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PEAOAKUMAOAH « OT PEAAKUWWN « EDITORIAL

KblPMaH Ha3apblHa YCblHbIbIN  OTbipFaH «[lleparornkanblk — guanor»
YKYPHanbIHbIH, WblFapblibiMbl 6iniM Bepyaeri kewbaclbliblK Takblpbli6GblH
KamMTuabl. ABTopnap XX| Facbipaa 3aMaHayu mekTenTe xahaHablk earepictep
KaFfalblHaa Kewbaclbl ycTasgapFa  fAereH KaxkeTTinik  alKblHAana
TYyCKeHAiriHe Hazapayaapagabl.EHanabiMeH, byn 6iniM6epy napagnrmachiHbliH,
e3repyiHe »kaHe MyFaniMHeH KYyTiNeTiH >kaHa KOHTeKcke BalnaHbICTbl Kywene
TycTi. OcblFaH opan >ypHanga XX|I facblp kewbaclwbinapblHblH, Herisri
AaFAblnapbl, CbiHbINTaFbl )KaHe OfaH TbiC Xepnepaeri kewbaclubl MyFaniMHiH peni,
Kewbacllbl MeH Ton, TabbICTbl Kelwbacllbl KacueTTepi, ayblnablk MekTentTepaeri
KewbaclbiNblK CUAKTbl ©3eKTi Macenenep KapacTbipblnagbl. LUbliFapbinbiMaa
OTaHAbIK FanbiMAaPAbIH TEOPUANDIK 3epTTeynepiHeH e3re, weTtengik - AKLL, XKaHa
3enaHauna, M3paunnb, Mbicbip, Kbitan, /InTBa >kaHe ¥AblbputaHna enaepiHaeri
aBTOPNAPAbIH >KYMbICTapbl >KapuanaHbin OTbIp. ABTOpAap «MeHeAXMEHT» >KoHe
«KeLWb6aCLblbIK» YFbIMAAPbIHbIH, >KoHE MHKAO3UBTI 6iniM 6epyaiH epekenikrepi
Typanbl, COHAaWl-akK 3amMaHayu MyFaniMAepaiH YyakblT CbliHaFblHa AallblHAbIFbI
Typanbl Keneni Macenenepdi Kosranabl.

PeACTaBNEeHHbIN BHUMAHWUIO YMUTATENA BbINYyCK >KypHana «llegarornyeckuit

OWanor» packpbiBaeT TeMy augepcTsa B obpasoBaHMKU. ABTOpPbI

obpallatoT BHMMaHMe Ha To, 4YTO B XX| Beke B ycnosuax rnobanbHbIX

nepeMeH COBPEMEHHOMN LKOMON 0cobeHHO ACHO OCco3HaHa MoTpebHOCTb

B negarore-nuaepe. MNpexxae BCEro 3TO CBA3aHO C TeM, YTO MPOU3OLLNa

cMeHa obpa3soBaTenibHOW NapaanrMbl, U chopMMUPOBaNCA HOBbIN KOHTEKCT
oXXuaaHuM oT negarora. B aToM cBA3M B >KypHane packpbliBatoTCA Takue
aKkTyasbHble BOMPOChI, Kak KtoYeBble HaBblkM nnaepos XXI Beka, ponb yuutena-
nuaepa B Knacce M 3a ero npegenaMmu, TUaep U KoMaHAaa, kayecTea yCrneLwiHoro
nnaepa, NMAEPCTBO B CENbCKUX LWKonax. IOMUMO TeopeTUYecKux uccrenoBaHmn
OTeYeCTBEHHbIX YYEHbIX, B BbiNyCKe NpeacTaBneHbl paboTbl 3apybeskHbIX aBTOPOB
n3 CLUA, Hoeoit 3enaHauu, M3pauna, Erunta, Knutaq, Jiutesl n BennkobputaHuu.
ABTOpPbI paccy>kaatoT 06 0COBEHHOCTAX NOHATUN «MEHeaYKMEHT» U «INAEPCTBO,
o crneundurke MHKNO3UBHOrO 0b6pPa3oBaHms, a Tak)ke O TOTOBHOCTN COBPEMEHHbIX
nefaroros K BbI30BaM BPEMEHM.

he issue of the journal "Pedagogical Dialogue" presented to the attention
of the reader reveals the topic of leadership in education. The authors draw
attention to the fact that in the 21st century, in the context of global changes,
the modern school is especially clearly aware of the need for a teacher-leader.
First, this is because there has been a change in the educational paradigm,
and a new context of expectations from the teacher has been formed. In this
regard, the journal reveals such important issues as the key skills of leaders
of the 21st century, the role of a teacher-leader in the classroom and beyond, a
leader and a team, the qualities of a successful leader, leadership in rural schools.
In addition to theoretical studies of Kazakhstani scholars, the issue presents the
works of foreign authors from the United States, New Zealand, Israel, Egypt,
China, Lithuania, and Great Britain. The authors talk about the peculiarities of
the concepts of "management"” and "leadership"”, about the specifics of inclusive
education, as well as about the readiness of modern teachers for the challenges
of the time.
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BINIM BEPYAET| KOLLUBACLUbLINIbIK
NAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

KAKOBA POJIb LIKO/IbHOT O NINAEPA
B KOJITEKTVBE?

What (s the Role of a Schiool Leadev in the Team?

lNaHpemusira 6arinaHbICTbl TYPAKCbhI3AbIK Ke3eHaepi 6i1iM '
6epyaeri 60/1bIM XXaTKaH e3repiCTepAi XeTISZIpYre X oHe Xeke
ecyre bIHTa/naHAbIpy PeTiHAe KabbliganTblH MyFaaiMaepre
MYKTaXk eKeHimi3fgi KkepceTTi. MeKkTenke neparornkasbik
YKbIMAbI XXirepaeHaipe, bIHTanaHAblpa, Kosgav X aHe 6arbITTau
anarblH Kewe6acLubliaap Kaxetr. Makanaga «KawbikTaH 6is1imM
6epy negarorrepAiH Kacibu KbI3MeTiHe KasaW acep eTTi?»
JereH cypakka )xayan isfey MakcatbiHga KasakKcTaHHbIH
OHTYCTIK XX 8HE OHTYCTIK-LLbIFbIC OHIPi MYFaniMAEPIHIH OHAaNH
cayasHamachl MeH xxayar asny Haruxesnepi 6epinreH. CayaiHama
HaTmKenepi MeKTen KeLLb6acLLblaapblHbIH XYMbIC ayKbIMbl XXaHa
MYMKIHAIKTEPAI Kepyre X oHe MyFaniMaepaiH 6ipaecKeH K acion
KbI3METIH YAbIMAACTbIPYFa 6arbITTasiFaHblH aHbIKTaAbl.

lMepnoabl HeCTabuabHOCTH, CBA3aHHbIE C MaHAeMuel,
foKasasiu, 410 Mbl HYXAAeMCs B Yy4YUTEsIAX, KOTOPble
BOCHPUHUMAIOT MPONCXOAALLME NEPEMEHDBI B 06pa3oBaHNm
Kak Bbl30B, Kak CTUMYJN A/ COBEPLUEHCTBOBAHUA U
JINYHOCTHOro pocTa. LlIkosie Heo6X0AMMbI JINAEPDI, YMEHOLLME
B/IOXHOBJIATb, MOTUBUPOBATh, MOAAEPXXUBATb U HAMPAaBIATH
rnegaroruyeckue KoJJIeKTUBbl. B cTaTbe npejacTaB/ieHbl
pe3ysibTaTbl OHAAUH-aHKETUPOBAHUA U OMpoca y4yuTesiel
FOXKHOIO U FOro-BOCTOYHOIo KasaxcTaHa C Liesibro rIoucka oTeera
Ha BOMpoC: KaK AUCTaHLMOHHOE 06pa3oBaHme MoBJINAJIO Ha
npogeccuoHabHyIo AeATeNbHOCTb negaroros? Atorv onpoca
BbISIBUJIN apeasi paboTbi LKOJbHbIX JIUAEPOB — OPUEHTUP Ha
BUAEHUE HOBbIX BO3MOXHOCTEN U OpraHu3alLiusi COBMECTHOM
npogeccuoHanbHoi AEATENIbHOCTU NEAAroroB.

)
<

The periods of instability associated with the pandemic have
shown that we need teachers, who perceive the ongoing changes
in education as a challenge, as an incentive for improvement
and personal growth. The school needs leaders who can
inspire, motivate, support and guide teaching teams. The article
presents the results of an online survey of teachers in southern
and southeastern Kazakhstan in order to find an answer to the
question: how did distance education affect the professional
activities of teachers? The results of the survey revealed the
area of work of school leaders — a reference point for the vision
of new opportunities and the organization of joint professional
activities of teachers.

|
:
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(KasakcTaH)

(KasaxcTaH)

(Qazagstan)

Bnepmop,bl HecTabuNbHOCTU M MepeMeH
noan 6onblie BCEro HyXAakTcs B Tex, Ha
KOro MOXHO MOJIOXUTbCSA, KTO MOMOXeT obpecTun
TBEPAYO NOYBY MNOA HoraMu. B ycnoBusax nepexoaa
Ha AUCTaHUMOHHOe 06yyeHWe MHOroKpaTHO
BO3pOCSa posib LWKOJIbHbIX JINAEPOB.

Onsa KasaxCTaHCKUX LWKOM CroXUBLIasAcs
cuTyauma 6blsla HOBOM U HEOXWUAAHHOWM.
OTcyTcTBOBaNa npakTuka paboTbl Negaroros B
JaHHOM (opMaTe. BOoNbLIMHCTBO yuuTenen He
nMenu goctatovyHoro yposHA UKT-HaBbIKOB, He
Bnajenn MeToAMKOM MNaHMPOBaHUA OHNaWH-
YPOKOB, OUeHWBaHUA, pa3paboTKu 3apaHumu,
npefocTaBfieHns 06paTHOW CBA3M U Np.

HoBble cuTyauum npegnonaratoT 0oTKas oT
NPOLLJIOro OMNbITa U HaBbIKOB, KOTOPbIE 3a4acTyto
HernpMMeHUMbl B YCJIOBMAX HEYyCTOMYMBOCTHU
n TypbyneHTHoCcTU. Knaccuk MeHeaXXMeHTa
Mutep LOpykep nucan, 4to «camasa 6osblias
0OMacHoOCTb BO BpeMsl TypOyneHTHOCTU — 9TO He
TypbyneHTHOCTb. ONacHOCTb — AeNCTBOBAaTb Tak,
KaK paHbllue». [lpyrumu cnoBamu, Tpe6oBanocb
MHOroe rnepeocMbIC/INTb, cAenaTtb BbIBOAHI,
BblpaboTaTb HOBble CTpaTeruun. B cnoxusliencs
cuTyauum ocobasi posb NpUHaAexana LWKobHOMY
nmpepcTsy.

3a nocnegHue rogbl NOHATUE «JIMOEPCTBO»
npMo6peno MHOXECTBO PasfIMyHbIX 3HAYEHUMN.
Tak, no MHeHuUO npodeccopa MeHeAXMeHTa
n ncuxonorun P.M. Ctorgunna, packpbiTue
nuaepckoro noteHyuasna 3aBUCUT HE TOJIbKO
OT CaMOro YesioBeKa, HO U OT ero OKpyXeHus,
T. €. B OnpefenéHHbIX cuTyaumsax counanbHas
ponb yenoBeka MeHseTcsa [1]. BmecTe ¢ Tem
aMepuKaHCKuUN npodeccop MNCUXONOruu
B. MNpeHTUC NOHNMMaET NNAEPCTBO Kak «JOCTMXKEHNE
uenu noj pPyKkoBOACTBOM MOMOLLHUKOB» [2].
CornacHo ero Teopuu, ycrewuHbl ngep — TOT, KTO

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

Kas)aHoBa Aryn ©MipKbi3bl
«Ha3apb6aes 3usaTtkepnik MektenTtepi» JBBY 6ackapyLbl ANPeKTOPbI

Ka3)kaHoBa Alirynb OMUpoOBHa
Ynpasnatowmit aupektop AOO «Hasapbaes MHTennekTyanbHble WKOMbI»

Aigul Kazzhanova
Managing Director of AEO "Nazarbayev Intellectual Schools”

4YTO6bI CoYeTaTb MHAUBUAYASbHbIE MOTPEBHOCTH
C MHTepecamu rpynn, KoJsiyieKTuBa.

Kak yuyntens-nupepbl oTpearvpoBanu Ha
KapaHTUH U AUCTaHLUMOHHOEe obydyeHue? Kak
LWKOJIbHbIE NNAepbl OTHECSIUCb K 3TUM HOBbIM
CTPECCOBbIM peanuam?

B 9aTOM KOHTEKCTe HaMu 6blJI0 NPOBEAEHO
HECKOJIbKO aHKeTUPOBaHUM N OMpPOCOB, Lefbto
KOTOPbIX SIBUJIOCb W3MeEpeHue BOCMpUATUA
yuuTensaMmum Mep no nepexoay Ha UCTaHLMOHHOEe
06yyeHue, a TaK)Ke aHann3 ux genNCTBUN.

B kayecTBe CyGBHEKTOB MCcCnefoBaHUs 6blnu
BblbpaHbl yuntensa obuieob6pasoBaTesibHbIX
LLUKOJ1 FOXKHOM M tOro-BOCTOYHOWM YaCTu CTpaHbl
(rr. AnmaTtbl, LWbIMKeHT, AnMaTUHCKasd,
Xamb6binckas m TypkecTaHckas o6fiacTtu),
o6yumMBLUMECH Ha Kypcax «JInaepcTBO yunuTens B
coobLecTBe» U «JIMAEPCTBO YUMTENSA B LLUKOJIEY.
AHKeTMpoOBaHMe N onpochbl 6blIN NPOBEAEHDI
npu MOMOLLM coUMnanbHOro

mMecceHaxepa WhatsApp u
Ha cTpaHuuax couunanbHOMu
cetn Facebook. CBsasb c
yuntensamMu-nuaepamMmm 6bina
opraHuMsoBaHa NocpesCcTBOM
yyacTusa pyKoBOaUTenen
LLKO.

Bcero 6bi1n1 onpotlueH 681
yuntenb-nnpep (58% wus
CEeNIbCKUX LUKOI).

MepBoe wuccnegoBaHue
6bII0  HanpaB/fleHO Ha
BblICHEHMUe Bonpoca
NpUHagNe>XXHoCTU Yyuu-
Tenem K ogHOMY U3 ABYX
TUNOB BOCMNPUATUSA CTpecca
W CTPEeccOBbIX CUTyauUn.
Pe3ynbTaTbl aHKeTUPOBaHUSA

«CyuiecTBytoT , ’
ase popMbl
Yyenose4yeckom
peakunn Ha
CTpecchl: akTUBHas
(aycTpeccosan)
M naccueHas
(ancTpeccosasn).
OucTpecc u aycTpecc
NPOTUBOMNONOXKHbI
APYT K APYTY: UX
pPa3HULY MOXHO
KOPOTKO 0603HaAUYUTb
C/IOBaMU «BbI30OB»
(aycTpecc) n «yrposa»
(ancTpecc)».

FaHc Cenbe

YMeEeT pacrno3HaBaTb MOTUBaLNO COTPYAHUKOB
N npuBnekatTb UX K y4aCTuro TakKum o6pa30M,

nokasanu, 4YTo 6ofiblWlas YacTb y4dyuTenen-
nuaepoB (88%) BoCNpUHMMAIOT AUCTAHUMOHHOE
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BINNIM BEPYZETT KOLLBACLUbINbIK
NVMAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

o6yyeHune ([0) Kak BbI30B, CMNOCOGCTBYIOLLUNIA
6bicTpoMy pasuturo WKT-komneTeHUUN
nefaroros, HAaBbIKOB AUCTAHLMOHHOIO O6LLLEHMS
C yYeHuKamu, konneramu u poautensamu. U nuwb
Manas yacTb pecrnoHgeHToB (5%) BOCNpUHANN
ANCTaHLMOHHOE 06yYeHne Kak yrpo3y NpuBbIYHOMY
CyLLLECTBOBAHUIO 1 Jaxke CBOero poja HakasaHue
(puc. 1).

9Tn pe3ynbTaTbl NOKa3bIiBalOT, YTO B cpefe
yunTenen-nuaepoB npeobnagaet aycTpecCcoBbin

88

noaxon B BOCMPUATUM TPYAHOCTEN, T.e.
noaaensirowee 60MbLWWHCTBO OTHEC/UCH K
KapaHTUHY U AUCTaAHLUMOHHOMY 06YUYEeHUIO KakK K
HEOXWNJaHHO BO3HUKLLIEN BO3MOXHOCTU PasBUTUSA
cBoux npodeccnoHanbHbiX HaBblKOB. 3TO
CBUAETENbCTBYET O TOM, YTO negarorn-nugepsbl
6bISIN FTOTOBbI NPOAYKTUBHO paboTaTb B YCNOBUSAX
AVCTaHLMOHHOIo 06y4yeHusi. Ctano 6biTb, TaKOM
noaxo4 nogpasymeBaeT HalMuvMe BbICOKOro
YPOBHS JIMAEPCKUX KAYECTB Y YYMUTENEN LLKOJI.

B 10 kak BbI30B gns

npodeccroHanbHOro pasBuTuUs

B /10 He ABNSAETCSA UCKITHOYNUTENbHbIM

Cco6bITMEM

PucyHok 1. [Tokazamenu socnpusmus OUCMAHUyuoHHo20 obyyeHus (40) yyumenamu-audepamu

KocBeHHbIM NOATBEPXAEHUEM [aAHHOIO
BbiBOJa fIBJAIOTCA pe3ynbTaTbl OTBETOB Ha
BOMPOC O MOTUBALUU, FAe Mbl aKLLeHTUpOBanu
BHMMaHMe Ha ABYX ero Tunax: BHELWHEeN u
BHYTPeHHeNn. [10 MHEHUIO POCCUNCKOIO YYEHOIO
K.M. YwwaKkoBa, K BHeLUHEeA MOTMUBALIMM OTHOCATCA

dbakTopbl, KOTOpbIe

3aBUCAT He OT caMoro

«MoTtus - yuuTens, a oT pyKoBOACTBA
3TO HeyTo LWKOJbl, MUHUCTEPCTBA:
BHYTPW cybbekTa ynyudlleHue ycnoBui Tpyaa
(noTpebHocCTb, M onnaTtbl, ynydweHue
naes, opraHudeckoe B3aMMOOTHOLWEHNUN B
cocTosaHue WwKone n gp. K BHyTpeHHewn
Unu aMouma), MOTUBALUU  YYEHbIN
noby>kaatollee OTHOCUT copaepXxaHue,
ero K 4ENCTBUIO. MUCCUIO, LLeNK, NpUsHaHune
CUHOHUMbI: UMNYNbC, YYUTENbCKOro Tpyaa,
noby>xaeHue, YPOBEHb TMPUCYTCTBUSA
CTUMYI», KOTOpbIX onpepensieT

Cnoeapb BebcTepa KayecTBO paboTbl KaXKA0ro

yuutens [3].

6

PesynbTaTbl aHKeTUPOBAHUSA MO3BOJIAKOT
cpenaTtb BbIBOAbl O TOM, YTO PECMNOHAEHThI
XOPOLLO NpeAcTaBAAKT, YTO TOJIbKO C MOMOLLbIO
KYJIbTUBMPOBAHNSA BHYTPEHHEN MOTMBAL MU MOXHO
JO0OUTbCA YNyJlleHUs BKaga KaXKaoro negarora
B MpouecC YynydylleHUsa LWKOSIbHOW MpaKTUKW.
62% yunTtenen oTMETUN Ba)XHOCTb BHYTPEHHEN
MOTMBaUUK, Toraa Kak 37% pykoBoguTenen WKon
BblAeNUIM BHelwHue GakTopbl MOTUBALMU, YTO
CBUOETENIbCTBYET O TOM, YTO OHU He HanpaBnsoT

60JIbLUYHO YaCTb CBOMX yNpaBJieHYeCKUX YCUNUA
Ha r'yMaHUCTUYECKYIO COCTaBNAIOLLYO B paboTe
C rnepcoHarsom.

B To Xe BpeMs B OLeHKe pe3ynbTaToB U
nocneacTBMN [UCTAHUMOHHOIO O0O6YyYeHuUs
87% pecnoHAeHTOB CUYUTaKT, 4YTO p[ucC-
TaHUMWOHHOEe O06y4yeHMe cnoco6CcTBOBANO
NoBbIlWEHNO NpodeccUoHanbLHOro YpOBHSA
yuntenen, 13% OMpPOLEHHbIX OTBETUAN, UYTO
ANCTaHUMOHHOEe obyyeHne co3fano TPyaHOCTHU
B npodeccroHasibHOM PasBUTUU YyUUTENEN.
JaHHble undpbl CBUAETENLCTBYIOT O TOM, YTO
LIKOSIbI B YCNOBUAX KapaHTUHa He B MOJIHOM
Mepe MCMoJib30Bann BO3MOXHOCTU 06y4YeHus
no pasputuro MKT-KOMNeTeHUUN, HaBbIKOB
OVCTAHUMOHHOTO o06LeHNns 4Yyepes CanThbl
OAVUCTaHUMOHHOro 06y4YeHUss Ha pasfinYHbIX
WHTepHeT-nnaThopmax.

Ckopee Bcero, 6onblias 4acTb YyCUIUKU
negaroros 6bisla HanpaBJieHa Ha Apyrve uenm,
0 YéM CBUOETEeNbCTBYHOT pesysbTaTbl eLLé
0HOro aHKeTUPOBaHUSA, cofiepKxaHne KoToporo
6bINI0O HaLeneHo Ha BbIiBIEHNWE NPUOPUTETOB
B AeATeNIbHOCTM Nnefaroros-iMaepos B nepuos
AUCTaHLUMOHHOIO 06yYeHus.

Bonpoc 6bln NpefnoXeH y4vyuTensam B
cnepyrouer popmynmpoBke: «Ha kakue gencTBus
B Nepuoj, AUCTaHLMOHHOIo 06y4YeHns Bbl 60nbLue
BCEro TpaTuim CBOE BpeMA?»

Kak MOXHO BuAeTb W3 pes3ynbTaToB
aHKeTUpoBaHUA, B Nepuop AUCTaHUMOHHOIO
06yyeHuns 60JbLLYIO YacTb BPEMEHMW PECMOHAEHTbI
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3aHUManMcb NOAroTOBKOMN M NPOBELEHNEM YPOKOB
(48%) U cpaBHUTENBLHO MaJio BpeMeHU NoCcBATUIN
COBMECTHOMY MJIAaHMPOBAHMIO Y aHanu3y ypoKoB
(14%), npodeccnoHanbHOMY pasBUTUIO Yepes
yTeHWe U noceuweHne oHnamH-kypcoB (12%).

M lMoproToBKa K ypokam, coctaneHue KCI1
Il CoBMecCTHOe nnaHMpoBaHue 1 aHanuM3 ypoKoB

I 3anonHenue kundelik.kz n gp. BokymeHTOB

MpodeccuoHanbHoe pasBuTue

B OnHnanH-obLLeHMe C yYeHUKaMu U poautensamm 13

M lMpoBefeHWe YPOKOB

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

CnepoBaTesibHO, MOXKHO CAeNlaTh 3aK/HYeHUE, YTo
B HacTosLLEee BpeMsi pyKOBOAUTENAM U LUKOSbHbIM
nuaepamM Heo6xoamMMma 6oJsiee cUCTeMHas
opraHMsauusa MeTOAMYECKON MNOoALepPKKK
nefaroroB Ha LWKOJIbHOM YpOBHe (puc. 2).

13
12

PucyHok 2. ExxedHegHas dessmesnbHOCMeb yyumesneli 8 nepuod OUCMAaHyuoHHo20 06yyeHus

B uTore paccMoTpeHus JaHHOro Bonpoca
MOXHO cKasaTb, YTO Nofo6Hast aKLLeHTUPOBaH-
HOCTb Ha TeKyLUuUX Aenax B Nepuog AUNCTaHLNOH-
HOM paboTbl MOXeT MPUBECTU K HEKOTOPOMY
CHWXXEHUID YPOBHA COBMECTHOW paboThbl
yunTeneu, Kotopas aBnsieTca camon adphekTMBHOM
(opmon npodeccrnoHanbHoro pa3suTus. B ceasu
C BO3HWKHOBEHMEM MOAO0OGHOW OMacHOCTU
LWIKOJIbHbIM NInAEepaM CerofHs cnenyeT yCUnnTb
OeNCTBUSA MO MOTUBUPOBAHUIO YyuyuTenenm K
COBMECTHON AeATeNIbHOCTMU.

34ecCb WKOMbHbIM Nuaepam >xenaTesibHO
CKOHLIEHTPUpOBaTb CBOM YCUIIUSA He MPOCTO Ha
opraHusauuy yumTenen, a Ha UX OPUEHTUPOBAHUM
Ha BuAeHUe, T.e. «3acCTaBUTb» YyuyuTeneu

yBuaeTb Ty KapTuUHy 6yayuiero, KOTOpyH
npeAcTaBnsalOT caMu nugepbl («BUAEHUE» MO
O>x. KoTTepy). OpveHTMpoBaHMe yunTenen Ha
BUEHME HeNMpeMeHHO NpuBeAET K opraHM3aumnm
COBMECTHOM AeATeNIbHOCTY yunTenen.

Onsa aTtoro, Bo-NepBbIX, WKOJIbHbIE NMAepbI
OOJDKHbI Ha BCeX YPOBHSAX U MNPU KaKAoM
npeacTaBUBLLEMCS Cllydae AefUTbCA CBOUMMU
npeacTaBfeHUaAMM 0 ByayLLEM LLIKOJIbl, ONUCaHNEM
TOro, KakoM AOJKHA cTaTb WKona (WKosibHas
KynbTypa, MeToauka) B 6nvxaniemM 6yayLiem, u
TeM, KaK J0CTUYb 3TOW Lienn.

Bo-BTOpbIX, MInaepamM HeE06X0ANMO NpUBNEKATb
yunTenem K 06CYXXAEHUIO BULEHUS C LENbo
GopMUpPOBaHUSA OLLYLLEHUS COMPUYACTHOCTHU
yumTenenm K KOHeYHOMY pesynbTaTy, BOSHECTUN 3TO
BUAEHME B paHr 0CO60 BaXKHbIX Liesent.

B-TpeTbux, BUAEHUE [OJIXKHO onupaTbcs
He Ha AOJITOCPOYHble MMaHbl, @ Ha KpaTKo-
UNn cpefHecpoyHble MfaHbl B CBA3U C
HenpeAcCKa3yeMoCTbio AWHAMWKKW pa3BUTUA
COBPEMEHHOI0 MUpa C OAHOM CTOPOHbI, a C
ApYyron — ¢ Heo6XOAUMOCTbIO NMPEeTBOPEHUS B
YKM3Hb MOJSIMTUKN «MasibiX LLAroB» U «MasneHbKNX
noéeny».

CerofHsi HeJOCTAaTOYHO paboTaThb Nyylle, YeM
BUYepa, MOTOMY YTO B 3MOXYy U3MEHEHUN, Korga
BCE N BCSA HAaXOAUTCSA B AUHAMUKE, HEOOXOAUMbI
WKOJIbHbIE NUAEpPbl, yMetlowmne BAOXHOBNATD,
MOTUBMPOBATb, NOALEPXKMBATL U HaAMNpaBATb
CBOM Nejarornyeckue KosekTUBHbI.

JlutepaTtypa:
1. Cenbel. CTpecc 6e3cTpecca. — M.: [porpecc,
1982. — C. 53.
2. YwakoB K.M. Kak cpenaTb LUKOMY fyylue,
unm CoumanbHbIN KanuTan Kak npuopuTteT. — M.:
CeHTA6pb, 2017. — C. 42-43.
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«Kynsenicke
agam
peakuMACbIHbIH,
eki Typi 6onaabl:
H6enceHai (aycTpecrTik)
>KeHe naccueTi
(ancTpecrTik).
AuncTtpecc neH
aycTpecc bip-

BipiHe KapaMa-
KapcCbl: 0napablH,
alblipMaLLbINbIFbIH
KblCKallla «CblH-
KaTep» (aycTpecc)
>KoHe «Kayin»

BINNIM BEPYZETT KOLLBACLUbINbIK
NMAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

MEKTEN KBLLBACLLbICbIHbIH YXXbIMAAF bl

PEI KAH[AN?

Ap,aMp,apFa TypaKkcbI3ablK, MeH e3repic
Ke3eHiHAe 6apblHLIa CeHIM apTyFa 60MaTblIH,
cyney 6onapnblk agam KaxkeT. KallbIKTaH OKbITYFa
KeLly XaFAanblHAa MeKTen KelwbacLblyiapbiHbIH,
peni 6ipHelle ece apTThbl.

KasakcTaHblK MeKTenTep YLUiH OpblH anfFaH
6y XXaFAan )kaHa api afaM epKiHeH Tbic 60n4bl.

MeparortepaiH, MyHAaamn
, ’ dbopmaTTa XyMbIC icTey
TaXxipubeci 60nFaH XOK.
MyfFanimaepain KenwiniriHix,
AKT pargbinapbl XeTKiniKTi
JeHrenge 6onmMapabl, OHNanNH
cabakTapAbl XocnapJnay,
6afanay, TancbipmManapgbl
93ipney, Kepi 6annaHbIc 6epy
XoHe T.6. ajicTemenepiH
MeHrepmMereH egi.

OpbIH anfaH argawnnap
TYypakcbI3ablK MNeH Typ-
O6YyNeHTTiNIK XaFpganbiHaa
XXWNi KONAAHbIIMANTbIH eCKi
ToXipube MeH pgarablnapgaH

(aucTpecc) 6ac TapTyabl KamTuabl.
cespepiMeH bepyre MeHep>XMeHT canacblHbIH
6onagpbl. webepi Mutep [LOpykep:

8

XaHc Cenue «TypOYNeHTTINiK Ke3iHaeri eH
YIIKEH Kayin — TypOyneHTTiNiK
eMec. MyHpafbl Kayin — O6ypblHFblAaln apeKeT
eTe 6epy», — genpi. backawa antkaHga, Ken
HOPCEHI KanTa KapacTbIpy, KOPbITbIHAbI Xacay,
YXaHa cTpaTernsanapabl a3ipney KaxeTt 6onabl.
bByn xaFpanga MekTen Kelw6baclblfbIFbl epeKLue
MaHbI3bl pen aTkapabl.

COHFbI Xblnaapbl «Kelw6aclblfbiK» YFbIMbI
TYp/i MaFblHaFa ne 6onyga. MeHeaXXMEHT XaHe
NCUXOJIOrUsA FblibIMAAPbIHbIH, Npodeccopbl
P.M. Ctoramnnpgin, nikipiHwe, kewo6aclblfblK,
aNeyeTTiH alWbiNybl TEK aaMHbIH 63iHe FaHa eMec,
COHbIMEH bipre OHbIH alHanacblHa fa 6annaHbICThbl,
AFHW Genrini 6ip >kafFpgannapia afaMHblH,
aneyMeTTiK peni esrepin oTbipagbl [1]. CoHbiMeH
6ipre amMmepuKaHablIK, NCUXONOrUSA FblSbIMAAPbIHbIH,
npodeccopbl B. MNMpeHTUc KewbacwblbIKTbI
«KemMekuWwinepgiy, 6acwbibiFbIMEH MaKcaTKa
XeTy» aen nanbimganabl [2]. OHbIH TeopuacbiHa
ColKec, TabbICTbl Kel6acLlbl — KbI3BMETKePJIePiHIH,

bIHTACbIH OATbIMN, ONAPAbIH XXeKe KaXKeTTiliKTepiH
TONTbIH, YXXbIMHbIH, MyaAenepiMeH ylwTacTblpa
6ineTiH apam.

Kewo6aclwbl MyfaniMgep KapaHTUH MeH
KallbIKTaH OKbITYAbl Kanan kabbingagbl? MekTen
Kew6bacLublnapbl 6y/1XaHa KYM3eniCTiK WbIHAbIKKA
Kanaw Teten 6epai?

Ocbl TypFblfa 6i3 GipHeLLe cayasHaMa XYprisgik,
OHZAaFbl MaKCcaTbIMbI3 MyFaniMaepaiH KalblKTaH
OKbITYFa KeLly LapasnapblH KabbligayblH aHbIKTay,
COHpan-aK oflapAblH apeKkeTTepiHe Tangay xacay
6onabl.

3epTTey cybbekTinepi peTiHae «Kofawm-
JAacTbIKTaFbl MyFaniM Kewob6aclbblFbl» XaHe
«MekTenTeri MyfFaniMHIiH Kewob6aclblblFbl»
KypcTapblHAa OKbIFaH eniMisfiH, OHTYCTIK
YX9He OHTYCTiK-WhIFbiCc 6eniriHaeri (AnmaTsbl,
LbiIMKeHT kananapbl, AniMaTbl, )KaM6bln XaHe
TypkicTaH o6nbicTapbl) Xannbl 6isiM 6epeTiH
MeKTen Myfanimaepi TaHgangbl. CayanHamanap
WhatsApp aneyMmeTTiK MecCeHAXepi XaHe
Facebook aneymeTTik eni napakwanapbiHga
Xyprizingi. Kew6acwbl MyfFaniMmaepmen
6annaHbiC MeKTen 6aclublfiapbiHblH KaTbICYbIMEH
yMbIMAacTbIpbINAbI.

CayanHamagaH 6apnblfbl 681 kew6éacLubl
MyFanim (ayblnl MekTenTepiHiH, 58%-bl) ©TTi.

AnfallKkbl 3epTTey MyfaniMAaepaiH Kyn3sersic
neH KymaenicTi arFpgannapabl KabblngayabliH,
€Ki TyYpiHiH KaucbiCblHA >aTaTbIHAbIFbIH
aHblKTayFa 6arbiTTangbl. CayanHama HaTuxenepi
Kelwb6aclwbl MyFaniMmaepais, 6acbiM 6eniri (88%)
KawbIKTaH okbiTyabl (KO) neparortepaid, AKT
Ky3blpeTTepiHiH, OKyLUbITapMeH, apinTecTepMeH
YK9He aTa-aHaslapMeH KallblKTaH KapbiM-KaTblHAC
yKacay AaaffbliapbiHbIH Xbl1gaM gamMybliHa biknan
eTeTiH CbIH-TereypiH peTiHAe KabblNnAanTbIHbIH
KepceTTi. PecnoHaeHTTepAiH a3 FaHa 6eniri (5%)
KallbIKTaH OKbITYAbl KAyinTiH 6ip Typi gen, TinTi
Kasa peTiHge Kabbingaabl (1-cyperT).

XKofapblga aTanfaH HaTuXKenep KelbacLbl
MyFanimMaepAiH apacblHAa KUbIHAbIKTapAbl
Kabblnpgayna 3yCcTpecTik Tacif 6acbiM eKeHiH
KepceTeni, AFHU 6acblM Kenuwifiri KapaHTUH
MeH KallblKTaH OKbITyAbl ©3AepiHiH Kaciéu
pafablnapbiH gaMblTyFa KyThereH XeppaeH
60/5IFaH MYMKIHAIK peTiHAe Kapagbl. byn
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neparor kewoéaclwblapAblH, KaWwbIKTaH OKbITY
XaFganblHAA HITWMXKENI XXYMbIC icTeyre ganbliH
eKeHpiriH kepceteni. CoHAbIKTaH MyHpan

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

Tacin MeKTen MyfaniMpepiHae Kewb6aclblblK,
KacueTTep pAeHreniHiH >KofFapbl 60NYybIH
6ingipeai.

1-cypem. Kewbacwel myranimoepdiH kawsikma okeimyds (KO) kabeinday kepcemkiwmepi

Byn TY)XbIPbIMHbIH )XaHaMa pacTamMachbl peTiHae
bIHTanaHablpy Typasbl Ccypak, XayanTapbiHblH,
HaTWXXenepi 6onbin TabbiNnagbl, oHAa 6i3 OHbIH,
CbIPpTKbl >X9He iWKi gereH eki TypiHe Ha3sap
aypapablk. Opbic fanbiMbl K.M. YWWaKoOBTbIH,
nikipiHLWe, CbIPTKbl bIHTaNaHAbIpyFa MyFaniMHiH
©3iHe emMec, MeKTenTiH 6acwbiNbifblHa,
MUHUCTPJiIKKe 6annaHbICTbl pakTopnap: eHbekK
NeH Xanakbl XafgannapbiH )xakcapTy, MeKTenTeri
KapbIM-KaTbIHACTbI XXakcapTy )XoHe T.6. KaTagbl.
An FanbIM iWKI bIHTaNaHAblpyFa MyFaniM eHOeriHiH,
Ma3MYHbIH, MUCCUSICbIH, MaKcaTTapblH, eHOEriHIH,
efleHyiH, ap MyFaniMHiH >XYMbICbIHbIH, canacblH
aHbIKTaNTbIH KaTbICY AleHreniH xaTkbl3agb! [3].

CayanHama HaTuXenepi pecrnoHpeHTTep
iWKi bIHTanaHAbIpyAbl [aMbITy apKblibl 39p
MYFaniMHIH MeKTen TaXipubeciH xakcapTy
yAepiciHe vynec Kkocyfa 60naTbIHAbIFbIH
XXaKcbl 6inefi pereH KopbITbIHAbI XXacayfa
MYMKIiHAIK 6epepi. Myfanimgepaid 62%-bl
iWKi bIHTanaHAbIpYyAblH MaHbI34blNbIfbIH
aTan eTTi, an MekTen 6acuwbinapbiHbiH 37 %-bl
bIHTaNaHAbIPYyAbIH CbIPTKbl hakTopfapblH aTan
eTTi, 6yNn onapAblH Kbl3MeTKepsiepMeH XXYMbIC
Ke3diHAe 6acKapywbifblK, KyLW-XirepiHib, ken
6eniriH ryMaHucTiK KOMMOHeHTKe 6afbIT-
TaMauTbIHAbIFbIH KepceTeg,i.

CoHbIMeH 6ipre KalwbIKTaH OKbITyAbIH
HaTWMXXeNnepi MeH canpapblH 6afanaypa
pecrnioHaeHTTepAiH 87%-bl KallblKTaH OKbITY
MyFaniMaepAiH Kacibu AeHreniHiH XKorapbliayblHa
blKnasn eTTi gen caHanabl, an 13%-bl KalbIKTaH
OKbITY MyfFanimpepgais, Kacibu pamyblHAa
KMbIHObIKTaAp TyablpAbl Aen >kayan 6epgi. byn
caHAap KapaHTVH XafFfanblHAa MekTenTep apTypai
MHTepHeT-nnaTdopmManappa KallblKTaH OKbITY
cantTapsbl apKpiiibl AKT Ky3bIpeTTepiH, KallblKTaH
6annaHbic AafablnapblH famMbiTy 60MbIHLWIA
OKbITY MYMKIHZIKTEPIH TONbIK NanganaHb6araHblH
eingipeai.

B KO-Hbl KaCibu faMyFa MYMKIHAIK

B KO kanbIinTbl XXaFaan

CofaH KapafaHaa, MyFaniMaepaiH KyL-XirepiHid
6acbIM 6eniri 6acka MakcaTTapfFa 6aFbITTaliFaH,
6yFaH MasMyHbl KallblKTaH OKbITYy Ke3eHiHae
Kewbacwbl MyfFaniMaepgiH KbiaMeTiHAeri
6acbiMAblKTapAbl aHblKTayFa 6aFbliTTaFaH Tafbl
6ip cayanHama HaTuXenepi ganen 6ona anagbl.

Cypak myranimgaepre: «Ci3 KalbIKTaH OKbITY
Ke3eHiHAe YyaKbITbIHbI3AblH 6acbiM 6esiriH
KaHgaun ic-apekeTTepre XXyMcaablHbl3?» TypiHAe
YCbIHbINAbI.

CayanHama HaTumenepiHeH Kepin OTbIp-
fFaHbIMbI3aN, KalWbIKTaH OKbITY Ke3eHiHAe
pecrnoHAeHTTep yaKblTblHbIH 6acbiM 66niriH
cabakTapabl falblHOAAYMeH XaHe eTKisyMeH
(48%) aviHanbiCKaH XXaHe canbICTbipManbl Typae
yaKbITbIHbIH, a3 6eniriH cabakTapabl 6ipnecin
ocnapray MeH Tangayra (14%), oHnaiH kypcTtapaa
OKY >X9He KaTbICy apKbliibl kKaci6u pamyra (12%)
apHaraH. [leMek, Kasipri yakplTTa )XeTeKlLuinep MeH
MeKTen KewbaclwbiflapblHa MeKTenN AeHreniHae
MyFaniMaepai agicteMenik KongaygblH, xyneni
YMbIMbl KaXKeT fen KopbITbIHAbI XXacayFa 6onagbl.
(2-cyper).
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2-cypem. MyranimOepOiH KawsIKMaH okbimy Ke3eHiHoezi KyHOesikmi Kbizmemi

B Cabakka ganbiHgany, KMXX ganbiHaay
B Ca6akrapabl 6ipsiecin xocnapnay XaHe Tangay xacay

B "kundelik.kz" xaHe T.6. Ky>XaTTapAbl TONTbIPY

Kacibu gamy

B OkylublnapMeH xaHe aTa-aHaMeH OHJIaiH aHrimenecy 13

B CabakTap eTki3y

ATanfaH MaceneHi

Kapay HaTumxeciHae

KalbIKTaH XXYMbIC iCTey Ke3eHiHaeri aFbiMAarbl
icTepre ocblfiarnia KeHin 6eny Kacibu gamyabiH,

«MoTuB - 6yn , ,

CyBbeKTiHiH,
iwiHperi ic-epekeTke
UTepMenenTiH Hapce
(ka>keTTinik, naoes,
opraHuKkanblK Kyu
HeMece aMouua).
CuUHOHUMAEpI:
UMNynbC, TYPTKI,
bIHTa».

€H TuiMpAai HbiCaHbI
6onbin TabblNnaTblH
MyFaniMmaepain, 6ipneckeH
XXYMbIC  JA€eHFreniHiH
6Gipwama TemeHpeyiHe
aKenyi MyMKiH. MyHaan
KayinTiH TyblHAayblHa
6annaHbICTbl MeKTen
Kell6acLubinapbl 6yriHge
MyFanimaepgi 6ipneckeH
KbI3MeTKe bIHTanaH4bIpy

10 NEAArOrUKABIK av‘or- NEAATOTUYECKIUM ANATIOT - PEDAGOGIC

60oMbIHIWIA apeKeTTepAal
KYLUENTYi Kepek.

MyHAoa MekTen Kew6aclwbinapbl KyLl-
XirepiH Tek Myfanimaeppgi ynbiMpacTblpyfa
faHa emec, onapfAblH Ke3kapacblH e3repTyre,
AFHW MyFanimzepre kelbaclublnapablH, e34epi
yCblHaTblH 6o0onawakTbiH, 6eMHeciH Kepyre
«MaX6ypneyi» kepek (I). KoTTep). Myranimaepai
)XaHa Kes3Kapacka 6afbiTTay MiHAETTI
TYpAe MyfaniMmpeppaiH 6ipneckeH Kbi3MeTiH
ybiMAacTbIpyFa aKeneai.

YebcTep cesgiri

W gl

26

13
12

On ywiH, 6ipiHWIiAeH, MeKTen KelwbacLublnapbl
6apsiblk geHrenae >KoHe XKeKeneHreH Xxaraanaa
MeKTeNTiH 6osawarbl Typasbl 63 uaesnapbiMeH,
YXapKblH 6onalakrta MekTen KaHzam (MekTten
MaJeHueTi, apicTemMeci) 605ybl KEPEK eKeHAIri
YK9He 0Cbl MaKcaTKa Kasnaw xeTyre 60n1aTblHAbIFbI
Typasbl o 6enicyi Kepek.

EkiHWwineH, kewb6acwbinap Myfanimaepai
TYNKINIKTI HOTUXXEre XXeTyre bIHTanaHAbIpy XXaHe
OHbl MaHpI3bl MakKcaTTap KaTapblHa KeTepy YLUiH
nikip anMacyfa TapTybl KaXeT.

YwiHwigeH, yaak Mep3iMai xocnaprnapfa eMec,
6ip >XafblHaH Kasipri 3aMaHfbl aJIEMHIH, faMy
cepniHiHiH 60MmKaMcbI3gbifblHa 6alnaHbICThbl
KbiCKa HemMece opTa Mep3iMAi XXochnapnapfa,
an ekiHWi XafblHaH «WaFblH KagamMmpap» XXaHe
«lWafblH XeHicTep» cascaTblH iCcKe acblpy
KaXeTTiriHe CcymeHyi Tuic.

ByriHae Kelleri KyHre KaparaHZa »akchblpak,
XYMbIC ICTeY XeTKIiNiKCi3, eNTKeHi e3repmMeni
payipoe 69pi 6ip AuMHamukapa 6onfaH
Kesfae, e34epiHiH negarorvkanbiK, TOMTapblH
LWabbITTaHAbIPYFa, bIHTaNaHAbIPYFa, KONAayFa KaHe
GafFbITTayFa KabineTTi MekTen kewobacLbliapbl
KaXkeT.
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ON 600D LEA RENG. a_

REFLECTIONS ONLEADING MINDS ARTER 25 YEARS
PasmulUAeHUALIXOpO W EMIAUI EpCmMBe: YMOLNOMEHANOCLI3aR25INe ‘ e

Makanafia aBTop/bIH KOLI6ACLLbI/IbIK M 3CeJeCi
Typasbl «Kel 6acTaiTblH caHa» aTTbl eHOeriHAeri
ounapbl KentipiireH. 3eptrey 25 xbin 6ypbiH
JKa3blJiFaH X aHe OHAA Kasipri KeLbacLublibIKTbIH
¢opmanapblH KapacTbipasbl. ABTOp «XaKChbl
Kewb6aclibl» MEH «TabbICTbl Kellbaclibl»
YFbIMAAPbIH casnbiCcTbipagbl. On KewbaclublnapablH
2 TYpIHIH 6acTbl aVibipMallbl/iblfbl — «)KaKChbl
Kellubacllbl» 63 Myaae/epiH KoFaMHaH XXOFaphbl
KorobIHAa gevgi. CoHpavi-ak aBTOp «XKaKChl
KeL6acLLbIHbIH» UHTENNIEKTICI KaHZau 601ybl Kepek
eKeHgirimeH 6esnicesi.

B cTatbe npeacTaBsieHbl pasMbiLLIEHNUS aBTopa
0 fpobsieMe nnaepcTBa, PacKpbITble UM B CBOE
pabore «Jlngupyrouime ymbi». iccnegoBaHue 6b1io
HanucaHo 25 net Ha3az v paccMaTpuBaeT (JOPMbl
COBPEMEHHOro nngepcTBa. ABTop cpaBHUBAET
MOHATUS «<XOPOLLNN NTuZEP» U «YCAELUHbIA JINAEP.
OCHOBHOE 0T/iuYme Mexay AByMs TUriamu Ji14epoB
OH BUAUT B TOM, 4TO «XOPOLUMI NTugep» CTaBUT
COOCTBEHHbIE UHTEPECH! Bbille 06LeCTBEHHBIX:
Tak>ke aBTOp paccka3biBaeT, KakKuM JOJIKEH ObITb
MHTEJIIEKT «XOPOLLEro Jnaepax.

The article presents the author's reflections on
the problem of leadership, revealed by him in his
work “Leading Minds". The research was written
25 years ago and looks at the forms of modern
leadership. The author compares the concepts of

$ o ' "good leader" and "successful leader". He sees the
S g a main difference between the two types of leaders in
< A | the fact that a “good leader” puts his own interests
i | above public ones. The author also tells what the

= ' | intelligence of the "good leader" should be.
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Xoyapa MNpaHep

PhD, Mapsapg >Korapbl 6iniM 6epy MekTebiHiH [J>KOH >kaHe
2nu3abet Xo66¢ aTbiHAaFbl KOTHUTUBTI MCUXONOTUA XaHe 6iniM
6epy TeopuacbiHbIH Npodeccopsbl, Mapsapa yHusepcuteti (AKLL)

foBapp MapaHep
PhD, npodeccop KOrHUTUBHOW NCUXONOrUKU U Teopun obpasoBaHms
nMeHn koHa 1 Dnnsabet Xob66¢ B MapBapackon BbiCLIEN LWKOe

Once | had begun to write about the
varieties of human intelligence (Gardner,
1983/2011), people frequently asked me about
the intelligences that leaders have—as well as
the ones that leaders lack or do not need. As
| pondered this question—which I'll return to
below—I formulated ideas about how leaders
function, what makes for an effective leader,
which leaders | have admired and why. As a
lifelong citizen of a democratic society, it seemed
natural for me to focus on voluntary leaders —
people who are able to get, to persuade, to inspire
others to think and act differently without forcing
them to do so.

In Leading Minds (Gardner, 1995/2011) |
portrayed 11 leaders whom | admired—ranging
from university presidents, to military leaders,
to individuals who—despite lacking an ascribed
platform—succeeded in changing the minds
and behaviors of many individuals. According
to the cognitive view that | proposed in that book,
leadership takes place as an exchange between
minds. The powerful vehicles that leaders wield
are not tangible weapons—they are stories.
Leaders create stories—and they embody these
stories in the lives that they lead. These “lives of
saints” (and of “sinners”) are “existence proofs”
so to speak. The evocative stories told and
exemplified by effective leaders affect people;
and, in turn, the people come to behave and act
differently as a result of encountering the stories.

Today, | still believe this account in general.
But events of the past 25 years have given me
considerable pause.

By 2010, some wrinkles or challenges to my
account were already becoming clear. In an
edition of Leading Minds published the following
year, in a section called “Leadership in the
era of truthiness, twaddle, and twitter”,
| reflected:

obpasosaHus, MapBapackuit yHusepcutet (CLUA)

Howard Gardner

PhD, the John H. and Elisabeth A. Hobbs Research Professor
of Cognition and Education at the Harvard Graduate School
of Education, Harvard University (United States)

No leader today can afford to ignore this
powerful trio: The ease of promulgating false
statements; the detritus that permeates the
blogosphere; and the prominence of the ad
line and the gag line. Indeed the challenge
to the leader is to counter these forces when
they are inimical to his or her goals and to put
forth a powerful counter-story that highlights
truth against truthiness, clarity against
twaddle, and a developed and substantiated
story as opposed to a twitter-length teaser.
As | write these lines, US president Barack
Obama clearly understands these challenges;
but it is uncertain whether he—or, indeed
any thoughtful leader capable of complex
thought—can be heard and understood above
the din.

Gardner 2011, p. xii

Of course the threats to authentic stories,
compellingly told, and actually “lived” have
been exemplified by the persona and behavior
of President Donald Trump. But | don't want to
focus unduly on Trump because we hear similar
contrived stories, and encounter analogous faux
embodiments around the world.

Nor are these threats limited to the early twenty-
first century. My cautionary words of 2010-2011
could (and perhaps should) have been applicable
in the 1930s—in the years leading up to World
War Il—and no doubt in earlier eras as well. It has
long been tempting for leaders to create powerful
myths—posing as heroic loners, arrayed against
the forces of evil—and to persuade an impressively
sizable cohort of followers that what they say is
true and that, as a consequence, their edicts should
be followed. (Niccolo Machiavelli would not have
been surprised). And as | pointed out in Leading
Minds, a simple or even simplistic story all too often
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prevails over one that may be more accurate and
more appropriate and more truthful, but also more
complex.

An Approach to Good Leadership

In recent years, as part of what we call The Good
Project (thegoodproject.org), my colleagues and
I have shifted our focus from what makes for an
effective leader to what makes for a good leader.
And in this line of research, we have identified the
three key features of a good leader:

Excellence: The good leader knows the field
in which he occupies an influential role, keeps up
with developments, and draws on his knowledge
appropriately.

Engagement: The good leader cares about her
work, finds it meaningful, looks forward to carrying
it out effectively even at times when conditions are
not favorable.

Ethics: The good leader ponders the ethical
implication of contemplated words and
actions, strives to do the right thing, reflects on
consequences, and seeks to do better the next time.

It's not always easy to determine whether
someoneis agood leader. With respect to excellence,
many leaders rely on previous knowledge and/
or do not know how to proceed when conditions
change significantly. With respect to engagement,
one may well be deeply engaged in carrying out
work that is compromised or even malevolent (see
Shakespeare’s histories and tragedies).

My colleagues and | have been particularly
concerned with the ethical dimension. In almost
any position of leadership, there are certain well-
established norms and rules which can and should

BINNIM BEPYZET KOLIBACLUbINbIK
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LEADERSHIP IN EDUCATION

be followed. In following such norms, one does not
need to exercise one’s ethical muscles.

The “ethical test” occurs when challenges arise
for which the standard procedures are not adequate
or appropriate, and when the leader recognizes
this conundrum. I've termed this recognition the
ethical “A-ha” Indeed, if you don't recognize and
then attempt to deal with the new situation, there
is no possibility of an “A-ha” nor, accordingly, for
pursuing a better course of actions.

In such challenging situations, leaders need
to reflect on intentions or motives, the means at
their disposal, and the necessity of dealing with the
consequences of the actions that they undertake or
choose deliberately not to undertake (Nye, 2020).
Accordingly, we judge the “goodness” of leaders in
terms of recognition, action, consequences, and
lessons learned. And of course, the cycle continues
throughout the tenure of the leader.

Here's a rough metric that one can apply
in an evaluation of whether leaders qualify as
good leaders:

They seek to determine the truth and tell the
truth; and when they have made errors, they
admit it and try to make amends.

They recognize the existing norms and abide
by them, or are willing to challenge them openly
and bear the consequences (which might entail
civil disobedience).

When the norms are not adequate, or new
issues arise, they publicly acknowledge this
situation—I call this awareness The ethical “A-
ha".

They articulate and ponder the dilemma—
they don't claim to have all the answers.

They search for the best input—expert and
political—including advice from a “team of
rivals”.

They make a decision openly, anticipate the
consequences, are poised to change course as
necessary, and to revisit the consequences of
actions taken or not taken.

They indicate their willingness to repeat
this cycle and, ultimately, help to bring about a
new or revised norm of ethical awareness and
reflectiveness with respect to the conditions
with which they have been dealing.

A Word on Intelligences

As mentioned, once | began to carry out scholarly
work on leadership, | was asked about the kinds
of intelligences that leaders had. | formulated an
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answer to this question: Leaders need linguistic
intelligence, because they are essentially story
tellers; and they need interpersonal intelligence,
because they have to put themselves in the place
of audience members or followers and appeal to
their better angels. It is helpful as well if they have
intrapersonal intelligence — though, as illustrated
by the case of President Ronald Reagan, one
can be an effective leader even if one has little
inclination toward introspection.
Other intelligences (musical, spatial,
etc.) are fine, but they are optional.

When asked about Donald Trump'’s
intelligences, | was initially stumped—
because he has modest gifts in
language (several commentators
have suggested that he is dyslexic,
and his vocabulary seems to be quite
limited); and clearly he has not an
inkling of intrapersonal intelligence.
This is not a new story at all—the
long-standing saga of populism in the
us.

Perhaps we should postulate a new
intelligence — media intelligence. Because even if
one wants to castigate Trump, one must concede
that he mastered the medium of television via his
long-running show The Apprentice and has used
Twitter in a way which is astoundingly successful
(Trump 2020). Media intelligence might be a form or
strand of interpersonal intelligence, but one entirely
devoid of empathy or of understanding of particular
individuals (as contrasted with an appreciation of
“the crowd”). And indeed, in the past, successful
leaders have displayed mastery of the new media—
Franklin Roosevelt (and, alas Adolf Hitler) with
respect to radio, John F Kennedy with respect to
television, Ronald Reagan with respect to movies,
and so on.

It's also been suggested that Trump has the
ability to read the “spirit of the times”, a more
significant achievement. That may be so. On the
other hand, it's equally possible that he has long
had a litany of complaints and proposals over the

linguistic

Leaders need

intelligence, because
they are essentially
story tellers; and they
need interpersonal
intelligence,

because they have

to put themselves in
the place of audience
members or followers
and appeal to their
better angels

decades and—for reasons unconnected to his
persona—the spirit of the time intersected with
his program.

Concluding Note

My goal in this essay is not to denigrate Trump
or to raise other leaders to a higher status. Rather,
| have sought to revisit my initial conception of
leadership. Specifically, | have emphasized the need
to take into account a fast-changing
landscape; and the pressures to
master the most popular media of
communication. Also, | no longer take
for granted a democratic society with
clear standards of right and wrong and
with a faith in the importance of the
truth. Rather | have focused on what
it means to be a good leader and on
the properties and processes that a
good leader needs when faced with
challenging dilemmas. In a phrase,
we don’'t need more leaders—we need
better ones; and we need to help those
with leadership potential to deploy
their gifts in pro-social ways.

References:
1. Gardner, H. (1983/2011). Frames of mind: The
theory of multiple intelligences. New York: Basic
Books.
2. Gardner, H. (1993) 1993). Creating Minds. New
York: Basic Books.
3. Gardner. H(1995/ 2011). Leading Minds. New
York: Basic Books.
4. Gardner, H. (2011). Truth, Beauty and Goodness
Reframed. New York: Basic Books.
5. Gardner H. Ed. (2010). Good Work; Theory and
Practice. Available at: https://howardgardner01.
files.wordpress.com/2020/09/df092-goodwork-
theory_and_practice-with_covers.pdf
6. Nye, J. (2020). Do Morals Matter? New York:
Oxford University Press.
7.  Trump, M. (2020). Too Much and Never Enough.
New York: Simon and Schuster.

14 NEAATOTMKANBIK ANANOT - NEAATOTMYECKNIA AMANON - PEDAGOGICAL DIALOGUE + N1+ 35 - 2021



BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

XAKCbI KBLUBACLUbIMbIK TYPANbI OMNAP:
20 KblNA HE B3TEPLII!

MeH afjaMHblH 6oWbiHOaFbl 2pTYpni
WHTennekTinep Typanbl Xasa 6ac-

TaraHbiMpaa (Gardner, 1983/2011), okbipMaHzap
KelubaclublnapiblH, 60MbIHAAFbl UHTENNEKTINED,
HaKTblpak alTKaHga, KewbaclwbinapFa KaHaan
VMHTENNEKTI KaXKeT XaHe KalUCbICbl KepPeK eMec
aereHgen cypakTap >xayabipa 6actagbl. Ocbl
cypak TeHiperiHae ou XyripTin (6yFaH KenliHipek
opanamblH), MeH Kellb6aclwbilapAblH, Kanaun
XXYMbIC ICTENTIHAIM, TUIMAI Kewobaclbl 605y
YLWIiH He KaXXeTTifiri, CoHbIMeH KaTap 63 6acbiM
KaHAan KellbacLublapbl )XaHe HeNikTeH onapabl
yHaTaTbIHbIM Typasbl naesnap KanbinTacTblpAbIM.
OMip 601bl AeMOKpaTUsAsbIK KoFamMaa ©CKeH
azamart peTiHAe, MeHiH 63 fereHiHe Ko XeTKisin,
e3refiepAi KeHAipin wabbiTTaHAblpa anaTblH
opi anTKbi3ban-ak e3rewle OWNaHbIN dpeKeT
eTeTiH epiKTI TypAe TaH4anfaH Kewbaclubulapra
YKYpPEeriMHiH, 6ypybl TabuFn KyobisbiC egi.

«Kew 6acTalTblH caHa» aTTbl KiTabbiMAa
(Gardner, 1995/2011) MeH YyHUBepCUTET
pekTopnapbliHaH 6acTan ackepu Kew6acLbliapgpbl,
COHbIMEH KaTap KaXeTTi 6unikTiH 605MaybiHa
KapamacTaH, agamMaapablH nikipnepi MeH MiHes-
KYJIbIKTapblH ©3repTKeH TyFanapibl KAMTUTbIH,
KOHINIMHeH wWwbIiFaTblH 11 Kewob6acwblHbI
cunaTTafaH 6onaTblHMbIH. Con KiTanTa e3im
YCbIHFaH TaHbIMAbIK Ke3Kapacka CYMeHeTiH
6o0sicak, KelbacllblblK cCaHa apacblHpafbl O
anmacy KesiHge opblH anagbl. Kew6éacwblnapablH,
KONblHAAFbl KYLWTI Kypangap Kapy emMec, xukas
6onbin Tabbinagbl. Kewéacwbinap xukasanapabl
KypacTbipbin, onapabl 63fepiHiH, Cypin XaTKaH
eMipnepiHe epHekTengi. OcblHOaN «dynMenepaiH
eMipi» (He «<KyHahapnapAblH») CoHAan 6ip «TipLwinik
anfakTapbl». TabbICTbl KellbacllbinapabiH 6asH
€TKEH XX9He MblcaJl peTiHA e KOPCETKEH TapTbIMAbI
XuKasnapbl ajampapfa acep eTin, onap e3
Ke3eriHfae oCbl XMKasinapaarbigan apekeT eTin
TannbiHa 6acTanbl.

Kasipri TaHaa MeH ani fie ocbl Ke3Kapacka
TONbIFbIMEH CeHeMiH. bipak, COHFbl 25 XblnablH
YKaHanbIKTapbl MeHi epikci3 oiFa cangpbl.

2010 XblnFa TaMaH MeHiH Kes3KapacbliMa
»KacanfFaH KilWiripiM TbIpTbIKTap MeH TOCbIH
TereypiHgep arkbiHgana TycTi. «Kew 6acTanTbIH

1 Ademopoviy pykcamoiven 6acwiiosl: www.howardgardner.com

CaHa» KiTabbIMHbIH, COJl XblJlbl YXapblK, KepreH
6acblfibIMbIHbIH, «LLIbIHAbIKCbIMaK, 60C 6bISILLbI
YKoHe TyuTTep AdyipiHaeri kewbacwbifblK» aTThbl
TapayblHAa MeH 6binan gen oM TonwbiaabIM:

Ew kewbacwbl Kenecigen MbIKTbI
YIWITIKTI eckepMen oTblpa anManibl: XKanraH
XongaynapAblH XeHin XbligamMmabliKneH
Tapanybl, 6norocdepaHbiH, illiHe NblK TONFaH
KOKbIC XdHe XapHamMa MeH ap3aHKonAbl
)XasblNfaH f[YHUeHIH 6acbiMAblNbIfbl.
AHbBIFbIHAA, KeL6acCLbIHbIH, TancbipMachl —
OCbl KYLUTEP OHbIH, MaKcaTblHa 3a5an Turisyre
YKaKblH KanfaHaa, onapAblh, angblH any XaHe
WbIHAbIKCbIMaKKa Kapchbl WbIHAbIKTbI, 60C
6bINWbINIFa KapCbl aHbIKTbIIbIKTbl, COHbIMEH
KaTap TyuTTepre biKlamMaasraH Kyp Masakka
Kapchbl XXyneni xukasHbl 6aca auTaTblH KyLWTi
Kapcbl aHriMeHi Koro. MeH ocbl ongapabl
»asbln oTbipraHbiMAa, AKLL npe3unaeHTi Bapak
O6ama ocbl TocKayblngapAbl aHblK TYCiHIM
OTbIp, AE€reHMEH OHbl He 83re Ke3 KeJIreH TepeH,
oWfa Kaykapbl 6ap CblHM KelbaclbiHbl WY
apacblHaH ecTin yfrblHyFa 60sa Ma, 6iIMEeNMIH.

Gardner 2011, p. Xl

onbeTTe, WbIHAWbI XMKasapFa Kapcbl acepni
6asiHfanfaH XXaHe «63 6acblHaH KellipreHgen»
HacuxaTTajnfaH Katepsiep npe3uvaeHT [oHanbpg
TpaMnTblH TyYJ/facbIMeH >aHe MiHe3iMeH
6alnaHbICTbIpbiNAbl. ONTKEHMEH, MeH TpaMmrka
6yAaH apTbliK TOKTanfbiM KenMenpi, cebeobi
6i3 6YKin anemae coHpgam onfaH LWbIFapblFaH
XUKasnapgbl ecTin, 6anama xasnFaH kerinkepnepai
YKOMNbIKTbIPbIM XYPMI3.

Byn katepnep XXI FacbipablH 6aCbIMeH LUEK-
TenMengai. Meniy, 2010-2011 xbingapbl anTKaH
CaKTblK ce3aepiM EKiHLWWI AyHUEXY3iNiK COFbICKa
6acTaraH 1930 XblngapFa XoHe ce3cis, ofaH aa
epTepek Aayipnepre KeneTiH efi. Facbipnap 6oibl
Kellbaclublnap e34epiH 3y/bIMAbIK, KYLWITEpPiHe
Kapcbl TypaTblH OKliay 6aTbipnap peTiHAe
KepceTeTiH, apTbiHaH epyLi COFYpJibIM CaHbl
KOMaKTbl isbacapnapbl 634epiHiH auTkaHgapbIH
akuMKaT pgen, TUiciHWe, onappblH LWblFapFaH
YXapnblKTapbiH 6Y/KbITMan opblHAay Kepek aen
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KeHpipeTiH napMeHai MudTtep omnan Tabyra
TbIM enikkiw keneTiH (Hukkosno Makuasennu el
TaHFanMac egi). «Kew 6acTtaiTbiH caHaga» aTan
KeTKeHIMAen, KapananbIM He TiMTi XeHingeTinreH
XUKasa Ken Xaffanga HakTbl, efayip WbiHaNbI
9pi OpbIHAbI, COHbIMEH KaTap KypAeni XxukasaaH
6acbiM 6onagpbl.

XaKcbl kewbaclubliibIKKa 6acTalTbIH TaCisl

BipHewe Xbin 6YypblH, «XXakcbl >Xo6a»
(thegoodproject.org) Y>KbIMbIHbIH MYLLECi peTiHAE,
MeH apinTecTepiMMeH 6ipre TMIMAI kewbacLublfaH
HaszapAbl anbin, »akcbl Kewbéacwbl 6onyFa
NanbIKTbl KacueTTepre 6eT 6ypablk. Ocbl 3epTTey
6apbicblHAa 6i3 XXaKCbl Kelbaclubl 605yFa KaxxeT
MaHbI3bl cunaTTamanapabl aHbIKTaAblK;

LLle6epnik: XkaKCbl KeLllbacLubl 63i biKknangbl pesn
ycTaHFaH canaHbl 6inefi, LaMyMeH Katap xypegi
YKOHEe O3iHiH 6iniMiHe OpbIHAbI CYAeHea|.

OpEeKeTTeCTIK: XKaKCbl KeLbacLlbl 63 XXYMbl-
CblHa XaHbl alnAbl, OHbl MaHbI3bl Aern caHangbl
DA, XXaFaan oHblHaH 605IMaFaH KyHaepae Ae TUiMai
TYpAe opblHAAyFa Thipbicagbl.

9Aen: Xakcbl Kewobacllbl onMnacTbipbliFaH
ce3ep MeH apeKeTTepiH 3TUKasbIK HITVXKeNepiHe
OV XYripTeai, cangapbl )XeHiHAe onaHbIn, Keseci
YKOJIbI XXaKCblpak opblHAaYyFa YO isgenai.

Ken >xafFpanpa 6ipeypgiH »akcbl KewbacLubl
eKeHAIriH aHblkTay oHaun emec. Llle6epnikke
KaTbICTbl KenTereH Kewo6aclbinap e34epiHiH
anablHFbl 6iNiMiHe cyneHegi XXaHe/He Xaraannap
efdyip esrepreHfe, He icTeprnepiH 6inMen xaTagbl.
OpeKeTTecTiKKe KaTbICTbl Kel agamM Tepic
NUFbINAbI SLUKEPENENTIH He TiNTi 3YJ1bIM XYMbICKa
6enweciHeH 6aTybl MyMKiH (LLlekcnupgin, Tapuxbl
MeH TparegusinapbiH KapaHpl3).

opinTectepiMMeH 6ipre 6i3 3TUKanbIK
canafa VYNKeH KbI3bIFyWblSblK, TyAblpAbiK.
Kelww6aclblfbIKTbIH, Ke3 KeJireH NosuymsacbiHaa
KaJaranayra TMICTI aHblK, 6eKiTinreH Hopmanap
MeH epexenep 6ap. Ocbl HopManapgbl
Kaparanayfa agam aTUKasblK LeKapagaH WbiFbin
KeTnengi.

CTaHpapTTbl paciMaep KesIMEUTIH He
OpbIHCbI3 Aen TabbliFaH TereypiHAep >kargamn
afiFaHpa >XoHe Kewobaclbl OCbl AUSIEMMaHbI
alKblHAaFaHOa, «3TUKASbIK TECT» OPbIH anagbl.
MeH ocbl TaHbIMAbl 3TUKanNblK «Aha» pgen
aTtagbiM. LUbIHbIMEH ae, erep ci3 6arkaman
KasblIM, COCbIH YXaHa XXaF[anaTTbl WeweMiH gen
TblpblCCaHpbl3, «Aha»-Fa fja, COHbIMEH KaTap, ic-
9peKeTTIH XXaKCbIpaK, KypCblH i3gecTipyre ge
MYMKIHLUIMIK 605IManabl.

OcbiHpan Kypgpeni >karpgaaTTapia, Kel-
6aclublnap e3aepiHiH HAETTepi MEH MOTUBTEPIHE,
KonpapblHAaFbl Kypangapfa, COHbIMEH Katap
opblHAaFanbl TypFaH HeMece ©3 epikTepiMeH
OopblHAAMalMbIH Aen LeLWKeH ic-apeKeTTepiHiH,
cangapbIMeH Kypecy KaXXeTTifliriHe o cany KaxeTt
(Nye, 2020). TuiciHwe, 6i3 KewobacLbIIapablH,
«KaKCbINbIFbIH» OflapAblH ic-apeKkeTTepiHe,
HaTUXXeNnepiHe, KeKeniHe TynreH cabakTapblHa
Kapan TapasblnaiMbl3. 9n6eTTe, 6yN LUKN
KelbacLlbIHbIH, 6UNIKTe TypFaH Mep3iMiHiH eHe
6oMblHAA KanTanaHbIn Typaabl.

