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 Proficiency in solving mathematical problems is essential for preservice 

elementary teachers, as they will teach foundational math concepts and 

foster problem-solving abilities among young learners. However, many 

studies found low problem-solving performance among preservice teachers. 

In line with this, the present study examined how problem-solving 

disposition relates to the performance of preservice elementary teachers, 

conducted at a selected higher education institution in Nueva Ecija, 

Philippines, with 134 participants. The study utilized a mathematical 

problem-solving disposition and beliefs scale questionnaire and a problem-

solving test scored using the identify, define, explore, act, and look (IDEAL) 

model. Results indicated an average problem-solving disposition and high 

problem-solving performance among preservice teachers. Linear regression 

analysis showed that overall problem-solving disposition is a predictor of 

performance. Further, stepwise regression analysis revealed that two 

disposition parameters, mathematical mindset (β = 2.413, p < 0.01) and 

community of practice (β = 1.866, p < 0.01), significantly predicted 

problem-solving performance. These findings show the significance of 

developing a problem-solving disposition, mindset, and learning 

communities to improve future teachers’ problem-solving ability by 

providing more learning opportunities, interdisciplinary problems, and social 

engagements. 
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1. INTRODUCTION 

Teaching problem-solving skills to young learners is vital to the mathematics curriculum. 

Cultivating problem-solving skills boosts mathematical proficiency and advances 21st-century skills, 

including critical thinking, creative thinking, and conceptual reasoning [1], [2]. In this sense, preservice 

elementary teachers must be proficient in solving math problems since they will be responsible for teaching 

basic math concepts and cultivating problem-solving skills among young learners. Hence, assessing the 

problem-solving abilities of preservice elementary teachers is crucial to determining the effectiveness of their 

training in developing both problem-solving skills and knowledge of teaching content [3]. This evaluation 

shows their proficiency in problem-solving and gives insights into how well they can engage students using 

inquiry-based learning methods in science and math [4]. Understanding their ability towards problem-solving 

contributes to the quality of education young learners will receive in these foundational subjects. Further, 
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teachers’ problem-solving skills should be given attention in mathematics teaching as they directly influence 

the problem-solving abilities of the students [5]. 

However, preservice teachers’ problem-solving skills are inadequate. In the Philippines, for 

instance, a study found that preservice elementary teachers exhibited low performance on a problem-solving 

test [5] and that many preservice teachers believe that they cannot do mathematics, which can highly impact 

their problem-solving abilities [6]. The same problem occurs even in other countries. In Indonesia, a study 

reported that most students failed to reach adequate proficiency in problem-solving [7]. In the USA, it was 

found that only a few preservice teachers could correctly answer a multistep fraction word problem, showing 

a lack in their ability to solve problems better than other subjects [8]. Further, in Spain, it was observed that 

preservice teachers faced difficulties with mathematical content, particularly when solving multistep 

problems [9]. These findings underscore preservice teachers’ challenges in effectively solving mathematical 

problems. 

Aligned with this, several factors, such as disposition, could influence an individual’s problem-

solving performance. Disposition refers to individuals’ attitudes, perceptions, and qualities, which play a 

crucial role in various contexts, such as teaching, learning, and professional practice [10]−[12]. In other 

words, individuals’ inherent tendencies or qualities shape their approach to tasks and relationships. In 

education, teacher dispositions are the moral virtues or qualities that shape how teachers engage with students 

and colleagues [13]. Likewise, in mathematics education, dispositions are recognized as essential to being a 

critical thinker and are crucial for developing critical thinking skills [14]. 

In the present study, disposition was specified as problem-solving disposition. The problem-solving 

disposition refers to an individual’s inclination, beliefs, attitude, confidence, and willingness to engage in and 

persist with problem-solving activities [15]−[19]. Problem-solving involves actively seeking solutions for 

challenging situations that are difficult to resolve [20]. When students encounter an unfamiliar or complex 

problem, they should possess a strong drive and motivation to find a resolution. Additionally, they should 

believe in their ability to succeed in that mathematical task and other related tasks. Further, these dispositions 

are often related to performance [21]−[23], implying that having a high disposition toward problem-solving 

helps individuals solve mathematical problems. The development of a variety of cognitive and emotional 

mathematical abilities, including problem-solving techniques, mathematical communication, and conceptual 

understanding, is positively influenced by a mathematical disposition [24]. This implies they are likelier to 

foster and enhance mathematical abilities by establishing a mathematical disposition as a foundational aspect. 

To date, there are immense studies on problem-solving performance. In particular, Cansoy and 

Türkoğlu [25] found that preservice teachers’ ability to think critically and solve problems predicts how 

effective they are in engaging students, using teaching methods, and managing classrooms; Pentang et al. 

[26] examined the creative thinking and problem-solving abilities of preservice teachers in statistics, and 

Mariano-Dolesh et al. [6] emphasized the significance of the mindset and conceptual understanding levels of 

preservice teachers in the context of problem-solving. Likewise, extensive studies have also been conducted 

on the mathematical disposition in general and linked to learning outcomes [27], [28]; mathematical literacy 

[29]; learning environment [30]; and instructional methods [31], [32]. However, the problem-solving 

disposition and its ability to predict problem-solving performance in the context of preservice elementary 

teachers remains unexplored. Hence, the present study examined the relationship between the independent 

variable (mathematical problem-solving disposition) and the dependent variable (mathematical problem-

solving performance). Guided by the previous studies, the researcher aimed to answer the primary research 

inquiry: Do preservice elementary teachers’ mathematical problem-solving dispositions predict their 

problem-solving performance? 

