddhists, “there is no Being at all, and the only reality is becoming.”

Whitehead formulated his metaphysics of becoming (organism) in contrast to the materialistic outlook of nature. According to Whitehead, the philosophy of Locke influenced the formation of a static notion of reality. For Locke, one primary substance cannot be a component in constituting the nature of another primary being and the Aristotle’s logic that emphasized metaphysics alone resulted in the bifurcation of nature. The scientific materialism concerns a scientific cosmological vision of the universe. What is fundamental in the cosmos is matter, mere brute matter – senseless, valueless and purposeless and the course of nature follow a fixed routine and so it is mechanical. 

My attempt in this paper is to discuss some of the Whiteheadian ideas that he discusses as part of his theory on becoming in relation with the concepts of freedom and discipline which he presents in his work The Aims of Education and Other Essays. For Whitehead, education is to live, to live better and live well.
1. Becoming, Freedom & Discipline
According to Whitehead, an actual entity exists only in the becoming. All things are involved in the creative advance of the universe, that is, in the general temporality which affects all things, even if at all times they remain self-identical. One of the most important and all pervasive characteristics of the realities of the world is the transition of things, or, in other words, “the passage one to another.” The very essence of real actuality is process, according to Whitehead. Therefore one can understand any actuality only in terms of its becoming and perishing. No actuality can be static stuff.
 


Whitehead’s philosophy of organism is based on the fundamental unity of being which the principle of relativity explicates. His idea of universal relatedness is developed in defiance of Aristotle who said that a substance is not present in another subject. However, the principle of relativity states that an actual entity is present in other actual entities. Whitehead maintains that the philosophy of organism is devoted to elucidate the notion of “being present in another entity”. It is the principle of becoming and the inter-dependent nature of the individual actualities that a makes a metaphysics of becoming. 

Freedom is not merely the openness to possibilities and the capability of selecting among them. It is also the positive selection of data, which is the precondition of every creative event. The richness of an act of experience is related to the variety of data available to it for incorporation into its own reality. Hence, the creative side of education requires the maximum freedom possible. Novel syntheses and new ideas are realized only through assessing and incorporating the claims of diverse data and various points of view under the guise of wisdom.

But just as the painter who mixes all the colors on his palate ends up with black, a non-color, so too the admission on an equal basis of all past data into the new moment of experience destroys the creative possibilities of the experience. (AE, 30)


Some focus is necessary for every new event, and that focus requires our putting aside some possibilities in order to realize others. Thus are created new events of value. As Whitehead writes, "There is no such thing as mere value. Value is the outcome of limitation. The definite finite entity is the selected mode which is the shaping of attainment; apart from such shaping into individual matter of fact there is no attainment." (SMW, 94) Freedom and limitation, therefore, are not antithetical concepts for Whitehead.
2. Microcosmic and Macrocosmic and Educational Event
Whitehead’s philosophy may be viewed as philosophy of two becoming: a micro process and macro process – the becoming of an actual occasion and the becoming of the universe. An educational event is, in the spirit of Whitehead, simultaneously both microcosmic and macrocosmic. It refers to each individual moment of experience as well as to the larger events, or "epoches," that are the sum of given groups of subordinate events. It is both the momentary insight and the life of the scholar. Remember that Whitehead, although generally considered to be a process philosopher, defines his own thinking as "a philosophy of organism." Every actual entity is the product of other entities. It becomes part of a subsequent entity and part of the larger set of data that constitute the cosmic, or epochal entities. In Whitehead's most famous summary of his metaphysics, "The many become one and are increased by one." (PR, 26) Organisms are, therefore, both spatial and temporal coordinates.
In the educational process, therefore, each moment deals with freedom and discipline, as does each epochal event. Freedom and discipline are implied in the creation of new value. To illustrate, the pianist who is practicing a Beethovan sonata has cut himself off, at least for the moment, from playing Bach or Bartok. This is the first aspect of his discipline. Furthermore, his disciplined attention to the sonata allows him the freedom to understand and interpret the work. Finally, the satisfaction that results is the consequence of his freedom to accept a particular level of performance as mastery, and his discipline is performing at that level.

3. Three Stages & Stages in Prehension

Whitehead speaks of freedom and discipline as elements in a rhythm containing three stages. In the "stage of Romance" the emphasis is on freedom. Interest is developed as one is excited by the possibility of pleasurable activity. It is essential that every educational event begins with romance. Even here, however, discipline is present in the cutting off of other possible romances.

As the freshness of romance wears away, a new craving grows. It is the desire for more precise knowledge, and it leads to the "stage of Precision." The emphasis now shifts to discipline, as one learns the right ways and the wrong ways to proceed and discovers the truths to be learned. Freedom here is the positive acceptance of the newly discovered truths. Whitehead notes that the best discipline is self-discipline, and that this can only be acquired by a wide use of freedom. (AE, 35)

The final stage is the "stage of Generalization." This stage again places emphasis on freedom, as one looks for ways to use one's knowledge. But there is also discipline. The focus shifts to the future, as the educational event contributes its datum to subsequent events. "After all," Whitehead writes, "the whole affair is merely a preparation for battling with the immediate experiences of life, a preparation by which to qualify each immediate moment with relevant ideas and appropriate actions. An education which does not begin by evoking initiative and end by encouraging it must be wrong." (AE, 37)

Clearly, these stages in Aims of Education have a definite similarity to the three phases in the concrescence of an actual occasion. It is the theory that substantiates his claim that “the nature is a structure of evolving process. The reality is the process. In the concrescence of an actuality what occurs is the prehension of the data. What constitutes the content of the growing together in the act of concrescence is what is acquired or seized in the act of prehension. One of the easy ways to understand prehension is to understand it from its receptive, responsive and integrative phases. In the first phase the understanding is that concrescence is initiated with the reception/grasping of the objective data presented to it. It is the physical prehension, for it provides the physical basis for a concrete occasion. In the second phase what is considered is how we react and respond to what we receive from the objective past. The way we respond and the attitude with which we react determine our future and contribute to novelty and individuality. In the Integrative phase we have the integration of the first and second phases of prehension that is necessary to form the actual occasion into a subjective unity.

Conclusion
What conclusions can be drawn from a study of Whitehead’s philosophy of education? First, his philosophy of education seems very consistent with his overall philosophy: it is a specification of his most generalized ideas. This suggests that for Whitehead, educational philosophy is not something distinct and separate from general philosophy, but an integral application of it.

Secondly, and more specifically, Whitehead suggests a way of integrating the polarities of freedom and discipline. So frequently, these two concepts serve as rallying points for opposing philosophies. But, as Whitehead demonstrates, freedom without discipline is neither liberating nor creative.

Thirdly, the criteria by which the entire educational process is evaluated ought to be the same as those used to evaluate individual educational events, or “drops of educational experience.” This idea is derived from the organic nature of Whiteheadian thought, i.e., that every event is the composite of other events, and that every event is a datum for other, higher order events.
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� According to Heraclites, “ One cannot step twice into the same river…nor can one twice take hold of moral substance in a stable condition; for by the quickness and swiftness of its alteration it scatters and gathers – at the same time it endures (brings together) and dissolves, approaches and departs” (Robinson, Heraclitus: Fragments A Text and Translation, 91). (Taken from the class notes of Dr. Padiyath)


�  Heraclitus also speaks of “hidden harmony is superior to the visible” and “Although it changes, it is at rest” (Robinson, Heraclitus: Fragments A Text and Translation, 54 & 84). (Taken from the class notes of Dr. Padiyath)


� From the class notes of Dr. Padiyath, 20-23.


� From the class notes of Dr. Padiyath, 25 – 27.
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