Keneci 6ommxangbl KepceTKill KelLll-
6acwbifnapAbl  KaHWanbIKTbl XakKchbl
KewobacLlbl gen Kabblngayfa 60naTblHAbIFbIH
6aranayfa Xapanapbi:

1. Onap TeK WbIHAbIKTbI i3aen, WbIHAbIKTbI
anTyFa 6ap KyLLiH canagbl; onap KaTenik xacan
KOWFaHAa, OHbl MOWbIHAAM, XYbIN-Wakfa
apeKeT eTei.

2. Onap Hopmanappgbl MoOWblIHAAnM,
6afblHaAbl HeMece oJlapfa alblK TypAae
Kapcbinblk, 6ingipin, cangapbiH kepegi (6yn
asamaTTblK 6arbiH6ayFa aKesnyi MyMKIH).

3. Hopmanap opblHCbI3 60/FaHAa HeMece
»KaHa Macenenep TyblHAaFaH Kesfe onap 6y
XaFganabl Kenuwinik anabiHaa MOUbIHAANAbI.
MeH 6yn xabappapibIKTbl 3TUKabIK «Aha»
jen atanMblH.

4. Onap guneMmaHbl gaybicTan anTbim,
ON Typanbl ofaHabl, onap 6apnblk cypakka
»XayanTapbIMbI3 fanblH gen 6ecnengi.

5. Onap «6acekenecTep KOMaHAacblHbIH»
KeHecTepiH Koca anfaHAa, caparibl XaHe
casicu eH, XKakcbl nikipnepai isgenai.

6. Onap awbik wWewiM Kabbingangbl,
OHbIH, cangapblH 6omkKanabl, KaxkeT 60nFaH
afFganpa 6afblTbiH ©3repTyre >oaHe
KabblngaHFaH Hemece KabbligaH6afFaH
opeKeTTepAiH cangapblH KanTa Kapayfa galblH
6onapabl.

7. Onap ocbl UMKNAbl TaFbl KanTanayfa
bIpbIK, 6ingipin, akblp COHbIHAA, XacaFaH
KapbIM-KaTblHacTap XarFAanblHbIH adAcblHAA
9TUKanbIK caHa MeH pedrieKCUsHbIH XaHa
He KapacTblpblJIFaH HOPMAacCbIH eHrisyre
KeMeKTecef,.

WHTennekT Typanbi 6ipep coe3

AnabiHOa anTbin KeTKeHIMAen, MeH
Kelw6acLbiNblK, Typasbl fblIbIMU XXYMbICbIMAbI
6acTafFaH Ke3ge, MeHeH KelwbaclbliapablH,
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6oMblHAA KaHAan UHTennekTinep 6ap gen cypamn
6acTtagbl. MeH ocbl cypakka Oblian >kayan
XasgbiM: Kelbaclwbilapia JNMHIBUCTUKAIbIK,
MHTenneKkT 605y Kepek, ce6ebi onap TaburaTbliHaH
XuKasi 6asiHgayLwblinap, COHbIMEH KaTtap, onapaa
TyNFaapanbiK, UHTeNNeKT 605y Kepek, cebebi
onap e3epiH AyWiM XYPTTbIH He i36acapnapiblH,
OpHbIHA KOMbIM, 0NapAblH, XXaKCbl XXaFblHa XYTiHYi
KakeT. CoHbIMeH 6ipre, KelwbacliblapablH
TYNFaiWiNiK UHTeNNeKTici 60FaHbl [la XX6eH,
6ipak, npe3naeHT PoHanbg PeliraHHbIH, oKpuFachl
KepceTKeHAewn, afam e3iH-e3i 6aFanan Typmaca Aa,
CaTTi KewbacLbl 6ona anagbl. ©3re UHTENNEKTINep
(My3bIKasblK, KEHICTIKTIK T.6.) ge 6onca FaHUGeT,
6ipak 6ormMaca fa elTeHe eTnengi.

MeHeH [oHanbg TpaMnTbiH UHTENNEKTINepI
Typarsnbl cyparaHia, MeH 6acbiHaa aspan cacbin
Kanbin efdim, cebebi oHbIH Tingik Kkabinettepi eTe
yTaH, (6ipHeLue nikip 6ingipyLwinep oHbl AUCNEKCUK
YK@He OHblIH, Ce3/iK KOPbl XYMbIHbl Aen KOPCeTTi),
COHbIMEH KaTap, TYIFailifiK UHTEeNNEKTIHIH, uici
OHbIH, MYpHbIHA ga 6apmManabl. byn AKLL-Tafbl
NonNyfN3MHiH ecKifieH anTbINbIN Kefe
KaTKaH XbIpbl, MyHAa €Ll XXaHalblK,
XKOK,

MyMKiH, 6i34iH Mepuanbik,
MHTENNeKTi AereH xaHa MHTeNnneKTi
eHrisreHimMia gypbic 6onap. Cebebi
KiMmge-kiM TpaMnTbl CblHaFbICHI
Kesice, OHbIH, y3aK YaKbIT XYpreH
«The Apprentice» WOYbIHbIH
apkacblHa Tenegupapnblik xabap
TapaTyAblH KyfaFblHAA OMHANUTbIH Webep 60nbIn
anFaHAbIFbIH XXaHe TyuTTepai €3 NuFblbIHAA COTTI
KoNJgaHFaHblH MoWbiHAay Kepek (Trump
2020). Megmanbik, UHTeNNEKTI TynFaapasnblk,
WHTEeNNEeKTIiHIH 6ip Typi He 6afbiTbl 60MYybl
MYMKIiH, 6ipak on aMnaTusagaH XKaHe XeKenereH
TynFanapablH («To6blp» 6aFaMbliHaH anpbIKLLa)
TYCIHIriHeH Mynge XypZaan nHtennekTi. LbIHbIMeH
he, eTKeH facblpnapga caTTi Kewbaclwbinap

Kewbacuwbinapaa
NINHTBUCTUKANbIK,
UHTennekT 6ony
Kepek, cebebi onap
TaburaTblHaH XMKas
6asaHpaayuwbinap

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
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XaHa MefuaHbIH, Le6epiriH MeHrepyaeH kesre
TYCTi — Mblcanbl, ®paHknuH PysBenbT (KaHe
Aponbd MTnep, ekiHillke Kapaw) paguoHbl,
I>xoH KeHHegn Teneaugapabl, PoHanbg Pelrax
KMHONapAbl 63 MyaaenepiHae navganaHgbl.

CoHbIMeH KaTap TpamMnTbiH Keneni
YKETICTIri — OHbIH «yaKbIT pyXblH» (Zeitgeist)
yFa 6inyiHae JereH opamangap fa antbingbi.
Conam-ak, 6oncbliH. EKiHLWI XafblHaH, oNn y3ak,
yaKbIT 60MbIHAA XYPTTaH XY34ereH WwarblM MeH
YCbIHbICTapAbl Kabblngan oTbipAbl, COAAH OHbIH,
Ty/nFacbiMeH 6annaHbICTbl eMec cebenTepmeH
yaKbIT PyXbl OHbIH 6aFfapiamMacbiMeH KUbIbICbIN
KeTTi.

KopbITbiHAbI

MeHiH 6yn  MakanaHbl XXa3ypafbl
MakcaTbiM — TpaMnTbl Kapanarn, e3re Kell-
6aclubliapAbl XXoFapbl geHrenre KeTepy 6osFaH
XOK. KepiciHlie, MeH ©3iMHIH Kellb6acLblnblK,
Typasbl angpblHFbl TY)XblpbIMAaMaMa KanTa opasbir,
oW eneriHeH eTKi3y 6onabl. OHbIH iWiHAE, MeH
XblNigaM es3repin XaTkaH anempaik
6ellHe MeH KapblM-KaTblHACTbIH
€H TaHbiMan Meaua TYpPiH
MeHrepyre pgereH MaXOypniKTi
aTan kepceTkiM kengi. CoHbIMeH
KaTap MeH eHAirapi AypbIC XaHe
6ypblic AereHankblHCTaHAapTTapbl 6ap
YKOHEe aKUKATTbIH MaHbI3AblNbIFbIHA
CEeHiMi Mo leMOoKpaTUsINIbIK KoFamMbl
con 6a3 KannbiHAa KabblngaManTbiH
6onabiM. KepiciHwe, MeH XaKcbl Kelubaclubl
605y AereHiMisre xoHe Kypaesni auneMmmManapra
Tan 60NfaH Ke3ge >akcbl Kew6baclbiFa
KaXkeT KacueTTep MeH yaepicTepre Hasap
aypapabiM. bip cesbeH anTkaHpa, 6i3re Kell-
6aclublnapablH, caHblHaH repi canacbl MaHbl3bl;
YXoHe 6i3 KelwbaclublbIK aneyeTi 6ap agamgapra
onapAblH KabineTTepiH Npo-afIeyMeTTiK XXOJIMeH
JaMbITyFa XXapAeMAecyiMi3 Kepek.
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BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

binim 6epyperi kewbaclubliblK KebiHece Kewbaclubl fen atarn XypreH MyraaiMgepmMeH
6avinaHbicTbipbinagbl. COHAbIKTAH «y/eCTIPIIreH KeLl6acLbl/biK» XoHe «MyFaaiMgep
KelubacLUbI/IbIFbl» YFbiMAapbl 6yriHge eTe e3ekTi. bipak erep «kewbaclubl/ibiK» 6ackallia
KapacTbIpbliica: OHbl MyFasiMMeH EMEC, OHbIH K aCibn KbI3MeTIMeH 6avinaHbicTbipca we? Makanaaa
aBTOp 63IHIH a/iFallKbl 3epTTEYJIEPIHE CYHEHE OTbIPbIM, OChI TAKbIPbINTa OM KOpbiTaabl. On «MekTenTte
KeLL6acLLbIIbIKTbIH KaHAau (popManapbl 6ap ) aHe 0J1 OKYLLbLIap MEH MyFasliMAEepPre OKyra KOMeKTece
ana ma?» fiereH cypakTapsa xayar 6epyre TbipbiCazbi.

JlngepcTBo B 06pa3oBaHUM 4acTo aCCOLMUPYETCS C egaroraMu, KOTOpbIX Ha3blBaroT JINGEPaAMMU.
MoaToMy NOHATUSA «pacnpedesniEHHoe NAEPCTBO» U «JIMAEPCTBO yunTese» cerofHs Becbma
akTyanbHbl. Ho ecnv nupepcTBo paccMaTpuBaTh MHayYe: CBSA3bIBaTb €ro He C NeAaroromM, a ¢ ero
npogeccroHanbHO AeATENbHOCTEIO? B cTaTbe aBTOp pa3MbILLIAET Ha JaHHYO TeMY, OnUpasich
Ha cBou paHHue uccregoBaHus. OH MNbITAeTCS OTBETUTb Ha BOMPOCHI: Kakne (opMbl puobpeTaet
JIMAEPCTBO B LLUKOJIE M MOXET JIM OHO [TOMOYb YYEHUKAM U YYNTEJIAM YYNTbCA?

Educational leadership is often associated with educators, who are referred to as leaders.
Therefore, the concepts of "distributed leadership” and "teacher leadership” are very relevant today.
But if "leadership” is considered differently: if we associate it not with the teacher, but with his
professional activity? In this article, the author reflects on this topic, drawing on his early research.
He tries to answer the questions: what forms does leadership take in school, and can it help students

and teachers learn?

hen we think of leadership in education,

our thoughts can often go to those who
we call leaders. These leaders are usually in
positions of responsibility related to the running
of a school. For the last twenty-five years or so
in education, leadership has also been viewed as
existing beyond principals, other senior leaders,
and middle leaders, such as faculty and department
team leaders. Terms like distributed leadership and
teacher leadership have become common across
education (Youngs, 2020a). It now seems we are
sometimes all expected to be leaders in some way.
But what if we looked at leadership in a different
way, where leadership is also viewed as a practice,
not just as people? In this short article | draw on my
past research and commentaries about distributed
leadership, as well as what does leadership look
like in a school if it helps students and teachers
learn. | will also share some learnings from working
with the same group of schools in Auckland, New
Zealand since 2015, where we have focused on
‘learning for all’ through developing collaborative
leadership inquiries and associated practices.

Why learning for all?

Having the word educational before the word
leadership emphasises learning, so the main
purpose of educational leadership is to improve
the conditions for of transformative learning,

particularly for students. Transformative learning
goes beyond informative learning (where students
learn more facts and information), to also include
learning that transforms how we think and who
we are becoming (Kegan, 2009). It is here where
students engage with critical thinking, creativity,
and curiosity. Teachers can see this transformative
learning in their students when teachers create
the conditions in their classrooms to help bring
this deeper learning out. This is the original
meaning of education, which comes from the Latin
word, educere, which means to bring out, to lead
forth. When a teacher helps a student bring out
deeper knowledge, the teacher and the student
are both usually asking inquiry questions, so the
student goes beyond stating facts. Teachers in
New Zealand are expected to ask similar types of
guestions to facilitate their own transformative
learning, not just the learning of their students. In
New Zealand, this is usually called, Teaching as
Inquiry (TAI)!, where the focus goes on a teacher
transforming their practice to enhance student
learning. If teachers support other teachers with
their inquiry-based learning, then inquiry shifts
from being individual to collaborative, and is
called collaborative teacher inquiry. These learning
spaces between teachers, teachers and their
students, and between students are illustrated in
Figure 1 below.
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Figure 1: The usual focus of learning in a school

Even though this diagram illustrates the
priority of learning in schools, some additional
key learning spaces between adults who work
in a school need to be added. This is where
‘learning for all’ comes in, through what the
schools | have been working with in Auckland
call, leadership inquiry. If educational leadership
is to be genuinely educational, where education
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is to bring out learning, and to lead forth, then
middle, senior leaders and principals also need
to position themselves as inquiring learners. The
learning spaces then expand to what is shown
in Figure 2 (note: SLT = Senior Leadership Team
consisting of Assistant and Deputy Principals,
as well as other senior staff members who have
school-wide responsibilities).
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Figure 2: ‘Learning for all’

Learning for leaders and teachers must be
transformative as well, so critical thinking, creativity,
and curiosity are clear in the day-to-day practices of
all teachers and leaders in the school. This is not
easy to do at times because leaders and teachers
are expected to be the experts. It can be challenging
admitting areas we need to develop in, as well as
feel vulnerable and exposed. Many books and
articles argue that leaders are often expected to
be sure of themselves, confident and provide clear
direction to others; however, | want to challenge

that view and look at leadership in a different way
before we look at some of the strategies schools
are using to grow a ‘learning for all’ school culture.

Relooking at leadership

Leadership is popular and when | ask others in
my postgraduate classes or workshops, “what is
leadership?”, people usually refer to leaders, their
personal qualities, and what they do (Youngs,
2020b). This person-centred understanding fills
many of our books, university courses, and training

" For more about TAl, see https://nzcurriculum.tki.org.nz/Teaching-as-inquiry
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programmes related to leadership. But what if we
viewed leadership as a practice, as a process in
motion? Leadership as a practice, shifts our focus
from practitioners as leaders, to the practice of
leadership (Youngs & Evans, 2021). A practice
describes what is happening between us in the
present and over a period we can see patterns in
these practices as we look back over the recent
past. When | ask teachers and leaders, “without
using the term leader, how do you know leadership
is happening in the present?”, some hesitate for
a while. | have found Crevani's (2018) terms, the
ongoing production of direction in organizing, helps
people understand leadership as a practice taking
place in the present.

Reflective questions and discussion point
to have in your school:

How do you define leadership? (try not to
use the word ‘leader’ for a change)

How is direction forming in your teaching?
How is direction forming across your
department? How is direction forming across
your school?

This is just a start. The two most important
questions that follow are:

What is the direction? Why?

As teachers and leaders, we should be
responding to this question so that our response
includes the enhancing of learning conditions and
people’s learning at a deeper transformational
level. If we do not respond in that way, then is the
leadership you are experiencing and practicing
truly educational? Here, | am particularly focusing
on those learning spaces in Figure 2 between
middle leaders and teachers, and middle leaders
and senior leaders, including the principal. These
are the learning spaces where leadership inquiries
take place, so that the emphasis on learning
goes beyond the learning spaces of teachers and
students.

Some ‘learning for all’ strategies

The key for ‘learning for all’, is that learning is
at the focus of everyone in the school, first with
the students and then across all staff. ‘Learning
for all’ does not occur if leaders focus only on
student learning and teacher learning, they must
also focus on their own learning as well. Inquiring
into what and how we learn may aid us with deeper

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

transformational learning and improve our practice.
There are three areas for a school to focus on:

+  Student inquiry and learning;

+  Teacher inquiry and learning;

+  Leadership inquiry and learning.

+  The schools | have had the privilege to work
alongside with their leadership learning now have
the following foci. These have emerged from
their own inquiries and practices associated with
leadership.

+  Collaborative inquiry across groups of staff
works better than individual inquiry. There needs
to be some managing of inquiry process here.

+  Akey role of those in middle leadership roles
is to support teachers in their quest to enhance
student learning. This often involves setting up
coaching dyads or triads with teachers;

A key role of those in senior leadership
roles, including the principal, is to help improve
collaborative middle leadership practices. Most
research shows middle leaders can be the group
who experience little leadership development and
training, so support from senior leadership is vital;
« Another key focus in leadership inquiries
is to improve teacher well-being. This becomes
crucial, especially when schools implement
new programmes and initiatives. The key when
focusing on change is to ask, “what do we need to
do less of?” to enable our teachers and leaders to
have the capacity to engage with new programmes
and practices. One of the catch phrases we have
used, borrowed from one of the schools is, “less is
more”. Plan to do less so you can focus more on
improving the learning spaces across the school.
Currently the schools have been cutting back on
unnecessary meetings and demands made of
teachers. What could those of you in leadership
roles do in your school so
‘learning for all’ is improved
by doing less?

If you are responsible in
some way for leadership and
teacher development, with
inquiry the emphasis goes
on helping, then leaders
and teachers, surface and
test assumptions. Drawing
on the critical reflective
practice writings of Brookfield (2017) and Cottrell
(2005), | use the following I-C-I steps to help
leaders and teachers regenerate collaborative
learning spaces through productive dialogue:

* Identifying reasons, beliefs, and assumptions

The key for
‘learning for

all', is that learning
is at the focus of
everyone in the

students and then
across all staff
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*« Challenging beliefs, and
assumptions
« Imagining and exploring alternatives

This is not as straightforward as it may look, as
dialogue means the challenging goes both ways.
For some teachers, this may feel uncomfortable
with their leaders. It is important that leaders are
open to feedback, questioning and challenging
from other staff. A key is building trust as you

do this.

reasons,

Conclusion

If a school is to have a genuine learning
culture, then ‘learning for all' must include all,
from the principal through to the students.
Principals and those in other leadership roles
can have a significant influence in encouraging
this approach as a practice of leadership in
their schools. The result is hopefully improved
learning, not just for leaders and teachers, but
particularly for students.
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bi/IM CANACbIH[Af bl KBLUBACLIbIbIK:
(KENLLITIKKE APHAJTFAH OKbITY)

Bis 6inim 6epyperi KelwbacLbIbIKTbI Tinre
TUeK eTKeHAe, OMbIMbI3Fa 6ipAeH kewbacLubl
JereH nayasbiMfa NlanbIKTbl TyJiFanap Kenegi.
Byn kewbaclwbinap kebiHe MeKTenTi 6ackapyfa
KaTbICTbl XayankepLlinikTepaiH XeTeriHge.
Kew6acwbinbiK 6i1iM canacbiHAarbl 25 XblFa
XYbIK yaKpIT apanbifblHAa (GaKkybTeTTIK KaHe
AenapTaMeHTTIK Ton Kewo6acliblnapbl cekingi
OvpeKTopnapaaH, e3re ara KewobaclblnapgaH
)X9HEe TeMeHTi 6yblH Kelwob6aclublnapblHaH TbiC
OMip CYpeTiH af3a peTiHAe kapacTblpbliabl. COHFbI
XblNAapbl «y/IeCTIPIreH KewbacLlblbIK» XaHe
«MYFaniM Kell6acllblfbIFbl» CUAKTbI TEPMUHAEDP
6iniM canacblHAA KeHIHeH KOonAaHbUIbIM XYP
(Youngs, 2020a). Kasipri yakpITTa Ke3 KejreH
ajlaM e3 cajacblHAa Kewbacwbl 605y Kepek
cekinpgi. JereHMeH Kewo6aclblIbIKTbl TeK
afjlampap TapanblHaH faHa emec, Taxipube
peTiHAe KapacTbipca Kanan 6onaabl? MeH ocbl
WwafFblH Makanamaa yfnecTipisireH kewob6acLlbbIK,
Typanbl 3epTTeyfnepre cymeHin, MekTenTeri
KeL6acLbIbIKTbIH, yCTa3aap MeH oKylblnapfa
MeHrepyre Kanam KeMeKTeceTiHAIr Typabl ces3
Ko3fFalMbIH. CoHbIMeH KaTap MeH 2015 XblJbl
OkneHp ()KaHa 3enaHansa) MeKTENTEPiHIH GipKenKi
TOMTapbIMeH XXyMbIC icTey 6apbicbiHAa 6ipneckeH
KewobacLlblblK, cayanfapbl MEH COFaH KaTbICThbl
ToXipubenepai AaMbITy apKblibl «Kemnwinikke
apHanfaH OKbITyFa» Hasap calblHFaH KeW
3epTTeynepiMMeH 6eiceMiH.

HenikTeH KenwwuinikKe apHasiFaH OKbITy?
«BbiniM» cesiHiH «Kew6aclblbIK» CO3iHiH,
anablHAaa Typybl OKY[blH, MaHbl3-
ObINbIFbIH aNKbIHAANAbI,
cebenTi 6iniM canacbiHAarbl -
Kew6acWbINbIKTbIH, MakcaThbl A
TYPNEHreH OKbITYAbIH XafFpan- ,°

napblH, acipece oKyllbinap yuwiH |

con -~

/, | V \ . . .
OKbITy — ~ OKbITY

60NaTbIHbIMbI3Abl TYPJIEHAIPETIH OKbITYAbI
kamTuabl (Kegan, 2009). OKyLubIflap OCbl Xepae
CbIHW TYpfblAaH OWfayfa, WbiFapMallblfiblKKa
)KOHEe KbI3bIFYWbINbIK TaHbITyFa enikTipinegi.
Myfranimaep TepeHie XXaTKaH OKbITY/ibl LUbIFapyFa
Xapaempaecy ywiH cabakTapblHAa XXaFfan xacay
apKblsibl ©3 OKYLbIJIapbiHbIH, 60MNapbiHaH
TYPJIEHTEH OKbITYAbI Kepe anagbl. byn naTblHHbIH
«educere» gereH cesiHeH TYN-TOPKIHIH anaTbiH
«education» (6inim, Topbue) cesiHiH «LbIFapy,
Kew 6acTay» AereHfi 6inaipeTiH anfalkbl
MafblHacbl. MyFaniM OKYyLWbIHbIH, G60MbIHAA
aTKaH 6iniMAi WblFapyFa KOMeKTeCKeH Kespge,
MyFaniM MeH OKyLLIbl 9aeTTe 6ip-6ipiHe cypak, koSl
6acTangbl, cCoaH COH OKyLbl Kyp GakTinepai anty
LeH6epiHeH ThicKapbl WhbiFagbl. YKaHa 3enaHaus
MyfFaniMaepiHeH okywblnapabiH, 6ifliMiH FaHa
eMec, 83epiHiH, TYP/IEHreH OKbITYbIH XeHingeTy
YLUIH yKCcac cypakTap KOobl Kepek gen KyTinyge.
OKyLUbIHbI OKbITYAbl KYLUENTY YLWiH MyFaniMHiH 63
NpakKTUKacblH TYpNieHAipyre KonblnaTbiH hOKyC
XaHa 3enangusga «Cayan petiHge okbiTy» (CPO)
pen atanagbl. Erep MmyFanimaep esfepiHib cayanra
HerisgenreH oKbITynapbiMeH 6acka MyfFanimaepai
Kongaca, oHfa on XekefeH GipsieckeHre eTin,
MyFaniMmaepaiH 6ipneckeH cayarnbl gen atanagbl.
Myfanimaep apacbiHaFbl, MyFasiM MeH OKyLLUbl
apacbliHAaFbl YX9He OKylublylap apacblHpafbl
OCbl OKbITY aymakTapbl TemMeHze 1-cypeTTe
GeNHesIeHreH.

- - -
- -~
- -~

{ Olqyun:lnap } A
\ /7 \
/

)XakcapTy 6osibin Tabbinagbl. | Myranimaep \\ /, MyramMAep
TypneHreH okpITy aknapaTTbik \ y
OKbITYAbIH (MyHAa oKywblnap ’ \/ 1 y
Aanengep MeH aknapaTTbl DN OKbITy vramMp,ep OKBITY Il
MeHrepefi) WeH6epiHeH LWbiFaabl, - OKbITY -

COHbIMEH KaTap 6i3giH onnay
XYNEeMi3pi >XoHe 6i3fiH KiMm

~ -
- -
- _ -

1-cypem. Mekmenmezi okbimydbiH a0emmezi QOoKycol
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2-cypem. «Kenwinikke apHanFaH oKslmys

«Kenuwlinikke apHanfaH OKbITy» MyfaniMgep
MeH KellbacliblinapAblH 6inim, Tapbue Typansbl,
©3 OKyLUblapbIHbIH, 6aFanapbl XXaHe MeKTenTepi
Typasbl 6ifIeTiH GakTinep weHbepiHeH WbiFaabl.
Bacwbinap MeH MyfFaniMgep YWwiH Ae OKbITy
TypneHAipeTiH 60Ny Kepek, COHAbIKTaH
CblHU TypfblgaH oKnay, WbliFapMalbifblK,
)XOHE 9yeCKOWSblK, MeKTen Myfanimaepi MeH
6aclubinapbiHbiH, KYHAENIKTI npakTUKacbliHAa
avKbIH KepiHeai. byn TancbipMmanapabl yakpITbiHAA
opblHAay OHaWnblkka coknangbl, cebeobi
KeLubacLLbliap MeH MyFaniMaep angbiMeH capaniubl
6051y Kepek. O3iMisre famyFa KaXxeT, COHbIMeH bipre
©3iMi3fliH, a/Ici3 YXoHe aKCaWTbIH XepnepiMisgi
MOWbIHAAY KMbIH 601y MYMKiH. KenTereH Kitan
neH Makananapga Kewb6acLubliap esfepiHe ceHimai
6011y KepeK >XaHe e3renepre ankplH 6arbIT-6araap
6epy Kepek gen anTbinagbl. OUTKEHMEH, MeH
MeKTenTep «Kerwifikke apHasiFaH OKbITy» AereH
MeKTen MaJeHNETIH AaMbITyFa KOnAaHbIM XXYprex
Kenbip cTpaTernsnapra Hasap canmac 6ypbliH OCbl
nikipre KYMaH TyAbIpbIn, KeLbacLublnbIKKa 6ackalla
Ke36eH KapafFbiM Kenegi.

Kelu6aclubinbikka 6ackalua ke3kapacrneH kapay

Kewo6acwbinblK — KOernke MafiM TePMUH.
MeH e3iMHiH MarucTpaHTTapblM MeH ceccusFfa
KaTblcylwbinapaaH «KewoéacwbifblK AereH He?»
Jen cyparaHbiMa, onap kebiHe Kelwlbaclublnapabl,
onapAblH >XeKe 6acblHblH, KAaCUeTTepiH >XaHe
He aTkapaTbliHbiH anTaTbiH (Youngs, 2020b).
OcblHpan Tynfafa 6afblTTanfaH TYCIHIK
KelwbacliblfiblIKka KaTbICTbl 6i34iH 6apnblk,
KiTanTapbiMbi3fa, YHUBEPCUTETTIK KypcTapaa
YXoHe OKpbITy 6aFaapnamanapbiHfa TonbIn Typ.
Bipak, erep ge 6i3 kewob6acWwbbIKTbl NMpaKTUKa

)XXOHe apeKeTTeri yaepic peTiHoe KapacTblpcak,
we? Toxipmbe peTiHAeri KewobaclblblK, 6i3iH,
(hoKyCbIMbI3 bl KeL6acCLbl PersliH aTKapbIn XYpreH
NpakKTUKTEpAEH KelwbaclblbiK NpaKTUKacbiHa
aypapagabl (Youngs & Evans, 2021). lNMpakTuka
6i36eH Kasipri yakplTTa He 60bIiN XXaTKaHbIH
cunaTTan, yakplT eTe 6i3 6TKeH KyHre Ha3ap carblin,
OCbl NpaKTUKanapaarbl earepictepai kepemis. MeH
MyFanimaep MeH 6acliblnapaaH «Kewo6aclubl AereH
TepMUHAI KonpaHban, cizgep Kasipri yakplTTa
KeL6acLblbIKTbIH, OpbIH anbif XaTKaHAbIFbIH
KangaH 6inecis?» gen cyparaHga, onapabliH Keobi
6ipasFa AeniH oMnaHbIn, Kigipin kanagabl. MeHiH,
aHbIKTaFaHbIMAan, yibiIMAacTbipyAa 63 XaJFacblH
TaybIn XaTkaH Crevani (2018) TepMUHZEpi XXypTKa
Kewo6acLblbIKTbl Kasipri yakbiTTa 60JbIMn XXaTKaH
NnpakTuKa eKeHAIriH TyCiHyre kemekTecegi.

©3 MekTebiHi3pe 60nybl  KaxeT
pednekcusanbik cypakTap MeH TaJjiKblnayfa
apHasfaH TakplpbinTap:

Cis KewbacLWbIbIKTbl Kanan aHblIKTancbl3?
(caHanyaHAbIK YWiH «Kelww6acllbl» Ce3iH
KongaH6ayfa TbIpbICbIN KOpiHi3).

CispgiH cabak, 6epyiHizpe 6afbiT Kanan
KanbinTacagbl? barbIT ci3giH 6enimiHige kanan
KanbinTacaabl? bafbIT ci3giH, MeKTebiHi3ae
Kanam Kanbintacagbl?

Byn Tek 6acTamachbl FaHa. EHZi eki eTe MaHpI3abl
cypak, Kenecigeu:

BarbIT gereH He? HenikTeH?

Bi3 ocbl cypakka MyFasniM api 6aclubl peTiHae
6i34,iH,XayabbIMbl3 OKbITY XKaFAannapbiH KYLLeNnTy
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MeH afaMaapAblH TepeH TyYpneHaipeTiH AeHreniHae
OKYbIH KOcaTbIHAaN eTin Xkxayan 6epyimMis KaxkeT.
Erep 6i3 6ynan xxayan 6epMecek, oHAa Ci3fiH
TaXKipmnbe xkacar, 60MbIHbI3faH 6TKI3iN XXaTKaH
KelobacLblblK, LWbIHbIMEH Tapbuenik 60bin
caHana ma? MyHAaa, MeH acipece 2-cypeTTeri
opTa 6ybIH Kell6acliblnapbl MeH MyFaniMaep,
opTa 6ybIH KewobacLliblnapbl MeH X0fapbl 6YbIH
Kewe6aclblnapbl, COHbIMEH 6ipre 6aclibinap
apacblHAaFbl OKbITY KEHICTiFiHe Ha3ap casaMblH.
Byn kewwb6acLbinbIK cypaHblCTapbl OPbIH anaTbIH
OKbITY KeHICTiKTepi, con cebenTi OKbITyFa
TYCipinireH ekniH MyfaniMaep MeH OKyLlblnapAblH
OKbITY KEHICTIriHIH WeHOepPiHEeH WhiFagbl.

«Kenuwinikke apHanfaH OKbITyAblH» Kenbip
cTpaTerusnapbi

«Kenwwinikke apHanfaH oKpITyablH» HerisiHae
OKbITY MeKTenTe 6aphblfbiHblH, GipiHWigeH
OKyLbINapAblH, COCbIH 6apiblK, KbI3MeTKepAiH
HazapbiHAa Typ. Erep kewo6acLbinap okyLbinap
MeH MyFaniMaepaiH OKbITyblHa FaHa Ha3ap canbin,
©3[epiHiH OKbITYbIHA KOHiN 6enMece, «KenLuinikke
apHanfaH OKbITy» OpbIH anManabl. bidgiH HeHi
YKoHe Kanal OKybIMbI3 KaXXeTTifliriHe cypay cany
6i3re TepeH TYpPNEHAIPETIH OKbITYFa XXapaemMaecin,
TaXipubemizgi apTTbipasbl. MekTenTepre Hasap
canyfa 6onaTblH YLU carna Kefnecifen KepceTireH:
*  OKyLWbIHbIH Cypay canybl MEH OKbITYbI.
*  MyFaniMHiH cypay casnybl MeH OKbITYbl.
+  Kewb6acwblbIKTbIH cypay canybl
OKbITYHbI.

MeH kewob6acLWbIfblK OKbITybl 6GO0OMbIHLIA
6ipnecin >XyMbiCc icTereH MekTenTepae Kasip
Kewe6éacwblnblkneH 6annaHbICTbl ©34epiHiH
cypaynapbl MeH TaipubenepiHeH ep6in LWbIKKaH
Kenecigen dokycTap 6ap. Onap:

+  XyMbickepnep To6blHAa 6GipneckeH cayarn
YXeKesiereH cayanfa KapafaHza TuiMaipek 6onagbl.
Bynxepae cayan yaepiciH 6ackapaTtblH 6ip Hapce
605y Kepek.

+  OpTa 6yblH Kewb6acwbblFblHAaFbINapAbIH,
Herisri peni MyfaniMaepai oKyl bIHbIH OKYbIH
XeTinaipy isgeHictepiHae konpgay 60nbin
Tabblnaabl. byn kebiHe KOYUMHriNik guaganap MeH
Tpuaganap Kypyabl KaMTuabl.

+ bBacwbinapabl kockaHza, XXofapbl 6yblH
KewbacwblNblFblHAAFbINAPAbIH, HErisri peni
6ipnieckeH opTa 6yblH Kew6acClblbIFbIHbIH
TaXKipnbenepiH apTTbipy 60JbIin Tabbinagbl. Ken-
TereH 3epTTey opTa GybIHAbI KellbaclublnapaaH
asfaHTal kewobacwblbIK 6cy MeH MeHrepy
ToXipubeci TyblHAAWTbIH ToMTap Kypanagbl,

MEH
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COHAbIKTAH afa 6yblHAbl Kelw6aclWbbIKTbIH,
Kosngaybl MaHbI3abl.

+  Kewob6aclblnblK cypaHbICTaFbl Tafbl 6ip
MaHbI3abl POKYC — MYFaniMHiH cay-canamMmaTbiH
apTTbIpy. MekTenTep acipece xxaHa 6argapnamanap
MeH 6acTamManapfbl eHrisreHge, 6y eTe MaHbl3[bl
6ona Tycepi. bisgin Myranimaep MeH 6acliblnapaa
XaHa 6afFpapnamanap MeH npakTukanapfa
KaTbICy MYMKIHAIr 605y YLWiH, e3repicke Hasap
canyablH, MaHblI3abl caTi «bi3 HeHi asbipak icTecek
6onapgbi?» gen cypay. MekTen 60MbIHLIA OKbITY
KEHICTIKTepiH XeTingipyre 6acTbl Hazap cany yLiH
asblpak apeKeT eTyre xocnap KypbliHbI3. Ka3zipri
yaKbITTa MeKTenTep MyfaniMaepaiH yakbITblH
anaTblH KaXKeTcCi3 XMHanbIicTap MeH Tanantapabl
KbICKApPTbIMN XaTbIp. O3 MeKTebiHi3ae 6aclubIbIKTa
OTbIPbIMN, Ci3 a3 XKYMbICMEH «KerLWilikke apHasFaH
OKbITYAbl» apTTbIpy YLWIiH He icTep efiHis?

Erep ci3 kewo6aclblfblK, NeH MYFaniMHiH,
AaMyblHa KaHzan ga 6ip >XOoJIMeH >kayanTbl
6osicaHbl3, OHAa 3epTTeyAaiH 6acTbl eKniHi
6aclbliiap MeH ycTasgap 6osmkanabl aHblKTay
MeH alKbiHaayFa kemekTeceni. Brookfield (2017)
MeH Cottrell (2005) Taxipubenik 3epTTeynepiHe
CbIHM TYpFblAaH OW XYTipTin, MeH 6aclbifiap MeH
MyFanimaepre caTTi Avanor apKbifbl 6ipfeckeH
OKbITY KEeHICTIrH )XaHAaHAbIpYFa KEMEeKTEeCY YLUiH
keneci A-K:O kagampapblH nanganaHgbiM:

* A - cebenTep, ceHiMaep MeH 6omkamaapabl
aHblKTay.

* K — cebenTep, ceHiMaep MeH 6omkamaapra
KapcblnblK, 6ingipy.

* O - 6anamanapgbl oinan Taby MeH 3epTTeYy.

Bbyn 6i3 onnaraHpgan XeHin emec, cebebi
Auvarnor Kapcbliblk 6ingipy eki »xakTbl 6onaabl
pereHgi 6ingipeni. Kenbip myranimaep e3aepiHiH
6aclublnapbIMeH XXaucbi3blK, Ce3iHyi MYMKIH.
BacwbinapablH, 63 Kbl3aMeTKepJiepiHeH Kepi
6annaHbIiC, KYMaH TyAblpyFa >XoHe KapcCblblK,
TaHbITYblHA alblK 60/ybl 6T€ MaHbI3bl. OpeKeT
6apbiCbiHAa CEHIMAINIK TYAbIpYy ©63eKTi Macene.

KopbITbiHAbI
MekTenTe wWblHanbl OKbITY MaEHMUETI 60J1Ca,

OHAa «Kernuifiikke apHanfFaH OKbITy» 6acLublgaH
6acTan okylblyiapFa geuniH 6apfblfblH KaMTybl
Tuic. baclbinap MeH e3re KewbacLlblbIK pesneri
TyNFanap e3 MeKTenTepiHAeri KewobacLblblK,
Taxipubeci cuakTbl Tacingepai konpayga
anTapnblkTan 6egenre ne. OHbIH HaTUXeCI 6acLlbl-
nap MeH MyFanimMepre FaHa eMec, COHbIMEH bipre
OKyLUbINap YLWIiH XeTingipinreH okplTy 60nbin
Tabblnagbl.
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Makanaga akagemMusniblK opTajgarbl oA4€NTiNiK rneH aganfblk
YFbIMAAapbl KapacTblpbliiFaH HappaTUBTI 3€PTTEY HOTUXeNIeP 6EPIIITeH.
3epTTeyre V3pannbgiy antbl negarornkasblK KOIEAXIHEH OH 6ec
OKbITYLLbI TAHAAFaH. 3epTTeyaiH Heriari MaKkcaTbl — aKIMLUIJIIK XXYMbICTbI
OKbITYMEH KaTap yWnecTipeTiH MyFaniMaepAiH aaenTiik neH agangbiKTbl
Kanavi TyCIHAIPETIHIH XX oHe TeK CTYAEHTTEpAi OKbITYMEH aliHalbICaTbliH
MyFaniMgepais, MyHbl Kanav TYCIHETIHIH aHbIKTay. 3epTTey HaTuxesnepi
agan myfrasim 6071y, acipece aHriMe MyFaniMgepAiH 6onalak yprnak
Topbueneyi Typasibl 60/iFaHfa, KaHLIAbIKTbl MaHbI3/bl EKEHIH KOpCceTeai.

B cTaTbe npeAcTaBieHbl Pe3y/bTaTbl HapPaTUBHOIO UCCIEA0BaHNS, B
paMKax KoToporo pacCMOTPEHbI MOHATUS MOPSAAOYHOCTH U YECTHOCTH B
akazemuyeckou cpege. [1ns uccnenoBaHuns 6biav BblbpaHbl MATHAALATh
npenogaBaTtesied U3 LWECTU MefarorMyeckux Kosnemaxern MNapaunns.
OcHoBHas Ljesib UCC/IEA0BAHUA: ONPeAesInTb, KaKk UHTEPIIPETUPYIOT
nopsiA04YHOCTb U YECTHOCTb MpernogaBaTesi, KOTopble COBMELLaroT
aAMUHNCTPATUBHYIO paboTy C rpernogaBaHUeM, U KaK OMNpeaessoT
JaHHble MOHATUSA NPENogaBaTesiv, KOTopble 3aHUMAarOTCS UCKITOYNTETIbHO
o6yyeHneM CTYyAEHTOB. Pe3ynbTaTbl UCC/I€4OBAHUA OKa3au, Kak
Ba)KHO 6bITb YECTHbIM ripenofaBateseM. OCO6eHHO ecin peub UAET o
BOCNIUTAaHWUM GYAYLLEro roKOJIeHUs Nefaroros.

The article presents the results of a narrative study, in the framework of
which the concepts of decency and honesty in the academic environment
are considered. Fifteen teachers from six teacher training colleges in Israel
were selected for the study. The main goal of the study: to determine
how decency and honesty are interpreted by teachers, who combine
administrative work with teaching, and how these concepts are defined
by teachers who are exclusively engaged in teaching students. The results
of the study showed how important it is to be an honest teacher. Especially
when it comes to educating the future generation of teachers.

BINNIM BEPYZET KOLIBACLUbINbIK
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he concept of integrity is one of the core

values of professional norms and ethics,
along with credibility, respect for others, and
privacy (Arora, 2017; Banks, 2010; Erkutlu &
Chafra, 2016; Martin et al., 2013(.Interpretations
of this perception vary according to the context.
For example, in the literature on leadership, the
concept of integrity denotes fulfilling the criteria
of credibility, sincerity and fairness, taking
responsibility and giving loyalty to one’s superior
and subordinates (Gutman, 2018; Li & Tan, 2017;
Macfarlane, 2011). Most common in this context are
transparency and compliance with the obligation
to provide reliable information to different groups
in the organizational hierarchy (Arredondo Trapero
& Maldonado de Lozada, 2010; Gutman, 2019a).
Recently, the concept has been associated with
perceptions of courage, and relinquishing personal

interests and ego in favor of fairness and truth
in order to act morally and according to one's
conscience (Tanchuk, Scramstad & Kruse, 2016).
Moreover, a leader is expected to act to instill a
culture of integrity among all members of the
organization (Bauman, 2013).

Given the strong emphasis on the leader’s role
in that regard, the educational context adds new
layers to the concept of integrity, which mainly
reflect the values of imbuing students with
dedication and empowering them through equality
of opportunity, while respecting their needs and
learning styles (Gutman & Oplatka, 2020; Hogan,
2011; Orchard, Heilbronn, & Winstanley, 2016;
Santoro, 2013; Toom, 2017). According to these
studies, the concept of integrity serves as a
basis for pedagogy and education in fulfilling
teachers’ professional mission, with an emphasis

NEQATOTUKAIBIK AVANOT - NELATOMMYECKUIA IMANOT - PEDAGOGICAL DIALOGUE - N1+ 35 - 2021

27



BINNIM BEPYZETT KOLLBACLUbINbIK
NMAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

on willingness to assist learners in realizing their
potential and preparing them for the challenges
of adult life.

Although the literature in this area is saturated
with authentic field studies, the issue of integrity
among teacher educators in particular has not
yet been addressed empirically. This is somewhat
surprising given that they constitute a unique
professional group that is expected to serve as a
role model for the future generation of teachers,
required them to demonstrate in their teaching
as well as in their personal conduct. To meet this
gap, the current study sounds the voices of senior
teacher educators on integrity, alongside their
perceptions of pre-service teachers’ integrity, as
reflected in their work.

Integrity in Teaching

For the past two decades, the education
literature has discussed different interpretations
of the concept of integrity among teachers (Aloni,
2008; D'’Amico, 2016). These perceptions may
be characterized by a three-tier model. The first
dimension refers to the teacher’s professional
ability in interacting with students, expressed in
caring for them, such as fair and non-discriminatory
treatment of all students; protecting their privacy;
proper use of authority; and reasonable distribution
of resources, rewards, reinforcements and penalties
(Gutman, 2019b; Hogan 2011; Orchard, Heilbronn
& Winstanley, 2016). The second involves the
reciprocal relationships between teachers and their
colleagues, including the willingness to protect
the dignity of the profession, to demonstrate
solidarity, and to share knowledge with fellow
teachers (Crimmins et al., 2016; Gutman, 2021a; Gu,
2014; Santoro, 2017). Finally, the third dimension
relates to the image that the teacher creates of
the society outside the school, with emphasis on
values of openness, sovereignty, and autonomy,
while understanding that he or she continuously
serves as an agent of change (Aloni, 2017; Gutman,
2021b). According to the aforementioned studies,
these dimensions of integrity may take root in
teachers’ minds particularly during the initial
teacher training stages, given the substantial
influence of the culture of the college where they
are trained.

Teacher Educators’ Integrity and Professional
Identity

One of the basic of the previous studies is that
the senior teacher educators constitute a unique

professional group that is required to integrate
multiple fields of activity: theoretical and practical
guidance for teaching, administrative positions,
participation in committees, research supervision
and personal academic writing (Gutman & Oplatka,
2020; Martin & Mulvihill, 2017; Pereira et al., 2015).
Although recent studies have referred broadly to
moral values and the perception of integrity of
higher education professionals (Crimmins et al.,
2016; Erkutlu & Chafra, 2016), there is a lack of
explicit interpretations of these issues for teacher
educators, often referred to in the context of the
development of their professional identity. Such
examples can been seen in the various contexts
of teacher education (Gutman, 2021b; Narvaez &
Lapsley, 2008), with regard to the interrelationship
of the perception of teacher education roles and
the value of agency and integrity as indicating the
right course of action in complicated situations.

Given the influence of the professional context,
the moral dimension, including the concept
of integrity, may be expected to be interpreted
differently by teacher educators with an academic-
administrator identity, who consider themselves
prominent managerial figures in the institution,
and by those with an expert identity, who consider
themselves academic leaders in their fields
(Gutman, 2021; Olsen & Buchanan, 2017; Pillen,
Beijaard & den Brok, 2013; Williams, 2014; Weber
et al, 2016). In a similar vein, these values may be
perceived differently by those with a pedagogical
professional identity, who strive to impart
outstanding teaching capabilities in practice, and
those with a humanistic-ideological identity who
strive to shape the educational vision while giving
utmost importance to students’ needs and their
intellectual, ideological, personal and interpersonal
development (Aloni, 2008; Beauchamp & Thomas,
2009; Han, 2016; Macfarlane, 2011). Finally, the
perception of integrity takes on a different tone
and character in the eyes of teacher educators
with a clear vision of the teaching-research nexus
who espouse the importance of developing and
sharing theoretical knowledge and promoting the
institution’s academic prestige (Gutman, 2021b;
Kane, Sandretto & Heath, 2004).

This multiplicity of professional identities raises
two questions related to their differential impact on
priorities in complex ethical situations, and on the
interpretations of dimensions of integrity and moral
core values in the work of senior teacher educators
who hold a different professional identity and a
different work culture. Hence, the two questions
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arise. First, how is the concept of personal integrity
reflected in the professional lives of senior teacher
educators who combine different fields of activity
(teaching and administrative positions), and those
engaged in academic teaching only? Secondly,
how do they see themselves involved in fostering
integrity in the preservice teachers enrolled in their
college?

Method

This study used a qualitative-narrative approach
(Andrew, Squire, & Tamboukou, 2013) to examine
interpretations given by teacher educators regarding
their perception of integrity and the manner in
which it is expressed in various aspects of their
professional lives. This approach is defined as an
inquiry based on discourse between interviewer
and responder, sharing personal
experiences and life stories, and
reporting on professional perceptions
and feelings from the point of view of
storytellers. These narratives can be
short or describe details created in the
interviewee’s individual language and
style in response to open questions in
a manner that touches on the subject
matter that has been defined by the
researcher )Winston, 2012(.

According
to the

Participants

The sampling procedure was based
on the criterion method; accordingly,
subjects were selected based on
predefined criteria aligned with the
theory underlying the study (Ritchie, Lewis & Elam,
2013). Participants were fifteen teacher educators
from six teaching colleges in different areas of Israel
who met two criteria: experience (at least 15 years),
and senior academic rank (associate professor).
In order to explore the difference in interpretation
of the concept of integrity of teacher educators
who combine different roles, the participants
were sampled from two different pools of teacher
educators: nine held senior administrative
positions (such as Dean of Faculty, Head of
Academic Program, Head of Research Authority),
alongside their role as teacher educators, and six
were engaged in academic teaching alone. The
participants’ characteristics are detailed in Table 1.

are trained

Instrument and Procedure
The instrument used in this study was a semi-
structured interview assisted by the “written

aforementioned
studies, these
dimensions of
integrity may take
root in teachers’
minds particularly
during the initial
teacher training
stages, given the
substantial influence
of the culture of the
college where they
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topic guide” in order to allow the interviewer the
opportunity to delve deeper into new issues that
may bring an authentic perspective to research
(Andrew, Squire, & Tamboukou, 2013(. The
60-minute interview consisted of four types of
questions: (a) questions about background and
demographic data; (b) questions related to the
current career stage, special experiences, and
tasks; (c) questions regarding the interviewee's
perceptions of integrity and how they are relevant
to his or her perceptions during practice; and (d)
questions regarding manifestations of lack of
integrity among students and how the interviewee
dealt with them.

To assess the validity of the prospective
instrument, a pilot interview was conducted with
a colleague of the author eligible for inclusion
in the sample. Following the pilot,
changes were made in the questions.
The interviews were recorded with the
consent of the interviewees, and later
were transcribed and analyzed. The
data analysis process was designed to
produce main categories that reflected
the subject under investigation,
while distinguishing between the
testimonies of interviewees from the
two groups (teacher educators with
or without administrative roles). The
examination of the analysis’ reliability
was validated by structured analysis
and through peer review by another
expert in the same field (Marshall
& Rossman, 2014). This opened a
discussion on the data interpretations by two other
readers, the themes arising from the analysis, and
potential contradictions and disagreements.

Findings

Interpretive analysis of the fifteen narratives
revealed two main aspects of this subject: personal
integrity — characterized by adherence to one's
credo versus the courage to change it; and coping
with lack of integrity — strict enforcement versus
giving of a second chance.

Personal Integrity: Adherence to “My Truth” vs.
the Courage to Change

In the testimonies of teacher educators, the
concept of integrity was reflected as a supreme
professional value in terms of transparency and
consistency, but each interviewee presented
different interpretations or personal emphases.
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Prof. P. (62), a female lecturer from a college in
central Israel, presented her perception as follows:
| always go with my truth and say what
| need to say. | put everything on the table.
Even if that means | lose the job.... If there is
an unacceptable situation around me and |
cannot change it, | do not want to hear about
it at all.
Prof. E. (67), a male lecturer from northern
Israel, expressed a similar sentiment:

There have been cases when | went against
the “establishment” in order to protect a student
who was not guilty, or a lecturer who did not
deserve being dismissed. | stick to my truth to the
end and everyone knows it! Integrity is a supreme
value for me.

A contradictory view was expressed by
Prof. 0. (65), a male dean of faculty:

This is the third time I'm dean, so I'm already
seasoned in this business. I'm very, very honest.
Everyone who knows me knows: | never say one
thing and think another. I'm very sincere. That
does not mean | always tell my colleagues all the
problems we have here, because it is not always
a wise thing to do. It does not always guide the
people the right way. They might

will not be the first candidate for promotion, and
we will prefer other people....

Finally, Prof. L. (62) shared her experiences as
a manager.

When | got to the point where | needed to
reform, | realized that now | had to decide on the
best tactic to recruit good partners from the team,
all without losing my integrity. After all, | cannot
do it alone and | have to have good partners.
But you also need to work with transparency and
close cooperation, listen to voices and choose
the best way, without making the team players
panic. To reveal everything always and openly, in
my opinion it even contradicts ethical principles.
The main question is how to share the message.
This is the art of team leadership.

This theme emphasizes and interprets the
concept of integrity among teacher educators
who hold administrative positions. Testimonies
made by respondents in this group convey great
value towards college relationships that are based
on mutual trust as well as on the flow of reliable
information between managers and subordinates.
A prominent voice in this group points to a great
connection between the concept of integrity and

educational leadership in its many

panic. Integrity for me is to believe
in something, to hear the people,
and to make some adjustments
if necessary, and then to mobilize
them [team members] to lead it.
You have to constantly check and
update your perception of integrity.
And we did it many times. We've
been through huge changes here!
We had to. Without integrity and
without the ability to change and

Testimonies

made by
respondents in this
group convey great
value towards college
relationships that are
based on mutual trust
as well as on the flow
of reliable information
between managers
and subordinates

aspects. Emphasis was placed on
values such as transparency and
fairness alongside the willingness
to change with the goal of recruiting
partners that will continue to perform
a fruitful work, as a component of
professional identity.

Lack of Integrity: Strict Enforcement
vs. Providing a Second Chance
The interviewees were asked about

update ourselves it is impossible.
Another example was offered
by Prof. S. (49), a female dean of faculty from a
college in central Israel:

Integrity is expressed for me in doing things
transparently, the subject of transparency
is important to me. Do not hide anything. For
example, there are lectures that turn to me with
concern about continuing their employment in
college following the reforms we are undergoing.
I try to be clear and transparent, even if the
person would not like the answer. | can tell the
lecturer who came to me that there will not be
hours for him in the near future so he cannot go
on anywhere. For example, if his profile does not
contain enough research, then it is clear that he

their approach to situations in which

respondents discovered instances
of students’ dishonest academic conduct.
Even though everyone remarked that such
a situation was serious, their beliefs
regarding how to deal with them differed.
Emphasis on the need for immediate
enforcement was expressed by Prof. N. (65),
a female lecturer from central Israel:

There were cases in which students were
caught copying. | threw them out of the college
forever.... it is possible that the student will be an
excellent teacher and the education system is
losing a good educator. He cheated and his place
is not with us. He will not stay in my faculty. | have
zero tolerance for deception by students.
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Prof. I. (59), a lecturer in social sciences echoed

this view:

Once | caught a student during exam time. She
did not copy, but she used more reference material
than was allowed. | cancelled her exam and failed
her in the course. The next day a colleague from
the college called me, and it turned out that she
was his daughter. He asked me to be flexible and
come to meet him. | thought it had to go through
the dean. The fact that she was the daughter of
our lecturer should not be cause for leniency. On
the contrary, she needs to make a far greater effort
to avoid such situations.

A similar story was heard from Prof. D. (67),
a female lecture on special education:

Once a student of mine submitted a copied
paper. | immediately failed him in the course. A
few days later, the head of the program where
he was studying called me and asked to help me
solve the problem. | replied that with the teaching
experience | have, | do not need her advice. That
was the end of it.
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thing is to not get caught. And this modern world
charges a very high price to those who live in
it. It may be that in the short term they have
achieved their goal. He got the certificate. But in
the long term, this paper chase... kills! It kills one’s
personality in the moral sense.

Several teacher educators emphasized integrity
among students of education as a core value for the
students’ future role as educators. Their tendency
to give a second chance stems from the difficulty
of cultivating integrity across the generations due
to the complexity and sensitivity of the issue, due to
cultural differences between students and teacher
educators, as well as mental gaps. Prof. G., head of
aresearch authority, demonstrated that approach:

The first and most important thing that | can
teach my students is to be who they are, so that
the student will [be able to] come to me and say
that it is difficult for him to do an assignment, and
I will then find one of the lecturers here who will
consult him in his work. But he has at least taken
advantage of the opportunity to learn something

On the other hand, there were interviewees who from someone. Once he is part of a system and
expressed a more forgiving and flexible approach. has a coaching relationship he needs to be honest,
The incidents they described were similar to those come and put things on the table. You'll find the
presented above, but they dealt with them by giving strength to manage. If you do not have capabilities
a second chance and helping the student cope with in this field, tell your lecturer, let him help you, be

the difficulty. The following is an excerpt from Prof. active, and manage your own difficulty.
D!s testimony, who serves as dean of faculty at a This section contains evidence that applies
large central college: to two groups: teacher educators who serve in

I know that such situations should be the most administrative positions and those who teach
objective, but | also take subjective considerations only, and which relate to phenomena stemming
into account. | have a student who was studying from lack of integrity among students. It can be
for her MA. She submitted a seminar paper which distinguished by two parallel narratives expressing
was supposed to be the first part of her thesis. two opposite approaches: the strict approach to
The entire document consisted of copy-pasted expressions of lack of integrity, and the forgiving
sections. | was appalled. | sent her an email... First approach with a tendency to give a second chance.
of all, I did not want to continue supervising her, | In this context, the second approach can be seen as
really did not! We met, she cried of course. Then we one of the expressions of the "professional identity
held a joint meeting with the head of program, and as a missionary of honest perception”, which is
eventually | found myself continuing to supervise typical of teacher educators who serve in leading
her. First of all, | made the expectations clear to positions in the college in relation to educating
her, and it was obvious that in the next paper this teachers of the future.
would be unacceptable. | very much believe in

giving a second chance. Maybe too much. Discussion
Prof. M., dean of faculty from another major This study was designed to gain in-depth
college in central Israel, described a similar knowledge about the concept of integrity as
approach: perceived by senior teacher educators from teacher

We take the issue of copying seriously.... But training colleges in Israel. Since internalizing the
when | catch someone who cheats, | bring them concept of integrity is subjective and depends
to my office me and I'm very sad. I'm not angry on the personal and professional culture, its
but sad because | think they hurt themselves. We interpretations are often diverse across different
know that in the modern world the most important professional groups, according to the disciplines,

NEAATOTUKAIBIK AVANOT - NELATOMMYECKUIA IMANOT - PEDAGOGICAL DIALOGUE - N1+ 35 - 2021

31



BINNIM BEPYZETT KOLLBACLUbIIbIK
NMAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

experiences, tasks and challenges faced in daily
routine (Banks, 2010; Gutman, 2020). Therefore,
the main point of view, which was the basis of
this study, is that the field of teacher educators’
activities includes various aspects, starting from
teaching pre-service teachers and guiding them
in their academic activity, all the way through
administrative positions and team leadership
(Bullough, 2005; Gutman & Oplatka, 2020;
Gutman, 2021b; O'Connor & Carvalho, 2015).
Their interpretation of integrity and formulating
professional identity as an honest professional are
expected to be particularly challenging. From all
this, the need arose to examine how the perception
of integrity is expressed in each of these areas of
teacher educators and what the implications for
it are. The findings that emerged in this study
are that the value of integrity is reflected in their
professional lives in two main areas: the first theme
refers to the concept of personal integrity, and the
second one deals with a situation of lack of integrity
in the academic aspect that is often expressed in
pre-service teachers’ population who study in their
college.

The voices of the interviewees from the first
group testified to characteristics of collaborative
leadership, the main being the willingness to change
in communion, as a major anchor in personal
integrity. This was manifested in their tendency
towards attentive listening to colleagues and
subordinates, learning from them and motivating
them to action in a transparent
manner, as seen in the testimonies
of three faculty deans who provided
interpretations about the concept of
integrity. This finding is not surprising
given the fact that leading an
academic staff essentially requires
collaboration, shared thinking, and
brainstorming. A similar pattern of
thinking was reflected in the tendency
towards forgiveness and giving a
second chance, as an attitude toward
student teachers following incidents of dishonesty.
The concept of integrity as presented by these
interviewees is consistent with this concept as
presented in previous studies (Banks, 2010; Gu,
2014(, which is the willingness to think together
and work as a team, and the ability to relinquish
previous beliefs and ideals in favor of assimilating
new or renewed scales of values according to a
professional context and its constant changes.
This claim may serve as an explanation for the

Their

of integrity

challenging

interpretation

and formulating
professional
identity as an
honest professional
are expected to

be particularly

perception that the integrity of this professional
group is characterized by flexibility, a willingness to
update its perceptions and beliefs according to the
context, and to provide a second chance to those
under their authority in cases where they have been
negligent. On the other hand, teacher educators
who did not engage in academic administration
but only in teaching students tended to cling to the
other side of the scale and be more adherent to their
personal credo, and favor “immediate enforcement”
in cases of student misconduct. This can be
explained by the fact that the culture of discourse
that emphasizes the importance of values such
as teamwork, empowering faculty
members, supporting colleagues, and
strengthening a positive climate in the
faculty was less typical of their work.
In that, their priorities were different
from those their colleagues who dealt
with academic administration and
team leadership, as corroborated in the
teacher leadership literature (Fairman
& Mackenzie, 2015; Helterbran, 2010;
Waaland, 2016).

One of the salient conclusions of
this study concerns a unified statement in which
the interviewees clung regarding the rationale
of cultivating academic integrity among teacher
students. According to the testimonies, the need
to provide explicit guidance in this issue among
the students does not necessarily stem from the
fact that this is the future generation of educators.
Rather, it emphasizes the vision that every
individual has the right to be educated in the spirit
of principles of transparency and integrity, as a
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basis for a strong character, while the responsibility
for this rests with educational leaders, officials, and
teachers who identify themselves with high moral
values (Le & Tan, 2017; Pillen et al., 2013; Santoro,
2017; Toom, 2017).

These findings add to the professional literature
on leadership and ethical dilemmas among leaders
in different sectors (Bauman, 2013; Gutman, 2018;
Macfarlane, 2011; Martin et al., 2013). Recent
studies discuss leadership traits related to the
concept of integrity, including consistency between
word and practice, values and behavior, adherence
to one’s credo, explicit presentation of moral
concepts on which their values are based, openness
and transparency, and respect for others. According
to other researchers e.g Arredondo Trapero &
Maldonado de Lozada, 2010; Dingel & Wei, 2014;
Cozza, Blessinger & Mandracchia, 2014), integrity
may be perceived in different ways by leaders who
have different leadership styles. While collaborative
leaders tend to trust their employees and evaluate
them in both the human and professional aspects
with respect to their integrity, leaders with a
transformational style tend to convey integrity
and loyalty values with the intention of mobilizing
cooperation from the environment and creating a
supportive environment.

Recognizing the limitations of narrative
qualitative research, it is impossible to generalize
these findings across the entire group of senior
teacher educators in Israel, let alone the global
community. It is also impossible to distinguish
clearly between those who also serve in positions
of academic administration or not. However,
important and even innovative findings have
emerged from this study, and the analysis of the
participants’ subjective perception has contributed
to the understanding of significant and challenging
issues, with particular emphasis on the complexity
of the role of senior educators in academic
administration. The findings shed light on the
struggles of this group that are so central to society,
and serve as the basis for further studies that will
examine the perceptions, self-identity, ethical
dilemmas of senior teacher educators who serve
as academic administration in different cultures
and countries around the world.
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TONTAF bl KBLIBACLLUbIIbIK BHEPI

OenTinik KoHUenTici — ceHiMAinik, anHanara

KYPMET >X9He KYMUASbIJbIKNEH KaTap
K9CiGn HopManap MeH 3TuKa KYHAbISIbIKTapblHbIH,
6ipi (Arora, 2017; Banks, 2010; Erkutlu &
Chafra, 2016; Martin et al., 2013). ATanmbliw
KabblngayablH TyCiHAipMenepi MOHMaTIHre cankec
e3repin oTblpaAbl. Mblcanbl, Kewb6aclbifblK,
MacerieciHe apHanfaH apebueTTe aAenTiNnik
KOHLLEeNTICI CeHIMAINIK, lWibIHANbINbIK, YXoHEe aAaingik
KpUTepuinnepiH opbiHAayAbl, XayanKepLlinikTi
any, coHgaun-ak 6aclubl XaHe 6afblHbIWTbIapFa
aganablkTbl 6inaipeai (Gutman, 2018; Li &
Tan, 2017; Macfarlane, 2011). byn MaHMaTiHAe
aLlbIKTbIK, XX9He YNbIMAbIK nepapxuagarbl 9pTyphi
TOMNKa CeHiMAi aknapaT 6epy MiHAETTeMeCiH caKTay
Herizpeneni (Arredondo Trapero & Maldonado de
Lozada, 2010; Gutman, 2019a). CoHfbl Ke3ae ocCbl
KOHLenuusa 6aTbiNablKTbl Kabblngay, )Xeke Myane
MeH e3IMLUINAIKTEH 9AiNAiK NeH akuKaT YLUiH 6ac
TapTbIN, afaMrepLuinik neH ap-oXaaHfa cankec
opekeT eTyMeH 6annaHbicTbipbinagbl (Tanchuk,
Scramstad & Kruse, 2016). CoHbiMeH KaTap
yMbIMHbIH 6apriblK, MyLleci apacbiHAa agangblk,
MaJEHUETIH KanbiNTaCTbIPY YLUiH Kel6acLlblHbIH,
apekeT eTyi KyTinegi (Bauman, 2013).

Ocbl TypfblAa Kewobacllbl pesiiHe epeklie
MoH 6epe oOTbIpbin, 6iniM 6epy MasMyHbI
TYTaCTbIK MOHMOTIHIHE HerisiHeH OKyLblnapabliH
KaXeTTiNIKTepi MeH OKy MaHepnepiH eckepe
OTbIpbIN, MYMKIHAIKTEPAIH TeHAir apKpblibl onapabl
KamncapribikKa 6ayny xaHe onapra MyMKiHAiK 6epy
KYHAbINbIKTapblH 6eMHEeNenTiH XaHa 6afbiTTap
kocaabl (Gutman & Oplatka, 2020; Hogan,
2011; Orchard, Heilbronn, & Winstanley, 2016;
Santoro, 2013; Toom, 2017). Ocbl 3epTTeynepre
colkec apenTinik KoHuenTici MyFaniMaepain,
K9CibuU MUCCUSICLIH OpblHAAayAaFbl Nepgarornka
MeH 6iNliMHIH, Heri3i 6osbin caHanagbl. MyHaa
OKyLUbllapFa 63 MYMKIHAIKTEpPIH icke acblpyfa
YXOHe onlapAbl epecek eMipAiH KMbIHAbIKTapbiHa
nanvblHOoayaa KemekTecyre 6aca Hasap
aypapblnagbl.

Byn 6arbiTTarbl opebueTttep OGepengi
3epTTeynepMeH KaHbIKKaHbIMEH, XXeKeslen anFaHaa
neparor-top6uellinep apacblHaafbl agangblk,
Macersieci aMNUpUKanblK TYpAe a1 3epTTe/IMEreH.
Bonawak MyFanimpepre yiri 6onaTtbiH, onapgaH
cabak, 6epy KesiHfe fe, XKeKke MiHe3-KyJIKblHAa Aa
KepceTygi Tanan eTeTiH 6iperen Kaciom TONTbIH OKifli
eKeHJIriH eckepe oTbipcak, 6yl — TaHFanapnblk,

»argan. Ocbl ONKbIbIKTbIH, OPHbIH TONTbIPY YLUiH
6epinreH 3epTTey ara OKpITYLbINapAbIH agangblk,
MacesieciHe KaTbICTbl K83KapachiH XKdHe onapAblH,
XXYMbICbIH[IA KepiHiC TabaTbIH MeKTenKe AeniHri
MyFaniMaepgais, agangbifbl Typanbl TYCIHIKTepai
navbiMaanbl.

OKbITYyAaFbl afanablik,

CoHfbl XWblpMa Xblnga 6iniMm 6epy
aaebneTTepiHae MyFaniMaep apacblHpafbl
aflanblK KOHLENTICIHe 6epinreH Typni TyciHaipme
Tankpinadabl (Aloni, 2008; D’Amico, 2016). byn
TYCIHIKTEp YU AeHrenni mogenbae cunattanybl
MYMKIiH. DBipiHWIi aeHren oKbITywblNapablH
CTYAEHTTEpPMEH KapbIM-KaTblHacblHAaFbl KaCi6u
KabineTTepiHae KepiHic TabaTblH afin >XoHe
OUCKPUMUHALUACHLI3 KapaybiMeH, onapAblH
)Xeke eMipiH KopfaybiMeH, 6epenai pypbic
nanpganaHyblMeH, pecypcTapgbl, Cbinakplnapabl,
MaKTay MeH >asanaygbl OpblHAbl 6enyiMeH
cunaTTanaTbliH OKyLUbllapFa AereH KaMKOPIbIKKA
KaTbicTbl (Gutman, 2019b; Hogan 2011; Orchard,
Heilbronn & Winstanley, 2016). EKiHwici MmyFanimaep
MeH oflapZblH, apinTecTepi apacbiHAarbl ©3apa
KapbIM-KaTbIHACTbl, OHbIH, illiHAEe MaMaHAbIKTbIH,
Kagpip-KacueTiH KOpFayfa, bIHTbIMaKTaCTbIKTbl
KepceTyre >aHe e3re MyfaniMgepMeH 6inim
anMacyfa JereH panblHAbIKTblI KaMTupabl
(Crimmins et al., 2016; Gutman, 2021a; Gu, 2014;
Santoro, 2017). An yWwiHLwWi geHren yctasablH YHEMI
esrepicTep XoJsicepiri peTiHae KbI3MeT eTeTiHIH
TYCIHIMN, alWbIKTbIK, ereMeHAiIK XXaHe aep6ecTik
CUSIKTbl KYHAbI/IbIKTapFa MaH 6epe OoTbipbin,
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MeKTeNnTeH TbIC KOFamMpa KanbinTacTbipaTblH
nMungxximeH 6annanbictobl (Aloni, 2017; Gutman,
2021b). XXorapblga aTasnFaH 3epTTeynepre can ocbl
94enTiNik AeHrennepi MyranimMaepaid caHacblHAa
acipece OKbITyWblNlap 33ipNenuTiH Konnegx
M3 eHUETIHIH, eneyni acepiH eckepe OTbIpbIM,
MyFaniMZepai AanbiHAaWTbIH anFallKbl Ke3eHiHae
OpbIH anybl MYMKIH.