 

 

2. METHOD 

This study used descriptive-correlational design to address the research inquiry to determine the 

relationship between mathematical problem-solving dispositions and preservice elementary teachers’ 

performance. Descriptive design was used to describe the mathematical problem-solving dispositions and 

level of problem-solving performance of the preservice elementary teachers. Additionally, correlational 

design was used in determining the relationship between the variables, specifically between the problem-

solving disposition and problem-solving performance. Before data gathering, informed consent was obtained 

from all individuals involved, outlining the purpose of the research, the voluntary nature of participation, and 

the confidentiality measures. The ethical considerations were also applied as the conduct of the study was 

subjected to ethical review from Central Luzon State University - Ethics Review Committee in Science City 

of Muñoz, Nueva Ecija, Philippines [ERC Code: 2023-500]. Moreover, random sampling was used in 

selecting participants. The targeted preservice elementary teachers are students taking Bachelor of 

Elementary Education at a particular higher education institution in Nueva Ecija, Philippines, from the first to 
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fourth year, for 134 participants. The central focus of this study was directed towards preservice elementary 

teachers, as they assume a crucial role in becoming practitioners responsible for establishing the foundations 

of mathematical knowledge among learners. 

The instrument utilized in this study is divided into two parts. The first part is the mathematical 

problem-solving dispositions and beliefs scale, an adopted scale [33]. It is composed of a 40-item scale, 

which the preservice elementary teachers rated from one to six (1 for strongly disagree, 2 for somewhat 

disagree, 3 for slightly disagree, 4 for slightly agree, 5 for somewhat agree, and 6 for strongly agree). It is 

subdivided into six constructs: i) mathematical mindset (Cronbach’s alpha = 0.878); ii) mathematical 

problem-solving perseverance (Cronbach’s alpha = 0.907); iii) mathematical revision and refinement 

(Cronbach’s alpha = 0.879); iv) mathematical communities of practice (Cronbach’s alpha = 0.783);  

v) problem-solving processes (Cronbach’s alpha = 0.738); and vi) problem-solving utility (Cronbach’s alpha 

= 0.874). The constructs were developed by reviewing previous problem-solving studies [34]−[37]. 

The second part is the mathematical problem-solving test, a researcher-made five test items from 

mathematics in the modern world (MMW), all non-routine problems. In the test, most preservice elementary 

teachers used the following strategies taught in MMW: making a tree diagram, looking for a pattern, working 

backward, and using tabular methods. The identify, define, explore, act, and look (IDEAL) problem-solving 

model, developed by Bransford and Stein [38], was used as a guide to answer the problems. It consists of five 

steps: identifying problems, defining goals, exploring strategies, anticipating outcomes before acting, and 

looking back and learning as shown in Figure 1. Moreover, an adopted scoring guide using IDEAL problem-

solver indicators was applied to measure preservice elementary teachers’ problem-solving performance [39]. 

There are five indicators with two points each. Therefore, preservice elementary teachers can receive a 

maximum of ten points per item, adding up to a total of 50 points. 

 

 

 
 

Figure 1. IDEAL model 

 

 

This research employed various data analysis techniques according to the study’s objectives. 

Descriptive statistics, including weighted mean and standard deviation, were used to assess the mathematical 

problem-solving disposition of preservice elementary teachers. The computed means for mathematical 

problem-solving dispositions were transmuted to qualitative description: below average (1.00 to 2.67), 

average (2.68 to 4.34), and above average (4.35 to 6.00). Moreover, problem-solving test scores, using the 

IDEAL model, were also transmuted into qualitative descriptions to evaluate aspiring elementary teachers’ 

problem-solving abilities, ranging from below average (0.00 to 1.67), average (1.68 to 3.34) to above average 

(3.35 to 5.00). Additionally, a linear regression analysis assessed if overall problem-solving disposition 

predicts performance. Finally, a stepwise multiple regression analysis determined which parameters of 

mathematical problem-solving disposition best predict the respondents’ problem-solving performance. 

 

 

3. RESULTS AND DISCUSSION 

This study investigated the predictive role of problem-solving disposition in the problem-solving 

performance of preservice elementary teachers. Despite the extensive studies linking mathematical 

disposition to performance, problem-solving disposition still needs to be explored. Hence, utilizing the scale 

developed by Barrett [33], the study tested the influence of problem-solving disposition through the six 

parameters: mathematical mindset, problem-solving perseverance, revision and refinement, communities of 

practice, problem-solving utility, and valuing problem-solving processes. 

 

3.1.  Preservice elementary teachers’ levels of mathematical problem-solving disposition 

Table 1 illustrates the mathematical problem-solving disposition levels among preservice 

elementary teachers, assessed across various parameters. Mean scores reveal insights into their overall 

attitudes and approaches to mathematical problem-solving. High mean scores in mathematical mindset 

(4.58), mathematical revision and refinement (4.43), and problem-solving utility (4.39) suggest a strong 

positive disposition in these areas. Preservice elementary teachers embrace a positive mindset, refining their 

mathematical understanding and recognizing the utility of problem-solving strategies, which are crucial for 
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effective teaching and student engagement in mathematics. However, parameters like mathematical problem-

solving perseverance (4.12), mathematical communities of practice (4.03), and valuing problem-solving 

processes (4.19) show slightly lower mean scores, indicating room for improvement in terms of 

perseverance, fostering communities of practice, and emphasizing the value of problem-solving processes. 