Meparor-top6uellinepaiy, apenTiniri XkKaHe
Kacibu epeKiueniri

AnAbIHFbl 3epTTeynepaiH, HerisaepiHiv, 6ipi —
aFa OKbITYLbINapAblH KeNnTereH KbIaMeT canacbiH
GipIKTIPY YLLIH KaXKeTTi Giperen okpITyFa TEOPUSITIbIK,
)XOHe npaKTUKanblK, 6aclbliiblK, 9KiMLWIiNiK
nayasbiMAap, KOMUTETTepre KaTbicy,
FbIIBIMU XETeKLWiNiK XXaHe Xeke
akageMusnblK >as6anap Kaciéu

KopblTa
KenreHzge,

YKOHe CTYAeHTTepAiH KaXXeTTiNiKTepi MeH onapabliH,
MHTEeNNeKTyanablk, NAEONOrNANbIK, XXEKe YKaHe
TyJIiFaaparsnblk KaXeTTinikTepiHe 6acbiMAbIK 6epe
OTbIpbIN, 6iniM 6epy Ke3kapacblH KanbiNnTacTbipyFa
YMTbINTaTblH TYMaHUCTIK UAE0SIOTUSSIbIK COUKECTIrI
6ap agampap apTypJii Kabblnaaybl MyMKiH (Aloni,
2008; Beauchamp & Thomas, 2009; Han, 2016;
Macfarlane, 2011). KopbiTa KenreHae, sgenTifik
TYCiHIr MyFanimaepgiH HasapblHOa TEOPUANbIK,
6inimaepai AaMbITy MeH 6ericyfiH >XoHe OKy
OPHbIHbIH, akKageMusasnblk 6efeniH KeTepygiH
MaHbI3AbINbIFbIH KONAANTbIH, OKy-3epTTey
6annaHbICbl Typasbl HAKTbl Ke3Kapachl 6ap e3relue
peHK neH cunat anaabl (Gutman, 2021b; Kane,
Sandretto & Heath, 2004).
Kacibn canKecTIKTIH, 6yn KenTiri
onapAblH KypAeni 3TuKanblk
XafpannapblHgafbl  6acbiM-

TonTapbIH Kypybl (Gutman & Oplatka,
2020; Martin & Mulvihill, 2017; Pereira
et al.,, 2015). CoHfbl 3epTTeynepae
MopanbAblK KYHAbIIbIKTAp MeH
YXOFapbl 6iniM 6epy MaMaHZapblIHbIH,
9AeNTiNiK TYCIHIr Typanbl KeHiHeH
anTbiFaHbiMeH (Crimmins et al.,
2016; Erkutlu & Chafra, 2016),
neparor-topbueLlinep yLwiH 6epinreH
MacenenepaiH HaKTbl TyCiHAipMenepi
xeTticnengi. byn macene kebiHe
onapablH KaCi6bU CcoaMKecTiniriH
JaMbITy asiCblHAA XWi auTblnajbl.
MyHAan Mbicangapnbl MyFaniMHIH,
6iniM 6epy peniH KabbingayabiH,

24enTiNik TYCiHiri
MYFanimMaepain
HasapblHAa
TeopuanblK
Ginimaepai AamMbITy
MeH 6enicyain,
>KeHEe OKY OPHbIHbIH,
aKkageMuanbik,
B6eneniH KetTepyaix,
MaHbI34bINbIFbIH
KONAAUTbIH, OKY-
3epTTey H6annaHbIChbl
Typanbl HaKTbl
Ke3Kapacbl 6ap
e3rele peHK neH

ObIKTapFa >aHe dpTypni Kacibu
COWMKECTIK MeH XXYMbIC M3JeHUeTiH
yCTaHaTblH afa OKbITyWhbl
MyFaniMmpepaiH >XYMbICbIHOaAFbI
9MenTiNiK NeH agamrepwinikTiH
Heriari KYHObINbIKTAapblHbIH
anbdepeHumangbl acepiHe 6anna-
HbICTbI €Ki cypak, Tyablpaabl. bipin-
WifeH, XKeke TyNFaHblH 24enTiniri
KOHLeNTiCcl 9pTYpi KbISMET canacblH
GipikTipeTiH (OKbITYLWbIJIbIK, X3He
S9KiIMWIiNiK nayasbiMAap) >XoaHe
TeK akKageMUusnblK OKbITYMeH
alHanblcaTbIH aFa OKbITYLWWbIapAblH
Kacibn eMipiHoe Kanal KepiHic

e3apa 6annaHbICbl XaHe Kypaeni
XaFfannapga AypbiC 9peKkeT eTy
6aFbliTblH KepceTeTiH areHTTIK MeH aAenTiNiK
KYHAbINbIFbI Typanbl MyFaniMHiH 6i5liM anyblHbIH,
SpTYpPAi XaFganbiHga Kepyre 6onaabl (Gutman,
2021b; Narvaez & Lapsley, 2008).

Kacibn MaHMBOTIHHIH 9cepiH eckepe OTbIpbIM,
9AENTIiNIK KOHLUENTICIH Koca anFaHAarbl MopasbAbliK,
AeHren akageMusnblK-ybIMAACTbIPYLWbIIbIK,
COMKeCcTiKKe ne, e3fepiH MekeMeferi KOpHeKTi
6ackapylbl Tynfanap JAen CcaHaWTbIH
MyFaniMaep MeH e3 cananapblHAa akageMusnbik,
Kelubaclublnap Aen ecenTenTiH capaniubliiapablH,
6epreH TyciHAipMenepiHiH anyaH TYpRiniriH KyTyre
6onaabl (Gutman, 2021; Olsen & Buchanan, 2017;
Pillen, Beijaard & den Brok, 2013; Williams, 2014,
Weber et al, 2016).

Con cusaKTbl 6yn KYHAbINbIKTAp ic Xy3iHAe
KepHEeKTI neparorvkanbik, KabineTTi eTKisyre
YMTbINaTbIH NeAarorukanbli Kacion CanKecTiKKe ne

cunaT anagbl

Tabagbl? EKiHWIAeH, onap e3aepiHiH
KonneaXaeri okbITywblsap Kypa-
MblHAa aganablKTbl KanbiNTacTblpyAarbl pesiH
Kanam kepegi?

9jic

byn 3epTTeyme MyrFaniMpepgiH, aAenTinikTi
Kabblngaybl XXaHe onlapAblH Kacioy eMipiHiH apTypi
acnekTiciHAae KepiHic Taby MacenenepiHe KaTbICTbl
6epreH TyciHAipMenepiH TeKcepy YLiH cananblk:
6aaHpay agici (Andrew, Squire, & Tamboukou,
2013) kongaHbingbl. byn afic MHTepBbOEP MeH
pecnoHAeHT apacblHAafFbl SHFIMere, )xeke Ta)ipnoe
MeH ©eMipnik okuranapbiMeH 6enicyre aHe
6asiHAayLWbiNap TYPFbICbIHAH K3CibU TYCIHIKTep
MeH ce3iM Typanbl ecen 6epyre Herisgenrex
cayaniHaMma peTiHge aHbikTanagbl. byn sHrimenep
KbICKa-Hycka 605y Hemece cyx6aTTacyLblHbIH
XXeKe TiNni MeH CcTuniHAe 3epTTeylwi aHbIKTaFaH
TakbIpbiNKa KaTbICTbl allblK CypaKTapFa >ayarn
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peTiHAe )XacanblHFaH ManiMeTTepai cunaTTaybl
MyMKiH (Winston, 2012).

KaTtbicywbinap

TaHgay npouenypacbl KpuUtepun apiciHe
HerisgenreH. ColKeciHLe TaKplpbiNnTap 3epTTey
HeriziHAe XXaTKaH TeopusFa carikec anfbiH ana
aHbIKTanfaH KpuTepunnep 6oiMblHLWIA TaHA4anabl
(Ritchie, Lewis & Elam, 2013). KaTbicywbinap
peTiHge Toxipube (kemiHae 15 Xbin) XaHe
aFa akaJeMUsanbIK O9pexeciH (JoueHT) Tanan
eTeTIH eKi KpuTepuire can kenetiH, U3pannbgin,
SPTYPJIi anMaFblHAaFbl anTbl OKY KOJUTeAXiHiH,
OH 6€eC OKbITYLIbICbI 6enrineHgi. OpTypni pengi
GipiKTipeTiH negaror-TapbueLlinepain, agenTinik
KOHLeNTICIH TyciHAipyaeri avblpMallbifbIKTbl
3epTTey YLWIiH KaTbicyLwblaap eKi Typfi Myfasim
ToNTapblHaH: Negaror-Topéuelli peniMeH Katap
YKOFapbl aKIMLUIIK nayasbiMAapAbl UeneHreH
ToFbl3 agam (Mbicanbl, ¢akynbTeT feKaHbl,
Akagemuanblk 6aFgapiaMaHblH, XXeTeKLuici,
3epTTey opTasblfblHbIH XETEKLICi) XXoHe Tek
aKkageMusNbIK, OKbITYMEH aliHanbiCcaTblH anTbl
apam ipiktengi. KaTbicylblnapblib MiHe3aemMenepi
1-kecTefe TOJbIK KOPCETINreH.

Kypangap MeH pacim

Cyx6aT anywbifa 3epTTeyAiH LWbIHaNbI
nepcneKTUBachbIH YCbIHA anaTblH, )XaHa cypakTap
Typanbl TepeH TYCiHIK 6epy YWiH «kasbawa
TaKbIpbINTbIK HYCKAYNbIKTbl» KONAaHYMeH
KapTblnan KypblsibiMAanFaH cyx6aT ocbl 3epTTey
Kypanbl peTiHae kongadubinabl (Andrew, Squire,
& Tamboukou, 2013). AnnbliC MUHYTTbIK, cyx6aT
cypakTapAblH TepT TypiHeH Typabl: (a) GOHAbIK,
XoHe pemorpadusanbiK MafiMeTTep Typainbl
cypakTap; (9) afbiMAaFbl MaHcamn caTbiCblHa,
apHanbl TaXipubere xaHe MiHAETTepre KaTbICThl
cypakTap; (6) cyx6aT anylWwblHblH 34eNTiJiK
TYCIHITH Kabblngaybl XXaHe onapAblH, TaXipube
KesiHAe ©3iHe KaHWanbiKTbl KaTbicbl 6ap
eKeHpgiri Typanbl cypakTtap; (B) CTyaeHTTep
apacblHAaFbl TYTacTbIKTbIH 60/IMayblHa XaHe
cyx6aTTacylWbIHbIH, ONapMeH apeKeTTecyiHe
KaTbICTbl CypaKTap.

MepcnekTuBanblk KypanablH )XapaMablbIFbiH
6aFanay YLUiH aBTOpAbIH apinTeciMeH ynrire eHyre
cal KeneTiH NUNoTTbIK cyx6aTt eTkizingi. CoHbIH
HOTUXKeCiHAe cypaKTapfa esrepic eHrisingi.
Cyx6aT pecrnoHAeHTTep KeniciMiMeH a3sblnabl,
KeWiH cTeHorpadusara eHriszinin, TangaHpbl.
[epekTepai Tangay npoueci pecnoHeHTTepaiH
eKi TonTblH (SKiMLINiK nayasbiMbl 6ap Hemece

BINNIM BEPYZET KOLIBACLUbINbIK
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YOK MyFanimaep) auFakTapblH aXkblpaTa oTbIpblIr,
KbI3bIFYLUbIJbIK, TaKbIpblOblH KOPCETETIH Heriari
KaTeropusinapfAbl aHblKTayFa apHanfaH. Tangayabiy,
CEHIMAINIrIH TeKcepy KYpblbIMAbIK, XX3He COJl
canapafbl 6acka capanlublHbliH capanTamMarblk,
wonybl apkpliibl pactangbl (Marshall & Rossman,
2014). byn eki oKbIpMaHHbIH apacbiHAa AepeKTepai
uHTepnpeTauuanay, TangayaaH TYbIHOANTbIH
TaKpIpbINTap XXaHe 60ybl MYMKIH KanlbINbIKTap
MeH KeJlicneywiniktep Typasbl nikipTanac
TyabIpabl.

HaTtwmxenep

OH 6ec 6asiHoaMaHblH, MHTeprpeTauusablIk,
Tangaybl OCbl TaKblpbINTbIH €Ki HETi3ri acneKTiCiH
awTbl: 1. XXeke TyNFaHblH 94eNnTiNiK KpeaochlH
yCTaHybl MEH OHbl ©3repTyre AereH 6aTblbiFbIMeH
cunatTanagbl; 2. EKiHWI MyMKiHAiIK 6epy OpHbIHA
afgangblKTbiH >XOKTbIFbIMEH KYPEecy >oaHe
epexernepaiH KaTaH cakTanyblH Kagaranay.

JKeke afenTiniK: «63 LbIHAbIFbIMAa» AereH afjangbik
reH e3repy 6aTbligbifbl

Meparor-topbuelwinepgid anFakTapbliHpa
9A4eNTiNiK KOHUENTICI alWbIKTbIK, MeH XYyneninik
TYPFbICbIHAH >XOFapbl KacCibu KYHAObINbIK,
peTiHae KepiHAi, 6ipak ap pecrnoHAeHT apTypAi
NMHTeprpeTaLusiHbl HEMECe YKeKe epeKLUenikTepai
ycbiHabl. Mpodeccop IM. (62) opTanbik U3pannbaeri
KoOnneaXaiH OKbITYLbICbI, ©3 TYCIHITiH Kenecigen
KepceTTi:

MeH apAaribiM 63 LUbIHAbIFbIMAbI YCTaHaMbIH
JKOHEe aliTybIM KepeK HapCeHIi auTamblH. MeH
60piH allbIK XacauMblH. by MeHIH XYMbICTaH
anbIpblnatbiHbIMAbI 6ingipce ge... Erep ariHanampaa
Kosavicbi3 )xargan 60/bir, MEH OHbl 63repte
asmacam, 6ys1 Typasibl Mysije ecTiriM Kesimenai.

N3pannbpiH CONTYCTIrHEH KeNreH ep OKbITYLLUbI,
Mpodeccop E. (67) ae ykcac nikip 6ingipai:

MeH KiHBCIi3 CTyAEeHTTi HeMece XXYMbICTaH
LUbIFapyFa JlanblK eMEeC OKbITYLLbIHbI KOPFay YLUiH
«MeKeMere» KapcChbl LbIKKaH Xaraannap 60/4bl.
MeH 63 akuKaTbiMAbl COHbIHA AEeVIH YCTaHaMblH
JKaHe OHbl 6api 6inesi! Aganabik — MeH YLUIH eH
JKOFapFbl KYHAbIJIBIK,

dakynbTeTTiH, ep gekaHbl, npodeccop O. (65)
KapaMa-kanLwbl nikip 6ingipai:

MeH ywiHwi pet gekaH 60/1bi OTbIPMbIH,
COHAbIKTAaH MeH 6y icTe Taxipubesnimid. MeH
eTe-eTe LWbIHWbIAMbIH. MeHi 6ineTiHaepaiH
6apsibiFbl MeH 6ip 3aTTbl MeH3er, 6acka
3arTbl ounamMauTbiHbIMAbl 6ineai. MeH eTte
lWbIHaNbIMbIH. byn MeH ke3apeceTiH 6ap/ibiK
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MacesieHi apinTecTepiMe anTaMblH gereHgi
6ingipmensi, OUTKEHI 01 YHEMI OPbIHAbI 60n1a
6epmenigl. byn spaavibiM agamaapra 4ypbic X0
kepcetneval. Onap ypeuneHyi MyMKIH. MeH yLuiH
afangblk — 6ip Hapcere ceHy, agamaapabl TbiHAay
JKOHe KaxkeT 60JIFaH Xarjana Keioip Tysetynep
€Hrisy, cogaH KeuiH onapAbl (Ton MyLenepiH)
TONThI 6acKapyra Xymbingbipy. Ci3 e3iHi3AlH
WBIHWbINAbIK Typasbl KabblagayblHbl3A4bl
YHEMI TeKcepin, XXaHapTbIN OTbIPYbIHbI3 KEPEK.
bi3 myHbI 6ipHelue pet xacaabik. bis MyHaa
Y/IKEH e3repicTepfeH eTTIk! 8Tyre Tmic 60/14bIK.
AZanabiK reH e3iMi3gi 63repTyre XaHe XaHapTyra
JlereH Kabinercis 6yraH XeTy MyMKIH eMec.

Tafbl 6ip Mblcangbl opTanblik WM3paunb
KosinepkiHiH fekabl, npodeccop C. (49) yebiHAbI:

AfanabiK MeH YLUiH 3aTTapAbl allblK TYpAe
)Kacayna kepiHegi. MeH yLuiH albIKTbIK TaKblpbl6bl
MaHbI3abl. EwTeHe xacbipMaHbi3. Mbicanbl,
6i34€ Xypri3inin xaTKkaH pegopmanapiaH KeiiH
Kosulexae XXYMbIC iCTeyal KasFacTbipyra
ananaayLlWwblnblK 6i4ipeTiH gapickepaep 6ap.
AZaMra xayan yHamaca a, MeH aHblIK YK 9He allibIK
6osyra TbipbicaMblH. MaFaH KesreH fapickepre
)XaKblH apafja ofaH cafar 60JIManiTbIHbIH,
COH/IbIKTaH 0J1 XXYMbICKA Kipice ariManiTbIHAbIFbIH
anTa anambiH. MaceneH, erep oHbIH npouniHge
3epTTeyniep XeTkijaikci3 6osica, oHZa o
JKOFapbInartyra 6ipiHLWI yMITKep 60JIManiTbIHbI
aHbIK, an 6i3 6acka agamaapra apTbiKLLbIJIbIK
6epemis...

CoHbiHaa, npodeccop J1. (62) MeHepxep
peTiHAeri TaXipmubecimeH 6enicTi:

MeH pegopmanay kepek 60natTbiH Xepre
JKEeTKeH Ke3je, 63IMHIH ajgangblfbiMgbl
JKOFasnTnaw, TOMNTaH Xakcbl cepikTecTepai
JKUHaKTay/blH €H XXaKCbl TaKTUKAaCbIH TaHAaybIM
KePEeK eKEHIH TyCIHAIM. ATa KeJireH€e, MEH MYHbl
JKasFbI3 XKacan asIMariMblH X oHE MEHIH )XaKChbl
cepikTecTepiM 60s1ybl Kepek. COHbIMEH KaTap
TOM MyLUEsEPIH AypbesieHre casiMas, allbiK X sHe
TbIfbI3 bIHTbIMAaKTaCTbIKTa XXYMbIC ICTEN OTbIPbIT,
esrenep/i TbIHAarM, €H XXaKCbl 34ICTI TaHAAY KEPEK.
MeHiH ovibIMLUIa, 6ap/ibiFbIH 9p[anibIM alubIK TYpAE
JKapusnay aTuKasblK KaFuzanapra Kanilubl Kenegi.
bacTtbl cypak xabapnamaHbl 6eJicy TaciniHje.
byn — Tonka xeTeKLWwinik eTy eHepi.

Byn Takbipbin 3KiMLWIiNiK fayasbiMAapabl
aTKapaTblH negaror-TapoueLlinep apacbiHAarbl
ajangblk yFbiMblHa 6aca Hasap aygapagbl XXaHe
TyciHgipeai. Ocbl TonTaFbl PeCNOHAEHTTEp
6epreH anWfFakTap e3apa CeHiMAiNiKKe, COHpal-ak,
MeHeyKepsiep MeH 6afblHbIWTbINAp apacblHAafbl

CceHiMAi aknapaT afblHblHa Heri3genreH Kosnemx
KapbiM-KaTblHacblHa YJIKEH MaH 6epeai.
Ocbl TONTbIH, KOPHEeKTi pfaybiCbl KenTereH
acrnekTire aaenTiNiK KoOHUenTici MeH 6iNnim
6epy KewobaclWwblfbiFbl apacbiHpafFbl TbIFbI3
6annaHbICTbIH 6ap ekeHAiriH kepceTteni. Kaciou
COWKECTIKTIH, Kypamaac 6eniri peTiHge HaTUXeni
YKYMbICTbI XXaFacTblpaTbIH CepikTecTepi Xxanaay
MakcaTbIMeH e3repyre AaWbiHAbIKNEH KaTap
alWbIKTbIK, 94INeTTiNIK CUAKTbI KYHAbINbIKTapFa
anpblKLWa Hasap aygapbingbi.

LU bIHWbINAIKTbIH, XXOKTbIFbl: KaTaH OpblHAay
HeMece eKiHLi MYMKiHAIK 6epy

PecnoHaeHTTepAEeH CTYAeHTTEPAIH akageMust-
NbIK, TOPTINTI 6y3y >XarFgaunapbiIMeH Kespec-
KeHperi Ke3kapacTapbl Typalbl cypangbl.
Bapnbifbl MyHAanM XaFganablH MaHbI3AbINbIFbIH
ecKepreHiMeH, oflapMeH Kypecyre gereH oinapsbl
apTypni 6onabl. [lepey opblHAAy KaXKeTTifiriHe
opTanblk, M3paunbaeri okbiTywbl, npodeccop
H. (65) 6aca Hasap aygapabl:

OKywbinap Kewipin XaTkKaH >XepiHeH
ycTasnFaH xargannap 6ongbl. MeH onapfbi
KonneaxxaeH Tyberenini woiFapabiMm... MyMKiH, on
KepeMeT MyFaim 60Jbin, an 6isim 6epy xyieci
JKaKCbl TapOMeLLICIHEH aubIpbifbin KaifaH [a
weirap. bipak angayra 6apraH agamsa 6i34iH
JKaHbIMbI3[4aH OpbIH Tabbinmangbl. O MeHIH
pakynbTeTiMAe KanMmangbl. MeH cTyaeHTTEPAIH
angaybiHa MyJgeM Te36eAMiH.

ONleyMeTTIK FblfibiIMAap OKbITyLWbIChI,
npodeccop W. (59) e ocbl nikipAi Kongaabi:
bipae MeH 6ip CTyZeHTTi eMTUxaH KesiHge ycran
angbim. O KewwipMmegi, 6ipak pykcaT eTiireHHeH
kebipeKk aHblIKTaMasblK MaTepuangaphbl
KosgaHAabl. MeH OHbIH eMTuxaHbIH Kabbliagamas,
KypcTaH KynaTtbin TactagbiM. Keneci KyHI
KoseKaeri 6ip apinTecim MarFaH TeNe(OH COKThI,
0J1 OHbIH KbI3bl 60J1bIM LWbIKTbI. MEeHEeH TYCIHICTIK
TaHbITbIMN, Ke3gecyre KeayimMai eTiHgl. [JekaHHbIH
anfblHaH 6Ty Kepek 6os1ap gen onnagbiM. bisgin
A apickepAiH Kbl3bl 60/FaHAblfbl OKUFaFa K63
JKyMa Kapayra cebern 6oMaybl kepek. KepiciHLue,
ofaH MYHfaw Xxargannapabl 6014bipMay yLUiH
ifekana Ken Kyl cany Kaxer.
OcblFaH yKcac OKuFaMeH apHavibl 6inim 6epy
Aopickepi, npodeccop [. 6enicTi:

bipae MeHIH CTyAeHTIM KeLipiiireH Karas
TancoeipAbl. MeH OHbI 6ipAeH KypcTaH asbin
TactagbiM. bipHewe KyHHeH KeuiH 0J1 OKbIn
)XKaTtKaH 6afgapsiaMaHblH XXeTeKLici MEeHI
LUAKBIPbIM, MACEJIEHI LLIeLLyre KOMEKTECYIH OTIHAI.
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MeH OKbITYLLbITbIK THKIPU6EM OHbIH KEHECIHE
MYKTa)K eMeCTIriH asiFa TapTTbiM. OKura conai
asKTangobl.

EKiHLWI »aFblHaH, XXyMcak, api nkemai tacin
KepceTKeH pecrnoHAaeHTTep Ae 6onabl. Onap
cunaTTaFaH OKuUFanap >Xofapbiaa 6epinreH
XaFfaunnapra ykcac, 6ipak onap ekiHwi pet
MYMKIHAIK 6epin, OKyLIbIFa KNbIHABIKTbI XXeHyre
KOMeKTeCY apKblJibl MacesieHi wewTi. TemeHae
Y/IKEH OpTanblK KonnegxkiHae GakynbTeT AeKaHbl
60nbIN KbI3MeT eTeTiH npodeccop [.-HblH
aFaKTapblHaH Y3iHAI KeNTIpinrex:

MeH mMyHzavi xargavinap eH 06beKTUBTI 60/1ybl
KepeK eKeHIH b6ineMiH, 6ipak cyobeKTUBTI oiapabl
Zla eckepeMiH. MeHiH maructTpatypaza oKblFaH
CTyAeHTIM 6ap. On guccepTayusisibiK KYMbICTbIH
6ipiHLLI 661iri 60/1ybl KEPEK 60JIFaH CEMUHaPIIbIK,
JKYMbICTbI Xibepai. Kyxat Tyresgen KeLwipinreH
benimaepaeH Typabl. MeH TaHFangbiM. OfFaH
9/1eKTPOHAbI XaT xibepAiM. BipiHLIigeH, MeH
api Kapaw OHbIH FblJIbIMU XKETeKLICI 60J1FbIM
Kenmei, WbIHbIMeH fe conan! bi3 ke3gecTik,
0J1, 9pUHE, Xbinagbl. CogaH KeviH bargapiama
JKeTeKLWICIMeH 6ip/IeCKeH OTbIPbIC 6TKI3AIK,
COHbIH/Ia MEH 63 XXETEKLUINIrIMAI KaFacTbipaTbiH
6051bIM. BipiHLIifEeH, MEH ofjaH KYTETIH XYMbIC
HOTMXECIH aHblK TYCIHAIPAIM XoHe Keseci
Makanaga 6yHpav xxargangblH OpblH aJyblHbIH
pyKcat eTiIMeATIHAIrI ge auKbiH 604bl. MeH
eKIHLWI MyMKIHAIK 6epyre eTe ceHeMiH. MyMKiH
LLIEKTEH TbIC Ta LUbIFap.

OpTanbik, MU3paunbpgeri e3sre ipi Konneaxait
AekaHbl, npodeccop M., ykcac Tacingi cunatTagbl:

bi3 keLwipy MacesneciHe 6anbinTbl KapaiMbi3...
bipak MeH anpgauiTbiH 6ipeysl ycracaM, OHbI
KabuHeTiMe asblll KeJeMIiH )XOHe KaTTbl
MyHasMbIH. MeH awwynaH6aviMblH, 6ipak osap
e3fiepiHe 3usiH KenTipeai gen oinaiMbiH. Kasipri
a1eMfie eH 6acTbiChbl KOJIFa TYCreY eKeHIH bieMis.
An 6yriHri 3amMaH agamgapsa Xofapbl Tanantap
KosiAbl. MyMKiH, o1 cepTuguKkar anbin, KbicKa
Mep3iMAal MaKcaTbIHa XEeTKeH fe LbiFap. bipak
y3aK Mep3iMAi nepcriekTuBaja Karazgapra ereH
YMTbIAbIC ... eNTIpei! On TynFaHbl agaMmrepLuinik
MarbIHaCbIHAA XOK KbIJIbIM Xibepeai.

BipHelwe negaror-tap6ueLli 6iniM anywsbinap
apacblHAafbl aganablKTbl onapgablH 6onallak,
TopbueLli peni ywiH 6acTbl KYHAbIIbIK eKEHAIMH
atan eTTi. OnapAblH eKiHWi MYMKIHLIKTI 6epy
YPAICi CTYyAeHTTep MeH negaror-topéuellinep
apacblHAaFbl M3JeHW alblpMallbliblKTapFa,
COHpan-akK akblN-oM anwakTbliKTapblHa
6annaHbICTbl MacCeseHiH Kypaeniniri MeH
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cesiMTanablfblHa Kapau ypnak apacbiHAa
afangblKTbl KanbiNTacTbIpy KUbIHAbIKTapbIHAH
TyblHOaWabl. 3epTTey opraHblHbIH XXeTeKLUici,
npodeccop I aTanMbILw a4icTi KepceTTi:

MeH cTypeHTTEpIME yiipeTe anatbiH GipiHLUI
JKOHE MaHbI3[lbl Hapce — osapAblH MaraH
Kesin, TarncbipMa opbiHAAYAbIH KUbIH €KeHAIrH
anita anybl, cofaH KeuiH MeH oslapfa XXYMbIC
6apbicbiHAa KeHec 6epeTiH A apickepaepaiH 6ipiH
Taybin 6epeMmiH. bipak o1, kem gereHge, 6ipeyseH
6ip Hapce yhpeHy MYMKIHAIrIH navfanaHgbl.
CTypeHT XyveHiH 6ip 6eniriHe aviHasbin,
TopbuelliMeH KapbiM-KaTblHacTa 60/sfaHHaH
KeWiH OJ1 LbIHLLbI 60/1ybl KEPEK, 6aPJIbIFbIH aLLbIK
anTybl KaxxeT. KonbiHaH kenegi. Erep 6yn canara
6eviimi 60s1Maca, g apic bepyLuire auToir, 6esiceHgi
60/1ybIHa X oHe 63 KUbIHAbIKTapblH 6acKapyblHa
KemMeKTecyre MyMKIHAIK 6epy Kepex.

byn 6eniMmae eki Tonka: aKiMWIinNikK
NnayasbiMAapfa XXYMbIC ICTeNUTIH MyfFanimaep
MeH Tek cabak 6epeTiH ycTasgap )KaHe oKyLublnap
apacblHAaFbl 94eNTiNiKTiH 60MayblHaH TybIHAaFaH
KyOblsibiICTapFa KaTbICTbl Aanengep KenTipiareH.
MyHbI KOC KapaMa-kapchbl Tacingi 6ingipetiH
eKki napannenbpi 6asHpaygaH axblpaTyfa
6onajbl: 9AENTiNIKTIH >XOKTbIFbIH 6ingipyre
KaTaH, Ke3Kapac »XaHe eKiHLi MYMKiHAiK 6epyre
6enimpenreH KewipiMwin Tacin. Ocbl TypfFbigaH
anfaHga, eKiHwi Tacingi 6onawak Myfanimaepai
Topbuerneyre KaTbICTbl KoJUleAXAae >XeTeKLi
KbI3MeTTep aTKapaTblH Nejgaror-TopoéueLlinepre
TOH «agan kabblngay MUCCUMOHepI peTiHAeri Kacion
COMKECTINIKTIH» 6ip KepiHici peTiHAe KapacTblpyFa
6onagbl.

Tankbinay

byn 3epTtTey W3paunbperi myrfanimpep
JasipnanTbIH KONNegKAEPAiH aFa OKpITYLWbINapbl
KabbingaraH agangblk KOHLENTICi Typasbl TeEpeH,
6iNiM anyfa apHanbin XXasblFaH. Aganablk,
KOHLLENTICIH MeHrepy CY6beKTUBTI, XKEKe YKaHe
KaCcibu MafleHneTKe 6annaHbICTbl 60NFaHAbIKTaH,
OHbIH, TYCiHAIpMenepi apTypni Kacibu TonTapaa
naHgep, TaXipubenep, MiHAETTEP MEH KYHAENIKTI
eMipe KesfeceTiH KMblHObIKTapFa CalKec caH
anyaH 6onbin keneai (Banks, 2010; Gutman,
2020). Oemek, ocbl 3epTTeyhiH Herizi 6onFaH
Ke3kapac negaror-topbuellinepaiy KbiameT
canacbl apTyphi acrnekTiHi: MeKTernke AewniHri
DaublHAbIK MYyfFaniMAaepiH okbiTyAaH 6acTtan
onapAblH, akageMusinblK, KblaMeTiHAe 6aFblT
6epyai, 6apnbiK, aKIMWIiNiK nayasbiMgap MeH
Ton 6acuwblnblfbiHA AeniH kamTugbl (Bullough,
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2005; Gutman & Oplatka, 2020; Gutman,
2021b; O'Connor & Carvalho, 2015). OnapabiH
afanAblKTbl TYCiHYi XX9He KaCiNKOWMbIKTbI
ajan MaMaH peTiHAe KanbintacTbipybl Kypaeni
TancblpMa peTiHae KapacTbipbinagbl. OCbIHbIH
6opiHeH aAenTiNiKTI Kabblngay MyrFanimMaepait
oCbl KbI3MeT 6afFblTTapblHbIH dpKaucbiCcbiHAa
Kanan KepiHEeTIHIH )XaHe OHbIH cangapbl Kanaun
60/aTbIHbIH 3epTTey KaXeTTiniri TybiHaagbl. Ocbl
3epTTey 6apbicblHAA Nanga 605FaH TYXXblpbIMAap
apanablK KOHLENTICIHIH onapAblH Kaciou eMipiHae
€Ki Heri3sri 6aFblTTa KepPIHETIHAIMH auKbIHAANAbI.
BipiHWI 6afblT XXeKe TyJIFaHblH, 94enTiNiK
KOHLLenTiciHe KaTbICTbl 60Jsica, an ekKiHwici e3
KonneayKiHae OKUTbIH OKbITYLUbIIap KOHTUHIEHTI
apacbiHAa 94enTiNiKTiH 6onMay XarFganbiMeH
anHanblcagbl.

BipiHLWIi TONTaFbl pecnoHAeHTTEePAIH Nikipnepi
6ipneckeH KelbacLblbIKTbIH, cunaTTamMmanapbiH
KyanaHablpabl. OnapablH, 6acTbiCbl — XeKe
TY/NFaHblH, afanAblfblHblH, HEriari
KepiHici peTiHaeri KapbIM-KaTbIHACThbl
e3repTyre pereH panblHAbIK,.
Byn onappablH apinTtecTtepi MeH
6afblHbIWTbINAPblH  MYKUAT
TblHAAyFa, onlapfaH YApeHyre >xaHe
onapAbl awblK, TypAe ic-apekeTke
utepmerneyre 6eniMAainiriHeH
TaHbINbIN, 9AENTiNIK KOHUENTICI
Typarbl TYCiHIK 6epreH yw pakynbTeT
JeKaHbIHbIH aifaKkTapblHaH KepiHeg,.
AkageMusanbiK KypamMabl 6ackapy
Heri3iHeH bIHTbIMAKTaCTbIKThI,
opTak, onnayabl XXaHe MUFa wabybin
acayfbl KaXeT eTeTIHAIKTeH, 6yn
TYXXbIPbIM TaHFanapnblK Aen ecenteyre KeIMenai.
OwnnaypgblH yKcac ynrici kewipiMmre 6enimMainikTeH
YKOHE eKiHLIi MYMKIHAIK 6epy apKblibl Mblcanbl,
WhHIHWbLIN eMec afFfawunappaH KewniHri
MyFanimaepre fereH KeakapacTaH KepiHepi.
Ocbl cyxb6aTTacylblnap YCbIHFaH WblIHAWbIbIK,
KOHUenNTici anablHFbl 3epTTeynepae (Banks, 2010;
Gu, 2014) kenTipinreH TyXblpbIMAaManapMeH:
6ipre onnayra>XaHe TONTa XXYMbIC iCTeyre AanblH
601y, 6ypbIHFbI CEHIMAEP MeH naeangapaaH XaHa
HeMece XXaHapTblSIFaH KYHAbIIbIKTap TapasbICbIH
K9CibU MOHMBOTIH MeH oHfAafbl Yy3p[iKcis
e3repicTtepAi urepy nangacblH 6ac TapTyMeH
cankec kKenegi. byn manimpgeme ocbl Kacibu
TOMNTbIH, 9A4ENTiNiriHE NKEMAINIKNEH, onapAblH,
naesnapbl MeH CEHIMAEPiH MBHMBATIHre canikec
KaHapTyFa AalblH 60JlybIMEH YXaHe onapAblH,
6akpblnlayblHoa TypFaH agampaapra 6enkampblk,

BipiHwi

apacblHga

H6aFbIT >Keke
TY/FaHbIH, 84ENTINIK
KOHUenTiCiHe
KaTbICTbl 6osCa,

an ekiHwici e3
KonneaXiHae OKUTbIH
OKbITYLLbINAP
KOHTUHIEHTI

2AenTiNikTiH 6onMay
>KaFganbIMeH
anHanblcagbl

XafFgalblHOa eKiHWi MYMKIHAIK 6epyiMeH
cunaTTanagbl AereH TYCIHIKTI maWbiMaaybl
MYMKiH. EKiHWI >XafblHaH, aKageMusnblK,
6ackapyMeH anHanbicnaun, oKylblylapFa cabak,
6epreH neparor-topbuewinep e3re nikipai
yCTaHbIN, ©3[epPiHiH XXeKe KpeaonapblHa Kebipek
6epinin, okywbinapabiH TaOPTiN 6y3yLWbIbIKTapbI
XaFfanblHaa «Keaen opbiHAayabl» XakKTagbl.
MyHbI TONTbIK, XXYMbIC, PaKybTeT MyLLenepiHe
MYMKIHAiIK 6epy, apinTecTepiHe Kongay KepceTy
YXoHe GaKyNbTeTTeri XXaFbIMAbl axyangbl HblFanTy
CUSAKTbl KYHAbINbIKTapAblH MaHbI3AblJbIfbIH
aTan KepceTeTiH AUCKYPC MafeHMeTi onapablH,
XXYMbICbIHA T9H 60/IMaFaHAbIFbIMEH TYCIHAipyre
6onagbl. MyHpga onapablH 6acbiMpblKTapbl
MyFaniMmaepaiH KewobaclblnblK, a94ebneTTepiHae
JanenfeHreH akageMusanblk 6ackapy MeH TOMTbIK,
Kelb6acLlbliiblK, MacenenepiMeH anHanbicaTblH
opinTecTepiHeH e3rewe 6ongbl (Fairman &
Mackenzie, 2015; Helterbran, 2010; Waaland,
2016).

Ocbl 3epTTeyAiH MaHbI3Abl
KOPbITbIHAbISTaP blHbIH 6ipi
cyx6aTTacylwblnap CTyAeHTTepAiH,
akageMuanblK apganjblKThbl
Topbuerney HerisgepiHe KaTbICTbl
yCTaHFaH 6ipblHFan ManiMpemere
KaTbICTbl. AWFaKTapfa caWkec
CTYAEHTTep apacbiHfa 6yn Macenene
HaKTbl 6aclWblfIbIKTbl KaMTaMachbI3
eTy KaXeTTifiri oHblH, 6o0saLwack,
ypnak Topbuellinepi ekeHAiriMmeH
6annaHbICTbl eMec. KepiciHwwe, 6yn
9p6ip aflaM allbIKTbIK MEeH TYTaCTbIK,
KaFnpaTTapbliHbIH, PyXblHAA, KYLWTi
MiHe3[iH Heri3i peTiHAe TapbueneHyre KyKblibl
JereH Keskapacka 6aca Ha3ap aygapbinagbl. An
Oy YLWIiH >XayanKepLUiiK Xofapbl agamrepLlinik
KYHAbINIbIKTapbIMEH epeKLlelieHeTiH 6inim
6epy 6aclblfiapblHa, LIEHEYHIKTepre >aHe
MyfFanimaepre xyktenegi (Le & Tan, 2017; Pillen
et al., 2013; Santoro, 2017; Toom, 2017).

Byn TyXbipbiMAap 9pTypni cekTopAafbl
Kewo6aclwblnap apacblHAgafFbl 3TUKaNbIK,
avnemMmarnap MeH KelwbaclWwbliblK Typanbl
Kacibu apebueTTepai TonbiKTbipaabl (Bauman,
2013; Gutman, 2018; Macfarlane, 2011; Martin
et al., 2013). CoHfbl 3epTTeynepae afenTiNik
KOHLUenTiciMeH 6annaHbICTbl KeLl6acCLbIbIK,
KacueTTep, COHbIH ilWiHae ce3 6eH NpaKTUKa,
KYHObINbIKTap MeH MiHe3-KyJblK, apacblHAafbl
ynnecimainik, e3 kpegocblHa 6epik 60y, onapabiH
KYHObINbIKTapbl HerisgenreH agamrepuuinik
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TYXblpbIMAaManapblHblH, aWKblH KepiHici,
alWbIKTbIK XdHe 6acKkanapfa KypMeT anblHAa
anTbinagbl. ©3re 3epTTeywWwinepain, NikipiHwe
(Arredondo Trapero & Maldonado de Lozada, 2010;
‘Dingel & Wei, 2014; Cozza, Blessinger & Mandracchia,
2014), spTypni nuaepnik cTuni 6ap Kkewoéaclbinap
9AENTINIKTI apTypni Kabbingaybl MYMKIH.
BipneckeH kewbaclibliap e3 KblaMeTKepfiepiH
ajaMKn >XaHe Kacibwu Typfblga, aganabik,
TYPFbICbIHAA CEHYTe XXaHe baranayFa 6eirimM 6onca,
TpaHcdopMaumanbIk Kewbaclubiiap KopluaraH
opTafaH bIHTbIMAKTaCTbIKKA XXYMbIIAbIPY XXoHe
KoNannbl XaFpan xacay MakcaTblHAa aAenTifiK
KYHAObINIbIKTapbIH 6ingipyre 6emim.

HappaTuBTi cananbl 3epTTeynepaiH LWeKTey-
NiriH eckepe OTbIpbIMN, 6y TYXKbIpbIMAapAbl 6YKiN
aNeMAiK KaybIMAacTbIKTbl Oblnan KoOWFaHAa,
Uspaunbperi aFa okbITYLWbl MyFanimaepaiH 6ykin
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TO6bl 60OMbIHLIA KOPbITbIHAbIIAY MYMKIH eMec.
CoHpan-ak akageMussblK aKIMLINIKTe KbI3MeT
eTeTiHAepAi HeMece KbI3BMeT eTnenTiHAepai ae
HaKTbl aXkblpaTy Aa OHaWfFa coknanabl. Ananga
OCbl 3epTTeyhiH HaTUXeciHAe MaHbI3abl TIMTI
XaHalbln TY)XblpbiMAap nanga 6onfbl XXoHe
KaTbiCyWblNnapAblH, Cy6beKTUBTI KabblngayblH
Tangay MaHbI3fbl XXaHe Kypaeni macenenepgi
yFbIHYFa blKnan eTTi. Ocipece akageMuUssblK,
6ackapyfa afa OKbITywblNapAblH, PeniHiH,
Kypgeninirine 6aca Ha3ap ayAaapbingbi.

3epTTeysiep ocbl TONTbIH KOFaM YLUIH MaHbI3bl
KypecTepi MacenenepiH KaMTuabl XaHe apTypi
M3lEHNET MeH aeM enfepiHaeri akageMusblk,
6acKapy KbI3MeTiH aTKapaTblH afa OKbITYLbI
MyFaniMaepaid KabblngayblH, ©3iHAIK epeKLUeniriH,
9TUKaNbIK guneMmManapbiH KapacTblipaTbIH Kefeci
3epTTeynepre Heris 6onagbl.
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TYJIFaHbl, LeLliM Kabblngan anatbiH XXayanKepLuiniri
MOJ 9pi TOPTINTI
« BUATKEPIIK MeKTenTe e3iHiH 6enceHai eMipik
6arpapbl 6ap XkaHe 63 6eTIMEH TaHAay XacaMn
6ineTiH Kew6aclublHbl Tap6ueney 605bIn
Tabbinagbl
OKYLLbIUIAPAbIH 63IH-631 BACKAPY »
YNbIMbIHbIH,
OKyLLIbIIap apacblHAarbl
6acLUbIIbIKTbIH, 6ac eKifi
011 OKY XblJIbIHbIH, 6aCbIHAA XaJ bl XacblpbIH [aybiC
6epy apKbisibl 6ip OKY Xbl/bIHa cavinaHasbl. Cainay 2
KOPbITbIHAbICbIH U./aHpraK Kel-;eci Lblfapajbl.
\/\33306333 3us TKePpjj
\ e S
— /(re
N
A
)
& MekTenTiH e3iH-63i 6ackapy yNeciHiH, 6ipi
& peTiHae 6acTbl KbiameTi — «bananap 6ananapgbl  fy'
{;‘z’ oKbITafbl» popmaTbIHAAFbI Kanasblk kewwéaciubl # 8
S MeKTenTepMeH acasaH 6ipnecTikke KipeTiH
g KewwbacLubuibik KeHec 605bin caHanagbl.
N \
N , == «KoFamFa KbI3MeT eTy», «KelubacLubUibIK» >K06anapb|\
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g | OKyLUbINapAblH Xo6anblK ic-apekeTi eTKizineai. |
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g MekTenTiH, Kew6aclublnbiK KeHeci XkaHe LLiaHbipak,
@ v 2 KewwbaclbInapbl Xanmbl 6isiM 6epeTiH MeKkTenTepaiH |
S \ OKyLUbINTapbIMEH TEOPUSASIbIK XKOHe NpaKTUKasbIK OKy |
=\ o ©TKi3eTiH TpeHep pesniHae 6onagbl. |
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I YKyMbIC KOpPbITbIHAbINAPbI
\ KeL6acLublnap bl COHbIHAA

3UATKEPSIK
MEKTENTEPIHET!
OKYLLbIJTAPObIH
KOLUBACLUBIIBIK,

Xannbl
XXUHanbIC

HA3APBAEB

LLaHpipak,
KeHeci

YXYUECI

CblHbIN
aKTuBI
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OkyLwiblapAblH, 63iH-63i 6ackapybl AereHimisa —
3uATKepNiKk MeKTeNTiH, nejarornkasnblk YXXbIMbl
)X9He OaclbliblFbIMeH 6ipirin, oKy-Tapouenik
YAepicTi yibiMAacTbipyaa Macenenepai WeLly yiliH
6ananapgpblH KaTbICyblH 6aFaMAanTbiH 3UATKEPIIK
MeKTEeNTiH, ©3iH-63i 6acCKapybIHAaFbl OKYLLUbLIapAbIH,
KaTbicy hopmachl.

Heriari makcaTbl

* OKyLUbIIapAblH, 3USTKEPIK MEKTENTEPAiH
6acKapyblHa KaTbICy KYKbIKTapblH XYy3ere acblpy

* aUKbIH YMbIMAACTbIPYLUbIIbIK KAcUeTTepi 6ap

yMbIMAACTbIPaTbIH «DNeMai
e3repTeTiH )xo6anap!», TEDx
KoHdepeHUua «MeHiH TyFaH
Kanam» Kananbik KOH(bepeHLus-
napbiHAa eTKisinegi.

OkyLwblnapablH 63iH-e3i 6ackapy
YMbIMbIHbIH, )XOFapbl OpraHbl
annbl XXUHanbIC 60/1bIMN
Tabbliafbl, OFaH 3p CbiHbINTaH
2 oKiN KaTblcafbl

(7-peH 12-cbiHbINKA AeniH).
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Xannbi @ 2)13 @
uHanbic: A L @ ‘ a
* Mpe3npeHTTiH ecebiH ThiHAanabl, LLlaHbipak KbI3MeTiHiH
HaTWXXenepiH 6arananbl
* cTpaTerusanblk 6ackapy LewiMaepiH Kapanabl >xaHe
Kabblnganabl
* XaHa LWaHblpak ycbiHagbl
* XKYMbICKA KXXeTTi Ky>XaTTapAbl 6eKiTegi, yCbiHbIMAap
a3ipnengi
* OKyLUbINapAblH 63iH-63i 6acKapy YMbIMbIHbIH, XXYMbICbIH

Keww6acLibl oKyLbLIap apTypi
aKuusinapAbl, surini agampapmeH
Kesfecyai, KablpbIMAbIbIK,
YKDPMEHKENEPIH XaHe T.6. 6TKi3y
60MbIHLLA 63 YCbIHbICTapbl MEH
WaesnapbIH anFa TapTa anagbl.

OcbIHAan MbicangblH, 6ipi peTiHAe oKyLiblnapFa
TaXipube anmacy, TaniMrepiik XXaHe nikipnecrepgi
Taby apKplibl KOMEK KOpCceTy MakcaTbIMeH KypblFaH
«Jarqyn Bolashaq Committee» ilwki famy KoMUTETI
60nbIN caHanagbl.

Kew6acwblnbik KacueTTepai
KepceTyAiH XapKblH Mbicasbl
peTiHae MeKTeNTiH «[oCTbIK,
Kenipi» epikTinep kny6bl
«KbIn epikTici» xanbikapanbik/
NPEeMUSICbIHbIH XeHiMnasbl  /
60/1bIMN TabblNabl. {
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«KoFamfa KbI3MeT eTy» Xobachbl.

OHpAa oKyLUblNap KaTapblHaH xacakTasraH
epiKTinepAiH 6iNiMiH XeTingipin, npakTuKanbIk,
OaFablnapbiH AaMblTbIM, HAYKAcTap MeH erge
Kiciniepre KapakaT XXMHay YLUiH KalbIpbIMAbISbIK,
YKIPMEHKeNepi MEH KOHLIepTTep ybIMAACTbIpbI,
KOFaMAblIK ic-Luapanapra 6enceHai Typae
KATbICYFa YXYMbINAbIPbIN Kenegi.

\C’,?
e
«Kbln epikTici» xanblkapasbik,

6ankayblHAa «DNeyMeTTiK Macenenepai
LweLyre KOCKaH yneci» HOMUHaLmS -
| CbIH/Ja )XEHICKe XKeTTi.

OKyLubIslap KapaHTUH yaKpbITbIHAA
MeKTeNTeri cannayfibl OHNavH pexumae
yMbIMAACTbIPY MakcaTbIHAA

Scholar.Vote nnatdopmachbIH xxacakTagbl.
Mnargopma cavinay ymiTkepsepiH TaHaayAaH
JKeHiMna3aapAbl Xapusnayra JediHri 6apbiK
cavinay yaepiciH KalubiKTaH eTKi3yre MyMKIHAIK
6epAai.
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YyeHuyeckoe caMoynpaBsneHue — 370 hopma yyacTusi
yyawmxcsa B camoynpasneHnn UHTennekTynbHom
WKOJbI, Mpeanonaratowas ydyacTve aeten B
pelleHn BOMPOCOB MpWU OpraHusauuu ydyebHo-
BOCMMTATENIbHOTO MpoLecca COBMECTHO C
refarorMyeckuM KoJIJIEKTUBOM U PYKOBOZACTBOM
WHTennekTyanbHOM LUKOJIbI.

OcHoBHas Lesnb

* peanusauusa NpaB y4allMxcs Ha yyacTume
B yrnpaBiieHun VIHTennekTyanbHbIMU LUKOIaMu

* BOCMUTaHUE JINYHOCTHU C APKMMU OPraHn3aTopCKUMMU
KayecTBamMu

* BOCNUTaHUe InAepa, CrioCo6HOro NpUHUMaTh
peLleHusi, OTBETCTBEHHOIr0 U ANCLUIIIMHUPOBAHHOIO,
roTOBOr0 CaMOCTOSITENIbHO CAenaTth Bbl6op,
o61agatoLLLero akTUBHOM YXU3HEHHOW MO3nuLnen
B MIHTenneKTyanbHOW LKone

n )

YYEHNYECKOIO CAMOYIPABJIEHUA — /
rNiaBHbIV NpeAcTaBUTeSNb BNacTu
cpeaum yJalumxcs

N36upaeTcs 06LMM TaliHbIM roloCOBaHNEM B Hayase
Y4e6HOro roga CpoKoM Ha OAUH y4e6HbIN roj.
Urorun Bbi6opos nogeoanT CoBeT LLlaHbipaka.

(N

OpHOWM U3 cUCTEM CaMOoynpaB/eHUst LLIKOSbI
ABnsieTcs JIaepcKuii COBET, B OCHOBHYHO
AeATeSIbHOCTb KOTOPOro BXoauT e
COTPYAHUYECTBO C NMZiepaMy LLKOJ ropoAa

B hopmaTe «[leTu obyyaloT aeTeir».

MpoBoAMTCS [LONTOCPOYHOE 06yUeHue NMMAepoB

~ 10 o6ureo6pa3oBaTeNbHbIX LWKOM MO MPOEKTY \
«Cny>xeHue obuiecTBy», «JIuaepcTBO», NPOEKTHasA \
AEATEeNIbHOCTb y4Yaliuxcs. \

B kauecTBe TpeHepoB BbiCTynaeT Jinaepckuii coset '
LUKOJIbI M NIUAEPbI LIaHbIPaKoB.

PesynbTaTbl paboThbl noaBOASTCSA
Ha ropoACKUX KOHDepeHUUsX:
«lMpoeKTbl, KOTOPble MEHAIOT
mup!», TEDX KoHdepeHuus

«Moti pogHoli ropoay».

BITIM BEPYZETT KOLLBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

L
A

BbIiCcLIMM OpraHoM y4eHn4ecKkoro fﬁ
camoynpaBneHus siBnsieTcs obuiee ﬂ ‘
cobpaHue, B KOTOPOM NpuHuMatoT &
yyacTue no gBa npejcraButens
OT Kakgoro knacca (c 7 no 12
Knacchbl).
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* 3acnywumBaeT OTYET npes3naeHTa, oueHnBaeT
pe3ynbTaTtbl 4€ATENIbHOCTU Ll.laH,blpaKa

* paccMaTpuBaeT U NPUHUMAET cTpaTernyeckme
yrpaBJieHYecKu e peLLeHus

* NpeAcTaBnaeT HoBbIN LLlaHbIpak,

* yTBEPXAAeT He06X0AMMble AA paboTbl JOKYMEHTHI,
BblpabaTbiBaeT peKoMeHAaLum

* NJlaHnpyet pa60Ty y4eHU4eCcKoro camMmoynpasyieHUA.
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YYeHUKU-Ingepbl MOryT
BblABUraTb CBOM NPeASIoXKeHUs

U ULV O MPOBefEeHNN Pas3fINUHbIX
aKLMiA, BCTPEY C UHTEPECHbIMU
NoAbMM, 611aroTBOPUTENBHbIX
APMapoK U T. 4.

.

OfHUM 13 Taknx NPUMepPOB ABNSETCA KOMUTET Rl |
BHYTpeHHero pa3sutus «Jarqyn Bolashaq Committee»,
CO3aHHbIN C Liesbio OKasaHWs MOMOLLM YYEHUKOB

ApYr Apyry Yyepe3 06MeH OMnbITOM, HACTaBHUYECTBO U
HaxoXAeHne eANHOMbILLIEHHMKOB.

APKMM NPUMEPOM MPOSIBNIEHNS
JNIMAEPCKUX KayecTB ABNSeTCS
no6ega BONMIOHTEPCKOro |
kny6a wkonbl «MocT gobpa» /
. B MexayHapoaHol npemun
«BOnOHTEp roga». /

MpoekT «Cny)XeHne obLiecTBY».
BOSIOHTEpPbI, 0TOBPaHHbIE U3 YMCHA YYaLLUXCS,

N OpraHv30BbIBalOT 61aroTBOPUTENbHbIE \D
& SAApPMapKu 1 KOHLEPThI ANa c6opa cpeacTs Asis
‘5 6ONbHbIX U MOXUIIbIX NFOAEN, a TakXKe aKTUBHO \
D y4yacTBYIOT B 06LLECTBEHHbIX MEPOMPUATUAX @
L ANS NOBbILEHUS 3HAHUIA U NMPaKTUYECKUX 15
L HaBbIKOB.
fos
2 Ctanu nobeautenamu MexxayHapogHoro I
5 KOHKypca «BonoHTép roga»
= B HOMMHaLUK «3a BKIag B peLueHune
= couuanbHbIX Npo6nem».
)
S YueHuku cosganv nnatgopmy Scholar.
& Vote st opraHn3aumm LWKOSbHbIX
@ BbI6GOPOB B peXuMe OHJalnH BO BpeMs

KapaHTUHa.
Mporpamma no3Bosnna AMCTaHYNOHHO
MPOBOANTL BCE U36UPATESTbHbIE MPOLECCHI,
0T BbI60pa KaHANAATOB [10 06bSBIEHUS
nobeauTesen.

Scholar.Vote \k
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Alun Williams
Founding Principal of Forsan British School in Alexandria
(Egypt)

THE THREE KEYS

Tpu kAtOUA K YCnexy pyKoBOGUImENs

byn makanaga aBTop 6iniM 6epy casnacbiHfarbl
Kelbacllbifa KaKeT yLU MaHbl3/1bl KACUETTI KapacTbipa/bl.
On XXaHaLwblsl, OpbIHAAYLbI X SHE CcTpaTer 60J1ybl KEPEK.
byn KacmeTTep KeLbacLublbIK MO3ULNSHbI HblFauTyaa
eTe MaHbi3Abl. Onap CbiHbIMN XETEKLICIHIH A€, Kageapa
MeHrepyLuici MeEH MEKTen AUPEKTOPbIHbIH Aa 60/bIHaH
Tabblybl KEPEK, OUTKEHI 0J1ap KOeL6acLlblFa Ke3 KeJreH
Kacibu MacerneHi Lweluyre MyMKIiHAIK 6epeal. CoHpan-aK
Makasnafia TabbiCTbl Kel6acllbliapAblIH XaHa cTpaTerusnap
MEeH TacingepAi 3epTTeyiHe, 01apAblH LblFapMaLlblIbIK
ounay KabineTTepiH JaMbiTyFa epeKLLe Ha3ap ayaapbiiagbl.

B paHHoM cTaTbe aBTOp pacCMaTpuBaET TPU BaXKHbIX
KayecTBa, HE06Xo0AUMbIX ugepy B chepe o6pa3oBaHus.
OH A0J1)KeH 6bITb HOBATOPOM, UCTIOJIHUTESIEM U CTPATEIOM.
9Tn KayecTBa BECbMa Ba)KHbl AJ151 yKPENJIEHNS INHEPCKNX
nosauymn. Nimm p[osmxeH o6s1agatb KakK KJacCHbI
DPYKOBOAUTENb, TaK U 3aBELY LN KageapOon nim AUPeKTop
LLKOJIbl, MOTOMY YTO OHM [103BOJIAAT JIZEPY CrPaBUTLCSA C
7110601 pogeccuoHanbHou NpobeMon. Takxe B cTaTbe
0cob60e BHUMaAHUE yLenseTCs U3YYEHUIO yCrelHbIMU
avgepamMm HoBbIX CTPATerni v nogxo[0B, PasBUTHUIO UX
Croco6HOCTEN MbIC/IUTb TBOPYECKH.

In this article, the author examines three important
qualities required for an educational leader. He must be
an innovator, performer and strategist. These qualities are
very important for strengthening leadership positions. They
should be possessed by both the class teacher and the head
of the department or the head of the school, because they
will allow the leader to cope with any professional problem.
The article also draws special attention to the study of
new strategies and approaches by successful leaders, the
development of their abilities to think creatively.
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Innovation in Education

The first school | lead was so different from
any other school that existed in the category
that everyone referred to it as the ‘experimental’
school. Even my superintendent reassured me
that she was fine about my new way of thinking
as it was pioneering ideas only on a small scale!
Perhaps it all stems from my training as a graphic
designer which honed my creative thinking to
quite a high level so my net worth was coming
up with original ideas. Innovation can be simply
the introduction of something new or it can refer
to introducing something that exists into a new
environment or usage and finally it can be “the
action of introducing a new product into the
market.”

In my career | have had two types of role as
an educational leader; one as someone who can
open a new school and be capable of creating its
unique character that appeals to all stakeholders
and secondly as a person capable of turning a
failing school into a successful one which is more
difficult to do mainly because most people are
resistant to change. The bigger the school the
harder it is to turn around similar to an ocean liner
which takes three nautical miles to do a ‘U-turn’.
So, what have | learnt from all my experiences is:
* You create an idea which other people
contribute to so that makes it a reality (it entails
a lot of patience but as people come aboard with
your vision, the process quickens.)

*  You create something that is open to change
so others can contribute to the vision (it is not a
blueprint but a journey.)

+  Problems are exciting challenges to overcome
(everyone knows that growth inevitably involves
growing pains.)

*  You need to expect to re-evaluate something’
s success and then make the appropriate changes
(opportunities can appear during the transition
from theory to practice.)

+  The more people are involved in the change-
making process, the better the chances of success
(Contributors feel that the change is coming from
them.)

+  Connection with outside agencies is important
for success (the best schools learn externally as
well as internally).

+ Every personis a change agent and needs to
be encouraged to share their ideas without fear of
being criticised (change is too important to leave
to experts, personal mindset and mastery is the
ultimate protection) (Fullan, 1993, pp21-2)

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

Surely the best principals are enablers so
they will have developed not only the skills and
competences of the people they lead, but they will
have given them the confidence that allows them
to make their own decisions without fear. The good
principal is in fact doing themselves out of a job
because gradually they relinquish responsibility and
power to others, confident that they will not only
manage, but might also innovate in the principal’s
absence.

The Leader as a Performer

A leader must be able to fire the imagination of
the staff through their own identity, encourage them
to seek their own sense of fulfilment, and develop
the organisational tactics to get them there, but
also, he or she must ensure that, within that
imaginary alternative, the teachers are sufficiently
motivated to get there. So, the principal can only
be successful if the teachers come to believe in
the collective identity, the strategic vision, and
the organisational viewpoint of the principal.
The truth is that the principal as leader is an
acknowledgement that persuasive communication
is the basis of achieving change. Over the last four
years | have ‘performed’ as:
* atrainer to the teachers to demonstrate the
way to prepare a good lesson plan, engage the
students in a meaningful learning experience and
to define the benefits of effective assessment
« asacoach to new teachers joining the school
+ as amentor to the senior management team
+  asaspeaker on morality and codes of conduct
to the students in morning assembly
+ as ateacher to students whenever | get the
opportunity to do so
« asanauthority on educational values whenever
we have parent’s events
+ as an envoy of the school at conferences
* as a broadcaster when giving presentations
through podcasts
+ as achairman in board meetings

Leadership becomes more of a performance
than aroutine: it can resemble the world of theatre
and it has to be ‘brought off’ rather than merely
acted out. The focus is on the words and the way
the words persuade others to accept the stage
and its narrative as ‘real’ but that reality has to be
believed by the audience. My first appearance to
parents at this school, | shared my vision of how
the school would develop so this was a test of my
credibility and whether | could gain their support.
Thankfully | got a good reaction on that night, but

NEAATOTUKAIBIK AVANOT - NELATOMMYECKUIA IMANOT - PEDAGOGICAL DIALOGUE - N1+ 35 - 2021

45



BINNIM BEPYZETT KOLLBACLUbINbIK
NMAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

the vision has to be constantly reiterated and built
upon. On Industrial Society leadership courses, Sir
Peter White gave this valuable insight:

‘Leaders are paid to sit on volcanoes. Don’t
expect a salary and a round of applause. No crying
on parade. It is lonely at the top, but you can’t lead
from a crowd. Schools, like fish, go bad from the
head downward. Cultivate the art of living in the
here and now.

The Strategic Approach

| am by training an artist/teacher so | would
argue that the strategic approach is done through
imagination rather than done scientifically, its base
is rooted in art rather than science because it is
linked more with imagination than experimentation.
In creating the ethos of the school and setting
out its pathway to success, the discussion must
centre on both tactical and strategic skills required
in today’s team-based organisations (Wilson
& Wellins, 1995). From a tactical perspective,
they specify communication skills, performance
management, analysis and outcome, coaching
and highlighting continuous improvement and
empowerment. From a strategic perspective, they
highlight the importance of leading through vision
and values, building trust, facilitating learning, and
building partnerships with external bodies.

Most successful principals seem to be those
whose creativeness is rooted in, rather than
separate from, the imagination and actual lived in
the experience of the teaching staff. The principal is
the embodiment of the values and desires of the rest
of the staff. This means they are in a strong position
to lead successfully because the strategic vision is
resoundingly clear and fulfils the expectations of
the teachers. To motivate the teachers, a principal
shares their ups and downs and is in touch with the
overriding feelings of the staff. During pandemic,
| took the following actions to demonstrate that
| was sharing and even exceeding the pressures
that staff were facing through; attending school
every day when the senior management team were
only expected to come in three days a week; by
taking on a head of department role to understand
the problems facing them and; when a teacher

suddenly left, | took over their role as an online
teacher to four different classes until we found a
replacement teacher.

Reflection upon and adoption of new strategies
to improve your personal effectiveness is a
characteristic of the best leaders. It is not easy
to change your behaviour and habits so we need
to improve our ability to listen to what is being
said and to ask specific questions so as to better
understand the changes happening around us.

‘The post-heroic leader lives vicariously,
getting kicks out of other people’s successes
— as old-fashioned teachers have always done.’
(Handy,1989)

Of the three main change strategies, force
(coercion), empirical (rational) and normative (re-
educative), it is the last that | strive to achieve in
my work. The normative, re-educative strategy,
although requiring significant time investment,
identifies and establishes important values and
assumptions from which support for change will
naturally occur.

Conclusion

| embrace change because it stimulates
innovation, requires reflection to create the
appropriate strategies to overcome challenges and
finally the art of the performance to convince others
that your way is the right way. Constantly reflecting
on your practice and questioning the present
situation provides the springboard to change.
Being receptive to change and willing to allow it to
alter your own perceptions is the gateway to being
successful. Embracing change releases creativity.
When we can all embrace change and undertake
transformation to move beyond our comfort zone,
then growth flourishes.
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KOLIBACLLBI TABBICbIHBIH

Binim 6epygaeri UHHOBaLUsA

MeH 6aclbiblK, eTeTiH 6ipiHWi MeKTenTiH,
e3re MekTenTepaeH 6yKin TaburaTbl 60MbIHLLA
e3reLueniri CoHLWa, 6apbIfbl OHbl «TAXIPUOENiIK»
MeKTen Aaen atan KeTTi. TinTi MeHi 6aKblaiTbiH
6aclbl Aa MeHiH >XaHa onnay TacifniMme ew
KapCbl/bIfbl XXOK, eKeHiH 6inaipai, ce6e6i oHbIH,
nikipiHwe, 6yn »aHalbln naesanap TeK LWaFbliH
kenempae faHa! MyMmkiH 6api MeHiH, rpadukansbik,
Ou3anHep peTiHae 6iniM anfFaHbIMHaH
TyblHAaFaH 6onap, ce6ebi 0N MeHiH
WbIFapMallbINbIK OMnay Kabinetimai
OFapbl OeHrenre keTtepai, con
cebenTi MeHiH 6acbiMAa epekluie
npgesnap TyblHgan 6acTajbl.
YXaHawbInablK AereH XaHa HapceHi
TaHbICTbIpy HeMece TabufaTTa
6ap 6ip HopCeHi xaHa opTafa He
KONZAaHbICKa TaHbICTbIPY, COHbIMEH
KaTap oJ1 «KaHa eHiMAi HapblKKa
TaHbICTbIPY apeKeTi» 60/ybl MYMKIH.

ATKapfaH KbI3aMeTiMHIiH 6apbiCbiHAa MeH 6ifiM
6epy canacbliHAafFbl KewobacLlbl peTiHAe eKi Typni
Karganaa 6onabIM: GipiHLLICi, XXaHa MeKTen aLubir,
OHbIH 6apnbik MyaAeni TyFanapabiH KeHiniHeH
WhIFAaTbIH epeKlle opTacblH Kypan wblFapfaH
ajlaM peTiHAae; an eKiHwWici, ToKblpayFa TYCKeH
MeKTeNTi TabbICTbl MEKTENKe anHanablipa 6inreH

TyNFa peTiHoe. On6eTTe, eKiHWici angekanpa
KUbIH, cebebi ken agampap e3repicke 6euim
6ona 6epmengi. MekTen ynkeH 605FfaH canbiH
OGYpPbUTY YLIH YW TEeHi3 MUNACBLIH KaXXeT eTeTiH
MYXWUT nariHepi cekingi anHanbIn WbIFybl KUbIHAAN
Tyceai. CoHAbIKTaH MeHiH Ta)kipubenepiMHeH
TYWreHiM Kenecigen:
*  ©3re agamMpap WbIHAbIKKA aHangbipy YLUiH
©3 YNnecTepiH KocaTblHAAN, ceH npes 6epeciH
(6yn yNKeH cabblpblibIKTbl KaXeT
eTelli, SUTKEHMEH afjamMaap CeHiH
Ke3KapacblHa Kocblna 6acTafaHga,
YAepic Xbingam xypeai).
+ Osrenep Keskapacka ynec Koca
anaTblHAaAN, CeH e3repicke allblK 6ip
Hapce KypachblH, (6yn »xocnap eMec,
6yn — canaxar).
+ [lMpo6nemanap Lellyre apHanfaH
KbI3FblJIbIKTbl KWUbIHWbIALIKTApP
(apaMm pambifaHga, epikTeH TbiC
©3iMeH 6ipre KUbIHAbIKTapAblH fa eceTiHi 6apiHe
Manim).
+ CeH 6ipeygin TabbicblH KanTa 6arFanayfa,
COCbIH TMICTi e3repicTepphi >kacayfa AaWblH
60nyblH, KaxeT (MyYMKiHAiKTep TeopuspaH
npakTuKara aybicKaHAa nanga 60osybl MyMKiH).
* ©3repic XacaWTblH ygepicTe HeFypJibiM
ken apam 6osca, COFYpPJibIM TabbICTbIH,
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MYMKiHLWIiNikTepi ke6erneni (ynec kocywblinap

©3repicTiH e34epiHeH 60J1bIMN XaTKaHbIH cesiHei).

*  CbIpTKbl MeKeMefnepMeH 6alnaHbic Tabblc

YWiH MaHbI3abl (03bIK MEKTENTep ilUTeH XaHe

CbIpTTaH ypeHeai).

« Opbip es3repic agamMHaH 6acTanagbl,

COHAbIKTAH Aa CbIHFA TYCEMIH [lereH el ypencia

3 ngesanapbiMeH 6esicyre KonnawTanybl TUiC

(e3repicTep capanuwbliiap ywWiH FaHa MaHbI3Abl

eMec, XKeKe ounnay KabineTi MeH Lwebepniri — 6y

€eH Xofapbl KopraHblic.) (Fullan, 1993, pp21-2).
on6eTTe, eH Y34iK 6acwbinap — apekeT

eTywwinep; onap e3gepi 6acTanTbiH agaMmaapabiH,

harablnapbl MeH Ky3bIpeTTinikTepiH

J0aMbITbIN KaHa KOMMaml, COHbIMeH

Gipre ypencis e3 wewimMaepiH

)Kacayfa CeHiMAinik TyablpTaabl.

Xakcbl 6acLubl i XY3iHAE XXYMbICTaH

©3 epKiMeH KeTe anapgbl, ce6ebi onap

6ipTiHAEN XXayanKepLinikTepi MeH

6uUniriH 6acwbl 60MaFaH KYHHIH

©3iHJle OHbIH KbI3METIH OopblHAan KaHa Konman,

COHbIMEeH 6ipre api Kapaw faMbITaTblHAbIFbIHA

CEHIMJiNiKNeH e3renepre Kangbipa anagbl.

Kew6aclubl opblHAayLUbl peTiHAe

Kewo6aclbl — 63 Ty/IFacbiHbIH, biKAanbIMeH
XYMbICKEpPNepiHiH KUAMbIH Ylblpa anaTblH,
onapgblH KeHini ToAaTblH ce3iMAi ispeyre
lWwabblTTaHAblpa anaTblH, COHbIMEH 6ipre
MaKcaTKa XeTy YLWiH YNbIMAAcCTbIPYLWbIbIK,
Tacingep AambiTa anatblH TynfFa. OFaH Koca,
Kellbaclubl con Kusangarbl 6anama weHobepiHae
MyFaniMaepaiH OfaH >XeTyre >XeTKiniKTi
blHTacbl 60/lyblH KaMTaMachbl3 eTyi Kepek.
CoHbIMeH, ycTasgap YXbIMAbIK 6ipnecTikke,
CTpaTerunsblK KeseleKKe XXoHe AUPEeKTOPAbIH,
YMbIMAACTbIPYLWbIJIbIK, Ke3KapacblHa CEeHiM
6ingipreHge faHa, 6aclbl TabbICTbl 601a anagbl.
OupekTop Kewb6aclWblHbIH peniHae esrepic
»KacamTbIH CeHIMAINIK TyAblpaTbIH aHFIMEHIH, 6erri
eKeHAiriHae akMkaTTblH Ke3i XaTblp. MeH TepT
XKbIAbIH, iWiHae:
+  (a) myranimpgepre »xakcbl cabak, >ocnapblH
JanblHOayFa KEMeKTeCeTiH, OKyLUblapAbl MaHAI
OKbITY TXXipubeciHe enikTipe 6iNeTiH XaHe ThiMai
6afanayfblH NangacbliH ankblHAANTbIH TPEHEP;
«  (8) MeKTenKe Kenin )xaTKaH xac MamMaHzapra
KaTTbIKTbIPYLUbI;
+  (6) ara 6ackapyLlbl To6bIHA TaniMrep;
« (B) oKyuWwblnapfFa TaHFbl XWblHAapAa
ajaMrepLuinik neH Xypic-TypbiC epexernepi
Typanbl auTaTbIH CNKKeEP;

« (r) opbip MYMKIHWINIKTI Nanpanaubin,
OKyLUblflapFa Myfaniwm;

+ (F) Ke3 KenreH aTa-aHanap >uHasbicbiHAa
Top6MeniK KyHAbIIbIKTap XalblHAa OpraH;

«  (B) KoHbepeHUuAnapaa MeKTen ekini;

+ (e) nogkacT apKblbl TaHbICTbIpbIbIMAAP
KacaraHpa xabap TapaTyLubl;

* (k) XMHanbiC OTblpbICTapblHAa Tepara
peTiHAe KbI3MeT eTTiM.

Kew6acwbinblK, KanbinTacbin KaJfaH
XXYMbICTaH repi KepiHicke avHangbl: on TeaTp
a/ieMiHe yKcaunAbl XoHe OHAa TeK KaHa onHan
KoMMaMm, penre Kipin, xaH 6iTipy Kepek. bacTbl

Hasap ce3fep MeH COoJl Ce3aepaiH
esreniepi caxHa MeH KOWblibIMAbI
«WblHaWMbI» pen kKabblngayfa
yriTTeyre 6ypbinybl Kepek, fereHMeH
KepepMeHZep COJ WbIHAMbIIbIKKA
ceHy Tuic. Ocbl MekTenTe aTa-
aHanapAblH anablHga 6ipiHwWi
peT ce3 cewunereHimpe, 63iMHIiH
CeHIMAINiK Tyablpa anaTblHAbIFbIMA X9He
onapfAblH KongayblHa ue 6ona anaTblHAbIFbIMa
3epTTey Xacar, MeKTenTiH AamMybl Typasbl 63
Ke3kapacbiMMeH 6eicTiM. bakbIiTbiMa opal, con
YKOJIbl XXaKChbl Nikipnepre ne 60n4bIM, SUTKEHMEH
Ke3KapacTbl blJIFU KanuTanan gamMbliTbin OTbIpy
KaXkeT. OHAIPICTIK KOFaMHbIH, KeL6acCLUblJbIf bl
KypcbliHga MNuTep YanT Mbip3a MbiHagawm 6afarbl
nikipimeH 6enicTi:

«Keweéacwbinap Kbi3blJl WOK YCTiHAe
OTbIpFaHbl YIWIH aKbl anafbl. AUIbIKTbIH ©CiMi
MEH )XOofapbl KOLIEMETTI faMeTneHi3. XypTt
anabiHAa XblnamMaHbl3. BUikTe xanfbl3abiK
Ce3iHYIHI3 MyMKIH, 6ipaK Ta TO6bIpAbIH ILIHEH
Kew 6acTau anmaricbi3. MekTen gereH 6asblk
CUAKTbI 6acbIHaH 6acTan wipugi. byriH X aHe fan
ocbl XepAe eMip cypirn yiupeHiHi3».

CTpaTterusnbik, TaCin

MeH 6iniMiM 60MblHLLIA MYyFaniM CypeTLiMiH,
coJi cebenTi MeH cTpaTernsanblK TOCINAIH FblSIbIMU
YKONAaH repi KUsa apkbliibl opbiHAaNaTbliHbIHA
KaMin ceHiMAiMiH. OHbIH TaMbipbl FblfIbIMFa
KapafaHfa, eHepAeH 6acTay anagbl, 6ATKEHI 0N
9KCMepMMeHTKe KapafaHha KUaNMeH Kebipek
6annaHbICTbl. MeKTenTiH 3TUKacbl MeH TabbiCcKa
6acTanTbIH XOJbIH KypyAa Tankplnay Kasipri Tonka
HerisfenreH yibiMAapra KaXXeT TaKTUKaJlbIK, XXaHe
CTpaTerusnblK, gafgblnapFa Herisgenyi Kkepek
(Wilson & Wellins, 1995). TakTuKanbIK TypfFblgaH
onap KOMMYHUKaTUBTIK Aafrablnapabl, OHIMAINIKTI

48 NEAATOTMKANBIK ANANOT - NEAATOTMYECKNIA AMANON - PEDAGOGICAL DIALOGUE + N1+ 35 - 2021



6ackapy, Tangay MeH HaTwxenepai, KOyUnHriHi
KOHe Y3[iIKCi3 XeTingipy MeH MyMKIHAIKTepai
6enekTeypni kepcetei. CTpaTerusanblik TypFblaaH
anfaHfga, onap Keskapac MNeH KyHAblbIKTap
apKblbl KewbaclblfblK, CEHIMAINIKTI apTTbIpy,
OKYAbl YXEHINAETY XXaHEe CbIPTKbl OpraHjapMeH
CepIKTeCTIK KaTblHaC opHaTy MaHbI34blbIFbIH
KepceTeg,i.

TabbicTbl 6aclwbinapablH 6acbiM 66niri
TaMbIpPbIH LWbIFAapMaLlblIbIKTaH anaTblH XaHe
OKbITYy/TaniMm 6epy TaxipubeciH 3 60MbIHAH
eTKi3reH agamaapgaaH Typagbl. bacwbel — esre
MyFanimMaep KypaMbliHblH KYHAbIIbIKTapbl MeH
TinekTepiH e3 6GoWblHa CiHipreH Tynfa. byn
onapAblH TabbiCcTbl TypAe Kew 6acTayblHa
OereH >xayankepuwiniriH aptTbipaabl, ceb6ebi
cTpaTerussblK Ke3Kapac alKblH XXdHe MyFasiM-
OepAiH yMIiTTepiH akTangbl. MyFanimaepgi
WabbITTaHAbIPY YWIiH 6aclibl ©3iHIH >XeHic-
TepiMeH >XaHe >XeHinictepimeH 6enicegai,
COHbIMEH KaTap ycTasgap KypaMbiHbIH, KOHi
KYWiH TyciHyre Tbipbicagbl. [aHaeMus Ke3iHae
MeH MyFaniMmaepgid, ayblpTnalblfbIKTapblH
6eniceTiHIMAI KepceTy VYLWIiH Kenecigen
ic-opeKkeTTepAi XacaabiM: 6ackapylubl 6YblH
anTacblHa yW peT KaHa Kenyi KakeT 6oJica
Ja, MeH MeKTenke KyHAe 6apaTbiHMbIH,
onapAblH 6acTapblHaH ©TKepin »>aTKaH
KUbIHWbINbIKTapblH TYCiHY YWiH Kadeapa
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NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

MeHrepyLiCiHiH MiHAeTTepiH 63 KonbiMa angbiMm,
COHbIMEH KaTap MyFfasliM asikaCcTblHaH XXYMbICTaH
LWbIFbIN KETKEHAE, OPHbIH anMacTbIpyLWbl yYCTas
TabblniFaHFa AeniH MeH TepT TYPJi CbIHbINKA
OHNalH cabak, 6epaiMm.

XKeke 6acbIHHbIH, TUIMAINITIH XeTingipy ywiH
)XaHa cTpaTernsnapabl urepin, eHoeriHe Kes
XYFIpTY — y3pAik kew6éacwbinapablH 6enrici.
O3 apeTTepiH MeH MiHe3-KYJIKbIHAbl ©3repTy
OHall eMec, COHAbIKTaH 6i3 anTblJiFaH cesgepre
Kyflak, canblin, anHanamMmbi3gafbl e3repictepai
YKakcblpak TYCIHY YLiH epeKLle cypakTapAbl KO
JaFablnapbiMbl3bl apTThIPYbIMbI3 KaXkeT.

«3e/HeTKe KETKEH KOL6acLLbl €CKi Ka/bINTarbl
MyfFanimgep cekingi e3re agampaphblH
TabbicTapblHa KyaHa 6iJlifn, )xaHama Typae eMip
cypegi» (Handy, 1989).

KywTey (Max6yprney), aMNupukKanbik
(paunoHanpabl) >XaHe HopMaTUBTIK (KalTa
Topb6ueney) cekingi yw Herisri easrepic
cTpaTervsinapbliHbIH, ilWiHAE MEH 63 XyMbICbIMA,a
COHFbICbIH 6acTamMara aljlyfa TblpblCaMblH.
HopmaTuBTIK KalTa Tapbueniey cTpaTerusceol
9XKENTayYip yakbIT 6enyfi KaXeT eTKeHMEH,
esrepicTi Kongay Taburu Typae nanga 6onaTbiH
MaHbI3bl KYHObIIbIKTApP MeH 6o/mxkamaapabl
aHblKTan 6ekiTei.

KopbITbiHAbI

MeH e3repicTepfi KyLlak Xas Kapcbl afnaMblH,
eNTKeHi onap >aHawblnablkka 6acTangsbl,
KMbIHAbIKTapAbl XXeHyAe TUICTI cTpaTervsinapabl
Kypy YWwiH pednekcusiHbl Tanan eTefi XaHe
e3renephi CeHiH XO0JblH, AYPbIC XKOJ1 eKeHAITIHe
ceHpipeTiH eHep 60nbIn caHanagbl. 63 TaXipuobeH,
Typasbl OV XKYTipTY XaHe Ka3ipriXaraanra KyMaH
KenTipy — e3repicke 6acTalTbiH TpPaMMJIUH.
©3repictepai Kabbingayra AanblH 605y XKaHe
63 )XeKe KabblngayblHAbl e3repTyre pykcart
eTy — COTTINIKTIH KiNTi ocbl. ©3repicTi Kabblngay
WbIFapMaLlblNbIKTbI WbiHAangbl. bi3 e3repicke
KyLlakK alwbin, XXahbl opTaMbl3aH ThiCcKapbl
WbIFY YLWIiH TYpNeHCceK, AaMy XOoJibiHa TycepiMmis
aHbIK,
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MORE THAN A TEN LETTER WORD

Nugepcmpo: Sonbure yem gessme Sykp

Makanaza «keLbacLUbI/IbIK» X HE «MEHEXXMEHT» YFbIMAapbIHbIH
casbiCTbipMalibl Tasgaybl 6epinireH. ABTOp «KOLI6aCLUbl/IbIKTbIH»
KernTereH aHbIKTaMachIH KapacTbipafbl. COHbIMEH KaTap KeLI6acLbIHbIH
KacueTTepiHe XaHe MeKTerN AUPEKTOPbIHbIH KeLibacllbl peTiHaeri
MiHZeTTepiHe 6aca Ha3ap ayAapbiaabl. ABTOP KeLI6acLLblIbIK, scipece
6inim 6epyneri yIKeH XayarnKkepLuisliK eKeHiH ypbiC auTbin eTesi.

B cTaTbe npescTaBieH CpaBHUTENbHBIN aHAJIN3 MOHSATUIN «JIMLEPCTBO»
N «MeHeAXMEeHT». ABTOPOM pacCMOTPEHbl MHOIMOYUCJ/IEHHbIE
onpegeneHus «angepcTar». Kpome 1oro, 60/ib1L10€e BHUMAHNE YAEe/I€HO
KayecTBaM nugepa v 0653aHHOCTSAM, KOTOPbIE UMEET AUPEKTOP LUKOJSIbI
Kak nugep. ABTop crnpaBefiMBo nofgYyEPKUBAET, YTO IMFEPCTBO — 3TO
60/1b1Lasi OTBETCTBEHHOCTb, 0COOEHHO B 06pa30BaHUY.

The article presents a comparative analysis of the concepts of
"leadership” and "management”. The author has considered numerous
definitions of "leadership”. In addition, great attention is paid to the
qualities of a leader and the responsibilities that the principal has
as a leader. The author rightly emphasizes that leadership is a big
responsibility, especially in education.
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he concept of leadership evokes a myriad

of thoughts from people and there is the
tendency to mistake leadership for management. In
some sense, leadership can be context-dependent,
for some, it triggers a flashback of negative
experiences. Conversely, for others, it brings to
the mind pleasant memories. The purpose of this
article is to discuss the concept of leadership from
the vantage point of personal experiences that
span several years, continents, and professional
developments on the subject matter.

While management may be provincial in outlook,
leadership has a relatively more global flair. This
means that to manage a group of people, the person
who is tasked to operate as a “manager” needs to
have some cultural proficiency when interacting
with people she or he is working with. To operate
successfully, the manager needs to be cognizant
- and respectful - of other cultures she or he is
interacting as well as of the host organization’s
norms. To be a successful leader- one must
possess universal competences that transcend
geography such as excellent communication
skills, organizational skills, adaptability, and mental
fortitude and be able to place the right people in
the correct positions within the organization while
managing the managers.

The concept of leadership appears to be engulfed
in a definitional crisis. In 2012, the University of
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Warwick compiled a list of twenty-nine definitions of
leadership. They includes the following: Leadership
is the behavior of an individual when he is directing the
activities of a group toward a shared goal (Hemphill &
Coons, 1957); Leadership is interpersonal influence,
exercised in a situation, and directed, through the
communication process, toward the attainment of
a specified goal or goals (Tannenbaum, Weschler
& Massarik, 1961); Leadership is an interaction
between two or more members of a group that often
involves a structuring or restructuring of the situation
and the perceptions and expectations of members...
Leadership occurs when one group member modifies
the motivation or competencies of others in the group.
Any member of the group can exhibit some amount
of leadership... (Bass, 1990); the development of a
system of expectations toward usage human and
other resources (Batten, 1989); and Leadership is
the process of influencing others to understand and
agree about what needs to be done and how to do it,
and the process of facilitating individual and collective
efforts to accomplish shared objectives (Yukl, 2006).

When speaking of school leadership, it is
important to distinguish between leading a school
and managing a school. It is common in the field
of education for a teacher to transition from a
classroom teaching position, Teacher on Special
Assignment, coordinator, and assistant principal
to a principal or site administrator prepared to
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manage but ill-equipped to lead a school. When

develop my own list of what | have experienced

educational leaders bring to a school | came up

with the following:

+ creating and maintaining a pleasant

environment (both physically and in the day-today

interactions) for all stakeholders;

* maintaining high standards and expectations

brought on by outside governing bodies found at

the local, state, and national levels;

«  providing instructional leadership;

+ upholding non-negotiable expectations and

standards;

+ creating and maintaining effective lines of

communications;

« and holding people accountable through formal

and informal evaluations and conversations that

are conducted on a predictable schedule;

+ understanding the needs of the school and

have the ability to bring the resources to bare.
When working in schools, it is vital for leaders

to understand that all educators are in the people

business. Misanthropes need not apply to a job

in education and will not survive

very long serving in a position as a

school leader. Building, nurturing,

and maintaining relationships is

the bedrock of everything that a

successful school leader does. As

with all healthy relationships, trust

is the coin of the realm. How does

a school leader go about creating a

healthy workplace that engenders

trust? The same way a kindergarten

teacher goes about creating a caring

and trusting environment with his six-

year or students: by being firm, fair,

and consistent. In addition to this, a

school leader also needs to be kind, transparent,

empathetic, maintain student and staff discipline,

be an excellent communicator both with the written

medium as well as verbally, reliable, and not least

of all professional. Possessing a healthy sense of

humor or being charismatic is not a prerequisite

for school leadership but it's very useful when one

needs to lower the anxiety of the school climate

during times of stress such as when holding a

continuous meeting with a student, parent, or

teacher. Storytelling is also useful for a leader to

help illuminate a point the school leader is trying

to make without providing a lecture, attempting to

highlight a subordinate’s mistakes without being

too heavy-handed, or simply establishing rapport

with a co-worker. Along with being able to laugh

during appropriate times or telling a story that is

intended to convey a thought to change the climate
of a certain situation is the need to:

+ understand educational pedagogy;

+ understand the data that the school generates;

+  know how to disaggregate this data and make

meaning of this in relations to what the teachers

need to teach;

+ develop professional development according

to the needs of the school according to what the

quantifiable objective data shows;

«  child development;

+  being able to understand how to generate and

operate within the confines of budgets;

+  be able to meet the needs of the student with

needs (Gifted and Talented along with students

with a clinically diagnosed learning disability or
physical handicap) who attend the school;

*+ know the laws and regulations in which

the school operates under and enforce them

appropriately;

+ and be political in the sense that a successful
principal knows the community they
serve.

The last bullet point requires a little

more attention. The principal servingin

a capacity of a politician means that

the school leader understands what

school’s areas of strength as well as

the areas that need to be developed.

Once this is accomplished, the school

leader needs to create a shared vision

with buy-in from the entire school
community. This vision needs to

highlight the school’s strengths while
simultaneously allowing for growth

and development in the areas that

need it. In addition, the person who is responsible
needs to have the ability to acquire and manage
the resources accordingly for a vision without
resources is a mirage. Finally, a school leader
must have the skill sets to effectively communicate
with all stakeholders the changes to the learning
environment that are in alignment with the mission
of the organization as well as the individual vision
of the school. All of this needs to be done while
maintaining a professional demeanor at all times.

Feeling stressed as a school leader is normal. Acting

out inappropriately is an attribute of a failing leader

because showing stress in front of staff (i.e., yelling,
berating, belittling, or sabotaging subordinates)
will have a detrimental effect on the climate of the

52 NEAATOTMKANBIK ANANOT - NEAATOTMYECKNIA AMANON - PEDAGOGICAL DIALOGUE + N1+ 35 - 2021



school and will have negative effects on workplace
performance from subordinates. A principal also
has to learn how to foster and nurture a positive
working relationship with his or her immediate
supervisor so he or she can best support those
who the principal supervises.

As the old saying goes, all leaders are readers
but not all readers are leaders. All leaders need to
constantly augment their knowledge and stand
ready to have their preconceived notions challenged
through formal professional development,
reading peer-reviewed professional journals,
and developing and maintaining a professional
network of their peers to help not only learn and
problem solve but grow professionally. Cultivating
a professional network helps to remember although
it is oftentimes lonely in the principal’s office, the
principal is not alone and they can find emotional
support from other administrators who are not only
able to sympathize but empathize with the stresses
of the job.

Leadership ultimately means one word:
responsibility. United States president Harry
Truman famously put a plaque on the Resolute
Desk during his time in the White House, which
proclaimed, “The Buck Stops Here!” This meant that
there is no one for the president to turn to help
him decide between hard choices. He had the final
say in the most contentious of decisions and as a
result, was ultimately responsible. Likewise, at a
school site, the buck stops at the principal’s desk.
For the principal to maintain a certain amount of
equilibrium, the principal must learn to delegate
decisions as much as possible to subordinates,
such as his or her Vice-Principal or department
heads to have time to maintain the environment
that people need to do the job they were hired to
doin the first place as well as train the next cohort
of future principals.

The trick to delegation is to communicate
expectations effectively, train the subordinates on
how to do the task if they do not know how to do
it, and monitor their work outputs to ensure quality
control because at the end of the day, the principal
is responsible yet the principal does not have the
time in hours or days to do it all. It is useful for
the principal to have some knowledge of project
management or at least the use of Key Performance
Indicators (KPIs) as this is a tool that links the
following into one manageable document for the
principal to follow: resources at the school's disposal
(human and capital), timeframes, quantifiable/
measurable objectives, who is responsible for
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which deliverables. Finally, the K.P.l.s tool allows
the principal to track documents that need to be
produced and generate a clear link to who requires
these documents and by when.

When thinking about who is in charge of a
school it is important to first acknowledge that
there are formal and informal leaders throughout
an organization. Formal leaders can hold such
titles such as Minister of Education, School
Superintendent, Principal, President of the
Teachers Union, Head of Department, etc.; or an
informal leader can be the most popular teacher
in the staff lounge during lunch who can affect
the mood and sway the opinions of the teachers
he or she comes into contact with. It can also be
the oftentimes discounted but oftentimes heavily
opinionated and boisterous athletics coach who
does not sit on any school committee or holds an
official title but comes into regular contact with
several different school stakeholders throughout
the day from school administrators to parents and
students.

Irrespective of whether or not a person holds
an official organizational title or merely someone
whose voice is listened to and respected, it is
important to also acknowledge that each voice may
not carry the same distance, but all voices within
the school community are important.

Once a school principal has been formally given
his or her assignment to lead a school, this person
must first understand the people who they are told to
lead. To formulate a vision for the school, articulate
the mission, and lead by example the principal
must also be solidly grounded in a strong sense
of purpose but also be virtuous. Benvenuto Cellini
once famously wrote, “Whithersoever the wheels of
fortune turn, Virtue stands firm upon her feet” There
will be occasions when a site principal will need to
decide a matter that no leadership or management
manual can assist with. It is during these occasions
that value-based decision-making is not only
necessary but is an absolute requirement. When
a site-principal finds him or herself in a situation
requiring the person to choose between a bad or
an even worse choice, the best course of action
is to analyze the situation objectively, and when a
decision is still not clear; the site-leader should ask
trusted advisors, peers, and one’s supervisor their
counsel but make the ultimate decision based on
one’s values and moral compass. The buck does
stop at the principal’'s desk and those difficult
decisions that can rob an administrator of sleep
are the choices that once made usually reverberate
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throughout the school and help to shape and define
the school’s climate and culture. Like elections, a
school leader's choices have consequences.

A lot of hard work, tears, and occasionally
heartache goes into leading a school. Especially
if the principal was able to create and actualize a
hard-fought-for vision for the school community.
Before moving to another school, position, or
retirement; it's important to not allow all of that
hard work to go to waste. The best way to do this
is to train your replacement; a person who shares
the mission and vision with you and will carry on
the efforts long after you leave.

School leadership is not a Sisyphean task. At
times, it is daunting as the position can challenge
one's temperament. However, when done correctly
an effective principal can turn around a failing school
into an environment where everyone who wants to
be successful is able to meet his or her potential,
both for staff and students alike. Or equally fun and
challenging, turn a great school into an even better
one. It is important to keep in mind that being an
effective school principal requires skill sets that can
be learned and honed over time through experience,
mentorship and study. A person is not genetically
predisposed to be a leader; a person must strive
to be one on his or her own volition, determination,

and self-actualization. The hard work is worth
the strife. There is no greater feeling of altruistic
accomplishment than a good day on the job as a
school principal as that good day translates into a
good day for hundreds perhaps even thousands of
people who are directly and indirectly affected by
the decisions the principal makes.
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03APA OPEKETTECTIK,

KAYATIKEPLLUIK

ewbacLblNblK, TY)XbIpbIMAaaMachbl agaMm-

JapFa KenTereH oW TyablpaAbl XoaHe
KewobacLblbIKTbl 6aCKapyMeH LaTacTbIpy YpAici
Tarbl fla 6ap. Kenbip xargannapaa kelw6acLbibIk,
KOHTEKCKe 6annaHbICTbl 60/1ybl MYMKiH, an Ken
ajampapfa o5 aFblMCbI3 OKuUFanap Typarnbl
ecTeniktep TyAablpagbl. An 6ackanap yuWwiH
KepiciHWe XaKCbl ecTenikTepai ecke canagbl.
Byn mMakanaHblH MakcaTbl — Kewob6aclblbiK,
TYXXbIpbIMAaMacbIH 6ipHeLle Xblngbl,
KOHTUHEHTTEPAI KAMTUTbIH XX9He OCbl
canajafbl Kacibu XeTicTikTepiHe
HerisgenreH >Xeke TaXipube
6aFfgapbliHAa Tankblnay.

MeHea>XMeHT MPOBUHLMUANbIK
Keskapacka ue 6onca, an
KewbéacLbl/biK, CanblCTbipMalbl
TYPAE XXahaHAbIK, ce3iMTanablKKa
ve. byn pgereHimia, agampaap To6bIH
6ackapy YWiH «MeHezxXep» peliH
aTKapaTblH afaM XXYMbICLbIapMeH
KapbIM-KaTblHacC Ke3iHge 6enrini 6ip
MapeHu 6inimre ne 6onybl Kepek. TabbICKa XeTy
YWIH MeHeaXXep KapbiM-KaTblHAC >XacaWTblH
6acka MafeHneTTepai, coHAan-aK KabblngayLbl
YMbIMHbIH HOpManapblH 6iyi )XaHe KypMeTTeyi
Kepek. TabbICTbl Kelwwbaclibl 601y yLiH amb6eban
Ky3bIpeTTiNikTep 60nybl Kepek, Mbicarbl, XXaKCbl
KOMMYHWUKaTUBTI Aafablnap, ybiMAacTbIpyLbIbIK,
KabinetTtep, 6eniMaenriwTiK NeH akblN-OuAablH
6epikTiri, MeHep)xepnepai 6ackapy KesiHae
YMbIM XXYMbIC OpblHAapbIHa KEPEKTI agamMmaapabl
opHanacTbipa 6iny.

Kelw6aclbliibIK TYXXblpbIMAaMacbiHAa OHbIH
aHblIK, 9pi Typa MafFbIHACbIH XXETKI3eTiH aHbIKTama
6onman Xyp. 2012 Xbinbl YOpUK yHMBepcuTeTI
KeLL6ACLUbINbIKTbIH XXMblpMa TOFbI3 aHbIKTaMarlblK,
Ti3iMiH Xacagbl. Onapfa MblHanap >xaTafbl:
Kewe6acwbinblk, — 6yN afaMHbIH, TONTbI XXannbl
MaKcaTKa 6aFblITTanTbliH MiHe3-KyJIKbl (Hemphill
& Coons, 1957); Kew6acwbinbik, — 6yn 6enrini
6ip MakKcaTkKa HemMece MakcaTTapfa XeTy YLWiH
)Ky3ere achblpbllaTblH X9He KOMMYHUKaLUs
npoueci apkbiiibl 6afblTTanFaH TyJiFaapanblk,
biknan (Tannenbaum, Weschler & Massarik,
1961); Kew6aclublnblk — 6y eki HeMece ofaH
[a Ken Ton MyllenepiHiH e3apa apeKeTTecTiri,

on KebiHece XaFaanabl KypblibiIMaayabl Hemece
KalTa KypyAbl, COHAaN-aK KaTblCylblnapabliH,
Kabblngaybl MeH KYTYiH KaMTuabl... Kewwb6acLbisibIK,
TONTbIH, 6ip Mylweci 6ackanapiblH bIHTACbIH
HeMece Ky3bIpeTTifliriH e3repTKeH Kesje nanga
6onaabl. TONTbIH Ke3 KenreH Mylleci KaHgau
ha 6ip Kew6aclwbbIKTbl KepceTe anagbl...
(Bass, 1990); agam xaHe 6acka pecypcTapibl
nanpanaHyfa KaTbICTbl KYTY XYNeCiH AaMbITy
(Batten, 1989); xxaHe Kel6acLlubUbIK,
— 6yn 6ackanapfra He icTey KepeKTiriH,
Kanam icTey KepekTiriH TyCiHaipeTiH
YXoHe Kenicyre biknan eTy, coHaan-
akK, Xannbl MakcaTTapfFa XeTy YLiH
XKeKe XKaHe Y)XKbIMAbIK, KYLU-Xirepgi
bIHTanaHgbipy npoueci (Yukl, 2006).
MekTenTeri kew6acWbibIK
Typanbl aWTKaH Ke3ge MeKTen
6aclWwblNiblFbl MEH MeKTen
MeHe)KMEHTIH aXkblpaTa 6ify Kepek.
bBinim 6epy canacbiHAa MyFasim
KebiHece CbIHbIM XeTeKLIci, apHaubl
MYFaniMm, yWnecTipywi >XaHe AUPeKTopAblH
opblH6acapbl Nlaya3blMbliHaH 6ackapyFa gamblH,
6ipakK 6aclblfibikka Hawap AaubiHpanfaH
ONPEKTOp HeMece MekeMe aKiMLLUICi laya3biMbIHa
Wi ayblicagbl. Taxipnoéere apkay 6osFaH 6inim
6epy canacblHgafbl 6aclublnapiblH, MeKTernke
SKeJreH XaHalbnablKTapbl HEri3iHAe Keneci Tisim
Kacangpl:
*  6Gapnbik MypAaeni TapanTap YLWiH XXaFbIMAbl
opTaHbl Kypy »aHe Kongay (bvsukanblk TypFblgaH
YKaHe KYHAEeNKTi KapbIM-KaTbIHAC KesiHae);
*  KeprinikTi, MeMNeKeTTIK >XX3He YNTThbIK,
AeHrengeri cbipTKbl 6ackapy opraHAapbiHbIH
YMITTepi MeH XXofapbl CTaHAapTTapbIH cakTay;
*  HYCKayfnblK O6OWblHWA 6acLWbINbIKTbI
KaMmTaMmachbl3 eTy;
*  TaNKplNaH6aNTbIH KYTyNep MeH CTaHAapTTapFa
coukKec Keny;
*  TWiMAi 6annaHbiC XeninepiH Kypy >XaHe
Konaay,
+  6o/mKkamMpabl KecTe GOWMbIHLIA XYPri3ineTiH
pecMu xaHe 6enpecmu 6aranay MeH aHrimenecy
apKblJibl agamMaapabl XayankepLliflikke TapTy;
*  MEeKTenTiH KaXeTTIiNIKTepiH TYCiHy >aHe
pecypcTapgbl KongaHa 6iny.
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MekTenTe XyMbIC icTereHae, 6aclubliapfFa
neparortTepaiy agamMaapMeH XXYMbIC ICTEATIHAIMH
TYCiHY MaHbI3abl. MusaHTponTapfa 6iniMm 6epy
canacblHha XXYMbIC I3[,eYyhiH KaXeTi )KOK, XXaHe
oflap MeKTen KewobacwbiCbl peTiHae y3ak
KbI3MeT aTkapa anmangbl. KapbiM-KaTbIHACTbl
KYpy, Topbueney >xaHe kongay — 6yn TabbICThl
MeKTen KeLbacLUbICbIHbIH ic-apekeTTepi. bapnbik,
canayaTTbl KapblM-KaTblHacTapAafblfan, CeHiM
YKOFapbl MaHbI3ablibiKKa ne. MekTen »eTeKLici
canayaTThbl X9He CeHiMJAi XXYMbIC OpHbIH Kanan
Kypagbl? On 6anabakiia TapbueLlici e3iHiH anTbl
)xacap HemMece e3re Topb6ueneHyLlinepiMmeH 6epik,
91N XKaHe AaneKTi 60/1a OTbIPbIM, KAMKOPIbIK, MeH
ceHimginik atmocdepachbIH KanbinTacTbipaTbiHAal
6onybl Kepek. byFaH Koca, MeKTen >»eTeKLici
MenipiMAi, agan, XxaHawblp 605ybl, OKyLWblfap
MeH Kbl3MeTKepiep apacbiHAa TOpTIiNTi cakTaybl,
»Kasballa XXaHe aybl3Lla KapbIM-KaTbIHACTa XaKCbl,
CeHiMAi )XaHe eH 6acTbICbl, KaCibu 605ybl Kepek.
O3iJI-CblKaK ces3iMi Hemece xapusamara ue 6oy
MeKTen KelbacLblbiFbIHbIH, aJiFbillapTbl eMec,
6ipak Kymaesic KesiHAe MeKTen KIMMaTbIHbIH
Ma3acbI3[bIFbIH a3anTy KaXeT 60FaHaa, Mbicanbl,
OKYLIbIMEH, aTa-aHaMeH HemMece MyfajliMMeH
Y3AiKCi3 Kesaecynep eTKi3reHge 6y eTe nanganbl.
OHriMesiey MeKTen »XeTeKLWiCiHiH 6afblHbIWTbI

YKYMbICLLUbIFA 49piC OKbIMaK, OHbIH, KaTeniKTepiH
alKblHOayFa TbipbiCNaKW, LWWEKTEeH TbIC KaTan
6o05IMayfia HeMece Xxall FaHa apinTeciMeH KapbIM-
KaTblHac opHaTyga nanganbl. KaxeTt kesfe Kyne
6iny HemMece 6enrini 6ip xargangblH KNMMaTbIH
©3repTy YLUIH ONAbl XXETKi3yre apHasfaH aHriMe
aNTyMeH KaTap KeJleci KaXXeTTiNikTep TyblHAaNAbI:
*  6inim 6epy neparormkacbliH TYCIHY;

*  MeKTen XacanTblH AepeKTepai TYCiHy;

*  OCbl AepeKkTepai kanamn 6enyre 605aTblHbIH
6iny >xaHe MyfFanimMzep YUpeTy Kepek Hapcere
6anNaHbICTbl OHbIl TYCIHY;

*  Kacibu pamMyabl MeKTeNTiH, KaXeTTisikTepi
MeH eJilLeHeTIH 06 beKTUBTI Aanenaepre cankec
AaMbITy;

+  6anaHbl gambITy;

*  BrOAXKeT WeH6epiH Kypy XXaHe cosl WweHbepae
XXYMbIC ICTeY KEPEKTIriH TYCiHy;

¢ MeKTenTe OKUTbIH (JapblHAbl >XaHe
TanaHTTbl, COHbIMEH KaTap OKyfa >apamcbi3
HeMece du3nKanbiK epeklweniktepi 6ap gen
KJTMHUKAJbIK ANarHo3 KOMbIFaH) OKyLUbIapablH,
KaXXeTTiNiKTepiH KaHaraTTaHAbIpa 6iny;

* MeKTenTe HerizgeneTiH 3aHjap MeH
epexenepgi 6iny >XaHe onapAbl TUICTI Typae
opblHAay;

*  CcOoHpAaKn-aK TabbICTbl ANPEKTOP 63i KbIaMeT
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eTeTiH KOFaMAacCTbIKTbIH, KaXeTTiNliKTepiH
TYyciHeTiHAen XaFaanaa casicu cayaTbl 60nybl.

CoHFbl Macesnie 6aca Hasap ayaapyabl KaxxeT

eTeni. MpekTopAablH casicaTkep peTiHae XYMbIC
icTeyi, MeKTen Kel6acClbICblHbIH, MEKTEeNTIH
MbIKTbl >XaKTapbIMeH KaTap AaMbITy KaxeT
6aFbITTapblH TYCIHETIHAIriH 6ingipeai. MyHbI
)KacaFaHHaH KeriH MeKTen KelbacLubiCbl 6YKin
MeKTen KaybiMAacTblfbl KONAAWTbIH OpTak,
Ke3Kapac KanbinTacTbipybl Kepek. byn ke3kapac
MEKTENTiH, MbIKTbl YXaKkTapblH KepCeTiM, KaXXeTTi
xepriepe ecy MeH pamMyabl KamMTamachl3
eTyi Kepek. COHbIMEH KaTap >kayanTbl agam
pecypcTapAbl caTbil any >XoHe onapabl
calKeciHLLe 6ackapy KabineTiHe ne 60nybl Kepek,
OUTKEeHI pecypccbi3 Ke3kapac — 6yn cafFbiM.
CoOHbIMEH, MeKTen KelubacLbICbl 6apnblk Myaaeni
TapanTapfa yMbIMHbIH MUCCUSICbIMEH, COHan-aK
MEKTENTIH XXeKe Ke3KapacbIMeH CaKec KeneTiH
OKYy opTacblHAafbl e3repicTep Typanbl TUiMal
xabapnay parablnapbiHa ne 605ybl kKepek. MyHbIH,
6opi apAambiM Kacibu MiHe3-KyJbIKTbl cakTaMn
OTbIPbIN Xacanybl Kepek. MekTenTeri keww6acLbl
peTiHAe Kynsenic 605ybl KanbINTbl XaFgau.
OpblHCbI3 9peKkeTTep Xacay — 6yn
CaTCI3 KeLbacLlblbIK 6eNrici, U TKEHi
KblI3MeTKepriepAi Kynsenicke cany
(Mbicanbl, KbiI3aMeTKepriepre gaybic
KeTepy, G6anafaTTay, TeMeHAeTy
HeMece 3bIMUAHAbIK acay)
MEKTENTIH KIIMMaTbIHA XXJHE XYMbIC
opbliHAAPbIHAAFbI KblI3MeTKepnepai
eHbeK eHiMAiniriHe kepi acep etegi.
OvpekTop 6akblinayblHAaFbl XXYMbICLblNapabl
Kongay MakcaTblHAa 63 6acLUbICbIMEH OH XXYMbIC
KapbIM-KaTbIHACbIH HbIFANTY MeH AaMblTyAbl
YMpPEHYi Kepek.

Ecki mMakanga anTbinFaHaan, 6apiblk Kell-
6aclbl — OKblpMaH, 6ipak 6apJblK OKbIpMaH —
kewbacwwbl emec. bapnbik kewwb6acLubl 6iniMaepiH
YHEMI XeTingipin oTbIpybl KEpeK >XXaHe Kacibu
GINIKTINIKTI apTTbIpy, peueH3nsanaHfaH Kaciou
XypHangapAbl OKYy >XdHe e3 3apinTecTepiHiH
KaCibu XeriCiH AaMbITbIM, Konaay apKbisibl angbiH
ana KanblNTackaH TYCiHIKTepiHe Kapcbl TypyFfa
hanbliH 60nybl Kepek. byn Tek KaHa 6iniM anyra
YXOHe Macenenepai Wellyre FaHa eMec, COHbIMEH
6ipre Kacibu ecyre fe kemekrtecegi. [AmpekTop
KeHceciHaoe KebiHece >anfbl3 60JFaHbIMEH,
OVPEKTOPAbIH, Xalfbl3 eMec eKeHiH XXaHe onap
TeK >XXaHalbIpfblK, TaHbITyFa KabineTTi FaHa
eMec, COHbIMEH KaTap >XYMbICTafbl KynW3enicTi
cesiHeTiH 6acKka aKiMLinepaeH aMouuoHangbl
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Kongay Taba anaTblHAbIFbIH €CTe cakTayfa
K9Cibn KOFaMAacTbIKTbl AaMbITy KeMeKTeceai.

Kewe6acLwblnbiK, canbin KenreHge, 6ip faHa
ce3pi 6ingipeai XaHe o1 — >ayankepuisik.
Amepuka Kypama LUTtaTTapbiHbiH Mpe3unaeHTi
Fappu TpymaH Ak ynge 6onfFaH Kesge ycTenre
«The Buck Stops Here» awnrini xasybl 6ap
TakTa Kosiabl. byn Npe3naeHTTiH KUbIH TaHaay
»Kacaya KeMeK CypanTbiH eLlKiMiHiH 605MaybIH
6inaipeai. On eH gaynbl wewimaepae COHfFbl
CO3iH alTajbl XXoHe HaTuXeciHge 6aprblk
)Kayankepuwinikti @3 MoOWHbIHA anagbl. Con
cekingi, MekTen KabblpracbiHga Macenenepain,
6apnblfbl AUPEKTOP OpHblHAA 63 LWeLliMiH
Tabaabl. OupekTop 6enrini 6ip Tene-TeHAIKTI
cakTaybl YWIiH, wWewiMpai MYMKIHAIriHWe
KapaMafblHOafblflapfFa, Mblcasbl, AUPEKTOPAbIH,
opblH6acapbl Hemece 6eJiiM 6aclublyiapblHa
Tancbipyabl ynpeHyi kepek. Ocblnanwa, on
aflaMpapfa onapfblH, eH angbiMeH, 6onallak,
AVpeKTopnap LWOFbIPbIH OKbITY YLUiH XXYMbICKa
LWaKpIpbIIFaHAbIFbIH TYCIHAIPETIH, XXYMbIC icTeyre
Ka)XeTTi opTaHbl KanbINTacTblpyfa ynrepeai.

OKineTTINIKTEpAi TabbiCcTay agici KyTyai TMiMAai

Typae xabapnay, 6aFblHbILUTbIIAPFa
TancbipMaHbl Kanan opblHpayfa
60naTbIHAbIFbIH BifIMEreH xarganaa,
OHbl YMpETY XKaHe canaHbl 6akpliaygbl
KamMTamacbl3 eTy YLWiH onapAblH,
XXYMbICbIH 6aKblnayfa Herisgenegi.
OWTKEHI XXYMbIC KYHIiHiH, COHbIHAA
OVPEKTOP ayanTbl 60nafbl XaHe
OHbIH aTaNMbILL XXYMbICTbl aTKapyFa
apHanfaH Kemn YyaKbITbl XOK. [OupeKTopAbiH,
Kob6asnblK MeHeOXXMEeHT Typasibl HeMece €H
60nMaraHa TUIMAINIKTIH Heriari KepceTKilTepiH
(K.P1) nanganaHy Typanbl 6enrini 6ip 6iniMHiH,
6OsIFaHbl XX6H, 6UTKEeHI 6y Keneci afieMeHTTepai
6ip 6acKkapblnaTbiH KY>KaTKa BipiKTipeTiH Kypan:
MeKTen nanganaHyblHAafbl pecypcTap (agam
KanuTanbl), yakbIT WeH6epi, enweHeTiH/caHabIK,
MakcaTTap, KiMHiH KaHAan HaTuxere >kayan
6epyiH 6inyi. CoHbiMeH, K.P1. kypanbl gupektopfa
JanblHOanybl Kepek KyXaTTapAbl Kagafanan,
COJ Ky)KaTTap KiMre XaHe KallaH Kepek eKeHpAiri
Typanbl HaKTbl aHblKTaMa Xacayfa MYMKIHZIK
6epeai.

MekTenTi 6ackapaTblH agaM Typarsbl oMnaraH
Kesfge angblMeH yibiMAa pecMu XaHe 6erpecmMu
Kewwobaclblnap 6ap ekeHiH MoMblHOAY Kepek.
PecMmun kewbacwbinap biniMm MUHUCTPI, MekTen
XeTekuwici, gupektop, Myranimaep OfafbiHbIH
Mpe3npeHTi, 66niM 6acTbIfbl XXaHe T.6. CUAKTbI
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aTakTapfa ue 6ona anapgbl; Hemece TYCKi ac
KesiHAe XXyMbicLbliiap 6e5MeciHAeri eH TaHbiMan
MyfFanim 6eripecMmn kewbaclwbl 6ona anagbl,
O0J1 KOHiN Kyhre acep eTin, e3i apanacaTbiH
MyFanimaepaiH nikipiH e3repTe anagbl. byn
COoHAan-ak MeKTen KOMUTEeTIHe KIpMeWTiH
)XOHe pecMu aTafbl XOK, 6ipak KyH caulblH
MeKTen aKiMLinepiHeH 6acTan, aTa-aHanap MeH
OKyLUblNapFa aeviH Mmygaeni TyJiFanapbiMeH YHEMI
6annaHbiCcbin TYpaTbIH, XXofapbl 6aFanaHbaca Aa,
©3-63iHe CeHiMAi Ae KeHinai feHe TOpPOUECIHIH,
YKaTTbIKTbIPYLLbICbI 60/1ybl MYMKIH.

AlaMHbIH, pecMu YNbIM L9peXeciHe ue He
ne eMec ekeHpiriHe Hemece Mikipi TbiHAaNaTbIH
XXOHe KypMeTTeneTiHAIriHE KapamMacTaH,
9p MiKip >XeTkKi3ifle 6epMereHiMeH, MekTen
KaybiMAacTbIfblHAA 6apsiblK, ONAbIH, MaHbI3bl
eKeHiH MoMbIHAAy KaxeT.

MekTen guMpeKkTopblHa MeKTenTi 6acKapyfa
pecMu Typge Tancbipma 6episireHHeH KeniH, on
angbiMeH e3i 6aclblfblK eTeTiH agamgapabl
TYCiHYi Kepek. MekTenTiH Ke3KapachblH,
MUCCUSACBIH YX9HEe YNri-eHereciH KepceTy YLiH
AVpeKTop i3rinikTi 6ona oTbIpbIN, MakcaTThbl
cesiHyre Herisgenyi Kepek. beHBeHyTO YennuHu
KesiHge «CaTTiNnik AeHrenekTtepi Kam xepae
anHasnca pa, i3riflik aafblHaH HblK, Typagbl» gen
YKasfaH 6o51aTblH. MekeMe ANpeKTopbI elKaHaam
6acwblnblK Hemece 6ackapy HYCKaynblfbl
KeMeKTece ajiMalTblH MaCeJeHi LeLyi Kepek
6onaTtblH XaFgannap 6onagbl. [1an ocbl caTTEpae
KYHAbINbIKKA HErisgenreH wewimM Kabblngay Tek
KaXXeTTiJlik eMec, COHbIMEH KaTap abCoNOTTI
Tanan 6onbin Tabbinagbl. MekeMe 6ackapyLubiCbl
afjaMHaH >»XaMaH HeMece ofaH pa XamaH
TaHgayAbl XXacayFa Tanan eTeTiH Xarganra Tan
60siFaHa, XXacal anaTbliH €H XXaKCbl apeKeTi —
lewiM ani TYCiHiKci3 60onFaH Kesae Xarganabl
06beKTUBTI Typae Tangay; 6eniM 6ackapyLbiChbl
CeHIMJi KeHecLliNiepAeH, apinTecTepiHEH XKaHe 63
YKeTeKLUiCIHeH KeHec cypaybl Kepek, 6ipak, COHFbl
wewimai e3 KyHAbIIbIKTapbl MEH MopanbAblK,
KoMMac HerisiHfe Kabbingaybl kepek. Macenenep

WbIHBIMEH AUPEKTOpPAblH YCTeniMeH faHa
LUeKTenefi )XaHe OHbIH, YUKbICbIH KeTIipeTiH KUbIH
wewimMmaep — 6yn 6ip ke3aepi kKabblngaHFaH, 6yKin
MeKTenTe KepiHIiC TabaTblH XXaHe MeKTeNTiH
KNMMaTbl MeH M3JeHMeTiH KanbinTacTbipyFa
KeMekTeceTiH wewimaep. Cannayaafrbl CUSKTHI,
MeKTen Kelw6acwbICbiHbIH TaHAayblHbIH, Aa
cangapbl 6ap.

MekTenTi 6ackapypa Ken XyMbIC, K63 Xac,
Kenge TiNTi )Xypek aypynapbl fa kesgecegi. byn
acipece ANPEKTOP MEKTEN KaybIMbIHbIH KOMNTeH
KYTKeH KOpiHICiH KypbImn, eMipre akene anfaHja
navpa 6onagbl. backa mekTenke, nayasbiMfa
aybicnac 6ypblH HeMece 3elHeTKe LWblKnac
6YpbIH, 6yN aybIp XXYMbICTbIH, 6apsibiFbIHbIH 60C
KeTyiHe Xon 6epmey MaHbl3abl. OHbIH, €H XaKCbl
Tacini — cisfgiH, MUccuUsiHbI3 6eH Ke3KapachIHbI3Abl
6OiCeTiH XXJHe Ci3 KeTKEHHEH KeliH Ken Kyl
XYMcalTblH ajgamMpAbl opblH6acap peTiHAe

JanbiHpay.
MekTenTeri 6acwbinbiK — 6yN Ke3re KepiHe
6epMeNTIH, KWUbIH dpi KaXbIpiibl >XXYMbIC.

XyMbICTbIH 6acKapyLlbl TeMNepaMeHTiHe Kapchbl
Kenyi Kew xarFfanga ypenneHaipyi MyMkiH. Ananga,
erep AypbIC XYMbIC icTefnce, AUPEKTOpP CITCI3
MeKTenTi, TabbiCKa XeTyAi KananTblH 6apriblk,
KbI3BMeTKep MeH OKyllblnapAbl 63 aneyeTiH
icKe acblpa anaTbIH opTaFa alHangbipa anagbl.
Hemece »akcbl MeKTenTi ofaH api >kakcapTa
Tycyi oe 6ipAen KbI3bIKTbl Aa KMbIH 6051a anagbl.
EH6eri TabbICTbl MeKTeN ANPEKTOPbI 60Ny YLUiH
TaXipube, TaNIMrepsiik XXaHe OKbITY apKbiibl
yaKkbIT eTe Kefle yhpeHyre >aHe XeTingipyre
60naTbIH AaFAblapAblH XUbIHTbIFbl KAXXET eKEeHiH
YMbITNaFaH XXeH. AlaM reHeTuKarnblK TYpFblgaH
KelubacLlbliibiKKa 6eliM eMec; afaM 63 epKiMeH,
LeLiMIMEH >XaHe ©3iH-63i TaHybIMeH conapAblH
6ipi 60nyFa yMTbiybl Kepek. KaXkblpsibl eH6ekK
KanmpaTTbl KaxeT eTepi. [lupekTop peTiHae
YKYMbIC iCTereH CaTTeH apTbiK, anbTPynu3M cesiMi
YKOK, OUTKEHI ANPEKTOPAbIH LWeLwiMaepi Tikenen
YKOHE XXaHaMa TYpPAe acep eTeTiH Xy3aereH, TinTi
MblHZafFaH aflaM YLWiH YKaKCbl KYHre anHanagbl.
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HOW DO 215T CENTURY SKILLS AFFECGT
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«npnbiK TOHKEpPIC» Ke3IHAE €Hri3i/IreH TEXHOJIOMUS/IbIK YK BHE FblIbIMU
inrepiney 6ykin anemgeri aneyMeTTiK eMipLiH 6apsibiK aCreKTICIHE, COHbIH iLLiHAe
1eMAiK 6in1im 6epy xyvieciHe KaTTbl acep eTTi. XXahaHzaHy MeH KomnbroTepaepai
KYHAENIKTI XXYMbIC [1eH ayTCOPCUHIIHI aBTOMAaTTaHAbIpyAa KO[aHy apKbliibl
MyFaniMaepre KoublaaTblH Tanantap Tyberevini esrepal. byrinae gectypni 6inim
6epy MogesnbaepiHe KYMaHMEH KapayFa 601aTbIHAblFbl 6€risi 60s14bl. 3aMaHaym
MEKTeI Ke3 KeJIreH K acibu Macesieniepi LeLle anatbiH KeLbacllbl MyFaniMaepaiH
)KaHa 6ybIHbIH faibIHAaybl KEPEK.

TeXHOI0rM4YeCKMii U HayYHbIV MPOrPeCChl, JOCTUrHYTbI€ BO BPEMS «LiMGPOBOI
PEBOJIOLMU», ITTY6OKO [0BJINS/IN Ha BCE aCMEKTbI COLMAbHOM XXM3HU BO BCEM MUPE,
B TOM yuC/ie U Ha MUPOBYIO cUCTEMY 06pa3oBaHus. bnarogaps rnobanusaumm
M UCM0JIb30BAHUIO KOMIMbIOTEPOB AJ1S aBTOMaTuU3aynu pyTMHHON paboTbl n
ayTCOPCUHIra KapAnHasbHO U3MEHUIUCH TPe6OBaHUS K negaroram. CerofHs cTasno
0YEBULHO, 4TO MOXHO MOCTaBUTb 104 COMHEHUE TPaANLMOHHbIE 06pa30BaTe/IbHbIe
mogenn. CoBpeMeHHOM LLIKOJIe HE06X0AUMO o4roTOBUTb HOBOE OKOJIEHUE
negaroroB-MAepoB, CIOCO6HbIX PeLLaTh JI0bble MPOpeccuoHasibHble NpobeMbI.

Technological and scientific advances achieved during the "digital revolution”
deeply influenced all aspects of social life around the world, including the global
education system. Due to globalization and the use of computers to automate
routine work and outsourcing, the requirements for teachers have changed
dramatically. It has become apparent today that traditional educational models
can be questioned. The modern school needs to prepare a new generation of

teacher leaders who are able to solve any professional problems.

he ‘Industrial revolution” which spanned on

the 18th and 19th Centuries, was brought
about by progresses and developments realized
in the science and technology. That revolution
impacted highly on the traditional teaching system
that was based and centered around the teacher
delivering and feeding knowledge to the students;
and by the middle of the 20th century, dominated
by the agricultural and manufacturing economy, the
main learning skills were limited to reading, writing
and arithmetic otherwise known as basic literacy
and numeracy. Towards the end of the 20th century
advanced research in education provided a path for
a remodeling of the traditional teaching system by
linking the teaching to the learning process, shifting
the focus to the learner rather than on the teacher
although still heavily relying on content-base delivery
of the curriculum.

The end of the 20th century saw the advent of
another technological and scientific revolution,
the ‘digital revolution’ sparked by advances in
electronic and the development of the microchip.
These technological and scientific progresses have
changed the way people communicate, travel and
interact across the world resulting in the introduction

of new concepts such as ‘globalization’ and ‘digital
generation’. As the world entered and is now moving
into the 21st century, it became obvious that the
adoption of digital technology for communication
and information exchange has profoundly affected
all aspects of the human social lives across the
globe. Businesses and workplaces have been
radically revolutionized by globalization and by
the use of computers to automate and outsource
routine works (Binkeley et al., 2010). In this rapidly
evolving and changing world, it equally became
apparent that new learning skills were required
from students, graduates and works, prompting
employers and stakeholders mostly as well as a
number of educators to start questioning the ability
of the traditional educational model to respond to
these rising challenges.

The 21st century learning skills concept

As stated in the introduction, the idea of a
new set of skills required for the 21st century has
originated from business leaders, employers and
various stakeholders in the field of education. After
many meetings and forums educators, academic
experts and scholars consulted with those voicing
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their concerns such as the NEA in the USA, the
Lisbon Council in Europe (Suto, 2013) in order to
define what is meant by 21st century learning skills
or '21st century skills’ as it is most widely referred
to. Aninternational group of academics and scholars
(Binkeley et al., 2010) from different countries
carried out researches on the topic resulting in the
publication of an influential book: “Assessment
and Teaching of 21st Century Skills” published by
Springer in 2012. Reaching a unanimous definition
that could be accepted by all parties have proven
difficult as highlighted by Dr Irenka Suto: “There is
no single widely-accepted definition of ‘21st Century
skills’. Arguably, this is to be expected,

given the diversity of agendas held

by different educationalists, policy-

makers, employers, teaching unions,

and higher education institutions

(Suto, 2013; p.4)"

According to Partnership for 21st
century skills (aka P21) fostered by
the NEA in 2001 (National Education
Association), one of the first formal
forum to deal with this issue in the USA,
21st century skills ‘describes the skills,
knowledge, and expertise students must master to
succeed in work and life: it is a blend of content
knowledge specific skills, expertise and literacies
(P21 Framework definitions, p.1).!

The Glossary of Education Reform, under the
banner of the Great Schools Partnership in the USA,
states that ‘The term 21st century skills refers to
a broad set of knowledge, skills, work habits, and
character traits that are believed—by educators,
school reformers, college professors, employers,
and others—to be critically important to success in
today’s world, particularly in collegiate programs and
contemporary careers and workplaces (The Glossary
of Education Reform, 2016)!

The Assessment and Teaching of 21st Century
Skills (ATC21S), one of the main international and
influential research group on the topic (formed in
2009 and hosted by the University of Melbourne,
Australia) does not provide a single formal definition
for 21st century skills, it rather ‘defined ten 21st-
century skills into four broad categories (ATC21S,
2018)’, even though an implicit definition can be
singled out from its introductory statement about
the project: ‘employers today are often challenged
with entry-level workers who lack the practical
skills it takes to create, build and help sustain
an information-rich business. Although reading,
writing, mathematics and science are cornerstones
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of today's education, curricula must go further to
include skills such as collaboration and digital
literacy that will prepare students for 21st-century
employment (ATC21S, 2018)!

A converging opinion has emerged nevertheless,
21st century skills can be broadly conceived as a
set of skills, abilities, and learning practices and
aspirations identified and recognized by educators,
business leaders, academics, and policy-makers as
vital for students and workers to be successful in
21st century society and workplaces.

Supporters of 21st century skills concept believe
that these skills differ from traditional academic

skills in that they are not primarily
content knowledge-based.

21st Century required skills

The difficulty to reach a unanimous
definition of 21st century skills is
partly due to the fact that most of the
stakeholders cited above came up
with lists of skills and requirements as
varied in their numbers and contents
as in their scopes (Suto, 2013).

From the onset (late 1980s)
up to recently, the different groups, forums and
organizations that have studied the topic have
produced different sets of skills depending on
the perspectives used to examine the needs of
21st century's society and workplaces. It must be
emphasized that the proponents of 21st century
skills are aiming mostly at changing the traditional
educational system as described above; so schools
and educational organizations are the targets of
these changes, supported by a growing international
movement focusing on the skills required for
students to master in preparation for success in a
rapidly changing, digital society (Suto, 2013; ATC21S,
2018; NEA 2010).

The list and number of 21 century learning skills
is not unlimited despite the fact an exploration of the
literature on the subject seems to generate a longer
than expected items. It should be kept in mind that
there are overlaps between sets of skills identified
by different research groups and forums (Hanover
Research report, 2011; Suto, 2013).

Three main sources can be used to classify
21st century skills into groups: the Partnership for
21st century learning (P21), the Assessment and
Teaching of 21st Century Skills (ATC21S) and the
Hanover Research Report, and these groups have
acknowledged the need for cross-curricular content
skills.
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The P21 has defined a framework (Framework
for 21st Century Learning) that originally identified
18 different skills which were later grouped into
3 core areas of skills needed by the 21st century
learner: Learning and Innovation; Life and Career
Skills; Information, Media, and Technological
Skills. These core skills are to be learned across
expanded core subjects usually traditionally
taught in schools. In addition, the framework
promotes understanding of academic content at
much higher levels by mixing 21st century cross-
curricular themes with the core skills such as
Global awareness, Civic literacy, Health literacy,
Environmental literacy as well as Financial and
Business literacy (P21, 2018; NEA, 2010; Hanover
Report, 2011). According to a statement by NEA
(2010), ‘Over the years it became clear that the
framework was too long and complicated’, so after

consultation with key stakeholders it was it was
downsized to only four main skills now known as
the four ‘C": Critical thinking skills, Communication
skills, Collaboration skills, Creativity skills. These
skills have been clearly defined and encapsulated in
formats that allow their integrations in educational
curricula.

The ATC21S list of skills, drawn after having
conducted “what is probably the most thorough
recent review of the literature in this field” (Suto,
2013; p.4), is presented as set of definitions that
have been grouped into four broad categories: ways
of thinking; ways of working; tools for working;
skills for living in the world (Suto, 2013; p.5). Atable
presenting the categories and their related skills
has been drawn in a way that is easy to analyse
and understand the link between skills (See table
1 from Suto, 2013).

Table 1: ATC21S Definitions of 21st Century Skills (Suto, 2013; p.5)

ATC21S

21% Century skills projects reviewed by ATC21S

Confederation of
British Industry

Categories of 21% Century skills Partnership for Lisbon Council International Society ETS iSkills (CBI) (2007)
21% Century 21 Century Skills | (2007) for Technology in (2013)
skills (2013) Education (ISTE)
NETS (2013)
1. Creativity and Creativity and Creativity and Creativity and
innovation innovation innovation innovation
Wavs of 2. Critical thinking, Critical thinking, Problem-solving Critical thinking, Critical thinking, Problem-solving
ays problem solving, problem solving, problem solving, problem solving
thinking " b o~ b VS .
decision-making decision-making decision-making
3. Learning to learn,
metacognition
4. Communication Communication Communication Communication  Communication
&/Vg?ksi;?f 5. Collaboration Collaboration Collaboration Collaboration Collaboration
9
(teamwork)
6. Information Information literacy, Information Information literacy | Information Application of
literacy (includes media literacy literacy literacy numeracy
research on sources,
Tools for evidence, biases, etc.)
working
7. ICT literacy ICT operations and | ICT operations and | Research and inquiry, ' ICT operations  ICT operations
concepts concepts Digital citizenship, and concepts  and concepts
ICT operations and
concepts
8. Citizenship — local
and global
9. Life and career Initiative and self-  Flexibility and Initiative and
direction. Flexibility = adaptability self-direction
Living in the and adaptability,
world productivity,

leadership and
responsibility

10. Personal and
social responsibility
= including cultural
awareness and
competence

Business
awareness.
Customer care
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In their “Crosswalk of 21st Century skills”, the
Hanover Research group, based in Washington
(USA), conducted a comparative study of the
frameworks of the 21st Century skills lists
presented by six major organisations, including
the P21 and the ACT21S (Hanover Report, 2011)
with the objective of “drawing out the most and
least common elements and themes” (Hanover
Report, 2011; p.1), so the report did not really
offer a new list of 21st Skills as such. The study
drew up a list of 27 different skills (can be seen in
the report) from the six sets they studied, these
skills where subsequently ‘ranked based on the
frequency that they are found on the six skills
lists examined (Hanover Research Report, 2011;
p.4)". The analysis of that ranking showed that
there were four major skills (called themes) that
were present in the six sets studied with higher
frequencies of appearance: Collaboration and
teamwork; Creativity, imagination; Critical thinking;
Problem solving. The study concluded that a set
of core competencies emerged from the 27 skills
identified, most importantly encapsulated in the
four main themes.

A closer examination of the skills presented in
this section reveals that only a set of four main
21st century skills have been clearly identified
and outlined by various groups and organisations
interested in the topic. The four “C” listed by
the Partnership for 21st Century Learning, and
interestingly the same four skills appear on the
top of the list of definitions established by the
Assessment and Teaching of 21st Century Skills;
finally the Hanover Research Report provides a
scientific proof that the four skills are really at
the core of the 21st Century Learning i.e. Critical
thinking; Communication; Collaboration; Creativity.

Delivering 21st Century Learning Skills in
schools

Educators, schools and educational institutions
as well as policy makers are looking at ways of best
implementing and delivering the 21st Century skills
to students and learners. Schools in particular, are
under pressure for preparing young students not
only in meeting the requirements of the 21st century
society and workplaces but in being successful as
well (P21,2015; Suto, 2013; NEA, 2010). The debate
has moved from defining and conceptualizing
the skills to formulating the methodologies and
adequate pedagogical processes for delivering the
core skills as part of the main academic skills taught
in schools together with the additional essential
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21st century skills in a cross-curricular platform.
Most importantly, the debate has been focused on
the design of appropriate assessment methods
that can be used by schools and stakeholders for
an objective and efficient evaluation of the 21st
century learning skills (Griffin et al., 2012; Binkeley
et al,, 2010; P21, 2015).

From what has been demonstrated in the
previous section, it has been consensually adopted
that schools along with curriculum providers, are
expected to adopt, implement and deliver the core
21st century skills (critical thinking, communication,
collaboration, creativity) by embedding them into
the main traditional academic subjects (NEA,
2010, P21,2015). Itis equally widely accepted that
additional 21st century skills such as information
literacy, technology literacy, global and citizenship
skills, life and career skills, cultural awareness must
be blended in cross-curricular teaching (Suto, 2013;
P21, 2015; ATC21S, 2012; Griffin et al., 2012).

Schools (including educators and teachers) can
be inspired by models and curriculum systems that
have already been designed and developed by a
number of organisations such as the P21 (NEA)
Framework for 21st Century Learning which offers
a comprehensive working framework for delivering
21st century skills in schools; or the International
Baccalaureate (IB) Learner Profile (1B, 2013)
which has been developed to accommodate the
needs of the 21st century learners, and fulfill the
requirements of the 21st increasingly dominated
by digital technologies that are leading to the
emergence of a global society, a global economy
and global workplaces.

The 21st century schools should focus on the
development of learning and innovation skills by
integrating the core 21st century skills (critical
thinking, communication, collaboration, creativity)
into the main academic subjects:

+  Language and Literature
*  World languages

+ Arts

*  Mathematics

+  Economics

+  Science
*  Geography/Global perspectives
+  History

+  Citizenship and Government

Critical thinking and problem solving

Teachers in each specialist subject must include
elements of critical thinking in their lesson with the
objectives of developing learners’ ability to reason
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effectively; to use system thinking; to make
judgments and decisions; to solve problems.
These objectives can be further expanded and
developed (NEA, 2010; P21,2015; ATC21S, 2012).

Communication

Learners must be taught and given the
opportunity to their ideas communicate clearly,
in using articulate and understandable languages
and expressions both in verbal and written
forms. This could be implemented within various
subjects through the use of activities such as
presentations, debates and forums, exhibitions
and fairs (NEA, 2010; P21, 2015).
Students must learn to objectively
listen to others and respects their
opinions as well as being to provide
valid counter arguments. This is
where communication and critical
thinking start to interact.

Collaboration

The example of online encyclopedia
such as Wikipedia demonstrates the
power of collaboration as an essential
skill that needs to be mastered
by 21st century students. The Framework for
21st Century Learning acknowledge that it has
become increasingly clear that collaboration is
not only important but necessary for students
and employees, due to globalization and the rise
of technology (NEA, 2015; p.19). Teachers are
encouraged to include in their lessons activities
that require learners to work in teams with their
peers or even with students from other schools with
the aim of developing their ability to work effectively
and respectfully with all kind of people (NEA, 2010;
P21,2015).

Creativity and innovation

The 21st century is characterized by rapid
changes and development in various fields,
this presents a challenge for the students who
are expected to work in that environment in
the future. Schools should therefore train and
stimulate learners’ creativity by arranging and
offering lessons and activities that challenge
them and stretch their creative mind, their ability
to innovate and work creatively as individually
and as a member of a team (NEA, 2010; P21,
2015; ATC21S, 2012; IB 2013).

Schools should provide additional 21st century
skills that develop and enhance an understanding

of academic content at much higher levels by
weaving 21st century interdisciplinary themes
such as Global Awareness; Financial, Economic,
Business and Entrepreneurial Literacy; Civic
Literacy; Health Literacy; Environmental Literacy
into the core academic subjects mentioned
earlier (NEA, 2010; P21, 2015, Suto, 2013).
Equally important for the 21st century learners
are skills associated with Information, media
and Technology forming one group whereas
the second group belong to Life and career as
detailed below (P21, 2015; ATC21S, 2012; IB,
2013).
Information, media and
Technology skills comprise:
Information Literacy; Media Literacy;
ICT (Information, Communications
and Technology) Literacy.
Life and career skills regroup:
Flexibility and Adaptability; Initiative
and Self-Direction; Social and Cross-
Cultural Skills; Productivity and
Accountability; Leadership and
Responsibility.

Assessment for 21st Century
Learning skills
Although there has been considerable
development in terms of identification and
formalization of the 21st century skills, supported
by academic works for their integration into
educational systems, there is still a large amount
of work to be done when it comes to providing
adequate framework for assessing 21st century
learning skills at all levels of education. The difficulty
resides in the fact that a number of the skills
identified are not easy to quantify for measurement
and evaluation purposes (ATC218S, 2012). Despite
this difficulty some curriculum providers such as
AP IB and CIE have already started to review their
existing assessments as well as integrating a
number of 21st century skills into their respective
provisions. Schools are therefore encouraged to
work closely with these organisations in order to
benefit from their experiences and adopt some of
their assessment tools for the 21st century learning
skills.