The result also shows that preservice elementary teachers exhibit an average overall problem-

solving disposition, consistent with the previous studies showing that preservice elementary school teachers’ 

beliefs about mathematical problem-solving were average [40], [41]. This result might be attributed to 

several factors, including preservice elementary teachers’ academic and experiential backgrounds, which 

may vary widely. While some may enter teacher education programs with a strong foundation in mathematics 

and problem-solving skills, others may have limited exposure or confidence in these areas [42]. This can be 

rooted in their tracks during senior high school, including general academic strands, humanities, and social 

sciences. 

 

 

Table 1. Levels of mathematical problem-solving disposition of the preservice elementary teachers 
Parameters of disposition Mean Verbal description 

Mathematical mindset 4.58 Above average 

Mathematical problem-solving perseverance  4.12 Average 

Mathematical Revision and Refinement 4.43 Above average 
Mathematical Communities of Practice 4.03 Average 

Problem-solving utility 4.39 Above average 
Valuing problem-solving processes 4.19 Average 

Overall disposition 4.29 Average 

Legend: below average (1.00 to 2.67), average (2.68 to 4.34), and above average (4.35 to 6.00) 

 

 

Moreover, the levels of problem-solving dispositions of preservice teachers can be influenced by 

their opportunities to learn mathematical courses. A study found that by providing learners with more 

opportunities to learn related to mathematical procedural tasks, they tend to believe they have complete 

control of their success [43]. This implies that dispositions can be developed after engaging with more 

learning opportunities. Interestingly, back in 2011, Tatto and Senk [44] reported that Filipino future primary 

teachers have the highest opportunities to learn compared to other countries such as Chinese Taipei, 

Singapore, Spain, Switzerland, and the United States. However, in the updated curriculum, the only available 

elementary-level mathematics courses are MMW and two other courses about teaching mathematics. This 

reduced exposure to mathematics courses implies a lack of exposure to real-world problem-solving scenarios, 

which may have led to an overall average disposition of preservice elementary teachers. 

 

3.2.  Preservice elementary teachers’ levels of problem-solving performance 

Regarding problem-solving performance, the study found that most respondents performed well 

using the IDEAL model as shown in Table 2. Out of 134, 96 respondents have above-average performance, 

while few showcased average (32) and below-average (6) problem-solving abilities. This result aligns with 

the findings that the preservice elementary teachers achieved satisfactory problem-solving performance [45]. 

Still, it contradicts several studies that reported poor performance among preservice teachers [5]−[9]. This 

intriguing outcome could arise from the types of problem-solving tests administered to the participants and 

the methodologies employed. In the present study, the participants have already taken a preparatory course 

for non-routine problems MMW before the study, resulting in a high level of performance. This is because 

non-routine problems allow individuals to explore and not solely rely on memorizing formulas. This result 

can be linked to the findings of Barham [46], who also gave non-routine problems after the participants’ 

exposure to different strategies such as pattern making, tabular method, and logical reasoning and found that 

most of the preservice elementary teachers solved the given problems. Maulana and Yuniwati [47] also 

argued that learners should be trained to solve non-routine problems, allowing them to undergo unique 

mathematical processes. 

Two ideas can be generated from this result: exposure to strategies in solving non-routine problems 

will help improve performance, and using a problem-solving model in solving problems, such as the IDEAL 

model, has resulted in better performance. Bransford and Stein [38] argued that the IDEAL model promotes 

awareness of the problem-solving processes, which is valuable when solving non-routine problems. 

However, this study did not explicitly tackle the comparison of other models, such as Polya’s. Hence, further 

study is recommended. Additionally, the study would like to suggest giving more problem-solving items, 

which can be divided into easy, average, and difficult, to properly assess the overall skills of preservice 

teachers, as a previous study reported that preservice teachers had satisfactory performance in different areas 

in the easy and average level of problems but performed unsatisfactorily on the difficult items [5] 
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Table 2. Levels of problem-solving performance of the preservice elementary teachers 
Level f % 

Above average 96 71.6 
Average 32 23.9 

Below average 6 4.5 

 

 

3.3.  Predictors of problem-solving performance 

To test the link between disposition and the respondents’ performance, linear regression analysis 

was utilized as shown in Table 3, and found that the overall problem-solving disposition is a significant 

predictor of problem-solving performance (β = 4.978, p < 0.01). It implies that an increase of one unit in 

problem-solving disposition is associated with an average increase of 4.978 units in problem-solving 

performance (y = 18.667 + 4.978x). It shows that despite the study’s focus on problem-solving unlike 

previous research about general math disposition, the result is still consistent that disposition affects 

mathematics achievement [22]. Recognizing the significance of problem-solving disposition as a predictor of 

problem-solving performance allows for targeted interventions for students who may struggle in this area. 

 

 

Table 3. Linear regression analysis result 
Predictor β p R2 

Constant 18.667 0.001 
0.361 

Problem-Solving Disposition  4.978 0.001 

Note: β: regression coefficient, p: significance of the regression model, and R2: regression model accuracy. 