Conclusion

The traditional educational system based on
the delivery of a core of content-based subjects
has been around for a few centuries, and very few
people will be able to deny its success. In fact, most
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of the progresses and developments of the 21st
century are largely due to that very educational
system. It has undergone various reforms and
reviews over the years, but it has equally proven
to be inadequate at times as digital technology,
information and globalization emerged as the
core vectors of the 21st century. This emergence
has led to the identification of weaknesses in the
way learners are taught but educators, academics
and policy makers have agreed that a complete
reshuffle of the traditional education systemis not
required but reforms, reviews and restructuring are
the way forward (NEA, 2010; P21, 2015; Suto, 2013).

The 21st Century learning skills are not only
essential but critical for the survival of tomorrow
society characterized by rapid social, economic and
technological changes. Schools and educational
institutions face the challenging of adapting to
these new realities, they must respond by amending
the core traditional academic subject to include the
core 21st century learning skills i.e. critical thinking;
communication; collaboration and creativity. They
must also merge elements into their curricula
interdisciplinary skills that have been identified and
demonstrated to be equally crucial in society and
the workplaces of the 21st century.

It is obvious that the important areas of
assessment and evaluation of the 21st century
learning skills requires more attention and more
development so that adequate and appropriate
frameworks and assessment tools can be produced
and made available to schools.
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XXI+ACBIP [AF [IbUTAPbIHBIH

dCEPI KAHOAN?

VIII=XIX facblpnapabl KaMTblFaH
«OHEPKACINTIK TOHKEpPIC» FblNIbIM MEH
TeXHUKaHblH anfa 6acybl MeH pamMybiMeH
6annaHbICTbl 60n4bl. Byn TeHkepic MyFaniMHIH
oKyl blnapfa 6iniMpai TyciHAipin >XeTKisyiHe
HerisgenreH AaCTYpPNi OKbITY XYWeciHe KaTTbl
acep eTTi xaHe XX facblpAblH, opTacblHAa,
aybliwapyallbliblK XXoHe eHAIPICTIK 3KOHOMUKA
ycTem 6oNifaH Kesfe, Herisri oKy garpbliapbl
TEeK OKY, XXasy XoHe apudmeTnkameH, 6ackalla
anTKaHpa, HEeri3ri XXaHe MaTeMaTuKanbik,
cayaTTblfibIKNeH wekTenai. XX FacblpAblH asfbiHa
Kapaw, 6inim 6epy canacblHAaFbl 03blK 3epTTeyfep
OKbITYAbl OKY >XYyHeciMeH 6aifiaHbiCTbIpbIn,
3eniHai MyFanimMre eMec, oKyLlbIFa ayfapa OTblIpbin,
OaCTypni 6iniM 6epy XXyMeciH KanTa KypyFra Xon
awTbl. [lereHMeH XyKe ani ae oKy 6araapnamachbiH
Ma3MYHAbIK, Herisfe XeTKisyiHe Ken
cymeHgi.
XX facbIipAblH, asifblHOa Tafbl
6ip TeXHONOTUASbIK YX3He FblsibIMMU
TOHKepic — «UndpnbiK TOHKepic»
3/IeKTPOHMKA MEH MUKPOUYUNTIH
JaMyblHaH TyblHpaAabl. byn
TEXHOJIOTUANbIK >X9HE FblsIbIMU
XeTICTIKTep agamMaapablH KapbiM-
KaTblHac, casxaTTay >XaHe 6ykin
anem 6oKblHLLIA ©3apa apeKeTTecy
TOCINAEpiH 63repTTi, HOTUXECIHAE «KahaHAaHy»
XXOHe «Ludpbl yprnak» CUAKTbI XKaHa yFbiMpap
eHrisingi. onem XXI| Facblpfa eHin, XXaHa Kagam
6acbin Kene XaTkaH Ke3pge, 6annaHbiC MNeH
aknapar asMacy YWiH ULndpnblK TEXHONOMUSAHbIH,
KabblngaHybl OYKin anempgeri agamsaTTblH
9JIeYMETTIK eMipiHiH 6apsblK acrneKkTiciHe KaTTbl
acep eTKeHi anKblH 6onpgbl. XXahaHAaHy XaHe
KYHAENIKTI XXyMbicTapAbl aBTOMaTTaHAbIpYy
MeH ayTCOpCUHrire 6epy yLiH KOMMblOTepnepai
KONZaHy apKpbl/ibl KaCinopblHAApP MEH XYMbIC
opblHAapbl Tyb6erenni earepicke yubipagbl
(Binkeley et al., 2010). Ocbl KapKbiHAbI aMygafbl
XOHe e3repMeni anempe CTYOAEHTTEpPAEH,
TYNIEKTepAeH XoHe KbI3MeTKepsiepAeH XaHa oKy
Aarablnapbl Tanan eTineTiHi 6enrini 6onabl. Ocbl

opanfa XyMblic 6epyLlinep MeH Mygaeni TapanTtap,
coHpaun-ak 6ipkaTap negarortep gacTypii 6inim
6epy MoAeniHiH TyblHAaFaH TananTtapFfa >kayan
6epy KabineTiHe KYMaH KenTipai.

XXI facbippafbl
TY)XbIpbiMAaMachbl

Kipicnege antbinFaHgan, XXI Facbipra Kaxket
XaHa pafFabifap XUbIHTbIFbl UAaescbl 6iniM
6epy canacblHfafbl 6u3Hec 6aclbiiapiaH,
XXYMbIC 6epyLlinepAeH XXoHe apTypni myazeni
TapanTapAaH TybiHaaabl. KentereH kesgecy MeH
dbopymMmaapaaH KeniH TapbueLlinep, akageMusibIk,
capanuwbinap MeH fanbimaap AKLL-tarbl NEA,
Eyponagafbl JluccaboH KeHeci (Suto, 2013)
CUAKTbI anaHaayLwbinblK 6ingipeTiH yibiMaapMeH
XXI| FacbipfblH, OKy pafabliapbl Hemece kebiHe

«XXI facblp pafpblnapbl» gen
aTanaTbliH MaCeJie XOeHiHAe KeHeCTi.
OPTYpPJi eNnfeH KenreH akagemMukTep
MeH FanbiMAapAblH Xanblkaparnblk,
To6bl (BuHKenen xxaHe 6ackanap,
2010 .) Takbipbin 6GOWbIHWA
3epTTeynep KYPri3in, COHbIH
HaTmxKeciHae 2012 Xbinbl CpuHrep
«XX| Facblp garFgbinapbiH 6aranay
YKOHE OKbITY» aTTbl KOMaKTbl KiTan
woirapabl. lokTop MpeHka CyTo aTan
eTKeHAen, 6apnblk Tapan Kabblngaybl MYMKIH
6ipaybi3abl aHblKTaMaFa KON XEeTKi3y KublHFa
COKTbl: «XX| Facblp AaFabliapblHbIH» Xannblfa
6ipaen KabbingaHfFaH aHbiKTamMachbl XO0K. MyHbl
9PTYPANi OKbITYLIbINIAP, cassicaTKepnep, XYMbIC
6epyLifiep, oOKbITyWbINap ofgafbl MeH XOofapbl
OKY OpblHAapbl angblHAa TypFaH anyaH Typhi
6argapnamanapibl ecKkepcek, alkbIH 6onap efi»
(Suto, 2013; p.4).

2001 xbinbl NEA (¥nTTbiK 6iniM 6epy
KaybiMaacTbifbl) AKLLU-TaFbl oCbl MacesieMeH
arHanbICKaH anfalkbl pecMu dopymaapabiH,
6ipi KanbinTacTblpFaH XXI| FacbipFa apHanfaH
cepikTecTikke camkec (P21), XX| Facblp faFgbinapbl
OKYyLWbINapAblH >XYMbIC MNeH XeKe eMmipae
XKeTICTIKKe XeTyi YWiH gafablnapblH, 6inimaepi

OKY pAafFabllapblHbIH
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MeH TaXkipubenepiH cunattanabl. On MasMyHAbIK,
GiNiMHIH HaKTbl gafAablnapbl, 6inikTepi MeH
cayaTTblbIKTapblHbIH Kocnacbl (P21 Framework
definitions, p.1).

AmMepuka Kypama LWWTaTTapbiHgarbl Ynbl
MeKTenTep CepikTecTiri ypaHbIMeH XacasnfaH
6inim 6epy pedopmachiHblH, ce3gairi «XXI Facbip
OafFablnapbl» fereHiMis Kasipri anempae XeTicTikke
XKeTy YLWiH MaHbl3abl 605bIN caHanaTbiH 6iNiMm,
6inik, garablnap MeH KacueTTepaiH yHuBepcuteT
6argapnamarnapbl, 3aMaHayn MaHcanTapbl MeH
MyFanimAepiHiH, MekTen pedopmaTopnapblHbiH,
Konneax npodeccopnapbiHblH, >XYMbIC
6epywinepaiH >XoHe 6ackanapAblH >XYMbIC
opbliHAApbIHAaFbl KeH ayKbIMbIH 6ingipeai (The
Glossary of Education Reform, 2016).

XXI| Facblp pafgblnapbliH 6aranay
KoHe OoKbITy (ATC21S), Takplpbin
GOMbIHLWIA Heri3ri xanblkapanblk,

YKoHe blKMangibl 3epTTey TONTapbIHbIH,

6ipi 2009 Xbinbl KYpblJFaH

XoHe MenbbypH YyHMBepCUTETI
(AycTpanusa) yulbIMAacTblipFaH

XXI Facblp pafFabinapblHa 6ipbiHFan

pecMn aHblkTamMa 6GepmMenpgi.
KepiciHwe, on «XXI| facbipAblH

OH JafFAblnapblH TepT VJIKeH
KaTeropusifa 6engi» (ATC21S, 2018), gereHmeH
YKOBaHbIH, anfalKbl ManliMAeMeciHeH Kiliripim
aHblKkTaMa Kepyre 6onagbl: «byriHae >xymbic
6epyllinep aknapatka 6am 6GU3HECTI Kypy >KaHe
XKYPri3y YLWIH KaXXeTTi TaXipuobenik garablnapbl
YKOK, 6acTankbl geHrengeri XymbiclibllapMeH
6annaHbICTbl KUbIHAbIKTaApFa XWi Tan 6onagbl.
OkKy, )Xasy, MaTeMaTUKa XXoHe XapaTblJibICTaHy
FblibIMAapbl 3aMaHayu 6iniM 6epyaiH, Herisi
60nbIN caHaliFaHbIMeH, OKy 6aFgapnamanapbl
cTyneHTTepai XXI Facbipfa XXyMbICKa opHanac-
TblpyFa faublHAANTbIH bIHTbIMAKTACTbIK, XoHe
undpnblK, cayaTTbibIK CUSAKTbI AaFabliapabl
KamTybl kepek (ATC21S, 2018)».

Ananpga XX| fFacblpAblH, AafFabliiapblH KeH
Kenempe ickep 6aclublnap, akageMuKTep MeH
casicaTKepJsiep aHblKTaFaH XXaHe MOWbIHAaFaH,
XXI Facblp KOFaMblHAA XXSHE XXYMbIC OpbliHAapbIHAA
TabbiCKa XeTKEH CTYAEHTTEP MEH XXYMbICLUbINap
YWiH eMipnik MaHbi3bl 6ap pargbliapablH,
KabineTTepAaiH >XaHe OKbITYy dAicTepi MeH
YMTbUIbICTapPbIHbIH XXWUbIHTbIFbl PETIHAE TYCIHYyre
6onaTblHAbIFbI Typasibl OpTakK Kenicim 6ap.

XXI FracbIp garabiniapbl TY)XbIpbIMAAMaCbIHbIH
akTaywblnapbl 6yn aargblnapgblH AaCTyphi
aKkajeMuanblk garabinapAaH avblpMallblibIFbIH
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onapfblH MafbiHasbl 6iniMre HerisgenmereHgiriMeH
nanenpenpgi.

XXI Facbip Tanan eTeTiH AaFabiiap

XX| facblp pafpblnapbliHblH, 6ip nikipni
aHblKTaMacblHa KON XXeTKi3yAiH KWbIHAbIFbI
iWiHapa >Xofapblfa aTajlifaH KbI3bIFyLWbIIbIK,
TaHbITKAH TapanTapAblH KenwisiriHi4 garabliapbl
MeH TananTapblHbIH Tid6enepi onapAabiH caHbl MeH
Ma3MyHbI XafblHaH apTypJii 60NaTbiHAbIFbIMEH
6amnnaHbicThl (Suto, 2013).

Ocbl TakbIpbiNTbl 3epTTENTIH SpPTYpJI
TonTap, dopymaap MeH yubiMgap 6acbiHaH
6acTtan (1980 . coHbl) Kaszipri kesre pgemiH
XXI| Facblpaafbl KOFaM MEH XXYMbIC OpbIHAAPbIHbIH,

KaXeTTiNIKTepiH 3epTTeyre apHanfaH
nepcnekTuBanapra 6annaHbICThbl
9PTYPNi AafAablfap >XWUbIHTbIFbIH
asipnepi. XXI facblp pafgbinapbiH
XakTaywblnap kebiHe pacTypni
6inim 6epy >XywmeciH >Xofapblga
cunaTtTanfaHfan esrepTyre 6afbiT-
TanfaHblH aTan ©TKEeH )>K6eH.
Ocblnaniwa, MekTenTep MeH 6inim
6epy Mekemernepi CTygeHTTepAiH
Tes3 e3repeTiH UMdpnbIK KoFampaa
XKETICTIKKe XXeTyre gaspnay parabl-
napblHa 6afbITTanfaH, ecin Kene >XaTkKaH
XanblkapanblK KO3fFanblCKa HerisgefnreH ocbl
esrepictepiH HbicaHacblHa avHanyga (Suto,
2013; ATC21S, 2018; NEA 2010).

XXI FacblpfafFbl OKy AafAblNapbiHbiH, Ti3iMi
MEH CaHbl LWeKTeyci3 emec, AereHMeH 6yn
TakblpbINTaFbl 94e6ueTTepai 3epTTey KYTKEHHEH
Jle y3aK Mep3iMre co3bliaTblH CUAKTbI. DOPTYpIi
3epTTey TonTapbl MeH dopyMAaap aHbiKTaraH
JaFablnap XUbIHTbIFbl apacbiHAa KabaTTacTbIk,
6ap eKeHAiriH ecte ycTtafaH >eH (Hanover
Research report, 2011; Suto, 2013).

XXI| Facbip gargbinapbiH TONTapFa XikTeyae
Yyl Herisri pepekkesai nanganaHyra 6onagbl:
XX| facblpgafbl OKy ywiH cepiktecTik (P21),
XX| fFacbip pafablnapblH 6aFanay MeH OKbITY
(ATC21S) »kaHe MaHHOBep 3epTTey ecebi; coHan-
ak, 6yn TonTap naHAep 60WbIHWA MasMyHAbIK,
DafFablnapAblH KaXXeTTiNiriH MobIHAaAbI.

P21 aHbikTaraH weHbep (XXI Facbipga oKbITY
WweHbepi) 6acTankpiga 18 Typni garabinapgbl
aHblKTaFaH, onap KeniHipek XXI facblp
OKYLWbICbIHbIH, Herisri 3 webepnik 6arblTbiHA
TOMTaCTbIPbUFaH: OKY XX9He MHHOBAaLUSI; eMipJiK
)XOHEe MaHcanTblK, AafAbliap; aknapaTTblK,
Me[na XoHe TexXHONoruanblK, Aafabinap. byn
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Herisri pafablnapAbl MeKTenTepge ASCTypi
TYpAe OKbITbINaTbIH KEHENTINreH Herisri naHaep
apKbinbl yhpeHy KaxeT. COHbIMeH KaTap
6yN KYpblIbIM FanamMpAblK, caHa, asaMaTTblK,
cayaTTblJblK, AeHCaysblK caKTay, 3KOJOrUsAnbIK,
cayaTTbl/iblK, KapXbIJiblK >2He icKepnik
cayaTTblnblK, cUsAKTbl XX| FacblpAblH Heriari
pafablfapbiH MaHapanblk TaKblpbiNTapMeH
GipikTipe oTbIpbin, 6iniM 6epy Mas3MYHbIH
anaekanpa orapbl AeHrennepae TyciHyre biknan
eTeni (P21, 2018; NEA, 2010; Hanover Report,
2011).

NEA (2010) nikipiHwe, «Kblngap ete Kene
KYPbI/IbIMHbBIH ThIM Yy3aK, XaHe KypAeni eKeHgiri
alKblH 60n4bl», COHAbIKTAH Herisri myaaeni
TapanTapMeH KeHecTepaeH KeWwiH on TepT
«C» peTiHAe 6enrini TepT Heri3ri gargblnapra
OeNiH KbICKapTbINAbl: CbIHW OMNnay AafAblniapbl,

KOMMYHUKaTUBTIK AaFAbinap, bIHTbIMaKTacTbIK,
JaFablnapbl XXoHe WblFapMallblfiblK AaFabliap.
byn pafabinap oky 6arpapiiaMmacbliHa eHrisyre
6onaTbiH ¢opmMaTTapAa HaKTbl aHblKTasblM,
TY)XbIpbiMAANAbI.

ATC21S pafablnapbliHbliH Ti3iMi, «COHFbI
yakblTTafbl OCbl canajafbl a4ebueTTepphi
MYKVAT KapacTbipyaaH» (Suto, 2013; p.4) keliH
yKacasnfaH TepT KeH KaTeropusira TontacTblpblUiFaH
aHbIKTaMarnap XWbIHTbIFbl PeTiHAE YCbIHbIAbI:
onnay TacCini; XXyMbIC TaCinAepi; XXyMblIc icTeyre
apHarnfaH Kkypangap; aneme eMip cypy farabinapbi
(Suto, 2013; p.5).

CaHaTTap MeH onapfa 6annaHbICThbl
pafablnapAbl YCblHaATblH KecTe parablnap
apacblHAafFbl 6alnaHbICTbl Tanpayfa >aHe
TYCiHyre biHFannbl eTin xacangbl (1-kecte Suto,
2013).

1-kecme. ATC21S XXI raceip ardsinapsl AHeikmamanapel (Suto, 2013; p.5)

ATC21S XXI-wi Facbip Aarabinapbl 6oibiHwa ATC21S KapacTbipFaH BpuTaHgbiK,
»ob6anap eHepKacin
XXI Facbip XXI Facbip XXI Facbip JluccaboH binim 6epygeri ETS ranamTtop g;" ?():GI!BFI‘)e ?;6"3'7“)-
AaFabinapbl | Aargblnapbl AaFabinapbl ywWiH KeHeci (2007) | TexHonorusnap Aargbinapbl
KaTeropms- cepiKTecTiK 60MbIHIWIA (2013)
napbl XasblKapasnblK, KOFam
(ISTE) NETS (2013)
1. WbirapMalbinbik, | LLbiFapMaLibiiblk, LbiFapmalubiibik neH | LbiFapMatubiiblk,
neH UHHoBaLusA neH UHHoBaLusA MHHOBaLWs neH MHHoOBaLWS
Ownay 2. CblHu oWnay, CbIHu oiinay, macene  Macene CbIHK onnay, CblHK Macene wewy
Tacingepi Macerne ey, LeLy, LWeLim weLy Macersie LWeLly, WwewimM | oinay,
wewim Kabblingay Kabbingay Kabbingay Macene ey
3. OkyAbl
YApeHy,
MeTaTaHy
Xymbic icTey | 4. KoMMyHUKauus KommyHukaums KoMmMyHukaums KoMmyHukauma | KoMMyHuKaumsa
Tacingepi
5. blHTbIMaKTacTbIK, | bIHTbIMaKTacTbIK, blHTbIMaK- bIHTbIMaKTaCTbIK, bIHTbIMaKTaCThbIK,
(TonneH xymbic) TacTblK,
6. AKnapaTTblIK AknapaTtTbIK, AknapaTtTblK | AKnapaTtTblk AknapaTtTbIK, EcenTeyai
cayaTTblfblK, cayaTTbl/blK, cayaTTblIblK, | cayaTTbUIblK cayaTTblbIK, KoNaaHy
(nepekke3spep, Mefua cayaTTbUIbIK
Xymbic nanengep MeH
»acay 6ip>KaKTbl Mikipnepre
Kypangapbl | 3epTTeyai Kypangabl)
7. AKT AKT onepauusinapbl | AKT onepa- | AHblKTama, undpnblik, | AKT AKT
cayaTTbIbIFbl MeH KoHLenTinepi uusnapbl MeH  asamMaTtTbik, AKT onepauusna- onepauusnapbl
KOHLlenTifnepi | onepuusinapbl MeH Pbl MEH KOH- MeH KOoHLenTinepi
KOHUenTinepi uenTinepi

8. AzamMaTTbIK-Kep-
TiNiKTi )XaHe anemMAik

9. OMip MeH
MaHcan

bacTamawbgblk
YKoHe 63iH-e3i nex
6ackapy, MKeMzinik
neH 6enimainix,
OHIMAINIK,
KeLbacLubUIbIK NeH
yKayankepLuinik

anemae eMip
cypy

10. XKeke >xaHe
aNeyMeTTIK
ayankepLinik

Nkempainik

6enimainik

Bactamauwbii-
DOblK YK3He e3iH-
e3i 6ackapy

Ickepnik
xabapzapnblk,
TyTbIHyLWbIFa
KbI3MeT KepceTy
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BawwuHrtoHga (AKLU) opHanackaH MaHHOBep
FbINbIMU-3epTTeY TOObI ©3aepiHiH «XX| FacbipablH,
OaFpblnapbiHbiH, KMbIbICbI» aTTbl 3epTTeyiHae
P21 >xaHe ACT21S (FaHHOBep ecebi, 2011) cusKTbI
anTbl ipi yMbIM ycbiHFaH XXI| Facblp garabliapbiHbiH,
TisiMaepi KypblbiMAapblH «eH KOermn »aHe a3
KesgeceTiH 3/IeMEHTTEp MeH TaKbIpbINTapAbl
aHblKTay» MakcaTblHAa canbiCTbipManbl Typae
3epTTeai (Hanover Report, 2011; p.1). CoHAbIKTaH
ecenTte XX| Facblp AargbliapblHblH XXaHa Ti3iMi
YCbIHbIJIFaH XXOK,. 3epTTey 6apbiCbiHAA OKbIJIFaH
anTbl TONTbIH iWiHeH (ecenTe KepceTinreH)
27 opTyphni Aafabinappblh, TisiMi Xxacanpgbl,
KeriHHeH 6yn pafAablinap «TeKCepisireH asTbl
webepnik Ti3iMiHAEe navga 605y Xuinirine Kapau
6eniHgi» (Hanover Research Report, 2011; p.4). Ocbl
PEUTUHTIHI Tanaay HaTuXeciHAe nanga 60y Xuiniri
YKOFapbl 60JIFaH anTbl XUbIHTbIKTA (TakbIpbiNTap
Jen aTanaTblH) TePT Herisri gafabinap 6ap
eKeHAiri aHblkTanabl: bIHTbIMaKTacTbIK, XaHe
TONTbIK, XXyMbIcC; LUbiFapMalbinbik, kusn; CbiHK
ovnay; Macene wewy. 3epTTeyfe aHblKTanfFaH 27
haFablaaH Heri3ri Ky3blpeTTiNiKTep XXUbIHTbIFbI
nanga 6onpabl, onapablH, MaHbl3gblnapbl TepT
Heri3ri TakblipbinTa 60nagbl AereH KopbITbIHAbIFA
Kengi.

Ocbl 6enimpae 6epinreH aarablnapabl TepeHipek
3epTTey apkbiibl XX| Facblpgafbl TOPT Herisri
hafablnapiblH XUbIHTbIFbl FaHa TaKbIpbINKa
KbI3bIFYLWbINbIK TaHbITKAH apTypJi TonTap
MeH yMbiMAap apKblfibl HaKTbl aHbIKTasbIM,
TyXblpbiMganabl. XX| facbipaafbl 6inim
6epy cepiKTecTiri Ti3iMiHe eHriareH TepT «C»
pargbinapbl XX Facblp gargblnapblH 6afanay
YKOHE OKbITY apKblfibl aHbIKTasiFaH aHblKTamManap
Ti3IMIHIH >XOFapfbl XXaFblHAA [a OpHanacThl.
KopbITbiHAbINaN Kene, FaHHOBepAeri 3epTTeynep
Typanbl ecen XXI| FacblpAblH OKbITY HeTi3iHAE LWbIH
MoHIHAE TOPT AaFAbl: CbIHU OMNay, KOMMYHUKaLKS,
bIHTbIMAKTaCTbIK, )XaHe LblFapMallbl/iblK eKeHiHe
FbINIbIMUW A 9N€N YCbIHAbI.

XXI FacbipablH, OKy AafFabliapbiH MeKTenTepre
XKeTKI3y

TaniMmrepnep, MekTenTtep, 6iniMm 6epy
MekeMernepi, coHaan-ak cascatkepnep XXI Facbip
nafablfiapblH €Hri3y »XoHe CTYAEHTTep MeH
OKyLUblJlapFa XeTKI3YAiH eH, XaKCbl XonaapbiH
KapacTbipyga. ocipece okyuwbinapabl XX Facbip
KOFaMbl MEeH XXYMbIC OpbIHAAPbIHbIH TananTapbiH
KaHaFaTTaHAbIPY YLUiH FaHa eMec, COHbIMEH KaTap
TabbiCcKa XXeTy VYLWiH fganblHAbIK 6apbiCcblHAA
MeKkTenTep KbicbiM cesegi (P21, 2015; Suto,
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2013; NEA, 2010). NMikipTanac gargbinapabl
aHblKTay MeH KOHUenTineyaeH aficTtemMenep
MeH 6apabap neparorukasnblK npouecTepai
TYXXbIpbiMAayFa KewTi. JarFabinapAbl Herisri
aKkageMusanbik gafablnapabiH 6ip 6eniri peTiHae
YCbIHY YLUiH NiKipTanac onapabl aHblKTayAaH XXaHe
TYXXbIpbIMAaMarnaygaH naHaparnbik nnatpopmaga
KocbiMwa XX| Facblp gafgbinapbiMeH KaTap,
apicTeMe MeH 6apabap negarorukanbik ypaictepai
TYXbIpbiMAayFa 6eT 6ypabl. EH6acTbIchl, NikipTanac
XXI FacblpablH OKy AaFablnapbiH 06 bEKTUBTI XXoHe
TUiMAi 6aranay yWwiH MeKTenTep MeH myagaeni
TapanTap KonjaHa anaTtbiH 6aFanayabliH, TUICTI
apicTepiH xobanayra 6afbiTTanabl (Griffin et al.,
2012; Binkeley et al., 2010; P21, 2015).

AnpbiHFbl GenimMpae KepceTinreHaeppeH
MeKTenTep oKy 6arFpapriamManapbliH XKeTKi3y-
LwinepMmeH 6ipre XXI facblpAbIH HEri3ri AaFabliapbIH
(cblHKM olnay, KOMMYHUKALUS, bIHTbIMAKTACThIK,
LWbIFapMaLLbIbIK) HETi3ri 4aCTypIli OKy NaHAepiHe
alHanAabIpbIn, Kabblngaybl, iCKe acblpybl XaHe
XeTKi3yi kepek gereH kenicimre kengi (NEA, 2010,
P21,2015). AknapaTTblK cayaTTbisbIK, TEXHUKANbIK,
cayaTTblNblK, Fanampblk >X9He as3amMaTTblK
JafFablnap, eMiprik )XaHe MaHcanTblK, Aafgbinap,
MafeHn caHa cuakTbl XXI| FacbipAblH KOCbIMLUIA
JaFablnapblH NoHaparnblK 0KbITyFa GipiKTipy Kepek
eKeHAiri KeHiHeH TaHbINabl (Suto, 2013; P21, 2015;
ATC21S, 2012; Griffin et al., 2012).

MekTenTepre (OHbIH iWiHae Topbuelinep
MeH MyFanimMaep) KenTereH yibiMaap asipren,
JaMbITKaH oKy 6aFgapnamanapbiHbiH Moesbaepi
MeH »>KyhenepiHeH wWabbITTaHyFa 6Gonapgbl.
ATanmblIwW yrMbIMAap, Mbican peTiHAe, MeKkTenTepae
XXI FacblpfblH fgafablnapblH KanblinTacTbIpy
YWIH KelweHAl >XYMbIC >XYMeCiH YyCblHaTblH
XXl racblpaarbl 6iniM 6epyaid P21 (NEA) KypblibiMbI
HemMmece XXI| FacblpAblH, 6iniM anywbinapbiHbIH,
KaXeTTinikTepiH xxaHe XXI FacblpAblH TananTapbiH
KaHafraTTaHAbIpPy VLWIiH XacanfaH, anemMpgik
KOFaMHbIH, )XahaH/bIK, 3KOHOMMKA X9He XXahaHAblK,
YXYMbIC OpbIHAAPbIHbIH, Nanga 6onybiHa anbin
KeneTiH CaHAblK, TeXHOoJornsnapra HerisgenreH
Xanbikapanbik, bakanaspuaT (IB) cTyAeHTIHIH
npodwuni (1B, 2013).

XXI Facblp MeKTenTepi Heri3ri oKy nNaHaepiHe
XX| fFacbipAblH, Heriari gargbinapblH (CblHU
ornay, KOMMYHUKaLUSA, bIHTbIMaKTaCTbIK, XKaHe
WhbIFapMaLbIbIK) KipikTipe OTbIpbIM, OKbITY
MeH WHHOBaUMANbIK AafAblnapAbl famMbiTyfa
6afFbITTanybl KepekK:

«  Tin MeH apebuet
*  OneM Tinaepi
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*  OHep
. MaTtemaTuka
. 9KOHOMMKA

. fbinbim
. leorpadwmsn/XXanangblk nepcnekTueanap
+  Tapux

«  AsamaTTbIK neH YKimeT

CblHuM oiinay MeH Macersie LieLy

Op MaMaHAbIK MaHi 60MblHIWLIA MyFanimaep
OKyLUbINapAblH, TUIMAI onnay KabineTiH AamMbITy
MakcaTblHJa 63 cabarblHa TUIMAI ONNaHy, XKYNenik
onnaHygbl KonpaHy, yKimaep MeH wewimMmgep
Kabblngay, Macenenepai wWewy CblHAbl CblHU
TYPFblAaH onay afleMeHTTepPIH KOCybl Kepek. byn
MakcaTTapbl 0faH api KEHENUTYre XaHe JaMbITyFa
6onagbl (NEA, 2010; P21, 2015; ATC21S, 2012).

KoMmmyHukauus

OkywbinapAblH aybi3wa pAa, xasbawa pja
aHblK, TYCIHIKTI Tifigep MeH ce3 TipKecTepiH
KoJiJaHa OTbIpbIN, 63 OMfapblH HaKTbl XXeTKi3e
6inyre pafAblflaHyFa >XOHE COHbI
ynpeHe 6inyre MyMKiHAIri 6onybl
KepeK. MyHbl TaHbICTbIpbISIbBIMAAP,
nebaTtTap MeH dopymaap, kepmenep
MEH >XXOPMEHKEeNEep CUAKTbI KbI3MeT
TYprepiH KongaHy apKbisibl Xy3ere
acblpyra 6onagbl (NEA, 2010; P21,
2015). CTygeHTTep e3renepai TbiH-
JayAbl XXaHe onapAblH, NikipnepiH
KypMeTTeyai, CoHAau-akK Kapchbl
noanengeppi Kentipe 6inyai ynpeHyi kepek. Ocbl
Xepae KOMMYHUKauUs MeH CbIHW onnay e3apa
opekeTTece 6acTangpl.

blHTbIMaKTacCTbIK,

Yuknnepus cUsKTbl OHNANH SHUMKIIONEeAUSHbIH,
MblICasbl bIHTbIMAKTACTbIKTbIH, KyaTblH XXI Facbip
CTYAEHTTepi urepyi KaxeT MaHbI3abl Aafabl
peTiHae kepceTefi. XX| FacblpAblH OKbITY LLeH6epI,
XahaHAaHy MeH TeXHOJNIOMUANbIK XeTIiCTiKTep
KaFganblHOaA CTYAEHTTEP MEH KbI3MEeTKepIiep YLUiH
bIHTbIMAKTaCTbIK, MaHbI3[bl FaHa eMec, COHbIMEH
KaTap Ka>eT eKeHAiri 6apFaH canblH alkplH 6ona
6acTaraHblH MoubiHganabl (NEA, 2015; p.19).
Myfranimgep e3 cabakTapblHa OKylUbliapaaH
KyphacTapbiMeH HeMece TinTi 6acka MekTen
OKyLWblSTapbiMeH TOMTbIK >XYMbIC >XacaypAbl,
6apnblK agamMaapMeH TUiIMAI )XoHe cblinacTbiKTa
YKYMbIC iCTey KabineTiH AaMbITyAbl Tanan eTeTiH
ic-opekeTTepai kocyra wakbipagbl (NEA, 2010; P21,
2015).

LLbiFapmallblfiblK, NEH YXaHALWbAbIK,

XXI Facblp apTypni cananapaarbl KapKbIHAbI
e3repic XXaHe paMyMeH cunaTTanagbi, 6yn
6onalwakTa oCbl opTaga >yMbiCc ICTengi gen
KYTiNeTiH TaniM anywbinap YWiH KUbIHAbIK,
Tyablpaabl. COHAbIKTAH MeKTenTep OKyLbIHbIH
XKEeKe XXoHe Ton KypaMblHAa >XaHallblgblK,
€Hri3y MeH LWblFapMallbliblK, apKblJibl XXYMbIC
icTey KabineTtiH, onapabl CbIHAWTbIH >X3He
LbIFapMalLblfblK OMlapblH KEHENTETIH cabakTap
MEeH ic-lapanapbl YAbIMAACTbIPY XXOHE YCbIHY
apKplbl biIHTanaHabipybl kepek (NEA, 2010; P21,
2015; ATC21S, 2012; IB 2013).

MekTentep XXI| facblpAblH >XahaHAblK,
xabappapiblK, KapXblJlblKk, 3KOHOMUKaJbIK,
ICKepnik >XaHe KacCinkepnik cayaTTbiNblK;
azaMaTTblK cayaTTbliblK, MeAULUHaNbIK,
cayaTTbllblK, 3KOJIOTUANbBIK cayaTTbUbIK,
CUSIKTbl MaHapanblK TaKblpbiNTapblH 6YpbIH
aTanfaH Herisri oKy naHAepiHe KipiKTipe oTbIpbIn,
aKkageMusnbiK MasMyHAbl TYCIHYAI AaMblTaTbIH
XXoHe XeTinaipeTiH XXI| FacblpAblH gaFablnapbiH

KamMTamachbli3 eTyi kepek (NEA, 2010;
P21, 2015, Suto, 2013). XXI Facblp
oKyWwbinapbl ywWiH aknapar,
6ykaparnblk aknapaT Kypangapbl
MeH TexHonorusnapra 6annaHbICTbl
Jarabinap 6ip ToNKa »aTca, an eKiHwi
TOn TeMeHAe KepceTiIreHaen, eMip
MeH MaHcamnka KaTbICTbl 6ipaen
MaHbl3Fa ue gafablnapaaH Typagbl
(P21, 2015; ATC21S, 2012; 1B, 2013).

AknapaTTbIK 6yKapasblk aknapaTt Kypangapbl
XXOHe TexHoslormsa parabliapbl MblHanapabl
Kypangbl: aknapaTTblK cayaTTbiblK, Meaua
cayaTTbinbik;, AKT (aknapaTTblK-KOMMY-
HUKaUUSbIK TeXHosoruanap) cayatTbisiblK,

OMIipniK >aHe MaHcanTblK AafFAablnapsbl
Kenecinepai KanTa TonTacTblpagbl: UKEMAINIK
XoHe 6eniMAainik; 6actamMa XoaHe ©3iH-e3i
6arbITTay; aNeyMeTTiK )XoHe MaJeHueTapasblk,
Jafablnap; eHiMAinik xoHe ecen 6epy; KeLl-
6acCLUbINbIK, XX9He XXayarnKepLuiik.

XXI FacbipgblH, OKy AaFAabliapbiH 6aFanay

XXI| facbipablH AafgbinapblH 6iniM 6epy
XynenepiHe KipikTipy 60MblHIWLa akafeMUssbIK,
XYMbICcTapAblH KeMeriMeH aHblKTay >aHe
pacimMAey >afFblHaH auTapiibIKTal XeTiCTikTepre
KOJ XeTKisinreHimeH, XXI Facbip — 6iniM 6epyain,
6apnblk AeHreniHae aarablnapabl YUPeHy FacbipbiH
6afFanaypblH 6apabap HerisgepiH KypyFa kenreHge
9N e Ken XYMbIC iCcTey KepeK. Onuiey XaHe

70 NEAATOTMKANBIK ANANOT - NEAATOTMYECKNIA AMANON - PEDAGOGICAL DIALOGUE + N1+ 35 - 2021



6aranay MakcaTblHAa aHbIKTanfFaH fafablnapra
CaHAbIK aHblKTaMa 6epy Herisri KUbIHAbIK, 601bIM
Tabbinaabl (ATC21S, 2012). Ocbl KUbIHAbIKKA
kKapamacTaH, AP, IB >xaHe CIE cusKTbl KeM6ip oKy
6arpapnamManapblHblH, NpoBangepnepi e3gepiHiy
KonpaHblicTaFbl 6afanapblH KapacTbipbim,
COHbIMeH KaTap XXI| facblpAablH 6ipkaTap
pafablnapblH e34epiHiH epexenepiHe eHrisgi.
CoHAbIKTaH MeKTenTepre ocbl ybIMAAPMEH Thifbl3
6annaHbIiC opHaTbIM, oNlapAblH, TaXipubéenepiH
nanganaHy XaHe Kenbip 6aranay KypangapbiH
XXI| Facblp pgargbinapbiH YApPeTY YLWiH KongaHy
yCbIHblNabl.

KopbITbIHAbI

JacTypni MasMyHFa HerisgenreH 6inim 6epy
Xymeci Facbipnap 60Mbl KanbINTacTbl XXOHEe OHbIH
TabbICTbIIbIFbIH XXOKKa LblFapy 9CTe MYMKIH
emec. Ic xysiHge, XX| Facbippafbl nporpecc
neH gamMygablH Ken 6eniri gan ocbl 6iniM 6epy
XyneciMeH 6arnanbicTbl. Ocbl Xblngap iwiHge
on apTypni pedbopmManap MeH Ty3eTynepaeH eTTi,
6ipak yakpIT eTe Kefnie caHfblK, TexHosiorusanap,
aknapart >kaHe XKahaHAaHy XX| FacbIpfblH Herisri
BEKTOpblHA aWHanfaHAbIKTaH OJ1 XeTKIJiKCi3
60nbiN WbIKTbl. byn okywbinapgbly, 6ifim
anypafbl 9JiCi3 XXaKTapblH aHblKTayFa aKenai,
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6ipak TopbueLlinep, FanbiMaap MeH casicaTkepriep
A3CTYpNi 6iNniM 6epy XyNeCiH ToSbIFbIMEH KanTa
KYPY KaXKeT eMec eKeHJiriH antbin, pedopmanap,
LIoslynap MeH KalTa KypblibiMAay ajiFa 6acTanTbIH
on 6onbin Tabbinagbl gereH nikipre kengi (NEA,
2010; P21, 2015; Suto, 2013).

XXI FacbipgblH, OKY paffbliiapbl 9NIeyMeTTIK,
9KOHOMMUKASbIK XX3HEe TEeXHONOTUANbIK Xblgam
e3repicTepMeH cunaTTanaTblH epTeHri KOFaMHbIH,
eMip cypyi YWiH MaHbI3bl FaHa eMeC, COHbIMEH
KaTap wWewywi MaFblHafa ne. MektenTep MeH
6iniM 6epy yWbiMAapbliHblH aniblHAa oOChl
)KaHa LWbIHAbIKKA 6enimpaeny maceneci Typ.
Onap Herisri gacTypni akaaeMusnblK MaHAi
XX| FacbIpAblH Heri3ri oKy garablnapblH, SFHU
CbIHW OWnay, KOMMYHUKaLUS, bIHTbIMAKTaCTbIK,
NeH WbliFapMallbINbIKTbl KOCY apKpbliibl ©3repTy
Kepek. CoHpan-ak onap XXI Facbipga Kofampa
YKOHE XXYMbIC opblHAapblHAa 6ipAen MaHbI3bl
aHbIKTaNfaH >XoHe KepceTifireH naHapanblk,
AafFpblnapablH 9NIeMeHTTepiH e34epiHiH oKy
6aFfapnamanapblHa eHrisyi Kepek.

TuicTi KypbinbiMAap MeH 6aFanay Kypangapbl
yKacanblin, MekTenTepre KomkeTiMai 60nybl yLiH
XXI| FacblpAblH OKy pafAblnapblH 6afanayabiH,
MaHbI3bl 6aFbITTapbiHa KeMn KeHis1 66iHyi XXaHe
JaMybl KaXeT.
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Kasipri 6iniM canacbiHa KeHis1 ToIMay — 6erisni 6ip MEMJIEKETTIH FaHa eMeC, 6YKis MiaHeTaHbIH
npobnemacsni. Capaniublnap 6yKin anemgeri 6ananapsbl OKbITY NPOLECIH XEHIIAETETIH 6iniM 6epy
JKYMeCiH AaMbITyblH XaHa )osgapbl MeH aficTepiH YHeMI i3fiey ycTiHge. byn makanaga aBTop
aleMfi XaKcbl XaKka earepte anatbiH XXI Facbip Kewwbaclubinapbl 6ybIHbIH Tapbueneyre Heri3
60/1aTbIH OKY/IbIKTap, CabaKTap XK oHe OKbITY agicTepi Typasibl 04 KO3rangbl.

HeynoBneTBOPEHHOCTb COBPEMEHHbIM 06pa30BaHUEM — MPO6eMa He OMnpenesIEHHOro
rocygapcrtBa, a BCeU M/1aHEeThbl. 3KCI'IeprI MOCTOAHHO ULLYT HOBbIE 1NYyTU U MeTOA4bl Ppa3BUTUA
cucTeMbl 06pa3oBaHms, KOTOPbie 6bl M03BOJININ 0BJIEMrYUTL MPOLIECC 06YYEHUS [ETel BO BCEM
Mupe. B JaHHOV CTaTbe aBTOP Pa3MbILLIIAET 06 yUYEOHMKAX, yPOKaX U METOAAX 06YYEeHUS], C TOMOLLbIO
KOTOPbIX MOXHO BOCNUTATb oKosieHne nngepos XXI Beka, CloCO6HbIX UBMEHUTb MUP K JTydLLIEMY.

Dissatisfaction with the modern education is not only a problem of a specific country, but of the
entire planet. Experts are constantly looking for new ways and methods of developing the education
system that would facilitate the learning process for children around the world. In this article, the
author reflects on textbooks, lessons and teaching methods that can be used to educate a generation

of 21st century leaders, who can change the world for the better.

poMbiwneHHas pesontouns 4.0 yxe nget

noJsiHbIM xopgoM. 3a nocnegHue 20 net
NMPOU3O0LLEN TEXHONIOMMYECKUN CKAY0K, KOTOPbIN
OCTaBWJ1 CUCTEMbI 06pa30BaHKsA B CaMblX pasHbIX
CTpaHax pganeko nosagu.

KoBupa BbIHYAUN LWKOMbI 6pocUTbCA K
«XorsapTCKOMY reTaroLLeMy aKCrpeccy», HO Ha
CcaMOM fiefie OH OTCKOYUST OT CTeHbI U Bpesarscs
B CTapbli IOKOMOTUB, OCTaBJIEHHbIN HA GOKOBOWM
nnathopMe Kak ICTOPUYECKUI SKCMOHAT.

OunctaHuMoHHOe o06y4yeHue, KOTOpoe Mbl
HabnogaeMm BO MHOIMMX LWKOJIaX, HE YTO WHOE,
KakK 3HakoMasl rosopsilasi rosioBa Ha 3kKpaHe
TeneBusopa. 50 neT Hasag TOXe MOXHO 6bI10
NO3BOHUTb rOBOPSILLLEN TOIOBOWN, HO cenyac 3To
cpenaTtb TeXHUYecKu npotue. MonnuTukm yb6exaeHsol,
4YTO, ECNM OHA LIKoNa 6yAeT TPaHCIMPOBaTb YPOKMU
yepe3 VIHTepHeT, 9TO 6yAeT TEXHOJIOrMYeCKUn
CKayoK He TOJIbKO And OTAesIbHOro ropoaa, Ho 1
0181 BCEX MUTPAHTOB KOHKPETHOM CTPaHbl.

MpaBay roBops, MHQYCTpuUs obpasoBaHUsA —
e[VHCTBEHHas oTpacsb, KOTOPYH NPaKTUYECKM He
KOCHynacb 2-4 1 3-9 NpOMbILUSIEHHbIE PEBOJTIOLUN.
KnoHunpoBaHHbIM yuntenb XVIII Beka 6yaeT xopoLuo
OpUEeHTUpOBaTbCA B KJlacce U paxke MOXeT
npenogasaTb, HaNpUMep, MaTeMaTUKy NS AeTen
onpenenéHHoro BospacTa.

MouyeMy Bce Hep[OBOJIbHbI CUCTEMOM
o6paszoBaHua?

Yntaa K.I. IOHra, s Halwén o4yeHb noaxoasiiee
OMNMUCaHme HbIHELUHEN CUTYyaLumn BO MHOMMX CTpaHax:
CerofHsa «CylLecTBYeT TOJIbKO MOBEPXHOCTb,

KOTOpas HMYero He MOKpbIBaeT, TONIbKO Hayano
6e3 npoAoJHKeHUs, oTAeNbHble cnydyau 6e3
B3aMMOCBSI31, 3HaHUS, CYXKatoLLMeCs B Y3KUIN KPYT,
HefoCTaTKKY, C NpeTeH3nen ctaTb NpobrneMamy,
HEBEPOSAITHO BbICOKNE FOPU30HTbI U GECKOHEYHas
NYCTbIHS PYTUHbI».

IOHr OTKpbIN1 HaM ¢GeHOMEH KOJUIEKTUBHOMO
NoACO3HaHUs, MO3TOMY HeyAUBUTESIbHO, YTO
BpeMs OT BPEMEHW KOJINIEKTUBHOE MOACO3HaHMe
npopbiBaeTCcs, U CO3HAHME [OJIT0 He MOXeT
OOBACHUTL 3TOT HEMOHSITHLIN (DEHOMEH.

PaccmaTpuBas deHoMeH B 6osiee LULMPOKOM
CMbICIe, Bbl OTKPOETE, YTO HEYA0BIETBOPEHHOCTb
o6pasoBaHMeM — 3To NpobrieMa He TOJIbKO Ballen
CTpaHbl, 3TO rnobanbHas npobnema.

Mpo6nemMa o6Gpa3oBaHUA B UCTOpuUU
yenoBeyecTBa TaK pPe3ko BO3HWKIIa BO BTOPOU
pas. HekoTopble Ha3biBatOT 3TOT heHOMEH FOHKOWM
MeXAy TEXHONOrMAMU U 06pa3oBaHUEM.

B pesynbTaTe nepBOM MNPOMbILLIEHHON
pesontoumnmn XIX Beka BO3MOXXHOCTU, OCHOBaHHbIE
Ha TEexHOoNornsax, MpeB3OWJSIM NoTeHunan
yenoBeyecTBa. 9TO BbI3Bano 6onbloe
3aMeLlaTenbCTBO U coumanbHyo 60sb. CosfaHue
CUCTEM rOCYAapCTBEHHbIX LWKOJ MO3BOJSINIO
o6pasoBaHunio 060rHaTb TEXHUUYECKUI Mporpecc
M co3gaTb BO3MOXHOCTU AJiIA MpPOLBETaHuSA
yesioBeyecTBa.

CerogHs Mbl CHOBa HaxoguMMCsl B CUTyaLuu,
Korga TEeXHOJIOrMn pes3Ko MPOABUHYUCH 3a
KOpOTKMI Nepuopg B 20 neT Tak, YTo BCS cucTema
o6pasoBaHUA cTasla NoxoXa Ha MalluMHUCTa
JIOKOMOTUBA, NOCaXXEHHOro 3a pysib SpacesX.
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MNMoHMMaHWe Npo6reMbl U corfiacue ¢ Helt — 3To
nepBblii Lar B 06CYXXAEHNN HarnpaBeH sl peLLeHUs.

EcTb nu BbIXoR?

Ham Hy>XHO coBepLLEeHHO No-ApyroMy yrnakoBaTb
M NpenoaHecTn 3HaHuUsA, yTBepxxaaeT Bnagumup
CnuBakoBckun u3 Edu Future, cospaTtenb
obpasoBaTesnbHou nnatdopmbl 7W.

Mbl He coBeplwKXM MNpopbIBa, NMokKa 6yaemM
nbiTaTbCsA oundpoBaTbh Hawy OObIYHYHO cpegy.
OTO MpekpacHO OTpaxXeHo B WUIOCTPaUuu.
Heob6xognmMo BbINTM 3a paMKuM 0O6bIYHOIO
MbILIEHNS U BUAEHUS, YTOObI MOHATL, YTO Takoe
HacTosILLMe PEBOJIFOLMOHHbIE peLleHus. XOpOoLLo,
yTOo peBontouns 4.0 ropuT Ha NOJSIHYIO MOLLHOCTD,
NMO3TOMY ecnv NouckaTb, TO 06513aTeNIbHO HaNAEM
npuMmepsl.

1. Kak Bbirnagut yue6Huk XXI Bexa?

JaBaiiTe [OroBOpMMCS, YTO 3TO TOYHO He
00blYHasA KHUra, KOTopasi CyLLEeCTBYET YXXe COTHU
net. Uyto aTo He e€ PDF-Bepcus. HanpaBneHHOCTb
KHUrn XX| Beka HarnsgHo npogeMoHcTpupoBana
rasetaB punbmax o Fappu MNoTTepe. OHa coaep>uT
M nevyaTHble TeKCTbl, HO ¢goTorpadum Xusble,
aKkTyanbHast MHpOpMaLMsi OGHOBMSIETCS B «)KUBOM»
BPEMEHM.

MepBbIM HACTOALLUM NPUMEPOM TAKOW KHUMM
cTana kHura Anb6epTa lNopa «Heyno6Has npasaa»,
nsgaHHas B anekTpoHHoM dopmaTte (http://
pushpoppress.com/ourchoice/). Apple npegnoxuna
MOJIHYHO NINHENKY 06YyYatoLLMX MHTEPAKTUBHbLIX KHUM
N BO3MOXHOCTb A/11 aBTOPOB JIErKO CO3AaBaTh UX
C noMoulbto NpunoxeHus iBookAuthor. Bbl MoxkeTe
YBUAETb NPUMEP U CTPYKTYPY KHUMK - https://books.
apple.com/.../e-o-wilsons-life.../id888107968.

OfHaKo 3TV peLLeHUs UMEKOT CBOM OFPaHNYEeHUS,
TpebytoLme creumanbHOro 06opyaoBaHus, Takoro
Kak iPad, KoTopbIi CTOUT HefELLEBO.

Il. Kak Bbirnagut ypok XXI Beka?

Cornacurtecb, YTO 9TO TOYHO He «OHJIANH»
CTaHJapTHbIN YPOK y AOCKKU. Mnu rosopsuias
rosioBa yepes aKpaH KoMrbtoTepa. A UMEHHO TaK U
NPoBOANTCS H6OSLLUMHCTBO AUCTAHLMOHHbBIX YPOKOB
6narogaps supycy Covid-19.

MoBopsi 06 ypokax XX| Beka, Mbl [0OJIKHbI
NMOHMMaTb, YTO 3TO He TEKYLLUM LLKOJIbHbIN popmar,
rae ypok anmTcs 45 MUHYT, KaxkAbIv YPOK NOCBALLEH
pasHOMY npeAMeTy, U OHM MJIOXO CBA3aHbl ApYr C
apyrom. Noyemy 45 MUHYT, a NOoTOM nepepbIs? A
TOro YTo6bl AETU CMJIOYEHHOM KOMAHA 0N CXOAUIU
B TyasneT M NnepeLusim u3 ogHoro knacca B Apyrom?
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Y)e cerofHsi B HEKOTOPbIX LLIKONAxX AEeTU XOAAT B
TyaneT, KOrga oHV B 3TOM HYXXAAlOTCS, U faXe He
crnpawmBas paspeleHuns. B oTaenbHbIX LIKoax
3TO NO3BOJIEHO TOJILKO BO BPEMS MepepbiBa UK C
JINYHOrO pa3peLLeHnst yunTernsi.

Lkona XX| Beka poJ/hKHa MUCMosib3oBaTb U
aKageMuyecKkuin Noaxon, NOCKOMbKY Halla Lenb —
Hay4YuTb AeTel MbIC/IUTb TaK, KaK MbICISIT yYEHble.

«KTO M noyemMy WUMMEHHO TaK peLun
ynakoBaTb 3HaHMS U NpuaymMaTb creaytowme
HasBaHWA: BUONOrUSA, XMMUSA, NUTepaTypa unu
MHbOpMaLMOHHbIe TexHonorun? Korga Manbumku
1 0,EeBOYKM NPUXOAAT B LLUKOIY, OHU AO/MKHbI U3YUYNTb
npupoay aTux aucuunnuvH. Kakas cuna n mouwb
3aKJ/Ito4aloTCs B 3TUX AUCLMNAMHAX? 3TO U eCcTb
aKageMU4yeckum noaxoa. B Moen «3eneéHom wKone»
Kakaas obnacTb uccnefoBaHun — 3TO OrPOMHbIN
KOHTUHEHT uaen, u Mbl — uccnegopatenun. Mol
HauynMHaeM c 6yKB U Undp, 3HaKOB U CUMBOJIOB,
3aaéMcsi BOMPOCOM, NoYeMy CTUXM MOBTOPSIHOT
3BYKM ANs AeTen, a naccuBHasa dopma nossonseT
HaM rnepefnoxHyTb?! MoAa «3eneHas wkona»
uccrnenyeTt BeIMKUE UAEN, CKPbITbie B KaXKAon
OUCLMININHE, U pacKpbIBaeT NpUUMHbI, TpebdyloLiue
Halllero BHUMaHM1sS 1 pecypcoB», — NULIET Npodeccop
Takyp C. Naygen B kHure «Mosi 3enéHas Lukona.

He TONMbKO 3HaHUS HYXXHO YynakoBaTb U
npeacTaBuUTb B COBEPLLEHHO apyron popme, HO U
NMpUHLUMNbI AeTCKOM MoTuBaumn. Bes nHaycTpus
3NEKTPOHHbIX UIP Ha MPOTSXKEHUN AeCATUNETUN
COBEpLUEHCTBOBAsA TEXHUKY BOBJIEYEHUS AETEN,
1 OHW [OCTUIN (peHOoMeHasbHbIX pe3yfbTaToB. Kak
npuBneYb geTen K nepexony Ha 6osiee BbICOKUN
YPOBEHb, cobpaTb KaK MOXHO 60Jblue Harpag,
copeBHOBaATbCSA UHAMBUAYANIbHO U B KOMaHAax?
Mpumepsbl yxxe cywecTBytoT — nocetute Khan
Academy: https://www.khanacademy.org/.../cc-
third.../3rd-perimeter.

KakoBa CTpyKTypa AUCTaHLMOHHOIO YpoKa?

CTpyKTypa He MOXeT NMOBTOPSATb 06bIYHYIO
CTPYKTYPY ypoka. OHNanH-ypOKN HY>KHO He TOJIbKO
rnporpaMmmMmpoBaTh, HO U 3arylaHMpoBaTb Harpy3ky
Ha IT-cuctembl LKOJ. Y KaXK0M CUCTEMbI €CTb CBOU
OorpaHuyeHus, u X HeoH6Xo0ANMO YUMTbIBaTb. YTOOLI
6b1710 BO3MOXHO 3anporpaMMmnpoBaTh YPOK Taknm
06pa3oM, YTO6bl YUMTENb MO JIEFKO €ero BeCTU 1
cpenaTtb NpuBneKaTesibHbIM A1 AeTen, KaXxabIn
YPOK AO/MKEH UMETb YETKYHO CTPYKTYpY. HaBepHoe,
Bbl COrflacnuTecb, YTO YPOK XOPOLL, ecnv BpeMA
NMPOXOAUT HE3AMETHO A4S LETEN, UM HE CKYUYHO,
OHW He YCTaroT U XOTAT MPOLOJIDKUTD.

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

VLADIMIR SPIVAKOVSEY
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Bnagumup CnnBaKoBCKUil BHegpseT B cBoel
WIKOJMe U npeasiaraeT APYrum crieAylouyio
CTPYKTYpY YpoKa:

0. BBegeHue. KopoTkas BugeonpeseHTauus.

|. Ynpa>kHeHue-pasMunHka. Putopmnyeckmne
BOMPOCHI, KOTOPble 3anycKarT MbILUSIEHKE,
pa3BMBalOT BOOOpaeHue U TBOPYECKUN
UMNynbC.

Il. CMbicn ypoka (A B 4éM cMmbicn? U gns
koro? MNoyemy?) YTo ecnu 6bl 3TUX 3HAHUIN HE
6b1110? KakoBo 6b1510, KOrga ux He 6b110?

Il. Tpennep ypoka unu Tn3sep u3s 5-10
cnanpgos. (CTpyKTypa ypoka, npegnocreaHui
crnanf — KOJIJlaXk M3 Kto4eBbIX CJ1I0B, NOCNeAHUN
cnaing, — uesb ypoka).

IV. Agpo ypoka — 10—15 MuH BMAeEO.

V. YaT-KoH(epeHUMs — MO3roBoW LUTYPM,
JeTcKue gebaTbl.

VI. MpakTnyeckne 3agaHus 3—5 ypoBHen
CJIOXXHOCTW.

VII. Pednekcus. YTo MOHAMM, YTO HaLUK
NonesHbIM, YTO 3arMOMHWIAMX, YTO OCTaBanoChb
HEMOHATHbIM?

VIII. TeKCTOBbIN KOHCMNEKT (CO CChIfIKamM,
OOMONHUTENbHbBIMMW 3aaHUAMM AJ151 XKeNatoLLLUX
nepewTy Ha 60Jiee BbICOKUIA YPOBEHb U T. 1.).

IX. KoHey, BMAeO KaK nepexoa K cneaytolemMy

YPOKY.

Kakum pomxeH 6bITb creAyoLLmia war?

ACHO 0AHO: OAWH YyUUTENlb TaKMUX YPOKOB He
cospacT. Ana dactHoro OOO, BbinycKarLlero
YYebHUKKN, HEOOXOAMMO CObBpaTb COBEPLUEHHO
OPYryto KOMaHAy creunanucToB, a 3TO 0YeHb
Joporo B GUHaHCOBOM OTHOLLIEHUN.

Bbino 661 60nee aphekTUBHO coCcTaBUTb (POHA U
npoduHaHcupoBaTb 3-5 cTapTanos, YTobbl cCO3aaTb
TexHoslornyeckyro 6asy, 3anoXnTb GyHAAMEHT U
npeaocTaBUTb NPUMEpPHI YPOKOB.
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BIJTIM BEPYJET KOLWBACLUbIIbIK
NMAEPCTBO B OBPA3OBAHNMN
LEADERSHIP IN EDUCATION

XXI FACbIPIAF bl GI/TIM BEPY XYWECI
SPACEX KbUTLAMblr bIMER

4 OeHepKacinTiK peBonouusa Kasipai,
. e3iHAe KapKbIHAbI XYpin >XaTbIp.
CoHfbl 20 Xblin iWiHae aneMHiH apTypi eniHae
6inim 6epy >XynenepiH apTTa KangbipFaH
TEXHONOrMANbIK cepnisic 60nabl.

KoBupaTiH KecipiHeH MekTenTep XorsapTCTblH
CUKbIPJbl SKCMPECIHE inecyre acblKKaHbIMEH, olap
onpaarblgan 6onman, KabblpFaFa Tapuxm aKCHoHaT
peTiHAe XabbICbiN KanFaH KeHe JIOKOMOTUBKE
COFbINbIN gan 6onabl.

KenTereH MeKTenTe Xypin >aTkaH KallblKTaH
OKbITY — 6yN Teneangap aKpaHblHAA CONNENTIH
XKy3i TaHblc agaM. 50 Xbln 6ypblH CONNENTIH
aZlaM KOHbIpay LWarna anaTblH efi, 6ipak kasip 6yn
TeXHUKasbIK XaFblHaH OHanblpak,. CasicaTkepnep
erep 6ip mekTen VIHTepHeT apKblfibl cabak eTKisce,
6y XeKesiereH Kana yLiH FaHa eMec, COHbIMEH
6ipre 6enrini 6ip engiH 6apsbik, MUrPaHTbI YLUiH
TEXHONOrMsASbIK cepniflic 60naTblHbIHA CEHIMA.

WelHTyanTka KenreHpge, 6inim 6epy
canacbl — 6yn Il >xoHe Il eHepkacinTik
peBonUMaANap COKTbIKMaraH Xanfbli3 cana.
Knonpganran myranim XVIII FacbipgaH 6acTtan
CbIHbINTA XaKcbl 6aFgapnaHagbl XKaHe TinTi,
Mbicanbl, 6enrini 6ip >xacTafbl 6ananapfa
MaTeMaTUuKaHbl yipeTe anagbl.

Here 6apiHiH, 6iniM 6epy >XyueciHe KoHini
Tonmamnpgbl?

K.I" IOHrTi OKM OTbIpbIN, MEeH KenTereH engeri
Kasipri >xargawfa can cunattamMa TanTbiM:
6yriHge «Tek elTeHEeHI XannantbelH 6eTi 6ap,
KanfFacbl XXOK 6acTama, e3apa 6annaHbicCbi3
YKEeKeJsiereH xargannap, Tap weHbepre TyceTiH
6inim, npobnemMa 60NFbIChl KeJireH KeMLUINIKTep,
KepeMeT O6UIK KOKXUEKTEpP XXoHe KYHAeniKTi
LLUEKCI3 Wwen».

[OHr 6i3re Y)XbIMAbIK TyricaHa peHOMEHiH alLubIn
6epfi, COHAbIKTaH yaKbIT ©eTe Kesie Y>XXbIMAbIK,
TYyNCaHaHbIH LWeri XeTin, caHa y3akK, yaKblT 60Mbl
e3iHe TYCIHIKCi3 peHOMeHi TyCiHAipe anManTbIHbI
TaHFanapsblK XauT emMec.

deHOMeHAI KeH MafFblHaja KapacTbipa
OTbIpbIn, 6inliM 6epyre fereH KeHin ToMayLwbbIK,
TeK ci3fiH enge faHa eMec, 6y XXahaHAblK
npo6nemManap KaTapblHa KipeTiHiH yfacbl3.
Apam3saT TapuxblHAafbl 6iniM 6epy mMaceneci
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eKiHLWi peT WyFbla Typae TyblHAaAbl. Kenbipeynep
6yn GpeHoMeHAi TeXHONOrus MeH 6iniM 6epy
apacblHAafbl Xapbic aen aTangbl.

XIX facblppafbl 6ipiHWI ©HepKacinTikK
PEBOMIOLUMNACHIHBbIH, HOTMXXECIHAE TEXHONOrusiFa
HerisgenreH MYMKIHAIKTEp ajamM3aTTblH,
aneyeTiHeH acbin TycTi. byn ynkeH waTacynap
MeH a/1eyMeTTiK KUbIHAbIKTapFa anbin Kengi.
MeMnekeTTiK MeKTenTep XYMECiHIH Kypblybl
6iniM 6epyaiH TexHuUKanblK, NporpecTi 6achbin
03YyblHa >X2He afamMsaTTbliH, epKeHAeyi YLWiH
MYMKIHAIKTEp YKacayblHa KOs alThbl.

byriHge 6i3 Tafbl Aa TEXHONOMUS KYPT AaMblIfaH
XarFganura Tan 6ongbik — 20 XbINAbIK KbiCKa
Mep3imzae 6yKin 6inim 6epy xyrneci SpacesX peniH
nesieHreH JJOKOMOTUB MalLLMHUCIHE yKcac 6051abl.

Mpo6nemMaHbl TYCiHY YXoHe OHbIMEH Keflicy —
WeLimM 6aFbITbiH TaNlKblnayAafbl ajiFallKpl KaaMm.

LW biFap >xon 6ap ma?

7W 6inim 6epy nnaTtdopmachbliH Kypywbl Edu
Future-nik Bnagumup CnuBakoBckuit: «bis 6inimai
MyngeM 6ackalla XXuMHakTan, XXeTKi3yiMi3 Kepek»,
— nenai.

KyHpenikTi opTambl3gbl uudpnaHabipyFra
TbipblCcnacak, cepninic >xacal anmManMmbis.
Byn cypeTtTe Tamalwa 6elHeneHreH. Hafbi3
peBONOUMANDBIK WeLiMAEPAIH He eKEHIH TYCIHY
YLWWiH 94eTTeri oMlay MeH Kepy LieHOepPIiHEH LbIFY
Kepek. 4.0 peBONMOLUMAHBIH TOSbIK KyaTTa XaHbln
TYPFaHbl )XaKcbl 6014bl, COHAbIKTAH erep isgecek,
OHpa MIHAETTI TypAe ynrinepai Tabambi3.

1. XXI Facblp OKynbIfbl KaHZan?

AnabiMeH, 6yNn >Xy3JAereH >Xblal 60Wbl
KanbiNTackaH KapananbliM KiTan eMec eKeHiH
MOMbIHAaNbIK,. By OHbIH
XIX PDF Hyckacbl aa emec.
Facblpaafbl ’ , XXI| Facblp KiTabblHbIH
GipiHwWwi 6afbITbIH Mappu MNoTTep
eHepKacCinTiK Typanbl dunbmpepaeri
PEBONOLMACHIHbIH, raseT alKblH KepceTTi.
HaTUIKECIHae OHpa 6acna MaTiHAaepi e
TexHonorusara 6ap, 6ipak poTocypeTTep
Herisgenrex WblHaWbI, ©03eKTi
MYMKIHAIKTEP aknapaT «Jep» KesiHae

ajamsaTTblH, YXaHapTbliagbl.
aNeyeTiHeH achbIn MyHpan KiTanTblH
TYCTI anfawkKbl Hafbl3 YArICI
AnbbepT FlopAblH
3neKkTpoHAbl hopmaTTa XKapblk KepreH «Konarncbl3
WhIHAbIK» KiTabbl 6onabl (http://pushpoppress.
com/ourchoice/). Apple 6inim 6epyaiH

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

WHTEPaKTUBTI KiTanTapbIHbIH TOSbIK XXeNICiH XXaHe
aBTopnapfa iBookAuthor kocbiMLIachkl apKblbl
onapZbl OHaw Xacay MYMKIHAITIH ycbiHabIl. Ci3
KiTanTblH YArici MeH KypblsibIMbIH Kepe anachbi3:
https://books.apple.com/.../e-o-wilsons-life.../
id888107968.

Ananpa 6yn wewimaepain, 6aracbl KbiIMb6aT
iPad cuakTbl apHanbl KabablKTbl Tanan eTeTiH
LeKTeynepi 6ap.

/. XXI Facbip cabafbl KaHAaNn?

byn TakTagafbl CTaHAApPTThl «OHANH» cabak,
HemMece KOMIMboTep 3KpaHbIHAH COMNENTIH agam
eMec eKeHiHe kenicecizgep Aen onflakMblH.
An KOpOHaBUpPYCTbIH apKacbiHAa KallblKTaH
OKbITYAbIH 6acbiM 6eniri ocblnan eTkisinyge.

XXI Facblippafbl cabakTap Typasnbl auTKkaHAa,
6yn cabak yakplTbl 45 MUHYTKa cOo3blfaTbIH, 9p
cabak ap MaHre apHasfaH >XaHe onapfblH 6ip-
6ipiMeH 6annaHbICbl Halwap Kasipri MekTen
GopmMaTbl eMec eKeHiH TYCiHYiMi3 Kepek.
HenikteH 45 MWHYT, an copaH KewiH y3inic?
Bananap Ton-Ton 60sblN AopeTxaHafFa 6apblimn,
6ip CbIHbINTaH eKIHLUI CbIHbIMKA aybICYbl YLWiH 6e?
KasipaiH e3inge «aenTi» MekTenTepae 6ananap
JopeTxaHara 6apFbICbl KENIreH caTTe TiNTi pykcaT
cypamMayn 6apapjbl, «dAeMnci3» MeKTentepae
TeK y3iJlic Ke3iHae HeMece MyFalliMHIH Xeke
pyKcaTbIMeH LWbIfa anagbl.

XXI Facblp MekTe6i akageMUsanblkK Tacinai ge
KONAaHybl Kepek, eUTKeHi 6i3giH MakcaTbiMbI3 —
6ananapfbl FanbiMAap Cekingi onnayra ympery.

«binimpgi ocklnam XwuHakTaygbl, onapfa
6uonorus, Xumus, sagebueT Hemece aknapaTTbIK,
TexHonornsanap AereH ataynap ownnan TankaH
KiM >XX9He HeNiKTeH ocblHAan wWwewimre Kengi?
¥Ynpgap MeH Kblagap MeKTenke KenreHe, onap
oCbl MaHAepaiH TaburaTblH 6inyi Kepek. byn
noHAepae KaHgan Kyw neH KyaT 6ap? OCbIHbIH,
e3i akapgemuanblK Tacin. MeHiH Xacbin
MeKkTebiMmae ap 3epTTey canachbl — ngesnapabliH
YJIKEH KOHTUHEHTI XXaHe 6i3 — 3epTTeyLwinepmis.
bis opinTep MeH caHpappaH, 6enrinep MeH
cumBoONapiaH 6acTanMbl3, Here eneHaep
6ananapfra gblobbicTapabl KaunTananabl aen cypak,
KOsIMbI3, afl naccuBTi dopMa 6i3re gemanyra
MYMKIiHAIK 6epegi! MeHiH Xacbln MekTe6iM ap
NaH 60MbIHLLIA XacbIpblJiFaH Y/IKeH naesanapabl
3epTTenpi XaHe 6i3AiH Has3apbiMbi3 6eH
pecypcTapbiMbI3bl KaXeT eTeTiH cebenTepai
awapabl», — gen npodeccop Takyp C. Mayaen
«MeHiH XXacbin MekTebiM» aTTbl KiTabbliHAa
»Kasapgbl.
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NVMAEPCTBO B OBPA3OBAHNN
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Binimpi faHa >MWHakTan, mynagemMm 6acka
dopmaga ycbiH6al, coOHbIMEH KaTap 6ananap
MOTUBAUUSCbIHbIH KaFuaaTTapblH 1a YCbIHY KEpEeK.
ONeKTpPoHAbl OMbIHAAPAbIH, 6YKINT UHAYCTPUSACHI
OHpaFaH Xbln 60Mbl 6ananapfbl TapTy TEXHUKACbIH
XETINAipAi )XxoHe onap KepeMeT HaTMXenepre KoJ
XeTki3gi. bananapabl XXofapbl AeHrenre eTy YLUiH
Kanan TapTyFa, MYMKIHAIrHWe Ken CbInaKbIHbI
Kanam XUHayFa, XXxeKke )XaHe KoMaHZanapga kanan
XapblcyFa 6onaabl? Ynrinep kasipaiH esiHge
6ap: Khan Academy-cblHa KipiHi3: https://www.
khanacademy.org/.../cc-third.../3rd-perimeter.

KawbiKTaH OKbITYAbIH, KYpblsibiMbl KaHAain?

KypblsibiM cabaKTblH a4eTTeri KypblbIMbIH
Kantanam anmaungbl. OHnaH cabakTapAabl
6afFpgapnamManan KaHa KoWMaW, COHbIMEH
Koca MekTenTepaiH ITKynenepiHe XyKTeMeHi
Kocnapnay KaxeT. Op XYWEHIH, 63 LieKTeynepi
6ap XXaHe onapgbl eckepy kepek. CabakTbl MyFaim
OHalM eTKi3e anaTblHAan eTin 6argapnamMmanay
)XOHe OHbl 6ananapfa TapTbiMAbl €Ty YLWiH ap
cabaKTblH HaKTbl KypblbiMbl 60/1ybl Kepek. Erep
cabakTa yaKkpIT 6bananapfra 6ankanmMan eTce, onap
»asnblKnawn, Laplliamaca XaHe XalfFacblH KyTce,
cisfep cabakTblH XaKCbl 6TKEHIHEe CO3Ci3 KeniceTiH
WbIFapcbi3gap.

Bnagumup CnuBakoBCKUIA 63 MeKTebiHae
cabaKkTblH Keneci Kypbi/ibIMbIH €Hri3yje YaHe
6ackanapfa ycblHaAbi:

0. Kipicne. Kpicka 6eiHe-TaHbICTbIPbISbIM.

I. )KaTTbiFy — 601 >ka3dy. Onnaypabl icke

KOCaTblH, KuUAJZ1 MeH LWbifapMallblJliblK
VIMI'IyﬂbCTi AaMblTaTblH PUTOPUKATIbIK
CypakrTap.

Il. CabakTbIH MaHi (MaFblHacbkl Hege? Kim
ywiH? HenikteHn?) Erep 6yn 6inim 6onmaca, He
6onywbl egi? Onap 6onMaraH Kesge KaHaamn
6onabl?

[ll. 5-10 cnanAaTaH TypaTbIH cabak Tpennepi
HeMmece Tusep (cabakTblH KypblJbiMbl,

VLADIMIR SPIVAKOVSEKY

COHFblAaH 6YpbIHFbI CNana — KiNT cesgepaeH
yKacanfaH KoJiax, COHfFbl craing, — cabakTblH,
MakcarTbl).

IV. CabakTblH ©3eri
6enHexxasba.

V. YaT-KoH(pepeHuna — Mura wwaobybin,
6ananap nikipcanblichbl.

VI. 3-5 «kypaeninik
npakTuKanblK TancblpmManap.

VIl. Pednekcus. Okywblnap He TyCiHA],
KaHgan nanmganbl MasiMeT TanTbl, HEHI ecTe
cakTagbl, Kal Hapce TYCiHIKCI3 60Mbl.

VIIl. MaTiHAik koHcnekT (cinTemenepi,
YKOFapbl AeHrenre aybICKbICbl KeneTiHaepre
apHanfaH KocbIMLUa TancbipMasapbl XXaHe
T.6. 6ap).

IX. Keneci cabakka eTy peTiHgeri
6enHexxa3ba CoHpI.

10-15 MUHyYT,

neHreniHperi

Keneci kagam kaHaam 6onybl Tuic?

Bip Hopce aHbIK: 6ip MyFaniM MyHAan cabak,
acan anmangbl. OKynbiKTap LWbIFapaTblH XXeKe
XKLC ywiH myngem 6acka MamaHzap TO6bIH XXUHay
Kepek, 6y KapXKblblK XaFblHaH 6Te KbIMbaT.

TexHonoruanblKk 6as3aHbl Kypblin, ipreciH
Kanan, cabak, ynrinepiH 6epy yLwiH Kop Kypbln,
3-5 cTapTanTbl KapXblnaHablpy TuiMaipek
6onap eai.
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Kpucrtodpep MakHab
PhD, «ColourBlue Ltd» 6acna KoMNaHUACHIHbIH,
anpexTopbl (¥bIbpuTaHuns)
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THE BATTLE FOR OUR
ATTENTION AND THE FUTURE OF LEARNING

Uuopoboe ompneuerue: dopbda 3a BHumaHue u Sygyutee odyueHus

ABTOp MaKanaga Uyn@priblk TEXHOOIUSI-
napAblH MeKTenTeri OKy MpoueciH Kanau
e3repTeTiHi Typasibl ovnapbiMeH 6enicesi. byn
)Karfianga aBTop UngpIibiK OKbITYAbl KO4aHyFa
Kapcbl emec. On1 OHMaliH OKbITy Ke3siHje
canasbl 6is1iM 6epy Ma3MyHbl [JereH He XK oHe
ocbl hopmar asicbiHga 6inim 6epy npoLeciHiH
6ap/iblK KaTbICyLbICbIHbIH TUIMAI 63apa ic-
KUMbIJIbIHA Kaslavl KOJ1 KETKI3yre 60/1aTbIHAbIfbI
)KanibIHAa TaJlKblaansbl.

B cTatbe aBTOp AEUTCS CBOUMU MbICSISIMU
0 TOM, KaK LU@poBble TEXHOSIOMNN MEHSIOT
npoyecc obyyeHuss B wkone. [lpn aTom
aBTOP He BO3pa)xaeT MpPOTMUB MUCI0JIb30BaHUS
yngppoBoro obyqyeHus. OH paccyaaeT o0 TOM,
4YTO TaKOe Ka4eCTBEHHbIN 06pa3oBaTesibHblN
KOHTEHT Py OHJ1aNH-06YYEHNN N KaK JOOUTbCS
appekTUBHOro B3aMMofeNcTBUS BCEX
y4acTHMKOB 06pa3oBaTesIbHOro npoyecca B
pamKax Takoro ¢popmara.

In this article, the author shares his thoughts
on how digital technologies are changing the
learning process at school. However, the author
does not object to the use of digital learning.
He discusses what high-quality educational
content is in online learning, and how to achieve
effective interaction between all participants in
the educational process within this format.
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igital learning can be an important

complementary tool in modern education,
but one that has to be managed properly.
Furthermore, there are many instances when,
given the sheer prevalence of digital environments,
resorting to more traditional and ‘analogue’ modes
of education can actually have a more dramatic
impact upon young minds, by disrupting the
digital norms. This paper is not a clarion call for a
return to traditionalism; those days are gone. It is,
however, part of a conversation that is becoming
too important to bypass.

Itis time for a critical rethink of our relationship to
digital learning, both in the classroom and potentially
for ourselves. In the last 10 years, the
levels of screen-time in young people’s
lives has grown extraordinarily. Some
studies have shown that teenagers in
technologically developed societies
are, on average, spending nine hours
per hour on passive entertainment
media, with 8-12 year olds averaging
about six hours per day. The digital
environment is also increasingly
claiming the mental space of primary-
age students — in the United States,
some 56 per cent of six-year-olds have
their own smartphone.

Over recent years, there has been a variable
drive to expand the presence of online learning in
international classrooms, based on the idea that the
children of today need to become fully conversant
in handling digital resources in an online age, or
that they learn better in dynamic digital settings.
There are some elements of truth in these ideas.
Yet numerous psychological and social studies,
discussed in this presentation, are showing the
detrimental impact of high-volume screen time
during years of maximum neuroplasticity on the
development of intelligence, critical thinking and
emotional development. Most important, we
can now no longer divorce either the design or
the adoption of digital resources from the wider
reality of students’ online lives. Some studies
have indicated that students in schools with very
high levels of Ed Tech and online learning can be
spending up to 15 hours of their waking day looking
at screen-based content.

There is another issue to address — that of
the design of digital resources in general. A 2015
OECD report found that ‘even countries which have
invested heavily in information and communication
technologies have seen no noticeable improvement

in their performance in PISA results for reading,
mathematics or science. Although the reasons
behind this conclusion are varied and complex,
a factor that we should now take into account is
that of ‘digital distraction’. The modern relationship
between young minds and screen time is one of
endless distraction and diversion, often ill-suited
to the focus and memory required for genuine
learning and application. Even the performance
of well-designed learning apps can only be judged
in this broader online context, which can still be
a place of profound distraction and overload for
students; a 2012 study found that 64 percent of
teachers surveyed said digital learning did ‘more
to distract students than to help them
academically’ The problem arguably
stems from what philosopher James
Williams has described as the
modern battle between ‘intention’
and ‘attention’ — the digital world
has created a large gulf between our
intentions (what people want to do
with their lives), and the phenomena
that claim our attention (what people
actually do with their lives). The
developers and buyers of digital
classroom resources therefore now
have to recognise the contexts of distraction and
constant screen time to make more informed
decisions about digital learning.
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HASAP YLUIH XaHE

OKbITY [1bIH KEJIELLENT YL KYPEG

ndpnbik OKbITY 3aMaHayu 6inim 6epyne

MaHbI3bl KOCbIMLLIA Kypas 6051ybl MYMKIH,
6ipak oHbI TUIMAI 6ackapa 6iny kaxxeT. byaaH 6acka,
UMbpIbIK OpTaHbIH KEHIHEH TapasnFaHblH eckepe
OTbIpbIN, 6iNiM 6epyAiH A3CTYPIi XKaHe «aHaNorTi»
apic-TacingepiHe XYriHyAiH akMKaTbiHAA LMD PIbIK,
HOopMarnapAbl 6y3blIM, XXac caHara Kepi acep eTeTiH
Mbicangapbl Kern. byn Mmakana gacTypuingikke
LWaKbIpy eMec, cebebi yakbIT YHEMI ©3repy YCTiHAe.
Decek Te, 6yn Macenere HeMKypawnbIKneH Kapayfa
na 6éonmManabl.

CblHbINTappa Aa >XoHe o3
apambi3ga ga uuMdpiblK OKbITYyFa
JereH KapbiM-KaTbIHAaCbIMbI3[bl CbIHU
TYpFblfaH KapacTblpaTblH yaKbIT
Kengai. CoOHFbl OH XXblJ1 apanblfbiHAa
63 yaKbITbIH 3KpaH HEMeCce MOHUTOP
anablHpa eTKi3ypiH AeHreni
»KacTapAblH, apacbiHAa KapKblHAbI
©CKeHiH bankayrfa 6onagbl. Kenbip
3epTTeyniep TEXHOJIOMUANbIK AaMblFaH KoFamMaa
xacecnipimgepAaiH opTaiwla ecenneH naccuBTi
OMbIH-CaybIK, Meguara KyHiHe 9 cafaT XXymcaca,
8-12 »xacap 6ananap 6yraH 6 caFaT KypTaTblHbIH
KepceTTi. COHbIMeH KaTap UUdpnbiK opTa XMui-
Ui 6acTaybll CbIHbIN OKYLUbINAPbIHbIH, AiNAIK
KeHICTiriHge ycTeMaik eTyre ymTbinyga — AMepuka
Kypama LUTtaTTapbiHga 6 kxacap 6ananapabiH 56
navbi3blHAa cMapThoH 6ap.

CoHfFbl Xblngapaa xanblkapanblK cbiHbINTapaa
OHNaWH OKbITYAbIH KaTblHACbIH apTTbIpy YpAici
6ankanbin kenegi. byFaH 6acTbl ce6en — Kasipri
3aMaHHbIH 6ananapbl OHNarH AayipiHae uudbpnbik,
pecypcTapAbl 6HA4EeYMEH TONbIKTan TaHbIC 601ybl
Kepek Hemece oflap AUHaMuKanblK, LUDPIbIK,
KOHAbIpFblNapaa >XblngamMm yhpeHeai pered
naesnap. byn npesanapa WbIHAIKTbIH, Yeci
6ap. CoHpan-ak ocbl Makanaga TasnkbllaHaTbIH
GipkaTap MCUXOJIOFUANBIK >X9He afleyMeTTiK
3epTTeysiepre cymeHcek, Makcumanpgbl
HelponnacTuKa XblngapblHAa YIKeH Kenemai
9KpaH YyaKbITbl aKbl1-0MAblH, CbIHU OMnayablH,
JaMyblHa XX9He 9MOLMOHaNAbIK AaMyFa 3UAHAbI
biknan eteai. EH 6acTbicbl, 6i3 eHAi OKyLblnapAblH,
OHNaMH eMIpiHiH, WbIHaWbINbIFbIHA alHanFaH
umMbpnbIK pecypcTapibl XacayfaH fa, eHaipyaeH
0e KeTin kana anManmbl3. Kenbip septTeynep

oky TexHonorusnapbl (Ed Tech) mMeH oHnaiiH
OKbITY[blH 6Te X0ofapbl AeHreiiH nanganaHaTbliH
MeKTenTepAe OKyLblsiap 9KpaHAblK, KOHTEHTKeE
YHiNin, e3 KyHAepiHiH 15 cafFaTblH OHNalH
YXYMCaNTbIHbIH ganengeai.
backa fa wewleTiH MaHbI34bl Macersie 6ap — o
uMdpnbik pecypcTapabl xacay. 9KOHOMUKAIbIK,
bIHTbIMAKTaCTblK >X3He JAaMy YWbIMbIHbIH
(3blOY) 2015 xbFbl ecebiHae 6blnat AesniHreH:
«...aKMnapaTTblK >XoHe KOMMYHUKALUUANbIK,
TexHonorusnapfra Ken nHBecTULmSA
KyWFaH engepaiH e3iHge okylwbinap
KabineTiH 6afFanayablH XanbiK-
apanblk, 6afFgapriaMmachbliHblH, OKY,
MaTeMaTuKa XXHe FblsibIM 60MblHLIA
HaTUXenepiHae auTapnbiKTan
Xakcapy 6aukanmaraH». byn
TyniHpeMeHIH ceb6ebi dpKuibl
XXoHe Kypgeni 6onfaHbiMeH, 6i3
«undpnbiK anangaTty» GakTopbiH
Hasapfa anybiMbI3 Kepek. XXac caHa MeH aKpaH
yaKbITbIHbIH apacbiHAaFbl 3aMaHayu KaTblHacTap
WeKci3 anaHpaTyWwblnblK, TyFbl3adbl, apeTTe
oflap WbIHaWbl OKbITYyFa >XoHe KoNAaHyFfa
KaXkeTTi enTinik neH 3epaere >xapamangbl. TinTi
YKaKCbl XacasFaH OKbITYLbl KOCbIMLLANapAbIH
TUIMAINITIH OKYyLWbINapAblH, HasapblH TepeH
anaHaaTyablH owafbl 60sblN TabblnaTbiH
NHTepHeTTe FaHa KeH ayKbIMAbl Typae 6aranan
anambi3. 2012 XbInbl XYPrisinreH cayanHamara
Kes3 cancak, MyfanimgepaiH 64 nanbli3bl
UM pPAbIK OKbITY OKYLUblNapAblH akageMusisblK,
ynrepiMaepiH KkeTepyaiH OpHbIHA, oNnapAblH KeHisiH
anaH etepgi gen>xayan 6epgi. byn macene punocod
OoxenmMmc YUNbAMCTIH «HUET» MeH «Hasap»
apacblHpaFbl 3aMaHayu COKKbIHbl 6asHpan
6epreHiMeH 6annaHbICTbI WbiFap — LUPPIbIK anemM
6i34iH HMeTTepiMi3 6eH (agamaapablH 63 eMipi-
MEH XXacarblCbl KeJIeTiH Hapcenep) Ha3apbiMbi3
Tanan eTeTiH Ky6binbicTap (aaamaap e3 eMipiMeH
aKuMkKaTTa >acaWTblH Hapcesiep) apacbiHaa
VJIKEH TYHFUbIK, TyFbi3gbl. Con cebenTi undpnbik,
pecypcTapfbl )XacayLblilap MeH caTbin anyLibliap
uMbpNbIK OKbITY Typanbl Kebipek HerisgesnreH
wewimM Kabblngay YWwiH anangaTywblnbik,
NneH aKpaH YaKblTbIHbIH Y/leCiH ecenke anybl
Kepek.
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RURAL SCHOOL LEADERSHIP

\ugepcimBo B CEALCIKON WIKONE

byn makanaga aybln MeKTEOIHIH peJi,
COHpau-aK oOHgafbl MEHEeAXMEHTTIH
epekLenikTepi KapacTbipbliagbl. Aybij
MEKTeNnTepiHIH peJsli MaHbl34bl €KEHI JayChi3.
OUTKeHI XanbIKTbiH e ayip 6eiri ayblagblk
Xepsepae Tvpaabl XoHe 6in1iM anapbi.
COHbIMEH KaTap aBTop ayblJl MEKTENTEPIHAE
6esiceHAl 60J1ybl KePEK bacLublnapAbiH CTUII
MeH KewbaclubliapAblH epeKLIesiKTepiH
alubin KepceTesi.

B paHHOW cTaTbe uccriepyercsi poJib
Ce/IbCKOM LKOJIbl, @ TaK)Xe 0CO6EeHHOCTHU
MeHeA)XMeHTa B Heh. BaxHasa poJib
cesIbCKUX LKOJ Heocrnopuma. MMeHHO
B Ce/IbCKONW MECTHOCTU XUBET U YUYUTCS
3HauyuTesbHas 4acTb HacesneHus. Kpome
TOro, aBTOP PACKPbIBAE€T 0CO6EHHOCTH CTUIIEN
PYKOBOACTBA U XapaKTEPUCTUKU JINLEPOB,
KOTOPbl€ JO/MKHbI 6bITb aKTUBHbI B CEJIbCKOM
LKoe.

This article examines the role of the
rural school, as well as the features of
management in it. The important role of rural
schools is undeniable. It is in the countryside
that a significant part of the population
lives and studies. In addition, the author
reveals the features of leadership styles and
characteristics of leaders, who should be active
in rural schools.

he provincial background is significant

because data reveals that the large
numbers of students are living and studying in
the rural schools. Despite the fact that there is an
increasing tendency in urbanization, almost half
of Kazakhstani families live in provincial districts
(Hardwick-Franco, 2019).

That is why, preparing productive school leaders
is extremely significant. According to Harmon and
Schafft (2009), there are six principles that assist to
define solid academic leadership. These principles
depict the full, crucial ideas that school leaders
have to focus on to stimulate the achievement of
each pupil. These six principles are as following:

1. Starting a broadly shared concept for studying;

2. Establishing an academic atmosphere
and teaching policy, which are useful to pupil
acquirement and teacher professional development;
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3. Providing productive leadership of the
arrangement, activity and initiatives for a secure,
active and productive school atmosphere;

4. Coworking with staff and parents, reacting
to various public concerns and requirements, and
mobilizing public capabilities;

5. Performing with honor, tolerance and honesty;

6. Recognising, reacting to and affecting
the governmental, public, juridical and cultural
background (Harmon and Schafft, 2009).

As Harmon and Schafft (2009) reported, these
principles are designed to create
and regulate approach, in addition to
this promote direction to school and
strategy managers at all positions
about the characteristics, aims and
accountabilities of school and rural
leaders. As a consequence, they
have a basic importance for adapting
forthcoming leaders in non-urban
school regions and schools (Harmon
and Schafft, 2009).

The non-urban school background
proposes countless characteristics
that afford chances to consider. The
characteristics influencing the mechanism of
these academic organisations are less people in
administrative blog, multi-grade cabinets, intense
attaches with multitude societies and work
disconnection associated with long distances
from another academic organisation. Having said
that, however, non-urban academic organisations
play an essential role in community because of the
considerable figures residents who live and study
in non-urban backgrounds. Generally speaking,
the high role of the rural schools in providing
the demands of pupils located in countries is
undeniable. Nevertheless, its significance to
country societies, the rural educational topic is an
underestimated one. Studying non-urban academic
organisations and their administrative process will
supply a concept and needs of mainstream rural
schools and supports to them in order to help to
become more productive in their processes among
myriad related difficulties (Nelson, 2019).

As Nelson (2019) claimed, the significance of
academic leadership to scientists is established
on its perspective to straight impact qualified
teaching and learning. Having said that, however,
there are environmental distinctions that impact
how administration and leadership are performed
between municipal and provincial contexts. That is
why, it is important to examine school leadership in

Having
said that,

however, there

are environmental
distinctions that
impact how
administration

and leadership are
performed between
municipal and
provincial contexts
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these definite territories individually. The majority of
research that study leadership in non-urban schools
inclines to pay attention to leadership manners and
types of heads in these academic organisations
or to background difficulties encountered by non-
urban academic organization heads (Nelson, 2019).

The Kosoba school-kindergarten complex, which
has 90-year history, has their own characteristic
in administration and leadership as well. The
mentioned above school has experienced two
renovations in 1982 and 2016. As a principal, |
use distributed leadership with the
elements of situational leadership
because every teacher is a leader in
one definite level. For example, one
teacher is a leader in training part,
another one is in preschool part and
so on.

As | came to this job 4 months
ago, | have got several plans and
projects in my mind but the main
thing that | have done is mechanism
where, in turn, every leader is doing
their job systematically. In the future
| am going to open school course
where the teachers teach teachers. Speaking of,
opening ‘Young teachers’ school’ by mentor-mentee
method is important in order to adopt the experience
and methods from the teachers who has worked
for along time in the school. As well as, | am going
to open IELTS course for students in order to raise
the English language competence of pupils and
help them to enter top universities in Kazakhstan
and even to get overseas education.
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AYbITMEKTEBIHLET | KOLLBAGLLbIbIK

YbINAbIK, anfblluapTTap eTe MaHbI3Abl
60nbINn Tabbinaabl, 6UTKEHI MafliMeTTep
OKYLUbINIapAblH, KeMNLWisiri ayblsl MeKTENTEPiHAEe
TYPbIN, OKbIN XaTKaHAbIFbIH KepceTeni. KeHTTeHy
YPAICIHIH ecyiHe KapaMacTaH, KasakKCTaHAbIK,
oT6acbiNapAbliH XXapTbICbIHA XYbIfbl ayblAbIK,
eHipnepae Typaabl (Hardwick-Franco, 2019).

COHAbIKTaH TabbICTbl MeKTen
KelobaclwblNnapblH gaspnay ete
MaHbI3abl. Harmon & Schafft
(2009) aTan eTKeHAEN, MbIFbIM
akageMusanblK KelwwobacLblNbIKTbI
alKblHOayFa CenTiriH TUri3eTiH
anTbl KaFnpa 6ap. byn karmpanapaa
9p OKYLWbIHbIH >XeTICTIKTepiH
blHTaNnaHablpy YWiH MeKTen
Kelwbacwbinapbl Hasap aygapybl
KaXkeT TOJMbIK, WewyLwwi naeanap 6eMHeneHreH.
Byn anTbl KaFnganap Kenecigeu:

1. OkbITyFa apHasnfaH KeH TapaJsjfaH
TY)KblpbIMAamMaHbl 6acTay.

2. OkywblnapablH 6iniM anyblHa >XaHe
MYFaniMHiH Kacibu pJgamMyblHa naunganbl
aKageMusanblK axyan MeH OKbITY casicaTblH KYpY.

3. MekTenTeri Kayincia, 6esiceHpi >aHe
HaTUXeni aTmMocdepaHbl yMbiMpacTbIpyFa,
6enceHAiNliKKe XXoHe 6acTamanapfa eHiMAi
Kel6acLWblbIKTbl KAMTaMachbI3 eTy.

4. KbI3aMeTKepJiIepMeH XaHe aTa-aHallapMeH
XXYMbIC iCcTey, apTypAi KoFaMAblK Macenenep

KeHTTerny
VPAICIHIH

Typasabl

ecyiHe KapaMacTaH,
Ka3aKCTaHAbIK,
oTbacblnapabiH,
>KapTbICblIHa >KYbIFbl

aybinablk eHipnepae

MeH TananTtapfa kayan 6epy >XoHe KoFamMpablK,
MYMKIHAIKTepAi XXYMbINgbIpy.

5. A6blponMeH, Te3iMpiNnikneH >oaHe
aganiblKneH KbISBMeT eTy.

6. MeMnekeTTiK, KOFaMAblK, 3aHAbl XXaHe
M3JEHW OpTaHbl TaHy, 9peKeT eTy XKaHe onapfa
acep ety (Harmon & Schafft, 2009).

Harmon & Schafft (2009)
xabapnafaHgan, 6yn npuHUUNTep
TacinAai KypyfFa >XXaHe peTTeyre
apHasFaH, COHbIMEH KaTap MeKTen
NneH cTpaTerus MeHepXXepepiHe
MeKTenN MeH ayblf 6aclubliapbiHbiH,
cunaTTamanapbl, MakcaTTapbl MeH
ecen 6epynepi Typanbl 6apnblk,
no3uums 60MblHIIA 6afFbIT 6epeai.
HaTuxkeciHae onap kanasnblk eMec
MeKTenTep amMakTapbl MeH MeKTenTepAeri
Kewebacwblinapabl 6enimgeyne MaHbi3fa ue
(Harmon & Schafft, 2009).

Kananbik eMec MeKTen LapTTapbl eckepyre
MYMKIHZIKTep 6epeTiH caHCbI3 cunaTTaManapgbl
yCblHagbl. byn akageMusfblK YAbIMAapAbliH,
MexaHU3MiHe acep eTeTiH epekLWenikTep:
SKiMLLINIK 65107 Teri, Ken CbIHbINTbl KAOUHETTepAErTi,
Kernwinik KoFaMMeH UHTEHCUBTI 6anaHblCTaFbl
»KoHe 6acka akageMUsSIbIK YMbIMHAH KaLLbIKTbIKTa
XXYMbIC iCTEMENTIH agamaap. Ananga Kananbik,
eMec akaeMussblK YibiMaap KaybiIMAacTbIKTa
MaHbI34bl pes aTkapagbl, 8UTKeHI onap KanagaH
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ThIC XXepnepae Typbin OKUTbIH TYpFblHAapAaH
Kypanagabl. XXannbl anTkaHaa, ayblablK eHipnepae
TypaTblH OKYyLWbIapablH KaXeTTiNnikTepiH
KaHaraTTaHablpyga aybll MeKTenTepiHiH
MaHbi3Abl pesliiH MoWbiHAaMayfa 6onmac.
CofaH KapamacTaH, OHblIH ayblNAblK KOFamaarbl
MaHblI3bl, ayblngblK 6is1iM 6epy TakbipblObl — 94
6afacblH anMaFaH Takblpbin. Kananbik emec
aKaZeMuAnbIK yMbiMAap MeH oflapAblH SKIMLUINiK
yAepicTepiH OKbIN YAPEHY KenTereH
ayblJ1 MEKTEBIHIH TY)XblpbiMAamMachl
MeH KaXXeTTiNIKTepiH KaMTamMachbi3
eTepi )XoHe KenTereH KUbIHLWbIbIK,
KesiHAe o3 yaepicTepiHae eHiMpai
60JlyFa KeMeKTecy YyLWiH onappabl
konpanabl (Nelson, 2019).

Nelson (2019) aTan eTkeHAewn,
FanbiMpap YWiH aKageMusinbik,
Kewb6acLbiNbIKTbIH MaHbI34bISbIFbl
OHbIH, GINIKTI OKbITY MEH OKyfa
Tikenem acep eTy TYpFbICbIHAH
aHblKTanaabl. MyHbl aNTKaHMEH,
SKIMLLINIK NMeH Kew6aclwblNbIKTbIH
MYHULUMNANAbIK )XoHe NPOBUHLUUANbIK, MOHMITIH
apacblHAoa Kanawm >ysere acblpblfiaTbiHbIHA
acep eTeTiH 9KOMOrusblK avblpMallblfibliKTap
6ap. CoHabIKTaH ocbl 6enrini 6ip aymakTapaarbl
MeKTen KelubacLllblbIFbIH YXeKe-KeKe TeKcepy
MaHbI3abl. Kananblk emMec MekTenTepaeri
KelbacLWbiNbIKTbl 3epTTENTIH 3epTTeynepaiH
Kenwiniri ocbl akageMusisiblK, yAbiMaapaafbl
KewbéacwbiNnapablH MiHEe3-KYJKbl MEeH
6aclublfiapbiHbiH, TUNTEPIHE HeEMece Kanasblk
eMec akafeMusnblK YMbiMaapabiH 6acllbinapsbl
Ke3ireTiH KMbIHAbIKTapFa Ha3ap aygapyfra 6enim
(Nelson, 2019).

AvpekTop
peTiHae,

Tabblnagbl

MEeH >KaFhannbiK
KewbacLubInbIK
aneMeHTTepiMeH
yNecTipinrex
KeLWw6bacLlbiNbIKTbI
KONAaHaMblH, BUTKEHI
apbip MyFanim
G6enrini 6ip neHrenae
Kewbaclbl 60bIn
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90 XbINAblK Tapuxbl 6ap «Kocoba mekTen-
6eb6ekan-6anabaklia» KelleHiHae aKiMLWifiK nex
Kel6acwbiNbIKTbIH 63iHAiK cunaTtTaMachl 6ap.
Atanmbiw MekTen 1982 »xoHe 2016 xbingapsl
eKi xaHapTyAbl 6acblHaH eTkepai. [upekTop
peTiHoe, MeH XafpawusblK Kel6acwblfblK,
3/IeMEHTTepPIMEH YNecTipiNireH kel 6aclbibIKTbI
KosgaHaMblH, 6NTKeHI apbip MyFanim 6enrini
6ip AeHrenae kewobacwbl 60nbiN Tabbinagbl.
Mbicanbl, 6ip MyFaniM OKbITY
XXafFblHAa Kewbacwbl 6onca, e3re
MyFasniM MeKTernke AeniHri XXaFblHAa
KelbacLlbl XaHe T.6.

Ocbl XYyMbICKa 4 an 6ypblH
KeNnreHimae, MeHiH oWbIMAaa
6ipHelle ocnapnap MeH Xxobanap
6onpbl, pereHMeH MeH 6ip
MexaHu3Mai XkacagbiM, o1 — ap6ip
KeL6acCLLbIHbIH 63 XXYMbICbIH XXYAeni
TYypae opblHAaybl. KenelwekTe MeH
MyFanimaep 6ip-6ipiH OKbITaTbIH
ycTasjapfa apHasfaH MeKTen
KYPCbIH awyabl Ke3gen oTbIPMbIH.
AliTa KeTephik XauT, «XXac yctasgap MeKTe6i»
TaniMrep MeH TaJjliM anylWblHbIH, 94ICIH eHri3y
MeKTenTe y3ak Xblngap 6onbl eH6eK eTin
Kene XaTkaH MyFaniMmaepaid Taxipubeci MeH
9AICTepiH YUpeHyLe eTe MaHbIi3abl caHanagbl.
CoHbIMEH KaTap MeH OKyLblflapAblH aFblLWbIH
TiNni Ky3bIpeTTiniriH apTTbipy MakcaTblHAA
oKyl blnapFa apHasnfaH |IELTS KypcbIH alinakbiH,
COJ1 apKbiiibl OKylWbiNnapAblH, KasakcTaHHbIH,
6enenfi yHMBepcuTeTTepiHe OKyFa Tycyre, TinTi
WweTenge 6inimM anyra MyMKiHAIKTepi apTagbl gen
CEHEMIH.
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INCLUSIVE EDUCATION:
LEADERSHIP FOR CHANGE

UHKntO3UBHOE 00pa30BaHUe: Augepcimpo, HanpaBAeHHoe Ha nepemeHol

KazakctaH Pecny6nukacbiHbiH TyHfbilw [Mpe3ngeHTi H.0. HazapbaeBTbIH
«KasakctaH—2030» CTpaterusicbi» KosgaybiHa C MKeC, e/141IH 9KOHOMUKAIIbIK X 9HE
1eYMETTIK AaMybl YLUIiH «agaMu Kanutanra» 6aca Haszap aygapy MaHbi3abl. byn
MIHAETTI WeLly yLiH 6i71iM 6epy XyneciHe e3repicTep MeH MHKIIHO3UBTI TKIPUOEHI
eHri3y Kaxxet. ABTop KaszakcTaHparbl MHKJIIO3UBTI 6iliM 6epyaiH epeKLueniKTepiH
JKOHE OKY MPOoLeCiHAe UHKIH3UBTI TIXKIPUGEHI TMIMAI navganaHy XongapbiH
KapacTblpagbl. CoHgan-aK oKy NpoLeciH 6acKapyarbl KeL6acLLbl/iblK MOAEbAEPIH
ecKepe OTbIpbif, UHKIIH3NUBTI 6isliM 6epyai icKe acbipy O0MbIHLIA YCbIHbICTap
anTblnagsbl.

CornacHo [llocnanuto lepBoro lpesngeHta Pecniy6bnnku KasaxctaH H.A.
Hazap6aeBa «Ctpaterus «KasaxctaH-2030», 47151 3KOHOMUYECKOIO U COLMaIbHOIo
pocTa CTpaHbl BaXKHO fle1aTb Yriop Ha «4e/10Be4YeCKuit Kanuta». Ytobbl pelmnTs
AaHHyr 3ajady, Heo6xoanMbl U3MEHEHUS] B CUCTEME 006pa30BaHNUs U BHEPEHNE
MHKJTIO3UBHbBIX MPaKTUK. ABTOpP paccMaTpuBaeT 0CO6EHHOCTU UHKITHO3UBHOIO
o06pasoBaHus B KazaxcTtaHe u nyTn appeKTMBHOIro MCrosib30BaHUs UHKJIHO3UBHbIX
npakTUK B y4eb6HOM ripouyecce. Takxe faHbl MPeAsIoXeHNUs Mo peannaymm
WUHKJTIO3UBHOI0 06pa3oBaHuUsl C YYETOM Mogesies nupepcTBa B yrnpaBiaeHun
rpoLeccomM oby4YeHus.

According to the Address of the First President of the Republic of Kazakhstan N.A.
Nazarbayev “Strategy Kazakhstan-2030 "for the economic and social growth of the
country, it is important to focus on” human capital ”. In order to solve this problem,
changes in the education system and the introduction of inclusive practices are
needed. The author examines the features of inclusive education in Kazakhstan and
ways to effectively use inclusive practices in the educational process. Also, proposals
are given for the implementation of inclusive education, taking into account leadership
models in the management of the learning process.
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I n today’s rapidly growing competitive world,
there is a strong need for the educated labor
force, who is able to meet the requirements of
the labor market. This was the key factor for
Kazakhstan, which has achieved its independence
in 1991 and introduced itself to the world. According
to First President N.A. Nazarbayev's Message
"Prosperity, Security and Ever Growing Welfare of
all the Kazakhstanis. Message of the President
of the country to the people of Kazakhstan”, it
is crucial for developing economic and social
growth to make stress on ‘human
capital’. It means that intelligent
energetic nation cumulates economic
competitiveness. Naturally, it is
expected that schools, colleges, and
institutes will prepare an ambitious
generation for the changing habitat
to enhance economic performance
and essential to build capacity. In other words, to
achieve the strategic aim of the First President of
the country, the initial aim of which is to be included
in top thirty developed countries Kazakhstan needs
to make changes in the educational system by
introducing inclusive practices. This paper will give
the reader an insight what inclusive education is,
discuss enhancement of inclusive practices, which
one of the dimensions of inclusion in accordance

The idea
of inclusive

education appeared
not long ago, in
Salamanca in 1994

with Ainscow and Booth (2002), for orchestrating
learning and some practical suggestions on how
to implement above mentioned, bearing in mind
models of leadership in administrating learning.
The idea of inclusive education appeared not
long ago, in Salamanca in 1994. Despite the fact
that 20 years passed from the presenting this
notion, there is still no agreement on the common
interpretation of inclusive education. This idea
is a better way to children’s development and
learning. However, some people think that there
is no balance in mixed ability groups,
academic success, and an indicator
of inclusion. Another aspect of an
inclusive education is ethic. Basis on
ethic capabilities approach could be a
common ground. According to Kiuppis
research (as cited in Reindal, 2016),
inclusive education was introduced
as a new form of thinking, understanding special
needs. There are also four other definitions
of inclusion: placement definition, specified
individualized definition, general individualized,
and community definition. Even though there is
no clear definition of what inclusion is, though it is
different in every culture, and each country needs
to mold the philosophy of inclusion (Reindal, 2016).
In his, article Reindal states the idea that capability
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approach gives the opportunity to each unique child
being assessed equally and paid attention to his/her
capabilities. The list of capabilities is the following:
bodily health, imagination, thought and emotions.
In particular, human dignity is the most important
in inclusion. These above-mentioned capabilities
could not be developed in exclusion. | would agree
with Nussbaum (as cited in Reindal, 2016), that the
emphasis on the development of capabilities for
all children can contribute to a shift in emphasis
from seeing children as ‘normal’ to be treated as
individuals. In this respect, Ministry of Education
of Kazakhstan has been making efforts to include
changes in the educational system since gaining its
independence. However, being influenced by Soviet
system’s heritage, the changes were suggested
cautiously (Shamshidinova, Ayubayeva, & Bridges,
2014). The educational system was practicing
formal model of leadership (Bush 2011) because the
structure of official governmental organizations in
Kazakhstanis hierarchical. In addition, in mainstream
schools and colleges personnel is controlled by
the principal, who is responsible for heads of the
department, which means that it is a tool for leaders
to curb the staff. Weber (as cited in Bush, 2011)
believes that bureaucratic type of administrative
organization is effective in maintaining authoritative
supervision over people. Though Ministry of
Education of Kazakhstan is addressing the issues of
implementing inclusive education in SPED (Strategic
Plan for Educational Development of the Republic
of Kazakhstan for 2011-2020) to cover 70 % of
schools by 2020, OECD report states that numbers
gradually increased from approximate 19 % in 2011
by 23 % in 2013. It means that country is shifting
towards changes not in education system, but in
their attitude to inclusive practice

According to OECD report (2014) teachers are not
concerned with underachieving children. Besides,
the report on “ Factors Influencing the Quality of 9th-
grade Students’ knowledge” revealed that only half
of parents denied the fact of teachers help in case
if a child had educational issues. Another important
finding is that almost one-third of students receive
parental help with Math. The same proportion
of teachers believe that lagging behind the given
material is child’s problem. This is resulted by the
bureaucratic model of management, which indicates
impersonal relationship not only with consumers, in
this case with children and their parents, but also
between staff. This noninterference is shaped with
the aim of lessening the impact of individuality on
management (Bush, 2011). As can be expected

this model of management does not contribute to
orchestrating learning.

One of the drawbacks of current education
policy is that in the race for better results children
are overloaded with the amount of information.
In addition, it is standardized and designed in the
way that does not take into consideration abilities
of all learners. As a result not giving way for the
student to develop their learning and being involved
in this process, which contradicts with the initial
idea of EFA (Education for all). Most teachers plan
their lessons individually, besides, Stavka system
paymentis designed in the way, which does not leave
the time for teachers for planning. In addition, most
of the educators complain about feeling unprepared
for meeting diversity and collaboration with other
team members towards implementing the novelty
of the system. (Tagberlieva, G., local teachers,
personal communication, September 1, 2017).
In their article Zagona, Kurth, MacFarland (2017)
highlight the significance of
educators’ life-long learning
as it supports the complex
learning characteristics of
students with impairments.
In addition, the researchers
point out the investigating
the readiness of the
educators’ for inclusion
rather than their beliefs
on this issue. Teachers’ feeling unprepared for
inclusive schooling, as their doubts may result in
unsuccessful students’ performance.

Another issue in implementing inclusive
education is that most of the educators tend to
work on their own, avoiding collaboration. It is
important to continue learning and practicing new
collaborative and instructional strategies during
their career with the aim of strengthening their
practice, and scaffolding students with special
education needs. For orchestrating learning is
crucial for educators to work collaboratively, which
will help them to align the needs of the students
and academic expectations. Also, in their work
Fisher, Frey, and Thousand (as cited in Zagona,
Kurth & McFarland, 2017) highlight the positive
effect of educators’ collaboration on their students’
outcome. Because according to the social model
of educational practice these children can face
difficulties in communicating, rather than physical
deficiencies (Booth & Ainscow, 2002). Taking into
consideration the existence of bureaucratic model
of leadership (Bush, 2011), it can be suggested to

One of the
drawbacks
of current education
policy is that in

the race for better
results children are
overloaded with the
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use transactional approach by Shields ( 2009 ),
which states the idea that stuff is motivated by
incentives and negative feedback, because formal
model of management (Bush, 2011) in supervising
educational system implies that stakeholders do
not take part in decision—making. Thus, it can be
concluded that being accustomed not to express
their opinion, teachers need this type of leadership
at the beginning of the implementation of the
reform on a large scale.

A further challenge outlined by Bush (2011)
raises the problem of educational leadership.
Schools need well-educated special educators,
but they, in their turn, require competent highly-
educated leaders, who would provide them adequate
support. In this respect, the Government of the
Republic of Kazakhstan in 2011 established the
Center of Excellence (CoE), the general aim of which
is to introduce new approaches to mainstream
education via the experience of Nazarbayev
Intellectual Schools (Turner et.al, 2014).

An idea to tackle the obstacles in introducing
inclusive practices could be suggesting PBL
lessons. Project-based learning (PBL) is a method
that is constructed on learning based on the
students’ collaborative research on the challenging
issues, that engages learners to problem-solving,
making decisions and finding answers (John &
Thomas, 2000). This method could be introduced
for enhancing students’ self- regulation and will
contribute to the raising their responsibility for their
learning. It will convey excitement in learning. In
addition, one of the advantages of this approach
is encouraging dialogues between learners and
teachers. While working they will have to listen to
different opinions to successfully complete their
work. Consequently, it can be pointed here that
it meets the requirements of Index for Inclusive
Schooling:

The Index takes the social model of disability
as its starting point, builds on good practice, and
then organizes the Index work around a cycle of
activities, which guide schools through stages of
preparation, investigation, development, and review.
(Guidelines for Inclusion: 2000:30).

Another advantage of using PBL is the possibility
to differentiate instruction, when there are differently
abled students, with physical and cognitive
impairments, as well as gifted and talented. The
ways for differentiating instruction at PBL lessons
are numerous. A good example could be to listen
to students’ opinion and choice on the project,
which could raise their interest in the subject and
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cumulate their academic development. In the same
way, scaffolding gives the educator opportunity to
differentiate strategies, for instance by providing
visual support, or preparing reading with different
levels of complexity. In addition, learners can benefit
from PBL lessons, as it is designed in the way
that it proposes the collegial model of leadership.
Because this type of leadership is based on the
principles of shared decision making, which is the
core of PBL lesson. Jones, Rasmussen, & Moffitt
(1997) state that despite working in small groups,
students are relatively autonomous for a prolonged
period (as cited in John & Thomas, 2000), which
will benefit on their self-regulation and higher order
thinking skills (Bloom’s taxonomy).

In conclusion, the purpose of this paper was to
introduce the relevance of introducing inclusive
education and practice to Kazakhstani educational
system and to indicate these two notions are
coupled. Educational equity is a powerful engine in
fostering economic situation and improving quality
of life people living not only within one community
but also within the whole country. There are several
handicaps in implementing inclusive education
such as inflexible standardized lessons, which
do not meet students’ educational diversity and
lack of teachers’ collaboration in planning their
lessons. Despite all circumstances in the way for
reforming teaching practice, Ministry of Education
of Kazakhstan is tackling the issue of inclusive
education in SPED, which revealed a steady rise
in the number of schools teaching students with
special education needs.

The all above-mentioned questions are the other
side of the formal model of leadership in accordance
with Bush’s theory (2011). For providing successful
inclusive practices, there is need to transition from
formal model of leadership to collegial one. However,
bearing in mind that formal models of governing
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are still in practice there should be a gradual
transition to the reforms in education by rewards
and punishments, which is still stimulating factor
of moving in relation to development, introduced
by Shields (2009) as a transactional leadership. It
can be relevant, because Pajares states that (as
cited in Zagona, Kurth & McFarland, 2017) teachers’
beliefs and knowledge may differ, leaving no room
for research.

A profitable tool for providing inclusive practice
could be providing PBL lessons in mainstream
education, whichis, in turn, will encourage teachers
to work in partnership, designing their lessons as
a team. Because of this teamwork, students will
improve their academic performance each on their
own level, which means embracing diversity.
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03l EPICKE BAFBITTAJIF AR KELWBACUIbIbIK

asipri 6acekere KabineTTi Te3 AaMbIMN XaTKaH
I-<|aneMp,e eHb6eK HapbIfblHbIH, TananTapbiH
KaHaraTTaHAblpa anaTblH 6iniMAi KbI3MeTKepriepre
OereH KaXeTTiNnik eTe )oFapbl. byn Tayencisgikke
1991 »blISibl KOJ XeTKi3iM, ©3iH afieMre TaHbITKaH
KasakcTaH ywiH wewywi dakTop 6ongpl. KasakcTaH
Pecny6nukacbiHbiH, TyHFbiw MNpe3ngeHTi H.O.
Hazap6aeBThIH «CTpaTerus «KasakctaH 2030»
KasakcTaH xankblHa J>XongayblHa caunkec,
9KOHOMMUKAbIK, XdHe aneyMeTTiK ecyi AaMbITy
YWiH «aflaM KanuTanblHa» 6aca Hasap ayzapy
MaHbI3abl. byn pereHiMmis MHTennektyanabl
XXoHe Xirepni ynT 39KOHOMMKanbIK 6acekere
KabineTTinikTi KanbinTacTbipagbl. OpPUHE,
MeKTenTep, Konnegxaep MeH VHCTUTYTTapaaH
9KOHOMMUKaSbIK KepCeTKILUTepAi XXaKCapTy XXaHe
eH 6acTblICbl, 251eyeTTi apTTbIPy YLUiH
TipLWinik eTy opTacblHbIH ©3repyiHe
epLwin ypnak gambiHgaybl KyTineai.
Backalla anTKkaHAa, AaMblfaH OTbI3
engiH KaTapblHa Kipy »KocnapJsaHfaH
en 6acWbICbIHbIH, CTpPaTErusnbIK
MakcaTblHa XeTy yLWiH KasakcTaHfa
WHKJTIO3UBTI TOXIpMOEHI eHri3y apKblSibl 6iliM 6epy
YKYMeciHe e3repicTep anblin Keny KaxeT. by )kymbic
OKbIpMaHfa MHKIH3UBTI 6iniM 6epy Typarbl TYCiHIK
6epin, OKbITYA bl YbIMAACTbIPYFa apHaFaH NHCKOY
MeH bydka (2002) caitkec MHKIO3MBTI eneMaepai
6ipi 60MbIN TabbINATbIH UHKHO3MBTI TaXipUbeHi
YKakcapTy Typasibl XKaHe XOofFapbla aTasFaH icke
acblpyablH, Kenbip npakTuKanblK, YCbIHbICTapbI,
OKpbITYAbl 6acKapyAarbl Kel6acLbbIKTbIH, akplJ1-
o MoZenbaepi Typasbl sHrimeneng,.
UHKNO3UBTI 6iniMm 6epy WAEACHIHbIH,
TyblHOafaHblHa ken 6onmMagbl. On 1994 xbinbl
CanamaHkapa naunga 6onabl. OcCbl YFbIM
yCbIHbIJIFaHHaH 6epi 20 XbIN1 6TKEHIHE KAapaMacTaH,
WHKJII03UBTI 6iliM 6epygiH Xanmnbl TYCiHIr Typanbl
9 KyHre gewniH 6ipbiHFan nikip oK. byn npes —
6ananapAbl AaMbITy MeH OKYZAblIH >XaKCblpak
Tacini. Ananpa kenbipeynep apanac KabinetTi
TonTap, akafeMUSNbIK XETICTIK MeH UHKI3US
MHAMKATOPbl apacbiHAa Tene-TeHAiK KoK, Aern
onnanabl. NHKMO3UBTI 6iniM 6epyain, Tafbl 6ip
acnekTici 6yn — aTuka. Xannbl Heria peTiHAe
3TUKanbIK MYMKIHAIKTEpre HerisgenreH Tacingi
anyra 6onagbl. KnynnucTiH 3epTTeynepi 60MblHLLIA
(PevHpanpa kenTipinreH, 2016 X), MUHKJIO3MBTI 6iMliM

6iniM

6onMagbl

NHKNHO3UBTI

6epy MAEACbIHbIH,
TyblHAaFaHbIHA Kon

6epy epeklule KaXXeTTiNIKTepai onnay MeH TYCIHYZIH,
»KaHa popmachbl peTiHAe YCbIHbINAbI. IHKO3UAHBIH
e3re Tafbl TOPT aHblKTaMachbl 6ap: opHanacy
aHblKTaMacbl, HaKTbl apanaHFaH aHbIKTama, Xxannbl
JapanaHiblpy >XaHe KaybIMAaCTbIK, aHblKTamMachl.
NHKNO3US YFbIMbl 9p MaJeHueTTe apTyphi
KabblNgaHraHabIKTaH, 0/l Typasbl HaKTbl aHbIKTamMa
YKOK, COHAbIKTaH ap e MHKI03u1sa Gunoco@usacbiH
KanbintacTbipybl kepek (Reindal, 2016). Pennpan
©3 MakanacblHAa KabiNeTTiNiK Tacini apbip epekiue
6anaHbl 6ipgen 6aranayra MyMKIHLWINIK 6epin,
OHbIH MYMKiHAIKTepiHe Hasap aygapagbl AereH
onabl 6ingipai. MyMKiHAIKTep TisiMi kenecinepai
KaMTuabl: dusunkanblK, AeHcaysblK, KUss, oW
XoHe amouusanap. ATan anTkaHga, afdaMHblH
Kagpip-KacueTi UHKITO3UAA4A eH MaHbl3abl 60J1bIn
Tabblnagbl. byn ofapblga aTanfaH
MYMKIHAIKTepAiH 3aKcko3nsga
JaMybl MYMKIH emec epi. bapnbik
6anaHblH KabineTTepiH AaMblITyFa
Hasap aydapy eKniHAi «KanbinTbl»
6Gananapra fereH KatbiHaCTaH XKeke
TyNFa peTiHAe Kapayfa aybIcyfa
KemekTecefi pereH Hycc6aymHblH, (PenHpanga
kenTipinreH, 2016 X.) nikipimeH KenicemiH. OcbiFaH
opai, KazakcTtaH Pecny6nukacbiHblH, binlim aHe
FbINIbIM MUHUCTPAIri Tayenci3fik anFaHHaH 6epi
6inimM 6epy XKyMeciHe e3repicTep eHrisyre Ky
canypa. Ananga KeHecTiK XXyhWe MypacbiHbIH,
acepiHeH e3repicTep YKbINTbIIbIKMEH YCbIHbINAbI
(Shamshidinova, Ayubayeva, & Bridges, 2014).
KasakcTaHAarbl pecMu YKIMeTTIK yibiMAapAablH
KYPbUibIMbl MepapxusnblK, 60nFaHAbIKTaH, 6inimM
6epy Xymneci kel bacLubIbIKTbIH pecMy MoAeniH
konpaHgbl (Bush 2011). CoHbIMeH KaTap »annbl
MeKTenTep MeH Konnegxaepae Kplametkepnepai
6eniM 6aclblfapblHa >ayanTbl AUPEKTOP
6ackapagbl, gemMek, 6yn 6enim 6acwbinapsbl
YWIiH WTaTTbl WeKTey Kypanbl. Be6ep (bywTa
KenTipinreHgen, 2011 >.) aKIMLIINIK YAbIMHbIH,
6ropoKpaTuUANbIK Typi apampapra 6epenai
Kagaranaygbl Xyprisyae TmiMai gen caHampbl.
KasakcTaH Pecny6nmkacblHbIH BiniM »KaHe FbiibiM
MUHUCTPAIri 2020 XbinFa geniH MeKTenTepaiH,
70%-blHa xeTy ywiH BBACX-pa (KaszakcTtaH
Pecny6nukacbIHbIH 6iniMm 6epyai 4aMbITyabIH 2011 -
2020 xblngapra apHaFaH CTpaTerusisbIK XXocnapbl)
WHKJTO3MBTI 6ifliM 6epyi eHrizy MaceneciH weLwin
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»XaTKaHbIMeH, Sbl[lY 6asHpamacbiHAa KepceTiireH
caHgap 2011 . wamameH 19%-gaH 2013 x. 23%-Fa
6ipTiHaen ecyae. byn engiH 6inim 6epy xyneciHge
eMec, UHKJTIO3UBTI TaXKipubere fereH KaTblHacbIHAA
esrepicTtepre 6eT 6ypraHbIH 6ingipeg,.

AbllY (2014 x.) ecebiHe calikec, MyFanimaep
yirepimi TeMeH 6ananapfa KeHin ayaapmangbl.
CoHbIMEH KaTap «9-CblHbIN OKYLbISIaPbIHbIH,
6iniMm canacblHa oacep eTeTiH @akTopnap»
TaKpblpblbblHAaFblI 6asiHOaMaga aTa-aHanapablH
YKapTbICbl FaHa 6anaHblH, 6iiM 6epy Macenenepi
TyblHOaFaH XarFpanga MyfanimaepaiH, KeMeriH
YKOKKa@ LLbIFapFaHbl aHblKTanabl. TaFbl 6ip MaHbI3bl
XaHasblK, OKyLblapAblH yWwTeH 6ip 6eniriHe
XXYbIFbl MaTEMaTMKagaH aTa-aHanapblHbIH KOMeriHe
XyriHegi. Myranimpepgain, 6apiHe 6ipaen 6epreH
MaTepwuanblHaH apTTa Kany 6anaHblH npobaemMacsl
Aen caHanabl. TYTbIHyLWbINapMeH, 6y XXaFganga
6ananapMeH >xaHe oflapAblH aTa-aHanapbIMeH FaHa
emMec, COHbIMeH KaTap KbI3MeTKepsiep apacbiHAafbl
TyJIFacbl3 KaTblHAcTap 6OpoOKpaTUANbIK 6ackapy
MopAeniHiH HaTuXeciHae nampga 6onaabl. byn
apanacnayLbliblK )XeKe TyJiFaHblH MEHE)KMEHTKE
JereH acepiH ToeMeHgeTyre apHanfaH (Bush, 2011).
KyTinreHgen, 6yn 6ackapy mMogeni OKbITyAbl
yMbiMAacTbIpyFa biknan eTnengi.

Kasipri 6inimM 6epy casicaTbIHbIH KEMLLINIKTEPIHIH,
6ipi — XKaKCbl HOTUXKEre XXETY XOoNblHAa 6ananapra
WwamMagaH Tbic aknapaT 6epy. CoHbIMeH KaTap o
6apriblK, OKYLUbIHbIH KabineTTepiH ecKepMenTiHAEeN
eTin cTaHAapTTanbIin acanfaH. HaTuxeciHge,
OKyLLbIFa ©3 6iNiMIH AaMbITyFa Xon 6epinmeyi
YKaHe ocbl npoLiecke apanacysbl, EFA (bapnbifblHa
apHanfaH 6iniM) 6acTankbl MAaesicbiHa Kallbl
Kenepi. MyrFanimaepais, 6acbiM Kenuwiniri es
cabaKTapblH XXeKe >ocrnapnangbl, COHbIMeH
KaTap Stavka >xyunenik Tenemi Myranimpgepre
»ocnapnayfa yakplT KanabipMmangbl. COHbIMeH
6ipre TopbueLLinepAiH, Kenwiniri XXyrneHi XaHapTy
YLLUIH SpTYpPAifikKe XaHe 6acka Ton MyLuenepiMmeH
bIHTbIMaKTaCTbIKKa AaWblH €MeCTIrH anThbin
warbiMpaHagbl (Tagberlieva, G., Local teachers,
personal communication, September 1,
2017). 3aroHa, Kypt, Mak®dapnaHg (2017) es
MakananapbiHAa MyfFaniMHiH eMip 60oibl 6inimM
anyblHbIH MaHbI3AbIIbIFbIH aTan eTefi, eUTKeHI
OJ1 MYMKIHAIM WeKTeyni oKywWblnapablH KelleHai
OKy epeKLuenikTepiH Konganabl. COHbIMEH KaTap
3epTTeywinep Topbuellinepaid, ocbl Macesere
[ereH ceHiMaepiHeH repi, onapablH UHKNO3USAFa
DanblHObIFbIH 3epTTengi. Myfranimpgepain
VHKJTIO3UBTI OKYyFa AaublH eMEeCTIrH ce3iHyi MeH
onapAblH KYMaHAaHYbl OKyLIbIIApAbIH, YrepiMiHe

Tepic acep eTyi MYMKiH. UHKNO3UBTI 6inim
6epyai Xy3ere acblpyAblH Tafbl 6ip Maceneci —
Top6uewinepain, Kenwiniri bIHTbIMakTacTbIKTaH
repi e3 6eTiMeH XyMbIC icTeyre 6enim. O3
ToXipmbenepiH WbiHAAy XaHe epekKLue 6iflim 6epy
KaXkeTTinikTepi 6ap oKyLublapFa Kongay KepceTty
YWIiH >XaHa MaHcanTblK bIHTbIMAKTaCTbIK, MeH
OKY CTpaTervsinapblH i3geyni XXoHe KongaHyabl
XanfacTblpy MaHbi3abl. OKywbinapabiH
KaXKeTTiNikTepi MeH akageMusnbiK, YMITTepiH
CoWKecCTeHAipyre KemMekTecyae OKbITyAbl
yMbIMAacTbipy YLWiH TapbuewinepaiH 6ipnecin
XXYMbIC icTeyi ge MaHbi3abl. Ouwep, dpen
xoHe CaysaHp (Zagona, Kurth & McFarland,
2017 kenTipinreH) eHb6ekTepiHAe TOp6MELLiHiH,
bIHTbIMaKTaCTbIFbl ONapAblH OKYLIbINIAPbIHbIH,
HaTMXKesnepiHe OH aCcepiH TurisreHiHe 6aca Hasap
aypapagbl. Ceb6ebi 6iniMm 6epy TaXKIpUOECIHIH,
anieyMeTTiK MopeniHe calkec, 6ananap
bunanonornanbik XXeTicrneyLwinikTeH repi, KapbiM-
KaTblHacC KesiHgeri KublHAbIKTapFa Tan 605ybl
MYMKiH (Booth & Ainscow, 2002). BropokpaTussibik,
Kelw6aclblblK, MoAesiH eckepe oTbipbin (byu,
2011), Kbl3MeTKepsiep CTUMYNAAPMEH >XaHe
YKaFbIMCbI3 MiKipJlepMeH bIHTanaHAblipbinaabl
JlereH ngesHbl anfa TaptatbiH lnngcTiy (2009)
TpaH3aKUUANbIK, TICiNiH KoNngaHyAbl YCbIHYFa
6onaabl. BUTKeHI 6ackapyabiH dopmManbabl agici
(Byw, 2011 x.) 6inim 6epy KyWeciH kaaaranaybl
Mygaeni TapanTapAblH WewiM Kabblngayfra
KaTblCNanWTbIHAbIFbIH 6ingipedi. CoHbIMEH, 63
nikipiH 6ingipMmeyre fafAblnaHfFaH Myfanimaep
pedopMaHbl KeH KefleMpae >Xysere acbipyablH,
6acbiHAa OCbl TUNTEr 6acLUbIIbIKTbI Ka)XeT eTefi
JlereH KopbITbIHAbI XXacayfa 6onagbl.

Byw (2011 x.) 6aaHparaH Keneci macene —
6iniMm 6epy canacblHAaFbl Kew6aclblbikK,
npo6nemacblH KeTepy. MekTenTtepre 6iniMai,
apHaubl Tapbuewinep KaxeT, 6ipak onap e3s
Ke3eriHae TUICTI Konpay KepceTeTiH cayaTThl,
YKoFapbl 6iniMai 6acwbinapabl kaxeT etegi. Ocbl
opanpaa, KasakctaH Pecny6nukacblHbiH, YKIMeTI
2011 xbinbl MNegarorvkanblk Webepnik opTanbiFbIH
(MLLO) kypabl. OHbIH 6acTbl MakcaTbl — Hazap6aes
3nATKepnik MeKTenTepiHiH, TaXxipubeci apKplnbl
Xannbl 6iniM 6epyae XaHa Tacingepai eHrisy
(Turner et.al, 2014).

WHKNO3MBTI ToXXipUbEHI eHrisyaeri kegeprinepai
YOI naesachl xobanblk okplTy (PBL) cabakTapbiH
YCbIHYbl MYMKIiH. XXo6anblk okbITy (PBL) — 6yn
OKyLWblNlapFa npob6nemManapgbl wWewyre, wewim
Kabblnaayra KaHe Xayan isgeyre XXyMbingblpaTbIH
Kypoeni cypakTapabl 3epTTeyre HerisgenreH
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OKbITY agici (John & Thomas, 2000). byn agic
OKyLWbINapablH ©3iH-631 peTTeyiH XakcapTy
YWIiH eHri3iny MyMKiHAIriMeH KaTap onappabiH,
OKYyFa [ereH XkayankepLliniriH apTTbipyFa biknas
eTefi. byn oKyAblH KbI3bIKTbIIbIFbIH XETKi3yre
MYMKIHAIK 6epefi. COHbIMeH KaTap 6y TacingiH,
apThIKWbINbIKTapbIHbIH, 6ipi — OKyLWbInap MeH
MyFaniMaep apacblHAafFbl AManorTi bIHTanaHAabIpy.
XXyMbic 6apbicblHAa onap 63 XXYMbICbIH COTTI
opblHAaY YLWiH SpTYpAi NiKipnepai TbiHAAaybl KepPeK.
Lemek, oHbIH, «MHK03MBTI 6isliM 6epy MHAEKCI»
TananTapblHa CoMKecC KeneTiHAIriH atan eTyre
6onagsbl.

NHAeKc KabineTcisfikTiH aneyMeTTiK MoAeniH
6acTankbl HYKTe peTiHae Kabblngangbl, XXakchbl
ToXipubere cymneHepni, cogaH KeWiH UHAEKC
XXYMbICbIH AaWblHAbIK, 3epTTey, 93ipiey XaHe
Lony Ke3eHaepiHae MeKTenTepre 6arbIT 6epeTiH
ic-luapanap uukni 60MbiHWa yRbIMAacTbipaabl
(Guidelines for Inclusion: 2000:30).

XKobanbik, OKbITYAbl KONAaHyAblIH Tafbl 6ip
apTbIKLWbIbIFbI — PTYPAi KAbINETTi: PU3nonoruasbIk,
YK9He KOTHUTUBTI epeKLueniri 6ap Hemece AapbiHAbl
YKoHe TaNaHTTbl OKYLLUbITAPMEH XYMbIC icTereHge
HYCKaynblKTapAbl capanay MyMKIHAIri. )Ko6anblk,
OKbITy cabakTapblHAa HycKaynblKTapAbl
aXblpaTyAblH KernTereH Xornbl 6ap. XXo6a 60MbliHLLIA
oKyLUblnapAblH Nikipnepi MeH TaHAaybiH TbiHAay
onapfAblH NaHre fereH Kpl3bIFyLWbIIbIFbIH apTThbIpbIr,
aKagemMuanblK, gaMyblHa biKMan eTy — >XaKkchbl
Mbican kepceTkiwi. Con cekingi, ckadbdbonanHr
Top6uellire Busyangbl Kongay KepceTy apKpiibl
HemMece apTypni KypAaeninik peHrewnnepiHge
OKbINbIMAbI AalblHAAY CTpaTerManapblH capanayfa
MYMKiHAiIK 6epefi. COHbIMEH KaTap >o06anblK,
OKbITY cabakTapbl Kel6aclblfbIKTbIH ankanbl
MoJAeniH yCbiHaTbIHAAM eTin XacanfaHOblKTaH,
oKylblnap 6yn cabakTtapAblH nanganblibifblH
Kepe anapgbl. OUTKeHI Keww6acWblNbIKTbIH, 6y
TYpi >X0b6anblK OKbITy cabakTapblHblH Herisi
60nbiN TabblnaTblH 6ipirin wewimM Kabblngay
KarnpanapbiHa Herizgenegi. [p)koHc, PacmycceH
»>kxaHe ModduTt (1997) okylibinap Kiwi TonTapaa
XXYMbIC ICTEreHiHe KapamacTaH, oflap y3ak, yakpIT
60Mbl canbICTbipMarbl TYpAe aBTOHOMAbI 6onagbl
(John & Thomas kenTipinrengen, 2000), 6yn
onapZblH, 63iH-63i peTTeyi MeH XoFapbl AeHrenni
onnay kabinetTepiHe navga akenepni gengi (bnym
TaKCOHOMMUSACHDI).

KopbITbIHAbINAN Kene, 6y XXYMbICTbIH MaKcaTbl
KasakcTaHAablK 6iniM 6epy XKymeciHe MHKIO3UBTI
6iNiM MeH TaXKipMbeHI eHri3yfiH 63eKTiNir MeH ocbl
eKi YFbIMHbIH, BipiKTipinreHAiriH kepceTty 6ongbl.

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

guffx RRAY

Binim 6epy TeHairi — 6yn Tek 6ip KoFamMAacTbIKTa
FaHa emec, 6yKin enge emMip cypeTiH agamMmaapAblH,
9KOHOMMKaAnNbIK, XXafFfdanblH >XJHe eMip cypy
canachblH YXakcapTy YLWiH KYWTi KO3FanTKpIL.
WHKN03uUBTI 6iniM 6epygi Xy3ere acbipyaa MKeMCi3
CTaHpapTTanfaH cabakTap cuAKTbl bipHelle
KeMwWiniktep 6ap, 6yn okywbinapablH 6inimM
OeHreniHiH anyaH TypRiniriHe XxaHe MyFanimMaepai
cabak, xxocnapnaygafbl bIHTbIMaKTacTbIFblHA
camnkec kenMmengi. MNegarornkanbik, TaXipnoeHi
pedopManayabiH 6apnblK aFaabiHa KapaMacTaH,
KP BiniM >aHe fbilbiIM MUHUCTpAIri SPED-
e VHKJII03UBTI 6iniM 6epy MaceneciH LeLly
KesiHAe apHaubl 6iniM 6epy KaxeTTinikTepi 6ap
OKyLUblNapAbl OKbITaTblH MEKTENTEpP CaHbIHbIH,
TYPaKTbl 6CYiH aHbIKTaAbl.

Xorapblpa atanfaH 6apnblk, cypakTap by
TeopusacbiHa (2011) caiikec Kel6aclblbIKTbIH,
dopmManbabl MopAeniHiH 6acka >afbl 60Jbin
Tabbinagbl. CoTTi WMHKAKO3UBTI TaXipuUOBEHI
KaMTaMacbl3 eTy YWiH Kewob6aclbl/bIKTbIH,
GopManbpbl MopeniHeH ankanblK yiarire Kewy
KaxeT. Anampa 6ackapygblH dopManbpbl
MoZenbaepiani fie ic XXy3iHe cakTasbin OTbIpFaHbIH
eckepe OTbIpbIMn, 6iniM 6epy canacblHAafFbl
pedopmanapra MapanaTTay MeH Xasanay apKbisibl
6ipTiHaen kewy KaxeT. byn — Lunac (2009)
TPaH3aKUUANbIK KeL6aCLUbIbIK PETIHAE eHri3reH
AaMyFa 6aiaHbICTbl biIHTaNaHAbIPYLbI KO3Fany
dakTopbl. MyFaniMaepain ceHimaepi MeH 6inimaepi
9PTYPNi 60Mybl MYMKIH, COHAbIKTaH 3epTTeyre opbiH
Kanmanabl gereH MNaxkapecTiH (3aroHa, KypT »xaHe
Mak-®apnaHg, 2017 kenTipinreH) mnikipiHe calkec
6yN MaHpI3abl 601ybl MYMKIH.