 

 

Further, a stepwise regression analysis was conducted to test which, specifically among the six 

problem-solving disposition parameters, significantly influence performance as shown in Table 4. Results 

show that parameters such as “mathematical problem-solving perseverance”, “mathematical revision and 

refinement”, “problem-solving utility”, and “valuing problem-solving processes” failed to meet the criteria 

for being included in the model based on their p-values. Meanwhile, the two predictors that emerged as 

significant contributors were “mathematical mindset” and “mathematical communities of practice”. Thus, the 

equation of regression will be in this form: y = 21.223 + 2.413x1 + 1.866x2 with a coefficient of 

determination (R2) for the regression model of 0.451, indicating that the combination of “mathematical 

mindset” and “mathematical communities of practice (CoP)” accounted for 45.1% of the variance in 

problem-solving performance. This implies that those students with a high mathematical mindset tend to 

have high performance, and those with a strong disposition towards CoP also tend to excel in problem-

solving performance. 

“Mathematical mindset” is a positive predictor of problem-solving performance (β = 2.413,  

p < 0.001), indicating that individuals with a more positive and growth-oriented mindset toward mathematics 

were more likely to exhibit better problem-solving performance. This result aligns with the previous studies 

showing that mindset is positively associated with performance [6], [48]. It suggests that by fostering a belief 

in the malleability of intelligence and the capacity for growth, students can approach problem-solving tasks 

with resilience, persistence, and a willingness to embrace challenges. It also supports that an individual with 

a growth mindset achieves significant accomplishments [49]. Conversely, a negative mindset, such as lacking 

confidence in solving problems, may result in a lack of interest, fear, and avoidance of activities that may 

improve problem-solving skills [38]. In line with this, institutions may consider role modeling for the 

students. Social cognitive theory proposes that individuals learn not only from direct experiences but also 

from observing and emulating others [50]; in the educational context, a positive disposition towards problem-

solving and other academic tasks can be acquired by observing role models, receiving positive feedback, and 

developing a sense of self-efficacy. Higher education institution teaches education students to include 

motivation in their lesson plans. Still, they must consider that these students must also be motivated before 

their teaching internships, as this may develop a positive mindset among them. Individuals with confidence 

in their abilities and a positive attitude towards mathematics and problem-solving are more inclined to solve 

problems effectively. 

Likewise, “CoP” is also a positive predictor of problem-solving performance (β = 1.866, p < 0.001), 

suggesting that individuals who actively engage in mathematical communities and collaborative learning 

environments tend to demonstrate higher problem-solving performance. It aligns with the previous research 

findings that collaborative problem-solving in classroom instruction can substantially improve mathematical 

understanding and performance [51]. Further, CoP refers to individuals who share a common interest and 

engage in collective learning to achieve common goals. Research has indicated that such communities can 
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lead to practical meaningful effects, as learning, meaning, and identity within a community may lead to 

sustained practice, supporting that CoP can enhance performance [52]. Hence, a positive disposition towards 

participating in CoP allows individuals to learn from others, gain insights, stay updated on best practices, and 

engage in discussions, workshops, and other learning activities to help develop their performance. If teacher 

education programs do not provide sufficient opportunities for hands-on, collaborative problem-solving 

experiences, preservice teachers may not have the chance to develop and apply their skills fully. Thus, by 

providing a CoP where members collectively practice solving problems, the overall disposition of the 

participants will improve alongside their abilities to solve problems. 

This study supports the idea that individuals lack an inherent inclination for a preference in 

mathematics [53]. Since preservice elementary teachers are generalists, not all have a high disposition and 

background in mathematics. Research shows that preservice elementary teachers may have negative beliefs 

and anxiety about teaching mathematics [54]−[56], which may influence their classroom performance as 

future educators. Since problem-solving disposition can predict problem-solving performance, interventions 

can be made towards improving overall disposition to improve performance, contributing to mathematics 

education’s success. 
 

 

Table 4. Predictors using stepwise regression analysis 
Predictors β p R2 

Constant 21.223 0.000 

0.451 

Mathematical mindset 2.413 0.000 

Mathematical Communities of Practice 1.866 0.000 

Excluded variables   
Mathematical problem-solving perseverance 0.047 0.532 

Mathematical Revision and Refinement 0.191 0.075 

Problem-solving utility 0.113 0.970 
Valuing problem-solving processes 0.150 0.062 

 

 

This improvement can be done through several methods. Firstly, by providing more opportunities 

for them to learn the concepts and procedures of mathematics and exposing them to lots of problem-solving 

practices. Also, by encouraging them to reflect, revise, and refine their solutions by emphasizing the 

problem-solving process instead of the outcomes and creating social learning environments that 

collaboratively work on problems because engaging in such an environment will boost an individual’s 

motivation to complete tasks. Another is promoting cross-disciplinary problems that can tap into and align 

with students’ interests. Incorporating topics and challenges related to their passions makes students more 

likely to be engaged and motivated to tackle problems. Aside from these, literature offers some ways to 

improve problem-solving disposition, such as the use of learning tools from model eliciting activities [57], 

application of relating, experiencing, applying, cooperating, and transferring (REACT) strategy [17], 

participation in open-ended learning based on ethnomathematics [58], and engagement in metacognitive 

activities [59]. 