WHKNO3MBTI TaXipubeHi YCbIHyAbIH, TUIMAI
Kyparnbl Xannbl 6inim 6epyae »kobanblK, OKbITY
cabakTapblIH YCbIHY 601ybl MYMKiH, 6yJ1 63 Ke3eriHae
MyFanimaepai cabakTbl Ton 60sbIn Xobanan,
CepIKTECTIKTE XYMbIC iCcTeyre biIHTanaHablipaabl.
Ocbl TOMNTbIK, XXYMbICTbIH, HOTUXXECIHAE OKyLUblap
akageMusasblK yNrepiMiH e3 feHrennepiHe cankec
XakcapTaabl, an 6yn apTyphinikTi KaMmTyAbl
6ingipeai.
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Eckanuesa AitHaryn YKyMa6eKkKbi3bl

MeTponasn KanacbliHaarbl 86y JocMyxaMbeToB aTblHAaFbl O6NbICTbIK
fapbiHAbl 6ananaprFa apHanFaH MaMaHAaHAbIPbUFaH TMMHa3nsa-
MHTEPHAaTbl ANPEKTOPbIHbIH BerliHai oKbITy ici >keHiHaeri opbiH6acapbl,
Ka3ak Tifi MeH agebueTi naHiHiH MyFanimi (KasakcTaH)

Eckanuesa AliHarynb YKyma6ekosHa

3aMecTuTeNb AMpeKTopa No Hay4yHo-MeToandeckon paboTe,
yuuTeNb Ka3axckoro A3blka U uTepaTypbl 061acTHON
crneunanm3npoBaHHOW rMMHa3UN-UHTEPHaTa A9 O4aPEHHbIX AeTel
M. Aby [locMyxambeTtoBa B r. MeTponasnoscke (KaszaxcTaH)

Ainagul Yeskaliyeva

Deputy Director for scientific and methodological work,

teacher of Kazakh language and literature of the Regional Specialized
Boarding School for Gifted Children named after Abu Dosmukhambetov
in Petropavlovsk (Qazagstan)

KOILUBACLLbIbIK 3EPTXAHACDI:
TAIMAIETY XOJOAPBIKAHLIAI?

Nadopamopus Augepcmpa: Kak cgenamos eé 3opoexmuBHOR?
The Leadevship Lab: How t0 Make Effective?

byn makanapga Contyctik KaszakctaH 06/bICbIHAaAFbI
KeLu6acLUblnap To6bl KbI3METIHIH HaTUXenepi KapacTbIpbinazbl.
Onap oKy npoLueciH XaKcapTy MaKcaTbiHAa «3amaHaym 6i11iM
bepyaeri negarortepiH Kaciou Ky3blpeTTisliri» 3epTxaHacbiH
KYpagabl. ABTOP OCbl 3epTXaHa asiCbiHAa 01apAbIH XXYMbIC icTey
EPEKLLENIKTEPIH, TEXHOIOrUsNapbl MEH a4iCTepIHe TOKTanasbl.
Kew6acLublnbIK aneyeTiH ic Xy3iHAe nanganaHyra TbipbiCaTbliH
bacLublnapra matepuas eTe navigasbl.

B faHHOVI cTaTbe pacCMOTPEHbI pe3y/ibTaThbl EATENIbHOCTU
rpynnbl ingepoB CeBepo-KazaxcTaHckou obnactu. B yenax
YAyyLeHnss y4e6HOro npoyecca MMu cosgaHa nabopatopusi
«[lpogpeccnoHanbHass KOMMNETEHTHOCTb [eJaroros B
COBpPEMEHHOM 06pa30BaHUM». ABTOP PacKpbIBaeT crieynpuxy,
TEXHOJIOrMU M METOAbI X PabOThl B paMKax JaHHOM 1abopaTopuy.
Matepunan 6yneT BecbMa 0J1€3€H PYKOBOAUTESAM, KOTOPbIE
CTPEMSTCSA MUCI0JIb30BaTb CBOU JINAEPCKNUU MNOTEHUMA Ha
npakTuke.

This article examines the results of the activities of a group
of leaders of the North Kazakhstan region. In order to improve
the educational process, they created a laboratory "Professional
competence of teachers in modern education.” The author
reveals the specifics, technologies and methods of their work
within the framework of this laboratory. The material will be very
useful for leaders, who seek to use their leadership potential in
practice.




ewbaclubl — Xon Taba 6ineTiH, e3renepre

YKOJT KepceTe anaTblH, ©3iHe XXYKTesreH
MiHAETTI cesiHe GineTiH, ayblpThaLlbIfbIFbIHA TO3E
GINeTIH TyNFa.

«Kew6acwbl» (leader) cesi aFbifWbIH TisliHEH
aypapfaHfa «KeTeKwi, anga XypyLwi» perex
MaFblHaHbl 6ingipegi. Kasiprikeage enimisgid gamy
YKONbIHAA MeKTeNTi 6ackapy MeH Kelb6acLblUlbIK,
Macenenepi ©3eKTi ekeHi 6apluara Manim. binim
oppanapbiHa 6iniKTi 6acwbinap, negarortTepai,
WhbiFapMallbll TONTapbl, ONapMeH XYMbIC
icTen anaTbiH KelwbacLlblnap KaxeT. 3amMaHaym
MeKTenTepAe MyFasiM XaH-XXaKTbl 60/ybl YLUiH
KaCibu 6iniMMeH KaTap e3iH-e3i 6akpliay, KapbiM-
KaTblHacTapabl 6ackapy KacueTTepiH urepin,
YKOFapbl agaMrepLlifik KyHAblbIKTapFa ne 60nybl
Kepek, SiFHWN BYTiHri KoFaM KelubacLubl yCcTasgapabl
KaxkeT eTeni. MamMaHblK 6uiriHe TannblHFaH
oCblHAAM MyFaniMAaepai caHacbl caH anyaH naesra
TONbI, TYPAi 8Aic-Tacingi ycblHa anaTblH MbIKTbI
neparortepre avHangbipy, onapabl Kaciou Typrblga
JanblHgay fa 6yriHge el y3Aik yctasgap yLwiH
MaHbI34bl MIHAETTepAiH 6ipi 6onyaa.

Kewob6acLubl-MyFanim 6apiblk TaCiNAgi, CTUIbAI
YKoHe KelubacllblFa ToH KacueTTep KaHgam 6ony
KepeKTIriH 6inyi Tuic. OHbIH XXaHa Facbipgarbl 6iflim
canacblHblH LWbIHbIHA XXETYre AereH bIHTacbl MeH
9piNTecTepiH XaHblHa yMbiTa anaTbiH KACUETIHIH,
60nybl MaHbI3abl. Kasipri TaHaa KoFamM KaXkeT eTin
OTbIpFaH KelubaclublfapAbl TEK XXOFapblAa aTasnFaH
MyFanim-KellbacLubl Topbuenen anagbl. MyHaam
ajaMHbIH 6enrinepi kaHgan? On e3 apinTecTepiH
WwabbITTaHAbIpa anagbl, WeLwiMai KaxXeT eTeTiH
Macenenepi ankplHganabl, alHanacblHbIH NiKipiHe
KyJ/laK aca OTblpblIM, HAaKTbl dpeKeT XXacanpabl.
Ce6ebi on e3iHiH MakcaTbiHa 6epik, XaFbiMAbl
aMouunaFa 6al XKaHe XXaHbIHAaFbl 9p afaMFa CEHIM
6ingipeai, apMaHAbl WbIHAbIKKA alHanAbIpy YLUiH
ajan yMblic aTkapagsbi [1].

OcblgaH TepT bln 6ypbiH «[lepgarorMkanblik,
KOFaMAacTbIKTaFbl MyFaniM Kelu6aclblbIFbl»
6inim 6epy b6argapnamMachbl KypcblH asikTagbiM.
Kypc MafaH ©3iMHiH iWKi >XaH-gYHUEMHIH,
Ke3KapacbIMHbIH, OMbIMHbIH ©3repyiHe YJKeH
cenTirid Turisai. CoHfbl Xblngapbl eniMisgeri
6iNliM 6epy ypaici Xy3 namnbi3 e3repyge. Ail MeHiH,
MaKcaTbiM — 3aMaH TanabbliHa can >XXaHallblJfl,
6IMiKTI, WbIFapMallblifl, 3epTTeyLwi KewobacLlbl
aTaHy eji.

MeH MeKTenTiH AaMy >XXocnapblH >kacayfa
2016—2017 oKy XblnblHAa aTcanbica 6acTagbiMm.
Y>XbIMHbIH, 60 nanbi3bl 6ipiHLI, eKIHLWI, YLiHLWi
AeHren KypcblH ToaMamMpaafaH yctasgap 6ongbl.
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Onap Teopusanblk, 6iniMai Taxipnbéene TONbIK,
KonzaHa anManm xypai. «Texipubeaeri pecbnekcusi»
TpeHepsiK KYpPCbIH Aa OKbIM, YXXbIMAbI XMWHan,
onapabl TonTapfa 6enin, OHTaWnbl >Xocnap
Kypablk. Ocbinanwa, cabak 6epy yaepiciHe
6ipwama esrepicTep eHrize 6acTajblK. Op anTa
COHbIHAA KOYYMHTiNep eTKisin, Kanbic Kasbin
XaTKaH XXepnepimiafi opTara cana akbiagachbin,
OH WeLiMiH Taba 6infik. OpuHe, Kah HOpPCeHIH ae
6acbl KMblH, 6ipak »KxaHa AlyHUeHi e3relle Hyckaaa
6acTaFaH Ke3Jie apinTecTepiH Kongaca, Hyp yCTiHe
Hyp 6onapbl xak. Ceuntin, 6yn ic-wapanapaaH
KeWniH XXaHbiMAafbl MyFanimaepaiy, cabakrapbl
YKYMeneHin, onap WbiFapMallbliibiKka 6eT 6ypabl.
byriHae cabakTapblH 6MipMeH 6alnaHbICTbIPbIM,
KbI3bIKTbl ©TKi3yre TbipbiCcbin 6afypga. OkKy
MakcaTblHa 6GanflaHbICTbl XYMbIC TYpJiepiH
yMbIMAacTbIpbIn, 6aFanay KpuTepunnepiH ae oky
MaKcaTbIMeH yLITacTbIpbin, 6aFbITTayLWbl PesiH
aTKapbIn xaTtblp. Ocbl opanga, MeKTenTiH Kasak,
Tini MamaHgapbiMeH 6ipre 2017 >binibl CKO-HbIH
OKbITY XXYMeCi Kasak, TiniHgeri oH yw ayfaHHbIH,
MeTponaBn KanacblHAafbl Ceria MeKTenTiH
Kasak, TiJi MeH afebueTi NaHi MyFaniMaepiHiH
6acblH KOCbIM, 3epTxaHa awkaH eaik. byriHae
KypambiHga 27 MyfFanim 6ap. OpTanbiFbiMbI3 06y
[ocMyxaM6eToB aTblHAaFbl 06/bICTbIK AapbIHAbI
6ananapfa apHanfaH MaMaHAaHAblpblSFaH
rMMHa3nA-MHTEePHaTbIHbIH KabblpFacbiHAA, Ka3ak,
TiNi MeH apebueTi KabMHETIHAE 63 OpPHbIH TanTbl.
3epTxaHa KypaMbiHa 06MbICTbIH, MyFaniMAepiH
YXUHay anfawbliHAA KUbIHFA COKTbI, OATKEHI o
Kesfe >KaHapTbliFaH 6aFgapnamMa aii oe Ke3eH-
Ke3eHiMeH eHJi FaHa eHin XaTTbl XXaHe KypcTaH
©TKeH Myfanimaep as efi. Myfanim caHaTbiHa
KapamMacTaH, AeHrensnik >XoHe >aHapThbliFaH
6aFpapfilaMa HerisiHge KypcTaH 6©TKeH
MyFaniMmaepai TonTacTbIpAblK,. BipHelle XbliablK,
eHbek eTini 6ap negarorrep MeH xac MamMaHzap
KaTapbIMbl3fa KOCbIAbI.

3epTxaHa >XYMbICbIHbIH, TaKblpblObliH
«3amMaHayu 6inim 6epyae neparortepin, Kaciom
Ky3blpeTTifiri» aen atagblK. ©3eKTiniri 6yriHri
TaHaa KasakCcTaHHbIH a5ieM TaHblFaH 6egengi enre
arHanybl 6onabl. ©3iHiH FacblpFa 6epricis epneyi
6apbiCblHAA pecny6nnkambi3 6ifliM 6epy XXYMECIHIH,
»KaHa 6aFbITbiH alkbiHAayAa. yHuexysinik 6inim
KeHICTIriHe Kipy MakcaTbl Ke3aenin, MeMeKeTIMI3
JaMblfaH enpepMeH KaTap Typa anaTtblH
OPKEHUETTI eNl peTiHAe TaHbl/ibIM, 0OflapMeH 6inimi
MEH FblSibIMbl, M3Z,eHNETI MEH TEXHOJOTUACHI
TeHecyi YWiH MaHbI3abl icTep aTKapbI/ibIMN XaTbIp.
byn peTTe neparorvkanblK, Kbl3MeTKepnepaiH,
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KaCibuniri MeH LblFapMallblibIK 951eyeTiH AaMbITy
YWIiH oCbl Ke3re AeWiH MamMaHAapAblH MaHAiIK
KaCibu aiMaKTapbl asiCblHAa KbI3MET eTin KesreH
KY3bIpPeTTiNKTepAi apTThIpy XXYMbICbIHa Tyberenni
e3repicTep eHrisy KaXeTTiniri TybliHgan oTbip. Con
ce6enTi negarortepaiH WolFapMallbliiblK a51eyeTiH
OaMbITy >Xocnapbl MeH KypblJibIMbIH €3repTin,
6iNiM Ma3MyHbIH XaHapTy Ke3eK KYTTIpPMeNTIH
©3eKTi Macesiesiep KaTapblHa XaTagbl. binim
6epy MasMyHbIHbIH, )XaHapPTblybl XXaFAanbiHAa
MyFaniMaepaiH Kacibu Ky3bIpeTTiniriH gambITy —
KypOeni xaHe Kernkbipnbl Macene. CoHabIKTaH
6YyHbl >XaH-XaKTbl KapacTblpy 6apbiCbiHAA
Genrini 6onfFaH HaTUXesNiep OHbIl LWeLYAiH 6ip
FaHa >Xonbl Aen ecentemey Kepek. byn Mmacene
KasakcTaH PecnybnukacbiHgafbl Kasipri 6i1iMHiH,
AaMybIHbIH, MakKcaT-MiHAeTTepiHe,

TananTtapbliHa cankec 6onybl Tvic. binim 6epy
MyFaniMHiH, K9Cibu Ky3bIpeTTifiriH >kyiheciHe
JaMbITy, eH angbiMeH, OHblH 63 ><aHa

caHacblH 6anbITyFa KyL XyMmcar,
aTKapbIn OTbIpFaH KbI3METiHIH, MaHIH
TEepeH, YFbIHYbIH, COFaH COMKeC 63iH-
e3i XeTingipy kabinetrTepiH WbIHAaM
TYCYiH, WbIFapMallblnblK, 6uikTepre
XKeTYiH KaxkeT eTegi. Kasipri TaHga naH
MyFaniMepiHe WbliFapMaLlblbIKTbIH,
TEOopUsiICbl MeH Taxipubeci Xawnnbl
6iniM 6epy XeTKiniKcis.

3epTxaHa MakcaTbl: Kasipri
6inim 6epy >afpalblHa cankec
WHHOBaUMASNDbIK amangap TypfbiCblHAA MaH
MyFanimMaepiHiH Kacibu Ky3bIpeTTifiriH AambITy,
OoKylbllapfa cananbl 6iniM 6epyae onappblH
NoHAIK-TeopUANbIK, aficTeMeNiK ganblHAbIFbIH
KYLLENTY.

3epTxaHa MiHAeTTepi:
+ KasakcTaH Pecny6nukacbl Kasipri 6ifim
6epy >XyMneciHiH 6acbiM 6afFbITTapbl HeridiHAe
MyFaniM KbI3MeTIH OKbITY canacbl MeH TUIMAINITiH
apTTblpyFa 6argapnay.
+  OKywblnapAablih, WhbiFapMallblNblK-
isgeHiMnasablk KabinetTtepiH, 6epinreH
MaTepuangapabl €3 6eTiMeH yWpeHy, Tangay
XOnpapbiH KepceTyre 6afbiTTay.
+ binim 6epypiH HerisgepiH, HaTumxere
GaFblTTanfaH okbITyAa 6iNiM Ma3dMyHbIH XaHapTy
XongapbiH TMIMAI NanganaHyfa uKeMgey.

MiHpeTTepai Wwewyne TeMeHae KepceTinreH
e3apa TONbIKTbIpYyWbl 3epTTey oaAicTepi
KongaHblnagbl:
+  3epTTey TakblpblObl 60MbIHLLA 9aebueTTepre
Tangay.

MHHOBaUMANDIK,
TexHonornanapabl
€Hri3y apKbl/ibl OKbITY
VAEPICIH XeTingipy,
OKYLLIbIHbIH,
TaHbIMAbIK KabineTiH
WblHAan, caHanbl
AeHrelre ketepy -
OVYriHri KYHri Kypaeni
Macenenepaix, 6ipi

+  3epTTeyAiH couuoMeTpusnbiK aficTepi:
cayanHama, cyx6aT, 3epTxaHa KesiHAeri 6akpbinay.
+  OKy-Top6Me, CbIHbINTAH TbIC dpeKeTTepae
neparorTepAil, 03blK TaXipubeciH 3eppaeney,
YXMHaKTay.

Binim 6epy XxyneciHe xaHa MHHOBaALUANbIK,
TexHoMorusnapabl eHrisy apKbisibl OKbITY YAepiciH
XKEeTINAIPY, OKYWbIHbIH, TaHbIMAbIK, KabineTiH
WbIHAAN, caHanbl AeHrenre Ketepy — OYriHTi
KYHF Kypaeni macenenepai, 6ipi. binimgi xeke
TynFaFa 6afFbiTTay, OKYLIbIHbIH, ©3iH-63i TaHybl
)XoHe Tapbueneyi, akblN-0MblH AaMbITYbl, SFHU
YKaH-XXaKTbl AaMblIfaH )KeKe TyJiFa KanbinTacTbipy
MyFaniMaep anfiblHa TbiH MiIHAETTEpPAi XYKTen,
YKaHallblj1 iC-opeKeTKe XeTenengi.

3epTxaHa »ocnapbi: KP Tin
Typanbl 3aHbl, «MoHrinik En»
YKannblyATTbIK NAaTPUOTThIK UAESACDI
MeH MNaTpnoTThiK AKTici, KP >kannbl
opTa 6iniM 6epeTiH ybiIMaapbiHAa
OKY MpoueciH yMbIMAacTbIpyAbiH,
epeKLenikTepi Typarsnbl aficTeMenik
HyCKay XaTbl, AFHW 6iniM 6epy xxyneciHe
KaTbICTbl 6acTbl 6acbiMAblIKTap
HerisiHae fAanblHaanaabl.

Kasipri 3amMaHHbIH, Tanabbl —
OKYLLbINapAblH AaNblH 6iniMai urepin
KaHa KolMaun, e3 6eTiMeH i3feHe
6iny KabineTiH gambITy, e3repmMeri
XaFfannapra Kapan LWyfFbi WweLlim
LWbIFapa anyblH, KeH oinan, KeMes NileTiH FblbIMUI
onnay XymneciH KanbinTacTbipy. MyfaniMHiH,
KaCion TypFblga 6iNiKTINIriH AaMbITy MakcaTbIHAA
6afFgapnaMa MasMyHbIH >Xocnaprnayga ap
MOAYNbAiH 3aMaH TanabblHa canl KaXkKeTTifiriH
eckepy eTe MaHbI3bl. COHbIMEH KaTap MyFaniMHiH,
K9CIObWN Ky3bIpeTTiNiriH gamMblTyFa 6aFblTTanfFaH
YPAic KeseHAepiH Ae Xyneni >kocrnapnay MeH
)Kysere acblpyfa 6aca Hasap aypapfaHbiMbi3
aypbic.

OKy-Topbue yaepiciHge MaHAI OKbITY MeH
e3[iriHeH apeKkeT eTyAe KUbIHAbIKTAP asiCbIHbIH,
6ap ekeHgiri aHbikTangabl. Onap:

*  NMeparortepaiH 6iniMm 6epy Ma3MyHbIH XXaHapPTy
XafganblHaa TeopUsisibIK XXoHe TaXipubenik
AafFablinapbiHblH, a34bIFbl.

. MeparorteppiH oOKbiTyga TWIMCI3
cTpaTternsnapgbl KongaHybl.
*  ©O3iHgik pednekcua opekeTi MeH

YApeHyLWwinepaiH apekeTiHiH, TOMEH AeHreni.
*  [lsHAl OKbITYyAbl TaXipubenik Typfblaa
>kxobanay GiNniKTiNIKTepiHiH TOMeH AeHreni.
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3epTxaHa >XYMbICbIHbIH, YXXaHaLUblNAbIFbl:
MyfFaniMaepaiH 63 KacCibu Ky3blpeTTifiriH
WblFapMalLblbIKMeH aTKapyblHa XXYMbICTapAbl
MHHOBAUUANbIK 6afblTTa YWbIMAacTbIpy,
aficHaManblK >aHe ajicTeMesNlik Typfblaa
KamMTamMachbli3 eTy.

Toxxipubenik MaHbI3AbUIbIFbI: MyFaniMmaep
K9cibu 6iNiKTiNIK cypaHbICblHa can naes MeH
Ke3kapacTapAbl opTafa canypbl, Tankblnayabl,
6enceHpi apekeTKe bIHTanaHy MeH XaHa 6inimai
3epAeneyfii XxoHe apeKeTTiH XaHa TypnepiH
MeHrepegi.

XXaHa MakcaTka can ganblHAanfaH oKy
KYpblJIbiIMbl MEeH Mas3MYHbIHAA JOrMKanbiK,
XXYMenik cakTasica, OHblH, H3TUXECI XeMicTi
6onMak. AFHU MyFaniMHiH ic-apeKeTi XaHa
aknapatTapgbl XuHaygaH 6acTasnblin, WeLwim
KabbingaymeH asiktanagbl. OcblHAam xarganga
MyFasiiM e3 Kacibu aeHreniHe e3iHAiIK 6aFacbiH
6epegi, keneciKeseHi pedrieKcusbiK apekeTTepre
ynacagbl.

WbiFapMalbliiblK, HEMece MHHOBaLUUANbIK
XaFfdanpa XyMbIC iCTen, HoTUXenepre XeTy
YWIiH nejarorunkanbiK apeKeTTiH
MoHIH 6apblHLWa TepeH ounnayabiH
MaHblI3bl 30p. AJaMHbIH onnay
XXYMECiHIH, AeHrennepi kenTtereH
FanbIMHbIH HasapblHAa 60NFaHAbIFbI
Manim. ConapgablH 6ipi — anemre
anrini b. BNYMHbIH TaKCOHOMMUSACHI.
Op Kajamza 6epinreH TancblipMaHbl
opblHAay 6apbiCbiHAA MYFaniMHIH,
Kacibu Ky3blpeTTiniri aptbin,
WblFapMallbbIFbl WbIHAaNaabl.

XXyMbic 6apbicblHAa MyFaniMaep oKbITyaarbl
3aMaHayu TananTtapzbl eckepe oTbIpbin, 6inimM
6epy XKymneciH Tyberenni xxaHapTyFa acep eTeTiH
dbakTopnapabl aWkblHAaWAbl, NaH 60MbIHLLIA
FbINIbIMU-9iCTEMENIK TYpFblAaH 6iniMaepiH
KeHenTepi. MNeparortepAin, Tangay, Moaenbaey,
KypacTbIpy, )Xo6anay >kaHe T.6. pafFabliapblH
WblHAAy YWiH TaXipubenik XXymbicTap aTkapy
KesfenreH 60naTbiH.

TyFbl3aabl

KyTineTiH HaTUXKe:
+ 3amMaHaym 6iniMm 6epyae MyFaniMHiH,
KoHUenTyanAabl TYCIHIFi MeH Taxipubenik
OaFablnapblHbIH HETi3i KanbinTacagbl.
*  Myfranimgep Kasak, Tifli MeH agebueTi XaHe
6acka naHAepai uHTerpauusnay Typnepi MeH
dAicTepiH MeHrepegi.
*  MyFaniMHiH XaFbIMAbl onnay, e3iHaik gamy
KabineTti garablnapbl amMuabl.

[Meparormkanbik,
MaKcaTbl MyFaniMHiH,
cabak ypaiciHae naHaj
OKbITY MEH e3airiHeH
opekeT eTyaeri
KUbIHAbIKTapAb!
wewyre MyMKiHAiK
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+ TMeparorTepdiH 03blK TaXipubeci 3eppae-
NeHeni, XXuHakTanagbl.

«  Kasipri 6inim 6epy xafganbiHaa NaHAI OKbITY
60MblHLIA MaKananap XxapusnaHagebi.

Ocbl mMakcaT neH MiHAEeTTepAi TOpPT Kbl
KaTapblHaH opblHAan kenemis. Keweri KanaHbiH,
ycTasgapbl OVYriHFi KYHi 06/bICbIMbI3AbIH
6eTKeycTap KelwobaclWblNnapblHa anHanabl,
neparor-webep, Nnegaror-sepTTeyLli caHaTTapbIH
angbl, oKyLblsiapbl 06/bICTbIK, pecny6MKanbIkK,
YXapbICTapAblH XeHiMna3gapbl ataHgbl. Kasipri
yakpITTa onap 6atbl1, agan, 6onawakTbl aikblHAan
6ineTiH, KapananbiM, 60/KaFblL, angbiHa MakcaTt
KOsl anaTblH, Ke3 KeJireH )XaHMeH apekeTTece
anaTtblH y34iK MyFanimaepre anHangbi.

©3 6acblM 6yJ1 TONTbI XUHAM, XeTeKLWiJliK
eTKeHiMe epeKLLe KyaHaMblH, 0Jlap MafaH ceHepi,
MeHi WwabblTTaHAbipaabl, kyaT 6epeai. CKO-aa
GipKaTap XXYMbICTbI TbIHAbIPbIM XaTbIPMbI3, aHa
TiniMi3gi KypMeTTey XXaHe HacuxaTTay 6i3fiH
napbi3biMbI3 Aen OMauMblH.

MaHgeMuUsiHbIH eniMisfi xxannaraHblHa 6ip
Xbin Tongbl. Con KMbIHAbIKTapFa KapaMacTaH,
KallblKTaH OKbITY XXYMWeciHe eHin,
ypnafbIMbI3fa 6ifliM 6epy XonblHAa
)XaH 6epice eHbek eTyaemis.
OKyLWblNapbiMbI3Abl CbIHbINTaH ThiC
TYpni agebueTTi OKyFa LUaKbIpbIM,
YKaKCbl 94eT KanbiNnTacTbipyAaMbl3.
CKO akimMgiriHiH 6iniMm canacblHAafbl
d4icTeMeNiK J>XYMbIC >XdHe
aknapaTTblk TexHosiornsanap
OopTasblfblHbIH YbIMAACTbIPYbIMEH
oTKeH «Y¥nblylap Mypacbl XaHe
3aMaHaym 6iniM» TakblpblObIHAaFbl XaNblKapanbik,
dhopymFa, eHipiMi3fe OpblIH anFaH pecnybnukanbik,
OKy-aficTeMe ik ceMUHapFa 3epTxaHa MyLuenepi
KaTbICbIN, 63 iC-TaXipubenepimeH 6enicTi.

«KaHapTblnFaH 6iniMm 6epy MasMyHbI
60MbIHLWA cabakKa eHy napafbl» aTTbl aBTOPJIbIK,
6arpapnama 2017 xbinbl MeKTen 6aclublnapsbl
MEH MaH MYyFaniMpaepiHe, TaniMrepsep MeH
KelubaclublyiapFa apHanbin Xacangbl.

BbarpapnamMaHblH, )XaHalblAAbIFbI:
MyFanimaep Kacibu GinikTiNiKTepiH xeTinaipin,
©3 NikipnepiH opTafa canypbl, ap Xafganabl
Tankblnayabl, 6enceHpi apekeTKe bIHTanaHabipy
MeH cabak yYpAiCiH oV eneriHeH eTKi3yai MeHrepeg,i.
HakTbl KpuTepuinnep apkbifibl cabakTbl Tangan
ynpeHepi. Meparormkanbik MakcaTbl MyFaniMHiH
cabak ypaiciHae NaHAl OKbITY MeH e3AiriHeH
opeKkeT eTyAeri KublHAbIKTapAbl welwyre
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MYMKIHAIK TyFbl3agbl. [legarortepre okbITyAbiH,
TUIMAI cTpaTernsanapblH KonjgaHyfa, e3iHAIK
)XoHe e3apa pedrniekcus >xacayfa pafibl-
naHablpagbl. biniMm 6epy MasMyHbIHbIH XXaHapybl
XafFganblHAa nefaror KbiIaMeTKeprepAiH y3aikcis
K9Cibn gaMyblHa biKMan eTy, FblibIMU-94icTEMENIK
OalblHAbIFbIH KYLWENTY 6acTbl MakcaT 60blIn
caHanapgbl. byn aBTopnbik 6arFgapnama
AnmMaTbl KanacblHpa ©TKeH «Y3p[ik
aBToOpnblK 6afFgapnama — 2018» canbicbiHAA
Kopfanbin, | popexeni punnomfa ue
6onabl.

«I3rinikTi IicTiH OHTaWNbl KawWbipbl 6ap»
nereHgen, sepTxaHa KewobaclWbiCbl peTiHAe
»KayanTbl KagaMm xacarn, apintectepiMe 6afbIT-

6arpap 6epin, ayaaH, 06nbic 60nbIn 6ipre KpIaMeT
KbIJIbIM XYPreHiMi3 MaFaH aupblKlla WAaTTbIK,
cbiinanabl. Ongasbl MakcaTTap OpbiHAANbIM,
ocnapnap caTTi Xy3sere acyaa.

opebuer:

Bepaubekosa [.K., Y.)XK. belicebaeBa.
MyfaniMHiH, Kew6acWwblNblK KacueTTepi:
6afbITTapbl XXJHe KasnbINTacTbIpy Xosgapsbl.
oaicTtemMenik Kypan. = Jlugepckue KayecTtBa
YuYuTens: HanpaBsieHUs U NyTn GopMUPOBaHUS.
MeTopunueckoe nocobue/[.K. bepanbekoBa, Y. )K.
Belce6aeBa. — AcTaHa: «Hasap6aeB 3uaTkepnik
mMekTenTepi» ABBY Meparornkanbik webepnik
opTanbifbl, 2016. — 124 6.
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MEKTEN KBILBACLIbIIbIFbIH
[TAMBITY ToXIPUBECIHER

Onbim pazBumuns WMKOALHOZO AUGEPCIMBA Ha Npakmuie
The Expevience of School Leadeviship Development in Practice

byriHae XeTeKLlUi XoHe cepiKkTec MeKTenTepaiH e3apa speketTecyi
JKarFfavblHAa negarorti OH aieyMeTTeHAIpy npobsieMach! 63€eKTi 60bin
oTbIp. MeKkTenTepre XeTICTIKKE KOJ1 XXETKI3€ anaTblH )X oHe e3/epiHe TapTa
6ineTiH KelbacLubl MyFaniMgep Kaxet. Makanaga kewwoéaclubl MyFasim
KacueTTepi MEH MeKTern KOFaMAacTblfbIHAarbl KapbIM-KaTbIHACTbl apTTbipy
JKOJI4apbl KapacTblpblyIFaH.

CerogHsi 0CO6eHHO aKTyaJlbHOM CTAHOBUTCS rpobsemMa no3uTuBHOM
couymanuzaymumn rnegarora B YCJIOBUAX B3auMOLENCTBUS BeAYLNX U
napTHEPCKMX LWKOJ. LLIkonam HyXHbI yYnTens-nugepbl, COCOOHbIE
[06uBaTbCS ycriexa v yBJieKaTb 3a CO60M. B cTaTbe pacCMOTPEeHb! KadecTBa
yuuTtens-nugepa v Nyt akTMBU3aLUUu KOMMYHUKAUUN B LUKOJIbHOM
cooblyecTse.

Today, the problem of positive socialization of a teacher in the context
of interaction between leading and partner schools is becoming especially
urgent. Schools need teacher leaders, who are both successful and engaging.
The article discusses the qualities of a teacher-leader and ways to enhance
communication in the school community.
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yFaniM Kewo6aclblNbliFbl — 6iniM 6epy

XYMeECIiHIH axblpamac 6eniri. KentereH
3epTTeyLWi, Kewob6acwbl MyFanimaep MekTen
iWwiHaeri earepicTepAi »acanTblH TiNTi onap
MEeKTEeNTiH AaMybl MEH XaKcapyblHa biKnan eTeTiH
KyaTTbl KyLl eKEHAIriH 63 3epTTeynepiHae aTan
KOPCETKEH.

Anmop (2006) >kayankepLuinik casicaTbl MbIKTbI
MeKTen XyNeciHAeri kewwbacLblibIK, — TaXipU6eHi
XeTingipy Kypanbl gen ecentece, Ky6aH (1988) e3
3epTTeyiHae: «MeH Kewb6aclbINbIKTbl KaXeTTi
HOTUXKEre KOs XeTKi3y MakcaTblHAa 6ackanapiblH,
opeKeTiHe biKnan ety KabineTi gen TaHMMBbIH.
Kewo6acublinap — 6ackanapfblH MakcaTblIH, YaXi
MeH opeKeTiH KanbinTacTblpaTblH agampaap.
BekiTinreH »kaHe >xaHa MaKcaTKa KOJ1 KeTKI3y YLUiH
onap TypJii e3repicTi eHrisyre 6actama ykxacangsbl.
Kewo6acwblfblK WblFapMawbifblK, KyaT neH
GINIKTINIK AereHai 6ingipeni», — aengi.

3eptTeyuwinep Kpuctodep [an xaHe Mamena
CaMMoOHC «MekTenTeri caTTi KewbaclblbIK»
JereH eHbeKTepiHAe CaTTi KewbacllblNbIKTbIH
Herisri enwemMpaepiH ycbiHaAbl, enwemMaepai
TONbIFbIpakK, 1-cypeTTeH Kepyre 6onagbl.

1-cypem. Cammi Kkewbacweinbik enwemoepi

Ke3Kapac,

KYHAbIbIKTap

MeH 6aFbITThbl dé
aHbIKTay

OKbITY ME€H

OKyAbI
KyLIenTy

MeKTen
KOFaMAacCTbIFbIHaH
TbIC KapbIM-KaTbIHAc
(%

KYHIbIbIKTapFa
6aca Hasap
aynapy

MekTen
KOFaMAacTbifbl
pacblHAa KapbIM-
KaTblHac Kypy

OKbITY MeH
OKyZAbIH,
XaraanbiH
)akcapTy

yibIMAbI

KanTa Kypy:
penpep MeH
MiHpeTTepAi

calikecTeHAipy

Onan 6onca, agaMmpapfra MakcaTKa XeTyae
Konaay kepceteTiH XX| Facbip KewwbacLlbICbIHbIH,
KacueTTepi KaHpan 6onmak? Kewbéacuhbl
60nyablH 6ip 6eniri — >xeke TyJIFaHbIH 6CYiHe XXaHe
YHEMI e3iHi3fi XeTingipyre xxymcanaTtblH epik-
XirepiHis. Ocbl KacueTTep Kewbaclibliap YLWiH
yaKbIT ©TKEH CallbiH MaHbI34bl 60MbIN Kenegi:
WblFapMallblbIK, K9CINMKepniK, )XaHalblnAabIK,
YHeMI 6iniM any >KoHe KoMaHAanblK XYMbIC —
GYriHr KYH YLWWiH 6Te MaHbI3bl 9peKeTTep.

MekTen iwiHgeri Mmyranimaepain, 6ipneckeH
KOMaHpanblK XyYMblCTapbl e3apa Taxipube
anmMacyfa, kacibu gamyra biknan etegi. Onan
60sca, Kacibun gamypablH Herisi MyFanimagepaeH
e3 6iniMmpaepiH, TaxipubenepiH 6ackanapmeH
6enicyfeH, Kacibn KoFamgacTblkTa bGipsieckeH
XXYMbIC iCTey M3eHUEeTIH KanblinTacTblpyAaH
6acTanagbl. An kasipri 6inim 6epy xyneciHge
KaCibn KOFaMAacTbIKTbl TYpaKTbl AaMbITyAblH,
6ip >KONbl — >XeTeKLWi MeKTen rneH cepikrtec
MeKTenTep XXYMbICbIH AypPbIC YUbIMAACTbIPY.

«KaszakcTaH Pecny6nukacbiHga opTa 6isimM
Ma3MyHbIH XaHapTyabl Kongayabl MeKTen
Kbl3MeTiHAe yibIMAACTbIPy Typasibi» HYCKAYIbIK,
XaTTa KacCcibu KoFamMpAacTblK >XYMbICTapbl
epeklle aTtan KepceTifreH. XXeTeKlli MekTenTep
MeH cepikTec MeKTenTep apacbiHAaFbl Kaciéu
KoFaMgacTblk, — 6iniM anywbinapgblH MakcaTka
KOJT >XeTKi3yi YWIiH opTak >ayankepLinik
M3AEeHUETIH KanbiNTacTblpaTblH a/lIeyMeTTiK
KaTblHacTapAblH XWUbIHTbIFbl. OCbl a5IeyMeTTiK
KoCibu KapblM-KaTblHAacTap, MeKTenTep
apacblHAaFbl Kaciby KoFaMAacTbIK XXYMbICTapbl
MyFaniMAaepaiH Kacibun gamybiHa, TaXXipubenepiH
KakcapTyFa KaHgah MYMKIHAIKTEp YCbIHFaHbIH
aHblKTay MakcaTblHAa MyfanimaepmMmeH cyxéat
Xyprisingi. MyfFanimpepaiH >xayanTapblHaH
K9CibN KOFaMAacTbIK XXYMbICTapbIHbIH OH HOTMXXe
6epreHiH, GipfieCKeH XYMbIC M3AEHUETIHIH,
KanbINTackaHblH aHFapyfa 6onagbl.

MekTen iwingeri
Kewo6acllblbIK, —
XirepneHgipin,
WabbIT 6epeTiH Kacibu

©3apa b6ipneckeH
YXKYMbIC — 6y
agampapgbl
opTak MakcaTka
KeTeneuTiH capa
Xon

hamyablH Kesi

4 )

Kaci6u
KOFaMAacTbIKTafbl
apjampgap To6bl —
TOXIipMGEHI AaMbITyFa
6afbIT 6epeTiH, biknan
eTeTiH KyaTTbl Kyl

MekTenTep apacblHAaFbI
GipneckeH 3epTTey —
TUIMAI OKbITY MEH OKyFa
YKETeNenTiH Tacin

100 NEAATOTMKANBIK ANANOT - NEAATOTMYECKNIA AMANON - PEDAGOGICAL DIALOGUE + N1+ 35 - 2021



MeparortepAiH >XeTekwWwi MeKTen Kel-
6acLUblIbIFbIHBbIH, OpacaH MyMKIHAIKTepi Typanbl
anTKaH MiKipnepiH KopbITbIHAbINAM OTbIPbIM, K3Ci6U
6ipneckeH KoFaMAacTblK MyFaniMAaepaiH, Kaciou
OaMybl XXoHe OKyLUblNapAblH XeTICTIKKe XeTy
anaHbl gen TyniHaeyre 6onagbl.

CoHbIMeH KaTap Jlyuc (2006) e3 3epTTeyiHae
K9Ci6M KOFaMAAcCTbIK XXYMbICbIHAA M3JeHUET,
CEHIM >K9He KYHAblbIK, MaHbI3AblNbIFbIHA TEPEH,
TOKTanagbl.

+ Koacibu kofFampgacTblk — 6yn opTak
KYHAbINIbIKTapFa HerisgesnreH MafeHueTTep.
Onappgbl «icke acbipy» MYMKIH eMec.

* YakbIT 6enin, KyTiNeTiH HaTWKenepai 6enriney
eTe KaxeT, 6ipak MaJeHMeT MeH CeHIMAINIKTI
OAaMbITY YLUiH TepeH bIHTbIMAKTaCTbIK Kepek.

* MageHueT NeH CeHIMAINIKTI AaMbITy YaKbITTbl
Tanan eTtefi XoHe 6yn Xxonga Kegeprinep MeH
XKeTICTIKTEp KaTap TyblHoanabI.

LWbIHbIHAA, 9P6Ip KYMbICTA OH HOTUXXEMEH KaTap
KUbIHAbIKTAp Aa Koca Xypepgi AeMeKLuUi, XXeTeKLi
MeKTen ilWiHae XoHe cepikTec MeKTenTepMeH
GipneckeH >XyMbICTa Kefieprinep xui kesgecyge.
CoHbIH, 6ipi — MeKTen 6enceHginep KOMaHAacbIHbIH,
OypbIC KypbliiMaybl, 6eniHreH Kewwb6aclWbiNbIKTbIH,
MafFblHaCbIH, MakKcaTblH AYpPbIC TYCiHOeyLWiniK,
MaZleHUeT MeH CeHIMAINIKTI gamMbITaTblH
bIHTbIMAKTaCTbIKTbIH, 63 AeHreniHae 6onmMaybl.

3epTTeywinep 6eniHreH kewo6acwblbIK,
MogAeni — 6yn Xeke Kew6acwblnapablH
opeKkeTiHe KapaFaHAa, KenTereH Kelb6aclubl
apacblHAafbl KapbIM-KaTblHackKa HerisgesnreH
KelL6acLUblbIK eKeHiH eckepTeai. XXui ke3geceTiH
KaTesnik — 6eniHeTiH Kelw6acwbbIKTbl 6enrini
6ip TancbipManapAbl 6ackara XyKTey pen
kKabbingay. byn pypbic emec. Ocbl TycTa 6eny
dyHKUMOHanabIK MaFbiHaAa KabblngaHoaybl Kepek.
HerisiHeH, 6y ce3 TancbipMaHbl Xall FaHa TapaTy
YZepiciH eMec, 6ipneckeH KbI3MET, NikipTanac He
Avanor HaTwmxeci 6onbin TabbinaTtbiH yAeEpPiCTi
cunaTTangbl.

YKeTeklli kaHe cepikTec MeKTenTep apacbliHAarbl
6enceHai nikipTanacTbl ybiMAacTbIpya apKallaH
Kepeprinep kesirin xatagbl. betne-6eT Tikenewn
Kesgecyrnep eTKisyre MyMKIHAIK 60nFaH Kesge,
6enceHAi nikipTanacka npakTuUK MyfanimMaepai,
apicKeprepai, MeKTeNTIH SKIMLWINIK MyLUesnepiH,
CbIPTKbl capaniblnapibl XXaHe 6ackanappgbl
TOJbIK TapTa OTbIpbIN, LWbIHANbI Aa allblK, ANanorTi
YMbIMAACTbIPY KUbIHABIKTaPbI TyblHAAFaH. ATanFaH
KaXXeTTiNIKTi eckepe oTbIpbIn, 6i3, Megarormkanbik,
Lwebepsiik opTasbIfblHbIH, TPeHepnepi, ocbiHAAN
OHNaMH MikipTanacTapAblH, YMbiMAACTbIpyLbl

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

CnuKepfiepi XXaHe MopepaTopnapbl pengepiH
aTKapAblK. AHbIKTanfFaH Kegeprinepai tangay
HoTWXXeci 6O0MblHLWIA >XeTeKWi MeKTenTep
aKTUBTEPIHIH KeL6acCLbIbIK KACUETTEPIH JaMbITy
YLIiH XKeTeKLWi MeKTenTepAiH ynnecTipywinepiH
YXOHe 06bICTbIK, aicKepnepai albIK, guanorke
TapTa OTbIpbIN, 63apa apeKeTTecyAiH, TUiIMAI
MOZ,ENIH KYpY KaXXeTTIrHe Ke3 XeTKi3aiK.

KalwbIlKkTaH OKbITy 6acTanfaH ke3ge 6etne-
6eT Kespgecynepai yMbiMAacTbipy MYMKIH
6o5Man Kanabl, COHAbIKTaH KenTereH 6enceHpi
CNUKEPMEH CbiHAApbl Ananor ynbiMaacTbipyFa
6onaTtblH Ke3gecy ¢dopMaTbiH OWacTbIpy
Kepek 6onAabl. MekTenTep apacbiHga 6enceHai
KaCibWn KOFaMAacTblK, XXYMbICbIH YAbIMAACTbIPY
6oMbIHLWA bipHelle cTpaTernsaHbl TangaraHHaH
KeniH KaTbICylblapAblH XXYMbICbIH iLLKI )XJHe
CbIPTKbl LWeHb6epae yhbiMpacTbipa OTbIpbIM,
«AKBapuym» aficiHe 6acbiMAblbiK 6epingi
(2-cypeTke KapaHplI3).

«AKBapuyM» 3fiCiHIH MbIKTbl >afbl 6ip
yakbITTa MaCefleHi XaH-)aKTbl KapacTblpyFa,
TanKplylaHaTbIH MaCeNeHi Tangayfa faHa eMec,
COHbIMEH 6ipre KOpbITbIHAbLI >acar, OHbI
KeTingipyre apHasFaH 6ipkaTap YCbIHbIC eHrisyre
MYMKIHAIK 6epefi. AN TpeHep OCbl XXYMbIC asiCbiHAa
cnukep 6onybl WapT eMec, Tek dacunmtaTop
Hemece 6aKplnayLlbl pesiH aTkapa anagbl.

¥WbiMAacThbIpblIFaH awbiK guanorke 6i3giH
06/bICTbIH XeTeKLlUi MeKTenTepiHiH eH 6enceHpi
ynnecTipywinepi, 061bICTbIK, )X9He aNMaKTbIK,
aficTeMenik opTanblKTapAblH 3Aickeprepi
Wwakbipbingbl. bipiHWi Kagam 6apbIiCbiHAA iWKI
WweH6epaiH, MylenepiH aHblkTayga XeTekuwi
MeKTenTepAiH Taxipubeni yunecTipywinepi
TaHAanbin, aTkapaTbiH pengepi 6enrineHgi. byn
XafFganga iWwki Ton MyllenepiHe e3 6eTiHWwe
Tankblnay >XXYprisy, XeTekKLWi »XaHe cepikTec
MeKTenTep MyFaniMaepiHiH e3apa apeKkeTTeCTiKTi
yWbIMAACThIPYAbIH, 63iHAIK (anFalwkbl) MogeniH
)Kacay ycbliHbinAbl. CopgaH KeniH iWwki Ton
JanblHoaFaH Mopesnbhi CbIpTKbl TOPT TOMKa
GipiKTipinreH KaTbicywblnap: 6akbinaylibinap,
capanuwbinap, Tangaylbiiiap XaHe CblHLWbInap
HaKTbl KpUTepuinnepi 6ap 6akpinay napakrapbiH
KOonAaaHbif, iWKi weH6ep CcnukKepnepiHiH
TaHbICTbIPbIIbIMbIHA Kepi 6aifaHbIC YCbIHbIMN,
6aranan oTbipabl. Ocbl yaepicTeH KeMuiH
6akblyaylblslapMeH LWafblH TONTa Tankbliay
yMbIMAACTbIPbINbIMN, XacajifaH Mofenbre
KaTbICTbl yCbiHbIcTap, SWOT TangayblH XaHe Kepi
6annaHbiCTapbiH 33ipsien, XXakcapTy XXyMbICTapbl

Katap XypAi.
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e3apa apeKkeTTecya,i
)KaKcapTy YLiH
6ipkaTap
yCbIHbICTap a3ipnegi

Bakpinaywbinap
Tob6bI

YCbIHbUIFaH MoZenbAiH
MbIKTbI YXoHe 9J1Ci3
TyCTapblH KapacTbipabl

AHanuTukTep
TO6bI

-

CblHWbINAp

ocbl MoAenbaiH, To6bI

9p6ip KOMMOHETIHIH,
THIMAiNIri Typanbi
KYM®H KenTipin,
Kepi 6aiinaHbic 33ipnegi

Capanuwbinap

Tob6bI .
YCbIHbUIFaH MoAenbAiH,

Ma3MYHbIH YXaKcapTy
YLiH KOpbITbIHAbINAP
MeH YyCbiHbICTap Xacagbl

2-cypem. ©3apa apekemmecmikmiH «Akeapuym» mMooeni

AwblK Ananorte 6apiblk KaTbICyLbl
9p CoTKe Hasap aypapblin, Kasipri esapa
apekeTTecyAiH MoAesiHiH MbIKTbl XX2He daJICi3
TYCTapblH KapacTbIpbIn, Y34iK ngesanap ycbiHbin,
90 nambl3bl 6eficeHAi TankblnayFa TapTbiagbl.
Kew6acwblnapablH, apacbiHhafbl e3apa
9peKeTTecTIKTI 6enceHpi yubiMpacTbipyfa
apHasFaH oCbl Ta)Kipube 63iHiH OH HOTUXKECIH XXoHe
TUIMAINITIH KepCceTTi.

OcblfaH WbIFaTblH KOPbITbIHAbI, XeTeKLi
MeKTenTeri akTUBTepiH Kacibu ecyiHe FaHa eMec,
CepiKkTec MeKTenTepAeri apinTecTepiHiH cabak 6epy
TaXipM6eCiH faMbITyaa Kelbacllbl MyFaniMHiH
peni MaHbI3bl eKeHAIrH eCTeH LWblFapMay Kepek.
CoHAbIKTaH TaXipubeHi3giH, CaTTi eTyi YLWiH
KelbacLlbIHbIH, TOMEHAET KbIBMETTEpPIH aTKapy
yCbIHbINAAbI:

* O3apa 9peKeTTeCTIKTIH, TUIMAI KypblJibIMblI
MeH 6alnaHbIiC MoAenepiH XacaHpl3.

*  MekTen akTUBTEPIHIH XXYKTeNreH penjepi MeH
ayarkepLUinikTepiH aHbIKTaHbl3.

+  Kew6acuwbinapabl WabbITTaHAbIPATbIH XaHe
blHTaNaHAbIpaTbIH Wapanap ynbIMAacTblpbiHbI3.
*  YakpITTbl TUiMAI 6aCKapbIHbI3.

«  benceHgi TbiHAayLwWbl 60MbIHbI3.

+  KapbIM-KaTbIHacKa allblk, 60/1bIHbI3.
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Cyripbaesa 3aypew 3aniHoNNaKbI3bl Kabbiwesa YKaHap ©OMip3aKKbi3bl

Hyp-CyntaH KanacbiHaarbl Hazapbaes 3maTtkepnik Hyp-CyntaH KanacbiHaasbl Hazapbaes 3Matkepnik
MekTebiHiH opblc Tini MyFaniMi (KasakctaH) MeKkTebiHiH opblc Tini MyFaniMi (KasakcTtaH)

Cyryp6aesa 3aypew 3anHynnosHa Kab6biwesa YKanap OMUp3aKkoBHa

YyuTenb pycckoro a3bika U nutepatypbl Hazapbaes YynuTenb pycckoro a3bika U nutepaTypbl Hazapbaes
WNHTennektyanbHou wkosnbl r. Hyp-CyntaHa (KasaxcraH) NHTennekTyanbHou wkonbl r. Hyp-CyntaHa (KasaxcraH)
Zauresh Sugurbayeva Zhanar Kabysheva

Russian language teacher at Nazarbayev Intellectual school Russian language teacher at Nazarbayev Intellectual school
in Nur-Sultan (Qazagstan) in Nur-Sultan (Qazagstan)

KAK JIMQEPCTBO YYNTENEN B LLKOSIE
CHOCOBCTBYET bJIATOMOJTYHAH) YHALLMXCH?

How Does Teachev Leadevship in School Contribute 40 a Student's Well-Being?
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Makana Hyp-CyntaH KanacblHfafsbl Hazapb6aeB 3usiTkepsiik MeKkTe6i
MyFanimMgepiHiH KelbacLbl/iblK MaCe/IeCIHE apHasiFaH, aBToOpaapAblH
MiKipiHLIe, 6y/1 OKbITY MEH OKYAbIH canacbiH apTTbipyFa biknasa eTeal.
MekTen yXXbIMbIHAAFbI bIHTBIMAKTACTbIK, OPbIC Tili MyFaniMgepi TO6bIHbIH
b6acTamacbIMeH yibIMAACTbIPbIIFaH Ic-apeKkeTTeri 3epTTey apKbisibl OKbITY
MeH OKYyZiblH TaXKipubeciHe e3repicTep eHrizy Macesieniepi KapacTblpbiiazbl.
CoOHbIMEH KaTap OKYLUbIIapAblH IMOLUMOHANAbIK, UHTEJIEKTYa bl X aHe
J1YMETTIK cay-casiaMaTbl Macesiesepi KaMTbIiIFaH.

Ctatbs nocBsljeHa BOMNpPoOcy nujgepcTBa yuutenei Hasapbaes
WHTennekTyanbHow wkonbl r. Hyp-CyntaHa, KOTOPOE, 0 MHEHUIO aBTOPOB,
CroCo6CTBYET y/IyuLLIEHNIO KAYeCTBa NPerofaBaHus 1 06y4eHus. PacCMOTpeHbl
BOMPOCbI COTPYAHUYECTBA B LLUKO/IbHOM KOJI/IEKTUBE, BHEAPEHUS UBMEHEHMI
B MPaKTUKY NpernojaBaHus u o6ydeHus yepes ViccriegoBaHne B AefCTBUM,
KOTOpOE 6bIJ10 MHULUUPOBAHO TPYIIION YYUTENEN PYCCKOro A3bika. Takxe
PacKpbITbl BOMPOChI dMOLMUOHATIbHOIO, UHTEJIIEKTYalbHOIro U COLMabHOIro
671aronosy ns yyaLmxcs.

The article is devoted to the issue of leadership of teachers of the Nazarbayev
Intellectual School in Nur-Sultan, which, according to the authors, contributes
to the improvement of the quality of teaching and learning. The issues of
cooperation in the school team, the introduction of changes in the practice of
teaching and learning through Action Research, which was initiated by a group
of Russian language teachers, were considered. It also covers the issues of

emotional, intellectual and social well-being of students.

J‘I MAEPCTBO YYMTENEN B LLIKOJIE COCO6CTBYET
yAy4lWeHN0 NpakKTUKN MNpenogaBaHus
M oby4yeHMs yyawmxcsa B knaccax. Jingepckue
KayeCcTBa YUUTesisi pyCCKOro si3blka U nuTepaTypbl
Hazap6aeB WHTennekTyanbHOW LWKONbI
pasBuBalOT MNOCpPeACTBOM COTpPYyAHMYecTBa
Mexnay Konneramu. 3To NoMoraeTt ynydwunTb
KayecTBO 06yYEHUS M B LLEJIOM JOCTUUYb MUCCUU
WKOMbl — BOCNUTAaTb WHTeNseKTyanbHoe
cooblecTBO, BCE YYAaCTHUKU KOTOPOro B
CBOEM pasBUTUN OPUEHTUPOBAHbI Ha BbICOKUE
HpaBCTBEHHbIE LEHHOCTU, MEeXKYNbTypHOe
B3anMMOMOHUMaHUe 1 HernpepbiBHOE 06pasoBaHue.
Mporpamma MexpgyHapogHoro 6akanaBpuaTa,
no KoTopow geTu obydaroTcs, obecrneumBaeT
akafleMn4yecKkyr CJIOXXHOCTb U pasBuBaeT
>XU3HEHHbIe HaBbIKM yyallmxca B Bo3pacte 11-16
neT. 3TOT BO3pacCT sIBASIETCS BaXKHbIM Nepnogom
B pa3BUTUN MOJIOAbIX NIKOAEN, TaK KaK MPOUCXOAUT
rnpouecc CTaHOBMEHUSA JIMYHOCTH.

Yyauwmecs npuxoAasT B LUKOJY CO CBOMMM
CUJIbHBIMWU UM cnabbiMM CTOpPOHaMMu, C
onpenenéHHbIM HabopOM LLeHHOCTEN, 3HaHUN U
OonbiTa OTHOCUTENIbHO OKpPYXKatoLero Mupa u ux
MecTa B HéEM. Bce geTn BHe 3aBUCUMOCTU OT YPOBHSA

CNOCO6HOCTEN AO0J/KHbI MMEeTb OAMHAKOBble
YCIIOBUA AJ151 OBJIafeHUS NPeAMETHbIMMU 3HAHUAMM.
maBHaa uenb npenojaBaHUs U 06YYeHUSA
3aKJ1l04yaeTcs B TOM, YTO6bI MO3BOMIUTb yyalMMcs
CTaTb KPUTUYECKUMWU U KOMMETEHTHbIMU
yyacTHUKaMu obuieHus. lNpegmMeTHble Xe
3ajayM — pasBuBaTb Yy AeTel CNoCOBHOCTb
MOHAATb U UCMOMNb30BaTb YCTHbIN, MUCbMEHHbIN
N BU3yaslbHbIN TeKCTbl. Ba)kHYyt0 ponb Takxe
UMeeT pa3BUTUE HABbIKOB: KOMMYHUKATUBHbIX,
MbICNIUTENbHbIX U COLMaNbHbIX.

Mpo6nema, BoNHOBaBLUAs yunTenen pycckoro
A3blka U NnTepaTypbl, COCTOUT B TOM, YTO eCTb
He60JIbLLION MPOLLEHT yYaLUXCSl, KOTOpble UMEOT
TPYAHOCTU B OBNlal€HUU PYCCKUM S13bIKOM.
OHKM He Bcerga MOMU MNPOAEMOHCTPUPOBATH
BbICOKUI YpOBEHb BOBNIEYEHHOCTU B AeNCTBUSA
Ha ypoKax, Npyv MHAUBUAYaNbHOW paboTe, B nape
unu rpynne. JaHHasa npo6nema 6biia BbisiB/IeHa
npv Ha6NAEHUN 3a y4YalUMMMKCS 7-X KJ1accoB,
HY>XAQlOLWMXCS B AOMONIHATENIbHOM NOAAEpIKKe
yuntenen. lMNpu b6ecepe c pebaTamu 6bi0
BbISIBJIEHO, YTO OHU CTOJIKHYJIUCb C TPYAHbIM
akafjleMNUYeckuM copep>xaHuemMm npegmeTa.
CpaBHeHMe KOHCTaTupylowmx paboT Takxke
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nokasasio pasHuLy B KaYeCTBEHHOM BbIMOJSIHEHUN
CUMbHbIX YYaLLMXCA U YYaALLMXCS, UCMbITbIBAOLLUX
3aTpygHeHusa. OHM UCNbITbIBaANM HEKOTOpble
CJTIOXKHOCTU MpU MPaBUSIbHOM U NOAXOASALLEM
MCMOJIb30BaHUM A3blKa B YCTHOW U MUCbMEHHOM
dhopmax. Bcnegcteue yero cHuXanacb MoTuBaLus
K M3y4eHuto npeamMeTa. Ycnex B LLKOJe Befjb TECHO
CBSi3aH C 9MOLMOHASIbHbIM, UHTENIEKTYasIbHbIM U
coumasnbHbIiM 61aronosyyYmem.

dMoLMoHanbHoe 6raronosiyyme yvyalwerocsi —
9TO MOJIOXKUTENIbHO OKpaLleHHOoe cCaMOoYyBCTBME
yUYeHUKa B YCNIOBUSAX LUKOJIbl, BO3HMKAalOLLLEE Ha
OCHOBE Y[0BJIeTBOPEHUS €ro NnoTpe6bHOCTU B
yBa)X€HUU, B CAMOBbIPaXXEHUUN U B O6LLEHUN.

UHTennekTyanbHoe 6naronosiyyne — 3TO
pasBuUTMe NOTeHUMana yyawmxcs, nossonstollee
UM CNpaBfiATbCA C BO3pacTaloLlen CNOXKHOCTbIO
akafleMMyecKoro cojepxaHusa npegmeTa.
YOoBNeTBOPEHHOCTb yYallMXCsA CBOeN MbICn-
TenbHOW AeATeNIbHOCTbHO.

CoumarnbHoe 6naronosiyyme — 3TO OLLYyLLeHNe
cebs yacTbio 06LLecTBa. [Toflo)KeHue B coLmanibHON
cpefie COOTBETCTBYET COOCTBEHHbIM XKENaHUAM U
BHYTPEHHUM OLLYLLLEHUSIM.

NccnepgoBaHue B AeACTBUU, UHULUMPOBAHHOE
yUnUTesNsiMU PYCCKOro si3blKa, 6bISI0 HanpaBiieHo
Ha peleHne cneayowen npobrnemMbl: Kak
peanusoBaTb UHTENNEKTyalNlbHOe, coluanbHoe

M SaMoOLMOHanbHoe 6naronojiyyvMe yyauiuxcs,
MCNblTbIBalOWMUX 3aTpyAHEHUS

Npu M3y4yeHUU PYCCKOro s3blka? 3apava
OnpepeneHve Npo6emMbl, paspaboTka y4uTens
BOMpoOCa UCCNeoBaHuUs, MPUMEHEHNE - co3aaTb

MeTOoA0B UCCef0BaHusl, U3ydeHune
TeopeTUYeCKONW nuTepaTypbl,
peanusauus BMellaTesIbCTBa C LieJibho
ynyJdLeHus NpakTUKY NpenogaBaHus
N OUeHKa pesynbTaToB — 3Tanbl,
KoTopble 6biiM MPONAEHbI MNpu
NccnepgoBaHun B oencTBUN.

MbI B cCBOEW NpaKTMyeckor paboTe onupanuch
Ha COBpPEMEHHble UCClief0BaHUSA YUYEHbIX B
0651aCTU 3HAHUS O TOM, KaK JltoAn oby4yaroTcs.
O6y4yeHue [OJIKHO 6biTb OPUEHTUPOBAHO Ha
BHYTPEHHUN, NMNYHOCTHbLIN POCT pe6eHKa. Tpu
rpynnbl y4éHbiXx (couuanbHble MCUXOJIOTN,
MOTMBALMOHHbIE TEOPETUKU U KOTHUTUBHbIE
NMCUX0NIOrM) uM3yyasu BOMPOC: KakK nwau
o6yyatoTca? KoHeuHo, B pasBUTUM BaXKHYHO pOJib
UrpatoT Kak BPOXXAEHHbIE KayecTBa YesioBeka, Tak
M OKpyXatoLlas ero couunanbHas cpefa. ABpaam
Macnoy, paspaboTaBLUMi MepapXUYECKYO MOAESb
MOTUBAaLMUK, Monarana, 4to obyyeHue MoOXeT
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paccMmaTpuBaTbCcA Kak (hopMa caMoBblpaXKeHus,
KoTopasi sIBNASieTCA rNaBHOW onpeaenstouen
Lenbto. YTobbl AOCTUYL CaMOBbIPaXXeHUs, eMy
HY>KHO YA0BJIeTBOPUTb 2 NOTPEBHOCTU: Hannume
TENNbIX N APY)KECKUX OTHOLLEHUA BHYTPU CEMbMU,
paboyen rpynne B LWKOJIE U YBAXKEHWNE CO CTOPOHbI
oKpyXatwuwumx. 3ajaya yuutensa — cospaTb
6naronpusiTHble YCNOBUS ANS yYaLLLUXCS, KOTopble
YOO0BNETBOPSAIOT ero notpebHocTaM. MHorue
TeopeTnyeckme nccnenoBaHusi, NOCBSLWEHHbIE
npoueccy o6y4YeHUss, OCHOBbIBaJIMCb Ha
ryMaHMUCTUYECKOM NCUXOSIOrMK U paccMaTpuBanu
YenioBeYECKUIN NOTEHLMan pocTa C akL,eHTOM Ha
KOHLenuuto «s». Mobyxxaarowmm hakTopom ToMy
cTano yoexpaeHue B TOM, YTO MOTMBALMSA U YYBCTBA
MMEIOT 3HaAYEHME B Pa3BUTUM NpoLecca 06yYeHus.
Kapn Pop)epc B pamMkax ryMaHUCTUYECKOro
noaxona B 06y4eHUM paccMmaTpuBan B KayecTBe
OCHOBHOW ABUWXXYLLEN CUJbl PA3BUTUS JIMYHOCTHU
NoTPe6GHOCTb peanu3oBaTb CBOU BPOXAEHHbIE
noTeHumanbHble cnocobHocTu. [Ana yyauwimxcsa
OYeHb Ba)KHa MOTPEBHOCTb B MOJIOXUTENIbHOM
BHMMaHWUM CO CTOPOHbI Apyrux nogen. ObyyeHuve
6yneT aPeKTUBHbIM, €C/IM OHO NOAAEPXKMBaeTCA
3 anemMeHTaMu: KOTHUTUBHbIM (pasBuTuUe
MbIC/IMTENbHbIX HaBbIKOB), coOLUMaNibHbIM
(o6yueHune yepes coumanibHOe B3aMMOAENCTBME)
n apdekTUBHbIM (Kakme 4YyBCTBaA U aMoOLUU
MCNbITbIBAKOT y4yawmecs). [JaHHaa KoHUenuus
noAAep>XXMBaeTcs TakMM OLEHOYHbIM
M 3MOLMOHaNbHbIM MapaMeTpoM,
Kak camoyBaxeHue. [lcuxonor
BbiroTckun, pa6ota KOTOpOro
NeXXUT B OCHOBe couMalibHO-
KYNbTYpHOW Teopunu o06Yy4YeHus,
TakXe NoA4YEPKNBAET BaXKHYHO PoJib
obwecTBa B pasBUTUN JIMYHOCTH.
MoHayany yuntenb npepocTaBnsieT
A3blKOBble W MO3HaBaTeJNlbHble
cpeancTBa, Heo6X0AMMble AJ1 CAMOCTOATENbHOIO
M  YCMEeWwHOro BbINOJIHEHNUA 3ajaHus.
MocpeacTBOM MOAEeNUMpPoBaHUA MOBeAEHUS U
S13blKa, 03HAKOMJIEHNS YUYEHMKA C NpoLeccamu u
npoueaypamu, B KOTOpbie OH BOBJIEYEH, YYUTESb
NnoABOANT YYEHUKA K CMOCOBHOCTU AenNcTBOBaTb
KOMMETEHTHO, YBEPEHHO M CaMOCTOSATESNIbHO.
UccnepgoBatenu Mepcep, ®Ouwep, AnekcaHgep
OTBOAWJIM BaXKHYHO POJib AMaNIOrOBOMY 06YUYEHUIO.
OHM 0TMeYanu, YTo coymnasnbHoe B3aMMOLEeNCTBME
B XOZ,e 3aHATUIN UTPaeT BaXXHYHO POJib B 06YYEHUMN.

MccnepoBaHUs Y4YE€HbIX JNlerin B OCHOBY
noaxonoB B OO6YYEHUU, KOTOPble MO3BOJIUIM
caenaTtb aKUeHT Ha 3MOLIMOHasIbHO 61aromnosyYHomn
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cpefe 0O6y4YeHUs, He CHMXas nnaHky pAans
WHTeNNeKTyasbHbIX 3ajay Ha ypokax Ans
yyalwmxcs, KoTopble UCMbITbIBAOT TPYAHOCTU
B M3y4yeHUU fA3blka. [Ns 3TOoro B KayecTBe
9KCMepuMeHTa Mbl HaMEPEHHO peLnIn He
npuéeratb K yNpoL,eHUo 3ajayu, Tak KakK 3To
MOXXeT NPUBECTU K cNabol U HEMHTEPECHON cpefe
06yyeHUsi. BMecTo 3TOro Mbl pewmnm cosgaTb
A3bIKOBOM «cKaddonAnHI», COCO6CTBYOLWUN
NMOCTPOEHUIO MCUXOJIOTMYECKN 6Ge3onacHom
cpenbl 06ydeHus], a TakxKXe n3bexaTb NpobrieMbl
CoKpalleHus 3agayu. lMepBoHayasnibHO COBMECTHO
C yyalwiMuMucs onpeaenunu s3biKoBble Lenu,
KOTOpble AOJDKHbI 6bITb AOCTUTHYTbI. O6paTnnm
BHMMaHMe Ha O6LWUIA aKageMUYecKuUn fAsblik,
Heob6X0AMMbIA [Ns1 BbIMOJIHEHUS

NnoJA3arosioBKOB; NMpefoCTaBfieHUe KIouYeBbIX
(dbpas nnm cnoB Ans UCnosib30BaHUs B HaNUCaHUU
BBeLEHUN, COeAUHUTENbHbIX ab3aueB W
3aKJIl0YEHUN; NpefocTaBfieHne NMUCbMEHHbIX
WwabfioHOB, KOTOpble MpegnaratoT CTPYKTYpY,
Heo6X0ANMYIO AJisl BbINMOJSIHEHUS MUCbMEHHOIO
3aaHus; pacCMOTpPeHME yYyalMMUCS YEPHOBbIX
BepCU paboT apyr Apyraun obecrnieyeHne o6paTHOM

CBSI3U KaK yNyylnTb CoiepXKaHne u si3blk.
TakuM o06pa3oM, MOXHO cKasaTb, 4YTO
WccnepoBaHve B aenctBumn cnocob6CTBOBAo
TOMY, YTO BbICOKWUIA YPOBEHb MbICIIUTESIbHOM
AeATeNbHOCTU U NpefocTaB/ieHne A3bIKOBOTo
«ckapdonguHra» MNoOMOrao yyawumcs c
pa3HbIMU NOTPEBHOCTSAMU 6bITb BOBJIEYEHHBIMU
B aKTUBHYI paboTy Ha ypokKax.