 

 

4. CONCLUSION 

Disposition significantly shapes the problem-solving skills of preservice elementary teachers. These 

positive dispositions impact the teachers’ problem-solving skills and create a conducive learning environment 

for students, fostering critical thinking and resilience. Their attitudes, beliefs, and personal attributes, 

particularly a positive mindset, adaptability, and perseverance, play a crucial role in how they handle 

challenges in the classroom. Prioritizing the cultivation of positive problem-solving dispositions among 

preservice elementary teachers, especially regarding mindset and community of practice, is essential for 

improving their problem-solving performance and, in turn, contributing to the development of effective and 

well-rounded educators who can positively influence their students’ future. Thus, it is recommended for the 

teacher education community, specifically, the instructors and policymakers, to design interventions and 

programs targeting mindset development and encourage peer-to-peer interaction and collaboration among 

preservice teachers. In this way, educational institutions can effectively prepare preservice elementary 

teachers regarding their problem-solving disposition and performance, equipping them with the necessary 

skills and mindset before engaging in practice teaching. The findings of this study are the product of the 

explored relationship between disposition and performance. However, it needed to thoroughly explore the 

varied educational backgrounds, including experiences, chosen tracks, and teaching methods during senior 

high school, which may influence their disposition and performance. Therefore, it is recommended for future 

research to investigate other factors about the respondents. Since this study is purely quantitative, it needed to 
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provide deeper contexts for the numerical data. Hence, it is suggested to employ mixed methods in the future 

by adding interviews or observations to enhance the understanding of the factors and the quantitative data. 

 

 

ACKNOWLEDGEMENTS 

The authors wish to acknowledge the support of the Department of Science and Technology 

Capacity Building Program in Science and Mathematics and Central Luzon State University for conducting 

this study. 

 

 

REFERENCES 
[1] Z. Szabó, P. Körtesi, J. Gunčaga, D. Szabo, and R. Neag, “Examples of problem-solving strategies in mathematics education 

supporting the sustainability of 21st-century skills”, Sustainability, vol. 12, no. 23, pp. 1–28, Dec. 2020, doi: 
10.3390/su122310113. 

[2] S. Tachie, “Meta-cognitive skills and strategies application: how this helps learners in mathematics problem-solving”, EURASIA 

Journal of Mathematics, Science and Technology Education, vol. 15, no. 5, Mar. 2029, doi: 10.29333/ejmste/105364. 
[3]  J. Jiang, Y. Zhang, Y. Jiang, and B. Xiong, “Preservice mathematics teachers’ perceptions of mathematical problem solving and 

its teaching: A case from China,” Frontiers in Psychology, vol. 13, Nov. 2022, doi: 10.3389/fpsyg.2022.998586. 

[4] C. Forbes, “Preservice elementary teachers’ adaptation of science curriculum materials for inquiry-based elementary science,” 
Science Education, vol. 95, no. 5, pp. 927-955, Mar. 2011, doi: 10.1002/sce.20444. 

[5] J. T. Pentang, “Determining elementary pre-service teachers’ problem solving performance and skills through sequential 

explanatory approach,” Master’s Thesis, Central Luzon State University, 2019. 
[6] M. L. Mariano-Dolesh, L. M. Collantes, E. D. Ibanez, and J. T. Pentang, “Mindset and levels of conceptual understanding in the 

problem-solving of preservice mathematics teachers in an online learning environment,” International Journal of Learning, 

Teaching and Educational Research, vol. 21, no. 6, pp. 18-33, Jun. 2022, doi: 10.26803/ijlter.21.6.2. 
[7] F. Saadati, G. Cerda, V. Giaconi, C. Reyes, and P. Felmer, “Modeling Chilean mathematics teachers’ instructional beliefs on 

problem solving practices,” International Journal of Science and Mathematics Education, vol. 17, no. 5, pp. 1009-1029, May 

2018, doi: 10.1007/s10763-018-9897-8. 
[8] Y. Çopur-Genctürk and T. Doleck, “Strategic competence for multistep fraction word problems: An overlooked aspect of 

mathematical knowledge for teaching,” Educational Studies in Mathematics, vol. 107, no. 1, pp. 49-70, Mar. 2021, doi: 

10.1007/s10649-021-10028-1. 
[9] M. López-Martín, C. Aguayo-Arriagada, and M. López, “Preservice elementary teachers’ mathematical knowledge on fractions as 

operator in word problems,” Mathematics, vol. 10, no. 3, Jan. 2022, doi: 10.3390/math10030423. 

[10] H. Sathorar and D. Geduld, “Reflecting on lecturer dispositions to decolonise teacher education”, Journal of Education, vol. 76, 
pp.108-127, Jan. 2019, doi: 10.17159/2520-9868/i76a06. 

[11] S. McDonough and A. McGraw, “Thinking dispositions for teaching: enabling and supporting resilience in context” in Cultivating 

Teacher Resilience, C. F. Mansfield, Singapore, Springer, 2020, pp. 69-83, doi: 10.1007/978-981-15-5963-1. 
[12] A. Behura and N. Naznin, “Teachers’ dispositions at tertiary level: An inquiry in the preparation of prospective professionals,” 

Mier Journal of Educational Studies Trends and Practices, vol. 6, no. 2, pp. 125-137, Nov. 2021, doi: 

10.52634/mier/2016/v6/i2/1430. 
[13] B. Jensen, E. Whiting, J. Hernández, X. Zhang, D. Pliego, and R. Sudweeks, “Becoming equitable educators: practical measures 

to support teachers’ dispositional growth,” Journal of Teacher Education, vol. 74, no. 4, pp. 299-314, Jun. 2023, doi: 

10.1177/00224871231183090. 
[14] J. T. Pentang, M. G. M. Caubang, A. M. L. Tidalgo, S. B. M., R. M. Bautista, M. D. D. Viernes, M. L. Bucad Jr., and J. C. 

Sercenia. “Demystifying the relationship between confidence and critical thinking in mathematics among preservice teachers in 

West Philippines.” European Journal of Educational Research, vol. 12, no. 4, pp. 1743-1754, Oct. 2023, doi: 10.12973/eu-
jer.12.4.1743. 

[15] G. Guswinda, P. Yuanita, and N. M. Hutapea, “Improvement of mathematical problem solving and disposition ability of mts 
students through strategies think talk write in cooperative learning in Kuantan Singingi regency,” Journal of Educational 

Sciences, vol. 3, no. 3, pp. 377-389, Sep. 2019, doi: 10.31258/jes.3.3.p.377-389. 

[16] I. Kusmaryono, H. Suyitno, D. Dwijanto, and N. Dwidayati, “The effect of mathematical disposition on mathematical power 
formation: Review of dispositional mental functions,” International Journal of Instruction, vol. 12, no. 1, pp. 343-356, Jan. 2019, 

doi: 10.29333/iji.2019.12123a. 

[17] D. Sari and D. Darhim, “Implementation of react strategy to develop mathematical representation, reasoning, and disposition 
ability,” Journal on Mathematics Education, vol. 11, no. 1, pp. 145-156, Jan. 2020, doi: 10.22342/jme.11.1.7806.145-156. 

[18] R. Marisa, Y. Santi, E. Yeni, and S. Nirmala, “Disposition analysis of elementary school students in mathematical problem 

solving,” Primary Jurnal Pendidikan Guru Sekolah Dasar, vol. 12, no. 1, pp. 147-151, Feb. 2023, doi: 
10.33578/jpfkip.v12i1.9588. 

[19] I. Fadillah and W. Wahyudin, “Mathematical problem-solving ability viewed from students’ mathematical disposition,” Formatif 

Jurnal Ilmiah Pendidikan Mipa, vol. 12, no. 1, pp. 47-62, Mar. 2022, doi: 10.30998/formatif.v12i1.9943. 
[20] G. Polya, How to Solve It, Princeton University Press, 1945. 

[21] A. O. Awofala, R. F. Lawal, A. A. Arigbabu, and A. O. Fatade, “Mathematics productive disposition as a correlate of senior 

secondary school students’ achievement in mathematics in Nigeria,” International Journal of Mathematical Education in Science 
and Technology, vol. 53, no. 6, pp. 1326-1342, May 2022, doi: 10.1080/0020739X.2020.1815881. 

[22] M. Hutajulu, T. T. Wijaya, and W. Hidayat, “The effect of mathematical disposition and learning motivation on problem solving: 

an analysis,” Infinity Journal, vol. 8, no. 2, pp. 229-238, Sep. 2019, doi: 10.22460/infinity.v8i2.p229-238. 
[23] R. Maya and S. Ruqoyyah, “Students’ mathematical problem solving ability and disposition using contextual teaching and 

learning approach,” Journal of Innovative Mathematics Learning, vol. 4, no. 1, pp. 12-21, Mar. 2021, doi: 

10.22460/jiml.v1i1.p31-40. 
[24] N. M. B. Gusau and M. M. Mohamad, “Problem solving skills based on IDEAL model in implementing undergraduate final year 

project,” Journal of Technology and Humanities, vol. 1, no. 1, pp. 26-33, Jun. 2020, doi: 10.53797/jthkks.v1i1.4.2020. 



J Edu & Learn  ISSN: 2089-9823  

 

Problem-solving disposition as a predictor of preservice elementary teachers’ … (Theresa G. Dangkulos) 

61 

[25] R. Cansoy and M. E. Türkoğlu, “Examining the relationship between prospective teachers’ critical thinking disposition, problem-
solving skills and teacher self-efficacy,” International Education Studies, vol. 10, no. 6, pp. 23-35, May 2017, doi: 

10.5539/ies.v10n6p23. 

[26] J. T. Pentang, L. Bacangallo, R. Buella, K. Rentasan, and R. M. Bautista, “Creative thinking and problem-solving: can preservice 
teachers think creatively and solve statistics problems?”, Studies in Technology and Education, vol. 1, no. 1, pp. 13-27, Nov. 

2022, doi: 10.55687/ste.v1i1.23. 

[27] K. Kamid, N. Huda, W. Syafmen, S. Sufri, and S. Sofnidar, “The relationship between students’ mathematical disposition and 
their learning outcomes”, Journal of Education and Learning (EduLearn), vol. 15, no. 3, pp. 376-382, Aug. 2021, doi: 

10.11591/edulearn.v15i3.17604. 

[28] M. Balala, S. Areepattamannil, and D. Cairns, “Investigating the associations of early numeracy activities and skills with 
mathematics dispositions, engagement, and achievement among fourth graders in the united arab emirates”, Large-Scale 

Assessments in Education, vol. 9, no. 1, Jun. 2021, doi: 10.1186/s40536-021-00106-4. 

[29] D. Azizah and V. Fadlikah, “Analysis of mathematical problem-solving ability in view of mathematical disposition”, Mathline: 
Jurnal Matematika Dan Pendidikan Matematika, vol. 8, no. 1, pp. 153-169, Feb. 2023, doi: 10.31943/mathline.v8i1.298. 

[30] M. Colita and R. Genuba, “School climate and mathematical disposition of grade 10 students”, International Journal of Trends in 

Mathematics Education Research, vol. 2, no. 4, pp. 173-178, Aug. 2019, doi: 10.33122/ijtmer.v2i4.75. 
[31] A. Mudrikah, N. Saefuloh, and A. Gintings, “Problem-based learning assisted by mathematics kit to increase students’ 

mathematical understanding and mathematical disposition”, Jurnal Pendidikan MIPA, vol. 21, no. 2, pp. 109-119, Jan. 2020, doi: 

10.23960/jpmipa/v21i2. 
[32] T. Kandaga, R. Rosjanuardi, and D. Juandi, “Prospective teachers’ perspective on the role of instructor in fostering their 

mathematical disposition” Jurnal Elemen, vol. 7, no. 2, pp. 336-350, Jul. 2021, doi: 10.29408/jel.v7i2.3269. 

[33] L. L. Barrett, “Development and validation of the mathematical problem-solving dispositions and beliefs scale,” Doctor of 
Education in Secondary Education Dissertations, Paper 4, Kennesaw State University, Georgia, 2016, 

https://digitalcommons.kennesaw.edu/cgi/viewcontent.cgi?article=1004&context=seceddoc_etd. 

[34] E. C. M. Chan, “Using model-eliciting activities for primary mathematics classrooms,” The Mathematics Educator, vol. 11, no. 1, 
pp. 47-66, 2008, https://math.nie.edu.sg/ame/matheduc/tme/tmeV11/07%20Article%20by%20Eric%20Chan.pdf. 

[35] R. Lesh and J. Zawojewski, Problem solving and modeling, in F. K. Lester (Ed.). Second Handbook of Research on Mathematics 

Teaching and Learning, pp. 763–804, Information Age Publishing, Charlotte, NC, 2007. 
[36] S. A. Chamberlin and S. M. Moon, “Model-eliciting activities as a tool to develop and identify creatively gifted mathematicians,” 

Prufrock Journal, vol. 17, no. 1, pp. 37-47, 2005, doi: 10.4219/jsge-2005-393. 

[37] R. A. Lesh and H. M. Doerr, Beyond constructivism: Models and modeling perspectives on mathematics problem-solving, 
learning, and teaching. Routledge, 2003, doi: 10.4324/9781410607713. 

[38] J. Bransford and B. Stein, “The Ideal Problem Solver” in Centers for Teaching Excellence - Book Library, Georgia Southern 

University, Jan. 1993, https://digitalcommons.georgiasouthern.edu/ct2-library/46. 
[39] L. D. Permata, T. A. Kusmayadi, and L. Fitriana, “Mathematical problem solving skills analysis about word problems of linear 

program using IDEAL problem solver,” in Journal of Physics: Conference Series, vol. 1108, no. 1, Nov. 2018, doi: 

10.1088/1742-6596/1108/1/012025. 
[40] Y. Deringöl, “An analysis of prospective primary school teachers’ problem solving beliefs and problem posing self-efficacy 

beliefs,” Turkish Journal of Computer and Mathematics Education, vol. 9, no. 1, pp. 31-53, Apr. 2018, doi: 

10.16949/turkbilmat.336386. 
[41] A. Yorulmaz, H. Uysal, and H. Çokçaliskan, “Pre-service primary school teachers’ metacognitive awareness and beliefs about 

mathematical problem solving,” Journal of Research and Advances in Mathematics Education, vol. 6, no. 3, pp. 239-259, Jul. 

2021, doi: 10.23917/jramathedu.v6i3.14349. 
[42] O. Chernikova, N. Heitzmann, M. Fink, V. Timothy, T. Seidel, and F. Fischer, “Facilitating diagnostic competences in higher 

education—a meta-analysis in medical and teacher education”, Educational Psychology Review, vol. 32, no. 1, pp. 157-196, Jul. 

2019, doi: 10.1007/s10648-019-09492-2. 
[43] J. Hwang and Y. Ham, “Relationship between mathematical literacy and opportunity to learn with different types of mathematical 

tasks,” Journal on Mathematics Education, vol. 12, no. 2, pp. 199-222, May 2021, doi: 10.22342/jme.12.2.13625.199-222. 
[44] M. T. Tatto and S. Senk, “The mathematics education of future primary and secondary teachers: Methods and findings from the 

teacher education and development study in mathematics,” Journal of Teacher Education, vol. 62, no. 2, pp. 121-137, Apr. 2011, 

doi: 10.1177/0022487110391807. 
[45] S. Sugiman, “Student’s competency in solving and creating mathematical problem in pre-service training program,” Jurnal 

Teknologi (Social Sciences), vol. 63, no. 2, pp. 117-121, Jul. 2013, doi:10.11113/jt.v63.2021. 

[46] A. I. Barham, “Investigating the development of pre-service teachers’ problem-solving strategies via problem-solving 

mathematics classes,” European Journal of Educational Research, vol. 9, no. 1, pp. 129-141, Jan. 2020, doi: 10.12973/eu-

jer.9.1.129. 

[47] F. Maulana and N. T. Yuniawati, “Students’ problem solving ability in non-routine geometry problem,” International Journal of 
Information and Education Technology, vol. 8, no. 9, pp. 661-667, Jan. 2018, doi: 10.18178/ijiet.2018.8.9.1118. 

[48] S. Kaya and D. Karakoc, “Math mindsets and academic grit: how are they related to primary math achievement?”, European 

Journal of Science and Mathematics Education, vol. 10, no. 3, pp. 298-309, Jul. 2022, doi: 10.30935/scimath/11881. 
[49] J. Boaler, Mathematical Mindsets: Unleashing Students’ Potential through Creative Math, Inspiring Messages and Innovative 

Teaching. John Wiley and Sons, 2015. 

[50] A. Bandura and National Inst of Mental Health, Social Foundations of Thought and Action: A Social Cognitive Theory, Prentice-
Hall, Inc, 1986. 

[51] E. M. Albay, “Analyzing the effects of the problem solving approach to the performance and attitude of first year university 

students,” Social Sciences & Humanities Open, vol. 1, no. 1, Jan. 2019, doi: 10.1016/j.ssaho.2019.100006. 
[52] I. Pyrko, V. Dörfler, and C. Eden, “Communities of practice in landscapes of practice”, Management Learning, vol. 50, no. 4, pp. 

482-499, Sep. 2019, doi: 10.1177/1350507619860854. 

[53] J. Z. M. Siegfried, “The hidden strand of mathematical proficiency: defining and assessing for productive disposition in 
elementary school teachers’ mathematical content knowledge,” Ph.D. Dissertation, University of California, San Diego, 2012. 

https://escholarship.org/uc/item/0p0691z0. 

[54] J. Bosica, “Using a mixed methods approach to study the relationship between mathematics anxiety, mathematics teacher 
efficacy, and mathematics teaching anxiety in preservice elementary school teachers in Ontario,” Canadian Journal of Science, 

Mathematics and Technology Education, vol. 22, no. 1, pp. 190-209, Apr. 2022, doi: 10.1007/s42330-022-00203-8. 

[55] A. Olson and K. Stoehr, “From numbers to narratives: preservice teachers experiences’ with mathematics anxiety and 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 19, No. 1, February 2025: 54-62 

62 

mathematics teaching anxiety”, School Science and Mathematics, vol. 119, no. 2, pp. 72-82, Jan. 2019, doi: 10.1111/ssm.12320. 

[56] S. Yuniarti, M. Ishak, and V. Pang, “The influences of mathematical beliefs on mathematics anxiety among pre-service 
elementary school teachers in East Borneo, Indonesia”, Borneo International Journal of Education, vol. 1, pp. 75-90, Dec. 2019, 

doi: 10.51200/bije.v1i.1778. 

[57] N. Sari, I. Dewi, and E. Surya, “Development of learning devices based on model eliciting activities to improve students’ problem 
solving ability and mathematical disposition,” Journal of Education and Practice, vol. 11, no. 2, pp. 122-128, Jan. 2020, doi: 

10.7176/JEP/11-2-15. 

[58] H. Ulya and R. Rahayu, “Mathematical disposition of students in open-ended learning based on ethnomathematics,” Journal of 
Education Technology, vol. 5, no. 3, pp. 339-345, Aug. 2021, doi: 10.23887/jet.v5i3.33535. 

[59] J. Sercenia, E. Ibañez, and J. T. Pentang, “Thinking beyond thinking: Junior high school students’ metacognitive awareness and 

conceptual understanding of integers”, Mathematics Teaching Research Journal, vol. 15, no. 1, pp. 4-24, May 2023, 
https://commons.hostos.cuny.edu/mtrj/wp-content/uploads/sites/30/2023/04/1PENTANG.pdf. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Theresa G. Dangkulos     is a graduate student at Central Luzon State University, 

pursuing a Master’s in Education with a specialization in Mathematics through the Capacity 

Building Program in Science and Mathematics Education under the Department of Science and 

Technology. In 2022, she earned her bachelor’s degree in Secondary Education, specializing in 

Mathematics, from the same institution, graduating Magna Cum Laude. In 2023, she took the 

licensure examination for teachers and landed top 10. She aims to contribute to the research 

field with mathematics education as her focus. She can be contacted at email: 

dangkulos.theresa@clsu2.edu.ph. 

  

 

Edwin D. Ibañez     is a Professor VI at the Department of Mathematics and 

Physics, Central Luzon State University. He has been with the academe for 33 years. 

Currently, he serves as the University’s Chief of Internal Audit Services. He instructs various 

mathematics courses at both undergraduate and graduate levels. Additionally, he fulfills roles 

as an adviser for graduate scholars and trainer for teachers under the Department of Science 

and Technology - Science Education Institute. Moreover, he contributes to research activities, 

having authored books primarily on mathematics. He can be contacted at email: 

edwindibañez@clsu.edu.ph. 

  

 

Jupeth Toriano Pentang     holds an Associate Professor I position at the 

Department of Science Education, Central Luzon State University. He handles graduate and 

undergraduate courses in mathematics and professional education. In addition, he provided 

technical services as a resource speaker in various training workshops and as a peer reviewer 

in internationally indexed journals. Furthermore, he is a research consultant and data analyst 

for various research studies. His research interests focus on mathematics education, problem-

solving, preservice teachers, educational management, and action research. He can be 

contacted at email: jupeth.pentang@clsu2.edu.ph. 

 

https://orcid.org/0009-0001-0082-4662
https://scholar.google.com/citations?hl=en&user=tQKB5tQAAAAJ
https://www.webofscience.com/wos/author/record/KGM-7202-2024
https://orcid.org/0000-0002-6433-2675
https://scholar.google.com/citations?user=iLu4hKsAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57825928600
https://orcid.org/0000-0001-7264-0320
https://scholar.google.com/citations?hl=en&user=9l9n6K4AAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57360776800
https://www.webofscience.com/wos/author/record/2795904