KOHKpeTHbIX GYHKUWI: aHanus, MccrenoeaHue KniouyeBble MpUHLUMbI, KOTOpble
CpaBHeHUe, 06bACHEHUE MPUUNHHO- B AEUCTBUM NCMoJfIb30BaIMCb HaMU, yYUTENSIMU,
clefiCTBEHHOW CBA3U, y6exaeHne, cnocob6CcTBOBaNO — cosfgaHune pob6poxenaTtesibHOM
pelweHne npo6seM UM CUHTE3. pas3BuTUIO naepcTBa aTMocdepbl, COBMecTHasa pa6oTa
Mcnonb3oBasav BONPOChI Ha CJIOXKHbIE  NMOCpeacTBOM B nape Wnu rpynne, BbicTpaneaHue
TeMbl, Tpebylowmne KPUTUYECKOrO BHeApeHUs oblwero MoHMMaHWUA, ydalliuecs

pasMblLLieHns, AN NoALep)XKaHus
BOBJIEYEHHOCTU B MPOLLECC 06YUYEHMS.
Oanee akueHT 6blN1 caenaH Ha
A3blK, HE06X0AUMbIN Ansa paboThl
C MOHATUAMWU MO NpegMeTHOMY

HOBbIX MOAXOA0B
B 0by4eHuu,
CcnocobCTBYOLLUX
6naronony4dunto
yyalmnxcs u

obcyxpanu wnaeum u pasBuBanu
norndyeckune paccyxpaeHus,
6bININ HauerneHbl Ha AOCTUXeHUe
YETKUX Lenen obyyeHus. Yuutens
JaBanu [eTAM BO3MOXHOCTb

coepkaHuto: ppasbl, HEO6XOAUMbIE  Pa3BUTUIO pasBMBaTb YBEPEHHOCTb B CBOMX
AN  BbINOJIHEHUA TpPYNMNnoOBOW npodeccrMoHanbHOro  CUlax U cospgaBanu ycnoBus ans
paboTbl, MOCTPOEHUA BOMPOCOB OMbiTa KOAMEr WHTENNIeKTyalbHOro, CouMasibHOro
mccnepoBaHusi, npoBepfeHuUs M SMOLMOHANbHOIO pPa3BUTUSA.
anckyccun/pedatoB. «CkadbdonaunHr» ana WccnepoBaHue B AeWCTBMM CNOCOGCTBOBAIIO

noaaep XKy yCTHOM peun BKJIoYan KaTeropnsaumio
JIEKCUKN, HeobBXoaumMon pana obcyxaeHus
TeMbl; BMECTO NMoCTaHOBKMW Bornpoca: «KTo He
noHAN?» — cTtaBunu Bonpoc: «Heo6xoaAnMbI nn
BaM [OMNOJIHUTESIbHbIE NMPUMEpPLI?»;, BHeApPEHUe
CUCTEMbI «NapTHEPa NO 06YYEHUNHO/0BLLLEHNION,
KOTOpble B TeyeHUe 2 MUHYT obcyxpanu
OTBET Ha BOMPOC A0 TOro, Kak oH o6cyxaancs
BCEM KJlacCoOM; NMPOCMOTp BuaeomaTepuana
06pasL0BON YCTHOW Mnpe3eHTauUu y4yebHOro
MaTepuana u npoBefeHWe COBMECTHOrO
aHanusa Ans onpegeneHns KpUTepmes yYCnewHomn
npeseHTauMu nepeg HadyanoM BbIMOJSIHEHUA
3agaHua yvyawmumuncs. «CkaddonauHr» ans
paboTbl C MUCbMEHHbIMU TeKCTaMu BKJOYan
B cebs cneayowyo paboTy. pestoMuMpoBaHue
yyawmmMmucsa ab6saueB nocpecTBOM CO3[aHUSA

pa3BUTUIO NnaepcTBa NOCPeACcTBOM BHeAPEHUS
HOBbIX MOAX0A0B B 06Yy4YeHUU, CNOCOBCTBYHOLLUX
611aronosiyynto  y4vawmuxcs u pasBUTUIO
npodeccuoHanbHOro onbiTa Kosser.

JlutepaTypa:
1. bBbuasesa A.A. lcuxonorua pymarowero
yunTens: negarormyeckas pednekcus.
2. MYP OT npnHUMUMNOB K NpaKTuKe.
3. PykoBopactBO Ans yuutens «Jlnpepcrtso
yunTens B nefgarormyeckomM coobLLeCTBEY.
4. PykoBOACTBO MO OBJ/IaJ€HUIO S13bIKOM.
5. PykoBoacTBO Ans yuyuTenem no
npuMeHeHuto noaxoaa «MpegMeTHO-A3bIKOBOE
WHTerpMpoBaHHoe 06y4eHme».
6. YwuncoH 3. Kak npoBoAUTb UccnegoBaHue B
NencTBUn.
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MEKTEN MYFANIMAEP! KGLIBACLLbI/bIF biHbIH
OKYLLUbITAPBIR CAY-CAJTAMATBIHA bIKITAJTbI

M eKTenTeri MyFaniMaepaiH KelbacLblfbIfbl
OKyLWblNapAblH canasnbl 6isiM anyblHa
YKOHEe OKbITY TaXKipnbeciHiH XakcapyblHa biknarn
eTepi. Hasap6aeB 3uATKepsiK MeKTeNTEepiHiH,
opbIC Tifli MeH 24e6ueTi MaHi MyFaniMiHiH
KewbacWwblNblK KacueTTepi apinTecTep
apacbiHAaFbl bIHTbIMAKTACTbIK YCTiHAE AaMnabl.
Byn 6iniM canacbiH apTTbIpyFa XXaHe MeKTEeNTIH,
63 MUCCUSICbIHA KOJ XXeTKi3yiHe KeMeKTecegi.
JaMy paHfFbiNblHOA TEK XOoFapbl agamMrepLuinik
KYHAbIIbIKTapFa, MageHuapanblk TYCIHICTiKKe
XXOHe eMip 60Wbl 6iniM anyfa 6afblT anfaH
MaMaHfapgpaH TypaTblH WHTeNneKTyanabl
KOFaMacTbIKTbl KanbINTacTblpyFa aTcanbicagbl.
Bananap 6iniM anbin XXaTkaH Xanblkapanblk,
6akanaBpuaTt 6afFgapfiiaMmacbl akageMUsnbIK,
KypAeni MasaMyHMeH KaMTaMachbI3 eTiSITeH XXoHe
11-16 >xac apanbifblHAaFbl 6ananapzbiH eMipik
JafFablnapblH epkeHaeTei. byn — ac ajaMHbIH,
JaMy caTbICbIHAaFbl MaHbI3Abl Ke3eH, cebebi ocbl
yakbITTa TyIFanblK KasblnTacy npoLeci XXypegai.
OkyLublnap MeKTernke e3fepiHiH MbIKTbl XoHe
ocan TycTapbliMeH, 6enrini 6ip KyHAbIbIKTap

XXUBIHTbIFBIMEH, KOpLIaFaH opTaga anaTblH
OpHbIHa 6annaHbICTbl 6iNiMiMeH, TaXipubecimeH
Kenepni. op 6anaHblH apTYpi KabineT geHreniHe
KapamMacTaH, oflapfa NaHAik 6iniMai nrepy yuwin
6ipaen xafpanm xacanybl kepek. OKbITYy MeH
OKYAbIH, Heri3ri MakcaTbl — OKyLUbIapAblH, Ke3
KenreH KapbIM-KaTbIHACTa CbIHWN XXaHe Ky3bIpeTTi
KaTblcyLbliap 60nyblHa MYMKIHZAIK 6epy. An MaHAiIK
MiHOeTTep — 6ananappblH aybl3llia, Xasballa
YK9He KepHeKi MaTiHAepAi TYCIHY MeH KosnfaHa any
KabineTiH wbiHaay. CoHAan-akK KapbiM-KaTblHAC,
omnnay XKaHe aneyMeTTiK garablnapablH AaMybl Aa
MaHbI3bl pen aTkapagbl.

Opbic Tini MeH aaebueTi MyfFanimpaepiH
anaHjaTaTblH Macesie — OpbIC TiNiH MeHrepyae
KWHanaTblH OKyLWbINapAblH 9Mi KYHre AewiH
Kesgecyi. biniM anywbinapabiH, ocbl 6eniri
cabakTapaa, XXeKe XXyMbICTapAa, XXYNTbIK HEMece
TONTbIK OTKi3iNneTiH ic-wuapanapha >ofapbl
AeHrenge kKepiHe anman kenepgi. byn xarpan
MYFaniMHiH, KOCbIMLUIA KoJjayblHa MYKTax
7-CbIHbIN OKYyLbINIApbIH 6akplnay KesiHae 6enrini
6onabl. bananapmMmeH aHrimenecy 6apbiCbiHAA
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onapAblH, MaHHIH KypAeni akageMusanbik,
MasMyHblHa Tan 6osFaHbl ankpiHAangbl. CoHbIMeH
KOCa aHbIKTanfaH XXyMbICcTapAbl canbiCTbIpy
03blK, OKYyLIblNapAblH cananbl XYMbICbl MeH
cabakTbl MeHrepyae KuHanaTblH OKyLUblSIapAblH,
XYMbICbIHAAFbl aWblpMallblbIKTbl KOpPCeTTI.
Onap aybl3Lla XaHe Xa3sballa Typae Tingi aypbic
9pi OpbIHAbI KonjaHyAda 6ipa3 kKepeprinepre
ywblpaabl. HaTukeciHoe naHre pgereH blHTa-
Xirep TeMeHaen 6actagbl. byn Tycta mekTenTeri
YKETICTIK 3MOLMOHanabl, UHTENNEKTYanabl XXaHe
2/1eyMeTTIK cay-cafiaMaThneH Thbifbi3 6alnaHbICThI
€KeHIH aTa KeTy Kepek.

OKyYLWbIHbIH, 3MOLMOHaNabl cay-canamartbl —
6YJ1 OHbIH, MEKTEN XXaFfalblHAa 63iH KYPMETTeyre,
©3iH-631 KepceTyre >XaHe KapbIM-KaTblHacka
JereH KaXKeTTiNiriH KaHaraTTaHAbIpy HeridiHge
TYbIHAAWUTbIH XXan-KyMWi.

MHTennekTyangbl cay-canamMaT — OKyLWbI-
NapAblH OKY NaHiHIH aKaAeMUANbIK Ma3MYHbIHbIH,
KypAesneHyiHe KapCbl TYpy a/1eyeTiH AaMbITy.
OkyLblnapAblH akpl/1-OM dpeKeTiHe KaHaFaTTaHybl.

OJNleyMeTTiK cay-canamart — 6yn

pen atkapaAbl. MOTUBaLUSHbIH nepapxussblk,
MoZeniH >xacaFaH AbpaxaM Macnoy okbITyAbl
Heri3ri ankplHgayLWwbl MakcaT 60JbiN TabbliaTbIH
e3iH-631 KepceTy ¢opMachl peTiHAe KapacTblipyFa
6onapabl gen caHanabl.
©3iH-63i KepceTyre KON XeTKi3y YLWiH on
eKi KaXeTTiNiKTi KaHaFaTTaHAbIpybl Kepek:
oT6acblHAa, Y)XbIMbIHAA XblNbl 9pi AOCTbIK,
KapblM-KaTblHAaCTblH OpHaybl >X3He CbIpT
Ke3fiH cbllnacTblK KepceTyi. MyFaniMHiH
MiHOeTi — oOKylWbilapfFa KaXeTTinikTepiH
KaHafaTTaHAblpaTbiHAAW KONaWsbl XaFgannap
»xacay. OkbITy npoueci Typanbl KenTereH
TEOpUSSIbIK, 3epTTEY F'YMaHUCTIK NCUXOJIOrnsFa
Heri3fenreH XXaHe aflaMHbIH 63iHAIK ecy aneyeTiH
«MeH» KoHLenuusicbiHa Hasap aygapa oTblpblin
KapacTblpbinabl. byFaH oKy yaepiciHiH gaMybiHAa
bIHTanaHAblpy MeH Ce3iMHIH MaHbI3bl 6ap
eKeHJiriHe ceHipy biknan eTyuwi dakTop 60nabl.
Kapn Popxepc okpITyFa ryMaHUCTIK Ke3Kapac
weHbepiHOe afjaMHblH Tya 6iTKeH aneyeTTi
KabineTTepiH icke acblpy KaXXeTTiNiriH Ty/iFaHbl
OaMbITyAblH 6acTbl KO3FayLlbl KyLi

©3iHAi KOFaMHbIH, 6ip 6erweri peTiHge MiHe3-KybiK, peTiHge ecenTegi. Okywbinap yLwiH
CesiHy. ONleyMeTTIK opTagafbl XXaFgaan  neH Tinai anHanagafbl 6apnblK, agaMHbIH
ajlaMHbIH ©3 Kanaybl MeH ilWKi Mogenbaey apKkbibl KaFbiMAbl Ke3KapacrneH Kapaybl

cesiMiHe calKec Kenegi.

Opbic Tini MeH ape6bueT nNoaHi
MyfFanimpepiHiH 6acTtamMacbiMeH
eTKi3inreH Ic-apekeTTeri 3epTTeynep
Keneci MaceneHi WeLlyre 6aFbITTangpl:
OpbIC TiNiH YWpeHyre KuHanaTbiH
OKYyLWbINapAblH MHTeNnnekKTyanabl,
2/1eyMEeTTIK YKaHe aMOoLUMOoHanabl cay-
canamMarTblH Kafal Xysere acblpyfa
6onagabl? MaceneHiH, MaH-XaWblH aHbIKTay,
3epTTey cypafblH Xobanay, 3epTTey aaicTepiH
nanganany, TeOpussbIK 94e6MeTTEPAI MeEHrepy,
OKbITY TOXXipnbeciH yKakcapTy YLWiH apanacygbl
iCKe acblpy >XaHe HaTwxeneppai 6aranay — 6yn
ic-opeKkeTTeri 3epTTeynep 60MblHLIA OTKIi3inNreH
KeseHaep 6onabl.

biz nNpakTukanbiK >XYMbICbIMbI3fa
apamMmpapgblH Kanawm 6iniM anaTbiHAbIFbIH
ToXipnbeneH eTKi3reH FanbiMpapAablH 3aMaHaym
3epTTeynepiHe cyrheHaik. binim 6epy 6anaHblH, iLKi
YKOHE XeKe TYJIFablK ecyiHe 6aFblTTanybl KEPEK.
Yw Ton fanbimaap (a5eyMeTTiKk NcUxosorTep,
MOTMBaLMANbIK, TEOPETUKTEP XXOHE KOTHUTUBTIK
ncuxosiortep) «Agamgap Kanam okuabi?» gerex
CYypaKTbl 3epTTefli. OpUHE, afaMHblH, AaMmy
XONblHOA OHbIH, Tya 6iTKeH KacueTTepi fe,
KopluaFaH asieyMeTTiK opTacbl ga MaHbI3abl

©3i KaTblcaTbIH
npouecTepMeH,
npoueaypanapMeH
OKYLLIbIHbI TaHbICTbIPa
OTbIPbIM, OHbI
cayaTTbl, CeHiMAi
>KoHe Tayencis apekeT
eTyre xxeTtenenai

MaHbI3abl. OKbITY MblHa 3 3/IEMEHTTIH,
KeMeriMeH TUIMAI XXy3ere acafbl:
KOrHUTUBTI (onay KabineTTepiH
JaMbITy), aneyMeTTiK (aneymMeTTik
©3apa SpeKeTTeCcy apKplibl OKbITY)
XoHe addekTuBTI (OKyLWblNapabiH
KaHAaun cesimaep MeH aMouusnapabl
6acTaH KewipeTiHi). Byn TyXbl-
pbiMZaMa 63iH-63i KypMeTTey cekingi
6afanay-aMoLMOHaNAblK napamMeTpnepiHeH
Konpay Tabagbl. OKbITYAbIH 91eyMeTTiK-MaeHM
TEOPUACBIHbIH, HEri3iHge >»XypreH ncuxosor
BbIroTCcKUM f[e Xeke TyJFaHbl JaMbiTyaa
KOFaMHbIH, MaHbI3bl OpblH anaTbiHbIH aTan
kepceTteai. bacTankblga MyFanimM TancbipMaHbl 63
GeTiHLIe )XoHe COTTI OpblHAAY YLUiH KaXeTTi TinAik
YX9He TaHbIMAbIK, OKYy KypangapblH yCblHagbl.
MiHe3-KyNblK NeH Tingi Moaenbaey apkplsibl 63i
KaTblcaTblH NpoLecTepMeH, npoueaypanapMeH
OKYLbIHbI TaHbICTbIPa OTbIPbIM, OHbl cayaTThl,
CeHIMJi XaHe TayesiCi3 dpeKeT eTyre xeTenengi.
3epTTeywinep Mepcep, ®uwep, AnekcaHpep
ANanorTik oKbITyFa MaHbI3bl pen xykteai. Onap
oneyMeTTiK e3apa apekeTTecy cabak KesiHae
epekLle pen aTkapaTbiHbIHA TOKTangbl.
fanbimpappblH 3epTTeynepi Tingi ynpeHyne
KMHanaTblH OKyLUblnapfFa 3UATKepNikK Tancbip-
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ManapAblH JAeHrerWiH TeMeHAeTNecTeH,
aMouUMOoHanAbl Konannbl OKy opTacblHa Hasap
aypapyfa MyMKIHAIK 6epeTiH OKbITy TacingepiHe
Heri3 6onbl. bi3 aKCcnepnMeHT peTiHAe MaceneHi
XeHinpgeTneyai wWewTiK, eUTKeHi 6yn anci3
YXOHE KbI3bIKCbI3 OKY OpTacblHa aKenyi MyMKIH.
MyYHbIH OpHbIHa MCUXONOTUANbIK, Kayinci3 oKy
opTacblH Kypyfa >XopAeMAeceTiH, cCoHAau-ak,
TancbipmManapabl KbiCKapTy npo6nemMacbiHa
YKOJIbIKTbIPMAaNTbIH Tingik «ckaphonamHr» Kypyabl
XXOH Keppaik. AnfalbiHAa OKyLlbllapMeH bipre
MeXere anfFaH TiNgik MakcaTTapAbl aHbIKTaAblK.
HakTbl dyHKUMSaNapabl opbiHAAY YLiH >Kannbl
aKkageMusinbIK, Tisire Hasap aygapbingbl: Tangay,
canbICTbIpy, cebenTepAi TYCIHAIPY, CeHAipY,
Macenenepai wewy >XaHe cuHTe3gey. OKy
ypaiciHpe 6enceHAinikTi cakTay YWiH CbIHU
TypFblAaH ownnayAbl KaXeT eTeTiH Kypaeni
TakpIpbiNnTap 60MbIHLIA cypaKTap KONAaHbIAbl.
Opi Kapan NaHAIK Ma3MyH 60MblIHLIA YFbIMAapMeH
XYMbIC icTey TiniHe 6aca MaH 6epingi: ToNTbIK,
YXYMbICTbI OpblHAayFa KaXeTTi ppasanap, 3epTTey
cypakTapblH KypacTbIpy, NikipTanactap eTKisy.
Aybl3eki Tinai konpgayfa apHanfaH
«cKahbonAnHr» TakblpbINTbl TaNIKblNIayFa KaXeTTi
JIeKCUKanblK Kateropusnapabl icke KocTbl: «Kim
TYCiH6epni?» cypafblH «Ci3re KocbiMLIa Mblcangap
Kepek ne?» cypafFbIMeH afiMacTbIpAbl; CYPaKTbIH,
>kayabblH OGYKin CbIHbIM TanKbiCblHA cCalfaHfa
OeNiH 2 MUHYT 60Mbl TasNKbITANTbIH «OKbITY
6oMblHLWA CcepikTec/aHriMenecy» >XyWeciH
€Hri3y; OKy MaTepuasbiHbIH YArifiK aybli3Lwa
TaHbICTbIPbIIbIMbIHbIH, 6EMHEMaTepUarbiH Kepy
)X9He OKyLlblap TancbipMa opbliHAayfa Kipicrec
6YpbIH TabbICTbl TaHbICTbIPbIIbIM KPUTEPUINEPIH
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aHbIKTay YLWIiH 6ipneckeH Tangay Xyprisy. An
»Kasballa MaTiHAepre apHanfaH XXyMbicTap YLWiH
«cKa@OOoNANHITIH» KbI3BMeTiHE MblHanap Kipai:
Takblpblfwanap Kypy apkbljbl OKyLblNapabliH
absauTapabl TyniHgeyi; Herisri dpasanap MeH
Kipicre xasy YLiH KonaaHbIaTblH Ce34epAi YCbIHY,
6arnnaHbic ab3auTapbl MeH KOPbITbIHAbINAPAbI
YCbIHY; )Xa36alla TancbipManapbl opblHAayFa
KaXeTTi e3iHAIK KypblsibIMbl 6ap >asballa
WabnoHaapAbl YCbIHY; OKyLblnapAblH 6acTankbl
XXYMbIC HycKanapblH 6ip-6ipnepiHeH Kapay
XaFAalbIH KapacTbIpy XXaHe Ma3MyH MeH Tingi
YKakcapTy Typanbl Kepi 6aniaHbiCneH KaMTaMachl3
eTy.

Ocbinanwa, lc-apekeTTeri 3epTTeynep akbisi-
OW 9peKeTIiHIH >XOofapbl AeHrevi MeH TiNngik
«cKadGoNAMHITI» YCbIHY apKblibl 3pTypAi
Ka)XkeTTiniri 6ap oKywbinapabl cabakTa 6enceHgi
605yFa, onapAbl Kbi3bIKTbipa anyfa KOMeKTecCTi
Jen anTa anambi3. MyfaniMaep KonjaHfaH
Herisri NpMHUUNTEP AOCTbIK aTMocdepaHbl Kypy,
XXyNTa Hemece TonTa 6ipnecin XyMbic icTey,
YXannbl TYCIHIK KanbINTacTbIpy, OKyLWbINapabliH
naeanapabl TanKbllaybl »XaHe JoruKasbik,
nambiMAayblH AaMbITYy XXJHe OKbITYAblH HaKTbl
MakcaTTapblHa XeTyre 6afblTTasiFaH.

Meparortep 6ananapiblH, e3aepiHe fereH
CEeHIMAINITiH KYLWeNTyre >oaHe 3UATKepiK,
9/IeyMeTTiK >X9He 3SMOoLMOoHanAbl AaMyblHa
XaFfamn xacay MYMKiHAiriHe ve 6ongbl. lc-
9pEeKeTTeri 3epTTeynep OKbITyAa XaHa Tacingep
€Hri3y apKblJibl Kel6aclWbINIbIKTbIH, AaMYyblHa,
OKyLUblNapAblH cay-canamMaTbIHbIH XXakKcapyblHa,
opiNTecTepAiH Kaciom TaXipMOeCiHiH WbIHAanybIiHa
yfiec KOCTbl.
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byn makanaga MekTen KeLl6aclubl/ibifbl YFbIMbl XX 8HE NaHAeMusi KesiHgeri
ycTasfapAablH Kew6acLbl/blFbiH 4aMbITy Maceseniepi KapacTbipblaagbl. OcCbl
Makanaga autbliraH ngesanap KasakctaHgarbl Xasnbl 6i1iM 6epeTiH MeKTeNTepe
icke acbin XaTKaH yLUDKbIAbIK «KazaKkcTaH ycTasfjapblHbiH KOL6aCLLbIIbIFbI»
6acTamachbliHbIH TaxipubeciHe HerizgesnreH. Makanaga COHFbl €Ki Xbls 60/bl
MeKTenTepae yctasfgaphAblH Kel6aclubl/ibifFbiHa KOJ1[ay KepceTin Kese
)XaTKaH 6ec (acunutaTopblH aHriMesnepi YCbiHbINaAbl. ATasIMbILL TangayablH
HaTmxesnepi NaHAeMus Ke3diHAeri MeKTern Kel6aclubl/bifbl YFbIMbIH KauTa
KapayAblH MaHbI3AblJIbifbIH X OHE MEKTeN iliHAerl Y3A4IKCi3 Kacion gamy MeH
bIHTbIMAKTaCTbIKTbIH MaHbl3Abl/bifbIH KOPCETEAI.

B aTovi cTaTbe paccMaTpUBarOTCA KOHLENLUSA JINepCTBa U pa3BuUThe ngepcTBa
yuuTenein B nepuos naHgemuu. Vigeu, nsnoxeHHble B JaHHOV CTaTb€e, OCHOBaHbI
Ha onbITe BHeAPEHNS TPEXJIETHEN uHULMaTUBbI JIngepcTBo yuutenei KaszaxctaHa
(JTYK) B 06Lyeo6pa3oBaTesnbHbix Wwkonax KazaxctaHa. B cTaTbe UCrosib30BaHbl
pacckasbl ATy hacuauTaTopoB, KOTOPbIE B TEYEHUE MOCNIEAHNX 1BYX JIET OKa3blBan
MOAAEPXKKY Pa3BUTUIO IMAEPCTBA yYUTENEN B LUKOIAX. Pe3ynbTaT JaHHOMro aHaim3a
YKa3bIiBaeT Ha Ba)XXHOCTb MePECMOTPa KOHLENUUU TNAepcTBa U HE06X0AUMOCTb
HernpepbIBHOro NpogeccnoHabHOro PasBUTUS U COTPYAHUYECTBA BHYTPU LLKOJT
BO BpeMs naHgemum.

This article explores the concept of school leadership and teacher leadership
development during the pandemic. The ideas shared in this article are based on
the experience of introducing a three year-long Teacher Leadership in Kazakhstan
(TLK) initiative in mainstream schools in Kazakhstan. The article draws on the
narratives of five facilitators who have been providing support for teacher leadership
in their schools for the last two years. The outcome of this exploration indicates the
importance of revisiting the notion of school leadership and the centrality of ongoing
professional learning and connectedness during the pandemic.
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School leadership during the pandemic

The COVID-19 pandemic had a significant
impact on the ways the educational systems are
operated and led in 190 countries and 1.6 billion
children around the world (UN, 2020; Harris, 2020).
Many educational systems had to move away
from a performance-oriented control and punitive
measures and increase autonomy locally (Netolicky,
2020). The large-scale assessment systems such
as PISA and other accountability measures, which
were so important before the pandemic, have
ceased to be part of the COVID era educational
discourse (Harris, 2020). Instead, school leaders
became more concerned with the
locally-driven data to create the best
possible conditions for their learners
(ibid.). School administration had
to quickly adapt to the new reality,
which required learning new skills,
such as those related to leading
school remotely. School leadership
teams’ key roles included providing
emotional and social support as well
as nurturing mental well-being (Harris, 2020). It
has never been so important for school leadership
to be transparent, provide guidance and stay
connected with other stakeholders to navigate in
the time of uncertainty. As such, the pandemic era
has dramatically changed the way we perceive the
concept of school leadership (Harris, 2020; Harris
and Jones, 2020; Netolicky, 2020).

Studies from the field of business indicate the
centrality of leadership to the change process
(Kotter, 2011). Leadership is defined as the act of
influence directed towards enabling individuals
and groups to achieve common goals (Yukl et al.,
2012). Within the realm of education, leadership is
interpreted as a practice of establishing direction
and influencing people to move towards that
direction for whole-school improvement (Leithwood
et al., 2006). Such definition allows for the idea that
leadership that can be exercised by all teachers
rather than just a selected few.

The pandemic era experience indicates that
the heroic model of leadership has outmoded
and a distributed perspective is more realistic
(Spillane, 2006; Harris, 2020). The attention
here can be drawn to the distinction between
transactional and transformational leadership
(Day & Sammons, 2013). Whilst transactional
leadership aims at ensuring the effectiveness of
organisational processes with a particular focus on
maintenance issues, transformational leadership

Such definition allows
for the idea that
leadership that can
be exercised by all
teachers rather than
just a selected few

places the people at the heart of those processes
and hence, seeks to create cultures and structures
forimprovement (Huber, 2004, p. 672). Further, itis
argued from a number of perspectives that what
is needed is a post-transformational leadership
with a particular focus on enabling learning and
leadership at all levels of the school (West et al.,
2000; MacBeath et al., 2018).

This shift towards teams rather than roles led
to the emergence of the distributed approach to
leadership (CISL, 2017). Studies define distributed
leadership as a practice of interaction between
leaders and followers within a particular context

(Gronn, 2000; Spillane et al., 2004;

, ’ Spillane, 2012). The proposition

is that leadership practices can

be understood intuitively through
relations in the workplace and hence,
can be shared among all members of
the organisation. Thereby, leadership
is viewed as a common enterprise
of all members of the organisation,
which they can enact through taking
responsibility for, initiating and responding to
change (Gronn, 2002). Studies on the best-
performing systems indicate the positive impact
of distributed leadership on levels of whole-system
improvement. The claim is that teachers are at the
core of teaching and learning practices and hence,
can be better informed about the implementation
of policies in classrooms than the school authority
(Hargreaves and Shirley, 2009; Schleicher, 2015).
The view of leadership as a shared practice led to
the emergence of the teacher leadership concept.

Central to this study is the conceptualisation
of teacher leadership through a non-positional
perspective (NPTL). In contrast to the positional
teacher leadership, the NPTL approach views
leadership as an entitlement of all practitioners
regardless of their roles or positions to become
active participants of educational improvement
at classroom, school and system level (Frost
and Harris, 2003; Bangs and Frost, 2016). This is
because the NPTL approach supports the idea that
leadership can be developed and learned, which
requires deliberate and well-planned interventions
(Gronn, 2010; Hanuscin et al., 2011). This view of
leadership as a practice rather than a position may
fit the Kazakhstani school context. Given limited
autonomy and increased accountability to external
entities, releasing teachers’ leadership potential
may restore status and authority to the teaching
profession and enable teachers to participate in
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decision-making. Enabling teachers to participate
in decision-making is seen as important element
of educational improvement in many educational
contexts around the world, including Kazakhstan
(Hargreaves & Fullan, 2012; TALIS, 2013; Shirley,
2017; OECD, 2014). This has become even more
pressing during the pandemic period.

Teacher Leadership in Kazakhstan initiative

In 2019 the Teacher Leadership in Kazakhstan
initiative (hereinafter, TLK) was established
to provide support to develop leadership
capacity in mainstream schools in Kokshetau,
Nur-Sultan city, Almaty and Taraz. The programme’s
development, facilitation, and evaluation were
coordinated by several international and local
organizations, which included HertsCam Network
(UK), Social Educational Foundation “School for
All" (Kazakhstan), Nazarbayev University Graduate
School of Education (Kazakhstan), and the Soros
Foundation Kazakhstan. The initiative drew on
the Teacher-led Development work strategy (Hill,
2014). The strategy enables teachers to identify
their professional concerns, exchange knowledge
with colleagues, lead development projects, involve
the wider community and build professional
knowledge. Providing such scaffolding within
schools, enabled teachers to make the transition to
self-directed professional learning and take charge
of the school improvement process.

In 2019-20 academic year, the programme
involved 16 school principals, 32 facilitators, and
150 teachers from four regions of Kazakhstan.
In 2020-21, 15 schools, 38 facilitators and 183
teachers continued participating in the TLK
initiative, including one rural school in Almaty
region. In 2020-21 academic year, the programme
consists of six group sessions, three one-to-one
meetings of facilitators and teachers, and three
school network events and one international
teacher leadership conference. Due to the
pandemic, all programme-related events take place
online. One of the key elements of the programme
is that school-based leadership team members
and experienced teachers act as facilitators. They
conduct group sessions, one-to-one meetings
and participate in school network events. In the
following paragraphs, the programme facilitators
explain their experiences of supporting teacher
leadership during the pandemic. The narrative
approach is adopted to report facilitators’ actions
as well as lessons that they learned (Heikkinen,
Huttunen & Syrjala, 2007).
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Kymbat's story

We are experiencing global challenges due to
the pandemic. We all had to quickly adapt to the
new reality. Despite all the challenges, our school
has been successfully engaging with the TLK
initiative for the last two years. We have learned
that through collaboration and staying connected
with a wider professional community, we can
overcome different obstacles. In Year 1, we had
one cohort of teachers, who joined the initiative
voluntarily. In Year 2, our school-based TLK group
has expanded and now we have 4 groups with
approximately 60 teachers in total. We plan to
increase the number of participants next year,
whereby Year 1 and Year 2 participants can take
up the facilitators’ role and provide support to their
colleagues. By engaging all teachers in the TLK
initiative, we aim to build leadership capacity in our
school. Facilitating teacher leadership during the
pandemic has been challenging. First, due to the
remote teaching and learning, we could not interact
with each other on a daily basis, chat with each in
the school corridor, and reflect on our experiences
through a face-to-face dialogue. In Year 2, we
have been running the programme through online
platforms, such as Zoom and Microsoft Teams.
Interestingly, online interaction has increased
access to other colleagues'’ practices at the national
and international level. Recently, Year 1 participant,
Zhanibek Batyr, who is a physics teacher, shared his
development project at the KIX EAP international
webinar, which involved experts from 21 countries
of the world. As a part of the International Teacher
Leadership initiative, we constantly interact with
our colleagues in the UK, Egypt and Malaysia.
Having facilitated teacher leadership for the last
two years, | have learned that every teacher can and
should be able to lead educational improvement in
their classrooms, schools and communities. | have
learned a lot through this experience.

Ainagul’s story

Facilitating teacher leadership requires
responsibility and commitment, which is especially
important during the pandemic. Due to the pandemic
and remote teaching and learning, we had to learn
online strategies of teaching and facilitating. In Year
2, we have been holding all group sessions and one-
to-one meetings via Zoom. The most challenging
part of supporting teacher leadership during the
pandemic was to organise teachers’ time-tables.
As teachers have been requiring support, it was
important that | dedicated more time for individual
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meetings. Teachers also faced challenges such
as lack of students’ engagement in an online
interaction, unwillingness to express opinions and
complete home assignments on a timely manner.
This all had a negative impact on teachers’ action
plans. However, there are teachers who note that
they achieved some progress through working
with students individually. Having been part of
the TLK initiative for the last two years, we can
observe positive changes in our school practices.
At the moment our teachers are addressing such
issues as ‘Engaging introvert students in learning’,
‘Developing effective strategies for solving
mechanical problems’, ‘Enhancing students’
empathy through language and communication’
and so on. As a part of their development projects,
teachers are actively engaging parents, school
administration and colleagues. At the beginning
of this journey, | felt a bit uncertain about how this
all would work out. However, the more | engaged
with the programme activities, the more confident
| became in providing support to teachers in my
school. My colleagues say that:

During the meetings with you, | become
enthusiastic and get inspired, [...] all of a sudden
different idea, [..] a few positive thoughts, [..]
different effective methods can appear. | am
developing professionally through this project, [...]
my work has become more interesting, it is helping
me to improve my lessons, .[..] a child who does
not speak is starting to open up, [..] | am starting
to see a student, whom | previously ignored, from
a different angle etc.

Such a support is very important for teachers
to become more confident and lead educational
improvement despite the global challenges.

Anastasia’s story

During the second world war, my grandmother
worked as a primary school teacher. She used to
say “everything in the world can be closed: shops,
factories, manufactures, but the door to education
will never close”. In March 2020, when all schools
closed because of the pandemic, teachers had to
work hard to keep the ‘door to education’ open. We
had to learn as quickly as possible, so to provide
the best possible support to our students’ learning.
Despite experiencing uncertainty, stress and getting
tired, we did it. Teachers can achieve everything but
they need to have a belief in their calling, have clear
plans and collaborate with colleagues. As such, it
is very important that teachers possess leadership
skills. However, gaining such skills is difficult

without a feeling of self-worth, self-confidence,
willingness to learn and challenge others to
learn too. It has been two years since our school
started taking part in the TLK initiative. Through
the programme instruments and strategies, we
have not stopped supporting teacher leadership
in our school despite the pandemic and remote
teaching and learning. We have learned how to use
online platforms, which | believe will remain useful
during the post pandemic period. We are currently
educating a completely new generation with new
views, new beliefs and new goals and hence, we
need teachers who can lead.

Dinara’s story

Everyone involved in teaching and learning
has experienced different kinds of challenges
during the pandemic. Teachers had to quickly
adapt to teaching online. There were different
kinds of challenges: poor internet connection,
lack of computers and smartphones. Also,
teaching online is completely different from a real
classroom interaction. We have lost the ability
to communicate directly with our students, ask
and answer questions. Although we do our best
to engage our students through online platforms,
we keep worrying whether they comprehend new
topic, whether we are doing online teaching right
and whether we are able to sustain our students’
motivation to learn. As such, teachers and parents
came to an understanding how important it is that
we provide feedback and collaborate with each
other. We have been successful in mobilising such
collaboration since we joined the TLK initiative.
Our teachers have been able to identify their
professional concerns, develop action plan, create
innovative strategies and monitor their projects’
effectiveness. During our online sessions, | can
see how motivated and committed our teachers
are to take action and create conditions for their
students’ learning. | believe that developing teacher
leadership is important, as teachers have to be able
make decisions, take action, monitor their own
progress, collaborate with colleagues and innovate.

Saule’s story

The COVID-19 pandemic certainly had a huge
impact on our lives. | remember my first online
lesson via Microsoft Teams, when my students
could not hear any sound of the video, | felt lost
and confused. As the time passed, | had to learn
and adapt quickly to catch up with this new reality.
In my opinion, developing teacher leadership is like
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a breath of fresh air that allows each teacher to
solve their professional ‘problems’, in the form and
from the perspective that a teacher sees it. At the
initial staged of the programme implementation,
| found it hard to sustain teachers’ motivation as
well as overcome my own perfectionism. | saw
myself as a ‘fountain of knowledge’, who has to
have answers to every question. However, | realised
the importance of remaining a life-long learner
and learning together with my colleagues and
students. The introduction of the TLK initiative
presented opportunities not only for teachers’
self-realization, but also for revealing teachers’
leadership potentials, which was especially
important during remote teaching and learning.
Teachers are participating in this programme on a
voluntary basis, and each teacher is free to consider
a professional concern that he or she believes is
important. Through their development projects,
teachers engage their students, parents and school
administration. As a facilitator, | can see that
every teacher can contribute to the improvement
of school and educational community, when they
have sufficient support and freedom to be creative.

Conclusion

In this article we explored such notions as school
leadership and teacher leadership development
during the pandemic. Through a narrative approach,
we presented stories of five facilitators who led the
TLK initiative in their schools. Their discussions
indicate the importance of providing systematic
support for teacher leadership in schools. The
pandemic has affected all levels of global education
systems and hence, there is a need for a more
extended view of school leadership. This could be
the right time to move focus of leadership from
an authority, comparison and control discourse
towards shared commitment, empathy and
enablement.

References:

1. Bangs, J. & Frost, D. (2016). Non-positional
teacher leadership: distributed leadership and self-
efficacy. In Evers, J. & Kneyber, R. (Eds.) Flip the
system: changing education from the ground up,
91-107, London: Routledge.

2. CISL (2017) University of Cambridge
Institute for Sustainability Leadership (CISL),
A report commissioned by the British Council,
Global Definitions of Leadership and Theories
of Leadership Development: Literature Review.
Cambridge, UK: Cambridge Institute for

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

Sustainability Leadership.

3. Day, C.,, & Sammons, P. (2013). Successful
leadership: A review of the international literature.
CfBT Education Trust. 60 Queens Road, Reading,
RG1 4BS, England.

4. Frost, D., & Harris, A. (2003). Teacher
leadership: Towards a research agenda. Cambridge
Journal of Education, 33(3), 479-498.

5. Gronn, P. (2000). Distributed properties: A
new architecture for leadership. Educational
management & administration, 28(3), 317-338.

6. Gronn, P. (2010). Leadership: Its genealogy,
configuration and trajectory. Journal of Educational
Administration and History, 42(4), 405-435.

7. Hanuscin, D. L., Sinha, S., & Rebello, C. M.
(2011). Supporting the Development of Science
Teacher Leaders-Where Do We Begin?. Learning,
Teaching, and Curriculum presentations (MU).

8. Hargreaves, A. & Fullan, M. (2012). Professional
capital: transforming teaching in every school.
London: Routledge.

9. Hargreaves, A. P, & Shirley, D. L. (Eds.). (2009).
The fourth way: The inspiring future for educational
change. Thousand Oaks CA: Corwin Press.

10. Harris, A., & Jones, M. (2020). COVID 19—
school leadership in disruptive times.

11. Harris, A. (2020). COVID-19-school leadership
in crisis?. Journal of Professional Capital and
Community.

12. Heikkinen, H. L., Huttunen, R., & Syrjala, L.
(2007). Action research as narrative: five principles
for validation. Educational Action Research, 15(1),
5-19.

13. Hill,V.(2014). The HertsCam TLDW programme.
In Frost, D. (Ed.) Transforming education through
teacher leadership. Transforming education
through teacher leadership, 72-83. Cambridge:
University of Cambridge.

14. Huber, G.S. (2004). School leadership and
leadership development: Adjusting leadership
theories and development programs to values and
the core purpose of school. Journal of educational
administration, 42(6), 669-684.

15. Leithwood, K., Day, C., Sammons, P, Harris,
A. & Hopkins, D. (2006). Successful school
leadership: What it is and how it influences pupil
learning. Research report, National College for
School Leadership.

16. MacBeath J., Dempster, N., Frost, D., Johnson,
G. & Swaffield, S. (2018) Strengthening the
connections between leadership and learning:
challenges to policy, school and classroom
practice, London: Routledge.

NEAATOTUKAIBIK AVANOT - NELATOMMYECKUIA IMANOT - PEDAGOGICAL DIALOGUE - N1+ 35 - 2021

15



BINNIM BEPYZETT KOLLBACLUbINbIK
NMAEPCTBO B OBPA3OBAHUN
LEADERSHIP IN EDUCATION

17. Netolicky, D. M. (2020). School leadership
during a pandemic: navigating tensions. Journal
of Professional Capital and Community.

18. Organisation for Economic Co-operation and
Development (OECD) (2014). Secondary Education
in Kazakhstan. Reviews of National Policies for
Education. OECD Publishing.

19. Organisation for Economic Co-operation and
Development (OECD) (2016). Supporting Teacher
Professionalism: Insights from TALIS 2013. TALIS,
Paris: OECD Publishing.

20. Schleicher, A. (2015). Schools for 21st-Century
Learners: Strong Leaders, Confident Teachers,
Innovative Approaches, International Summit on
the Teaching Profession, Paris: OECD Publishing.
21. Shirley, D. (2017). The new imperatives of
educational change: achievement with integrity.
London: Routledge.

22. Spillane, J. P, Halverson, R., & Diamond, J. B.
(2004). Towards a theory of leadership practice:

A distributed perspective. Journal of curriculum
studies, 36(1), 3-34.

23. Spillane, J. P. (2006). Distributed leadership.
San-Francisco, CA: Jossey-Bass.

24. Spillane, J. P. (2012). Distributed leadership
(Vol. 4). New York: John Wiley & Sons.

25. UN (2020). Concept Note: Education in the
COVID-19 era and Beyond [KoHuenTtyanbHas
3anucka: o6pasoBaHue B anoxy Covid-19 n B
nocneayrowmii nepuos (2020)]. Retrieved from:
https://www.un.org/

26. West, M., Jackson, D., Harris, A., & Hopkins, D.
(2000). Learning through leadership, leadership
through learning. Leadership for change and school
reform, 30-49.

27. Yukl, G., Gordon, A., & Taber, T. (2002). A
hierarchical taxonomy of leadership behaviour:
Integrating a half century of behaviour research.
Journal of Leadership & Organizational Studies,
9(1), 15-32.

MEKTEN KBLUBACLLbI/bIF bl:

GOVID-19

TARIEMAACBIKESIRE ¥CTAS

KBLIBACLIbIbFbIH [IAMbITY

9

MaHaeMus KesiHgeri MeKTen Kel6acLblyibifbl

COVID-19 naHaemuscbl aneMHiH 190 eniHgeri
6inim 6epy xynenepiHe >xaHe 1,6 munnuapg
OKYLUbIHbIH, 6iNiM anyblHa 63 3cepiH TuUrisgi
(BYY, 2020; Xappuc, 2020). KenTereH 6inim
6epy Xyuneci opTanbiKTaHAbIPpbINFaH 6akblnay
MeH >asafay lapanapblHaH 6ac TapTbin,

p— el

XKEprinikTi aBTOHOMUSAHbI apTTbIpyFa MaXo6yp
6ongbl (Hetonuku, 2020). NMaHpgemMusiFa aemniu
MaHbI3abl 60nFaH PISA »aHe 6acka aa 6inim
canachblH 6aFananTblH Xynenep COVID gayipiHae
6iniMm 6epy AMCKYpCbIHaH Tycin kangbl (Xappwuc,
2020). KepiciHwe, MekKTen 6acuwbinapbl
oKyl blflapFa MYMKIHAITIHWeE >XaFpgan Xacay
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YLLIH XXeprinikTi aknapaTka Kebipek KeHin 6ene
6acTagbl (Xappuc, 2020). MekTen aKiMLIAIri
YKaHa Xaraanra 1e3 6eniMmaenyre XXaHe MeKTenTi
KalbIiKTaH 6ackapyMeH 6annaHbICTbl XXaHa
JafFablnapabl MeHrepyre MaXxbyp 6onabl. Mekten
6aclWblNblFblHA apiNTecTepre aMounoHangbl,
2NleyMeTTiK, COHAan-aK NCUxXonornsinbik kongay
KepceTyai yhpeHynepi kepek 6ongbl (Xappuc,
2020). Anga He KyTin TypfFaHbl 6enricia keseHae
MeKTen Kelo6aclWbiNbIFbl YWIiH aknapaTTbl
yCbiHyAa MYMKIHAIrHLWe alwbik 6011y, 6aFgap 6epy,
6acka Myazerni TapanTapMeH biIHTbIMakKTaca 6iny
CUAKTbI KacmeTTep MaHbl3abl 6onabl. Ocblnanwa,
naHgeMumsa KeseHi MeKTen Kelwobaclblfblfbl
Typalbl KanbIiNTackaH TYCIHIKTI KypT e3repTTi
(Xappuc, 2020; Xappuc neH [OxxoHc, 2020;
HeTonuku, 2020).

BbusHec canacblHpafbl 3epTTeynep
Kewb6aclWbbIKTbl 63repic eHrisyMeH TbIfbl3
6annanbicTbipagbl (KoTTep, 2011). 3epTTeynep
KelwobacLWblNblK YFbIMbIH XXeKe agamMjap MeH
TONTapAblH OpTak MakcaTTapfa
KOJ1 XXeTKi3yre 6afblTTaNiFaH biknan
eTy opeKeTTepi Aen aHblKTangbl
(IOkn xaHe 6ackanap, 2012). binim
6epy canacblHha 3epTTeynep
Keweb6aclwplAbIKTbl — 6afblTThl
aHblKTan, con 6afbiTKa XeTy
XONblHAA agampjapfa biknan ety
apKblSibl 6YKiN MEKTENTIH AaMyblHa
KON >XeTKi3dy paen TyciHpipepgi
(NNenTBYn >K9He 6Gackanap,
2006). MyHpan aHblKTama
KewbacwWbbIKTbl TEK TaHAay bl
6aclubliiap FaHa eMec, YNbIMHbIH,
6apnblK, MyLUEeCi Xy3ere acbipa anagbl aereH
TYCiHIKKe KoJ1 awagbl.

MaHoemMus KeseHiHAeri Taxipube Kell-
6aclWblblK TYCIHITIHIH, «JlayasbiMbl 6ap
TaHAaynbinap» MopesiiHeH ynecTipinreH
kewbacwbinbikka (distributed leadership),
AFHU «YWbIMHbIH 9p6ip MYLUECIHIH Ky3bIpeTiH
apTTbIpyFa» Kapan 6ac 6ypybIMbl3 KaXKeT eKEHAIMH
kepceTTi (CnunneitH, 2006; Xappuc, 2020). MyHaa
TpaH3aKUMANbIK XaHe TpaHchopMauMAnbIK
KelwbaclbiNblK MoAeNnbAepiHiH apacbiHAaFbl
ablpMaWblbIKTbl Herisdre anyfa 6onapgbl
(Oen xxaHe CammoHc, 2013). TpaH3akyusaIbikK
KewoéacLblblK TEXHUKaNbIK KbI3MET KepceTy
MacenenepiHe epekwe Hasap aypgapa
OTbIPbIN, YbIMAACTbIPYLWbIIbIK NPOLecTepPAiH
TUIMAINITIH KAMTaMachbI3 eTyre 6afbiTTanfaH
6onca, TpaHcopMayusabIK KeLbacllblyblK COJl

Kenbip

nocT-

3epTTeyLinep

TpaHchopMaumnanbIk
KewwbacLlbIfbIK,
MOJAENiH, AFHU
MeKTenTiH Gapnblik,
AeHrenitpe

KaCcibu namy MeH
KewWwbacLWbINbIKTbI
KaMTaMachbl3 eTy
NMAOEACbIH YCbiHaabI
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npouecTepAiH Herisri Tiperi peTiHae agaMmpapabl
Kepin, cofaH 6annaHbIiCTbl YWbIM ilWiHAeri
K9Cibu MaLeHMET NeH KapbiM-KaTbIHAC XXYNeCiH
XeTingipyre 6aca Hasap aygapagabl (Xy6ep,
2004, 672-6eT). Keibip 3epTTeywinep noct-
TpaHchopMaunanbiK KelbaclbiiblK, MOAENIH,
AFHU MEKTenTiH, 6apnblK, AeHreniHge Kaciou
JaMy MeH KewobaclblbIKTbl KAMTaMachbI3 eTy
npesicblH ycbiHaabl (BecT xaHe 6ackanap, 2000;
Makbec »aHe 6ackanap, 2018).

Penpepre emec, TonTapfa Kapaun XblJKY
ynecTipinreH kewb6acWwbiNbIKTbIH Nanaa
6onybiHa akengi (CISL, 2017). 3epTTeynep
yrecTipinreH kewo6acwblNblKTbl 6enrini 6ip
KOHTEKCT weHbepiHae kKewbaclblnap MeH
i3bacapnap apacblHafFbl ©3apa KapblM-KaTblHaC
neH ic-apekeT TaXXipubeci peTiHAe aHbIKTanAbl
(TpoHH, 2000; CnunnnerH xaHe 6ackanap, 2004,
CnunnenH, 2012). AfHK, KewbaclbIbIK eTyai
UHTYUTUBTI TYPAE XYMbIC OPHbIHAAFbI KapbIM-
KaTblHaC apKplfibl aHblKTayFa 6onajbl, AeMEK,

KelbacLbNbIKTbl YAbIMHbIH 6apJibIK,
, ’ MyLLeci icke acbipa anagbl fereH

ce3. Ocbinanwa, KewbaclhbINbiK,
€Ty YWUbIMHbIH 6apnblK MYLUECIHIH
opTak, Ky3blpeTiHe aliHanagbl, OHbl
onlap XayankepLifikTi ©3 MOWHbIHA
any XaHe e3repicke 6acTamMallbifbIK,
eTy apKblJibl icke acbipa anapgbl
(TpoHH, 2002). AnablHFbI KaTapbl
6iniMm 6epy Xxymnenepi XeHiHae
yKacanfaH 3epTTeysiep ynecTipisreH
KelL6acLblnbIKTbIH 6YKis 6inim 6epy
XXYMeciH XeTingipyre oH acepiH
TUrise anaTblHAbIFbIH KepceTeai.
¥cTasgap OKbITY MeH OKY MpoL,eciHiH 6acTbl 6eniri
60nbIin caHanagbl. [leMmek, onap CbIHbINTafbl
TaXipubere e3repicTi eHrisy Typasjibl MeKTen
6aclbINbIFbIHAH repi kebipek xabapaap 60nybl
MYMKIiH (Xaprpues xaHe LLnpnen, 2009; LLnsaiixep,
2015). Ocblnanwa, kewobacLWbINbIKTbI ic-opeKkeT
)XOHe 6acKanapMeH KapbiM-KaTblHacC opHaTa
6iny pen KapacTblpy ycTa3 Kewb6aclubl/blfbl
YFbIMbIHbIH Nanaa 60nyblHa aKenai.

ATanMbllwl 3epTTey Jiaya3biMfa ToyeJsici3
yctas kewb6acwoplabifbl (JITYK) KoHuenTiciHe
HerizpgenreH. OHbIH, Naya3biMfa Heri3gesnreH
Kel6acLblIbIKTaH alblpMallblibIfbl, MEKTENTETI
pengepi MeH nayasbiMblHa KapamacTaH, ap6ip
yCTas CbIHbINKA, MEKTEMNKE XaHe KoFaMfa famy
MEeH e3repic eHri3yaiH 6enceHi KaTbiCyLblnapbl
peTiHae KapacTbipbinagbl (PpocT xaHe Xappuc,
2003; baHrc »xaHe ®dpocT, 2016). Cebebi JIYTK
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MopAeni Kew6acwWwbINbiKTbl AaMbITyFa XaHe
OFaH ympeHyre 6onagbl AereH TYCIHIKTI MYMKIH
eTefni, 6ipak 6yn MakcaTTbl api >ocnapJbl
konpayabl kaxeT eTegi (TpoHH, 2010; XaHYLWKUH
XaHe 6ackanap, 2011). JlayasbIMAbIK eMecC
opeKeTKe HerizgenireH KkewbéaclblfblK, Mogeni
KasaKCTaHAbIK MeKTenN XafaalbiHaa MaHbl3bl
60nybl MyMKiH. LLiekTeyni fep6ecTik NeH CbIpTKpI
yMbIMAapAblH angblHAafFbl XXayankepwinikTiH
YXOFapbl 60/1yblH eCKepe OTbIpbIM, ycTasgapAblH
Kewb6aclWblNblK aneyeTiH AamMbITy onappblH
KoFamMpafrbl MapTebeci MeH 6efeniH
apTTbipbin, WewWwiM Kabblingayfa
KaTblCyblHa MYMKIiHAIK 6epegai.
¥cTaspapfa wewiMm kKabbingayfa
KaTbiCyFa MYMKIHfOIK 6epy
6YKin anemperi, COHbIH iwWiHfge
KasakcTtaHpafbl, 6inim 6epy
XynenepiH gamMblTyablH MaHbI3Abl
3/leMeHTi peTiHAe KapacTblpblnagbl
(Hargreaves & Fullan, 2012; TALIS,
2013; Shirley, 2017; OECD, 2014).
MyHAan KaeTTiNik naHaeMusa KesiHge ofaH
CalblH KyLlene TYCTI.

MYMKiH

KasakcTaH ycTasgapblHblH KeL6acLlblbifbl

2019 xbinbl «KasakcTaH ycTasgapblHblH,
KewobacwblnblFbl» (6ygaH api — KYK)
6acTamMacbl KasakcTaHpgafbl Xannbl 6inim
6epeTiH MeKTenTepaiH Keww6bacLblfblK aeyeTiH
JaMbITy MakcaTbIMeH Kypbinabl. bargapnamanbl
23ipriey, icke acblpy >XaHe 6aranayfbl 6ipHelle
XanblKapanblK, >X9He Xeprinikti ynbimpgap
yunecTipyne, OHblH KypamMblHa XapTcKem
Kacibu kaybiMpaacTbiFbl (YnbibpuTaHus), «bapiHe
apHanfaH MeKTen» KOFaMAblk 6iniM 6epy
kopbl (KasakcTaH), Hazap6aeB yHMBepcUTeTi
Xofapbl 6iflim 6epy MekTebi (KasakcTaH) XaHe
Copoc — KasakcTaH Kopbl Kipgi. bactama
YcTas JxeTeKwWIiniriMeH Xypri3inetiH [ambiTy
JKYMbICbl CTpaTerusicblHa Herisgenai (Xunn,
2014). CTtpaTerusa yctasgapra e3fepiHiH, Kaciéu
MacenenepiH aHbIKTayFa, apinTecTepiMeH 6ifim
anMacyfa, faMbITy >XXob6acblHa >XeTeKLifiK
eTyre, Kacibm 6iniMpai KanbinTacTbipyFa XXaHe
OHbl MeKTenapalnblK, KaybiMAAaCTbIK, apKbijibl
TapTyfa MYMKiHAiK 6epegni. MekTen iwiHeH
KeL6aclWbbIKTbIH laMyblHa Konjay KepceTy
ycTasaapiblH 63 6eTiMeH Kacibu 6iniM anybiHa
YXoHe MeKTeNTi XeTingipy npoueciH 6ackapyfra
MYMKIiHAIK 6epgai.

2019-2020 oky xblnblHaa barpapnamara
KasakcTaHHbIH TepT auMafblHaH 16

Naya3sbiMAblK eMec
apeKkeTke HerisaenreH
KewbacLbinbIK
MoAeni KasakcTaHabIK,
MeKTen »aFhalbiHaa
MaHbI3abl 6onybl

MeKTen AupekTopbl, 32 dacunuTaTop XaHe
150 MyfFanim kKaTbicTbl. 2020—2021 »binaapsbl
15 mekTen, 38 dacunutaTtop xaHe 183 MyFanim
K¥K 6acTamacblHa KaTbICyAbl XXanfacTbIpyAbl
yWFapAbl, COHbIH iWiHAe AnMaTbl 06MbiCbIHAA
opHanackaH 6ip aybliMekTe6bi 6ap. 2020—-2021 oky
XblnblHAa baFgapnamMa anTbl TONTbIK CECCUSAAH,
dbacunutaTopnap MeH ycTtasgapgblH yw 6eTne-
6eT Ke3fecCyiHeH, YL MeKTenaparsblk Ke3fecy MeH
6ip xanblikapanblk KoHdbepeHUuMaaaH Typaabl.
MaHpemusra 6annaHbicTbl 6afgapnamara
KaTbICTbl 6apriblK ic-LLlapa OHMIanH
’ ’ pexunmpae etyae. bargapnamaHbiH,
Herisri anemMeHTTepiHiH 6ipi
MeKTen aKiMLWIniri MeH Taxipuoeni
ycTasgap ¢acunutaTtop peTiHhe
apekeT eTepi. Onap TONThbIK
ceccunanap, 6etne-6eT Kesgecynep
eTKi3efi >XoHe MekTenapanbik,
Kesgecyrnepre kaTbicagbl. Keneci
Tapaywanappga naHpemusa
KesiHae dacunutaTopnapablH
ycTas kewbaclwblybifblHA KoNlgay KepceTy
TaXipnbenepi 6epinegi. OHriMeney Tacini apKpibl
(XMKKMHeH, XaTTyHeH XaHe Cupbsana, 2007)
dbacunutaTopnapabliH apeKkeTTepi, onaphblH,
anfaH cabakTapbl 6asHaanagbl.

KbIM6aTTbIH, 9Hrimeci

MaHaemMunara 6annaHbiCTbl 6i3 XahaHAbIK
CblHaKTapabl 6acTaH ©TKepin >XaTblpMbI3.
bapimisre >xaHa >afFpanfa Te3 bGeunimpenyre
Typa Kengi. bapnblk Keaeprire kapamMmacTaH,
6i3fiH MeKTen CcOHFbl eki Xbin KYK
6acTamMacbiMeH TabbiCcThbl ic Xxyprisyane. bis
KaCibn KoFaMAacTbIKNeH bIHTbIMaKTacy >XaHe
6annaHbicTa 601y apKblJibl dpTYpNi KeaepriHi
XeHe anaTbiHbiMbI3abl 6ingik. bacTtamMmaHbIH
GipiHLWI XbINbl 6i3ae 63 epKiMeEH KaTbICKaH 6ip
TON MyfFanimaep 6onabl. EKiHWI Xbinbl 6i34iH
MekTenTeri KYK To6bl KeHenin, Kasip 60-Ka XyblK,
ycTasfaH TypaTblH Xalnbl caHbl 4 TO6bIMbI3 6ap.
Bi3 keneci XblJibl KaTbICYLUbISIAP CaHbIH KEGENTY
»Kocnapnan oTbIPMbI3, COJT apKblsibl GipiHLLI XXaHe
eKiHLWI XbINAblH KaTbicywblnapbl GacunutaTop
peniH aTkapblin, apinTecTepiHe Kongay kepcetegi
aen kyTinyge. bapnbik yctasgapbiMbiagbl KYK
6acTamMacblHa TapTa OTbIpbIr, 6i3 MeKTeBIMI3AiH,
KewobacWwblNblK dJieyeTiH apTTbipyabl
MakcaT eTyaemis. MNaHaemunsa kesiHge ycTas-
JapablH KelobaclwblfblFbiHA Kongay KepceTy
oHanfa coknapfbl. KalwbiKTaH OKbITYy MeH
OKYAblIH apkacblHaa 6i3 6ip-6ipimi3z6eH
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KYHAENIKTi Kepicy, MekTen aanisgepiHae 6ip-
6ipiMi3beH cennecy XaHe 6eTne-6eT guanor
apKblibl ©3 TaxipubemMisbeH 6enicy CUAKTbI
MYMKIHAIKTepaeH aunbipbingbiK. AFbiMAafbl
XblInbl 6i3 bargapnamanbl Zoom XaHe Microsoft
Teams cuAKTbI OHNaWH nnathopmManap apKpibl
Xyprisyaemis. bip KbI3blfbl, OHMaH dopMaTka
KeLlKesi 6epi pecnybnnkarnbik XXaHe XanblkapasblK,
ToXipnbenepre KomKeTiMAinik aptTbl. Xybipaa
BargapnamMaHbiH, 6ipiHLLI XbINFbl KaTbICYLbIChI,
dbu3nka naHiHiH, MyFanimi XaHi6ek baTbip
aneMHiH 21 eniHiH, capanuwbinapbl KaTbICKaH
«KIX EAP» xanblkaparnblk Be6MHapbliHAa 63iHiH,
obacbiMeH 6enicTi. Xanblkapanblk ycTasaap
Kewob6acwblNblfbl 6acTaMachblHblH, MYLIeCi
peTiHae 6i3 ¥Ynbi6putaHuagarbl, Mbicbipgafbl
»XoHe Mananaunsapasbl apinTecTepiMiz6eH oHNanH
popmaTTa XMi 6annaHbicaMbld. COHFbI €Ki XblJ
60/ibl YycTa3 KewobaclblNbIFbIHA KONAay KepceTy
apKblSibl 9p6ip ycTas CbiHbINTA, MEKTEOIHAE XKaHEe
KoFampaa 6inim 6epygi xkakcapTyFa XeTeKLWiniK
eTe 6GineTiHAIriHe >XaHe e3repicTi 6ackapa
anaTbIHAbIFbIHA KO3IM XeTTi.

AWHarynpgiH, aHrimeci

dacunutatop 605bIN XYMbIC XYpPridy eTe
»KayanTtbl icTepAiH 6ipi, acipece naHgemus
KesiHAe XXyMbIC 6ipliamMa epeKLleneHin, aybipnamn
TycTi. bisre naHaemMuns kKesiHAe KalbliKTaH
OKbITY MeH OKYAblH apKacblHaa ycTasgapfa
Kongay KepceTyAiH OHNalH cTpaTerusnapbliH
ynpeHyre Typa Kengi. EKiHLWI Xblabl 613 6apnblk,
TONTbIK ceccusinapabl XXaHe XKeKe Kesaecynepai
Zoom apkKbinbl eTKi3gik. MNaHgeMus kesiHge
Barpgapnamara XeTeKLWiniK eTyAiH eH KUbIH 6eiri
yCcTasgapAblH YakblT KeCTeCiH ybiMAacTbIpy
6onabl. XXobaFa apTypsi MNaH MyFaniMiHiH,
KaTbICYbl XX9He OCbl MyFaniMAepaiH XXYMbIC
yakblTbl ColKec KenMeyiHe 6annaHbICTbl
KeKe Kesfecyriep KesiHAe >»XeKe YyaKblTblM
Ken xxymMmcangbl. CoHbIMeH KaTap ycTasgap Aa
OaMbITy »XobanapblH icke acblpyfa KenTereH
KepepriMeH kesgecTi. OHbIH iWiHAe NaHAeMus
KesiHAe oKywbinapablH Zoom-fa TOJbIK,
Wwhblknaybl, 6enHekamMepanapblH Kocnaybl,
ovnapblH epKiH XeTKide anmaybl, 6epinrex
TancblpMaHbl yaKbITblHA4A OpblHA4aMaybl
CUSIKTbl Keaeprinep keagecin XaTTbl. MyHbIH,
6opi ycTaspaphblH ic-opeKkeT XocnapblHa Kepi
acepiH Turisai. byn macene keb6iHece TONbIK,
CbIHbIMMEH XYMbIC iCTeyae Kesfecce, Xeke
OKYLIbIMEH XXYMbIC icTereH yctasgap ensyip
XKETICTIKKe XeTin, HaTuxecimeH 6enicyae. CoHfbl
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eKi Xbln1 6onbl KYK 6acTamMmachblHbIH 6ip 6eniri
6ona oTbIpbln, 6i34iH MeKTebiMisae oHTanbl
e3repicTep opblH anbin XaTblp, ycTazgap «TyMbIK,
OKYLUbIHbIH, KabineTiH awy», «MexaHuKanblK,
ecenTepAi LWbIFapy >XongapbiHblH, TUIMAI
dficTepiH KongaHy», «Tin )XKoHe ce3 apKbiibl
YKeKe TYJIFaHbl MenipiMAinikke XoHe [0CTbIKKa
Topbueney» CUSKTbl Macenenepai KapacTblpbin,
neparornkanblk KeHecTe, aTa-aHanap
XMUHanbICTapblHOA XETKEeH XeTiCTiKkTepiMeH
6enicin oTbipagbl. Ocbl canapAblH, 6acbiHAa
MeH MYHbIH 63pi kKananm 6onaTbiHAbIFbIHA
6ipas ceHimci3 egim, ananpa bargapnamMmaHbih,
XXYMbICTapbIMeH Kebipek alHanbICKaH canblH
63 MeKTebiMaeri ycTasgapfa Kongay KkepceTyre
JereH ceHiMim apTa TycTi. beTne-6eT ke3gecynep
6apbliCblHAA MeHiH apinTecTepiMm:

«cizbeH kespecy 6apbicblHAa MeHpAe
KYJIWbIHbIC, WWabbIT nanga 6onaabl», «onnamMaraH
Xepge Typhi upes e3iHeH-e31 nanga 6onbin
XaTaAbl eKeH», «BipHele oH ownnap, Typhi
TUiMAai apgic-Tacinaep onbiMa Kenepdi», «ocChl
»K06a apKblSibl ©3iMAiI AaMbITaMbIH», ©KYMbICbIM
Kbl3blKTbl 60sla 6acTafbl, cabaFbIMHbIH
YKakcapyblHa fa 63 nangacblH TUTI3iN KaTbIp»,
«cennemereH 6ana alwblfa 6actagbl», «6ypblH
Hasapfa asnblH6aFaH OKYyLIbIHbl 6acKa KblpbIHaH
TaHbIN, 6ine 6acTagbiM» LEreH XXakcbl cesaep
anTypa.

MyHpan konpay yctaspaphblH e3pepiHe
JereH ceHiMpepiH apTTblpyfa, >XahaHAblK
CblH-KaTepnepre kapamacTaH, 6inimM 6epyai
KeTingipyre XXeTekLWisiK eTy YWiH eTe MaHbI3abl.

AHacTacUsAHbIH dHriMeci

EKIHLWI AYHMEXY3iNiK COFbIC Ke3iHAe XKeM
6acTayblill CbIHbIN MyFfaniMi 601biM XYMbIC
icCTereH. 9XeM: «afnemaeri 6aprblK HapCeHi:
aykeHpepai, dabpukanapabl, eHAipicTepai
»xabyfa 6onagbl, 6ipak 6iniMre ecik ewkaluaH
»XabblnMangbl», — aen antatbiH. 2020 XbinablH
Haypbl3blHAA MNaHAeMUusfa 6GannaHbICThbl
eniMmisfe 6apriblk MeKTen XabblnfaH Kesae
ycTasgapbiMbI3 «6ifliM eciriH» awbiK ycTay YLiH
Ken Kyl >ymMmcagabl. bi3 okyLwblnapbiMbI3blH,
6iniM anybliHa 6apblHLIa KosAay KepceTy YLWiH
MYMKIHZAIriHWe Te3 oHNnanH nnatdopmManapzbl
y1UpeHyiMi3 kepek egai. benricisgik, kynsenic
neH wapwayabl 6acTaH eTKepreHimisre
KapamacTaH, 6yn 6i3fiH KonbIMbI3gaH Kengi.
¥YcTaspgap 6opiHe KoM XeTKi3e anagbl, 6ipak on
YLWiH onap e3aepiHiH KaCcibn MamMaH ekeHaepiHe
CeHin, HaKTbl Xocnap Kypbin, apinTecTepiMeH
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bIHTbIMaKTacTbIKTa 6onynapbl kepek. MyHAaamn
Xafganpa ycTaspgapAblH KewobaclWbliblK,
Kabinettepre ne 60nybl 6Te MaHbI34bl. Ananga
6yn e3 anpgblHa ycTaspapAblH e34epiHe gerex
ceHiMAinikTepiH, y3A4iKCi3 Kacibu pamyfa
)XOHe 6ackanapblH KaCibyM AaMyblHa biknan
eTyre famblH 6onynapbiH KaxkeT eTepgi. bisain,
MekTenTiH KYK 6acTamacbiHa KaTbICKaHbIHA
eKi Xbln 6onabl. baFgapnamaHblH Kypangapbl
MeH cTpaTerusfiapbl apKblibl 6i3 naHgemMus
YKOHEe KallbIKTaH OKY MeH OKbITyFa KapamMacTaH,
MekTebimisgeri yctasgap KewbaclbibiFblHA
Konpay KepceTyAi TOKTaTKaH >oKnbl3. bis
OHNavH nnatdopManapabl Kanau nangananyabl
6ingik, onap naHaeMusagaH KeniH ge nanpganol
6onbin Kana 6epeai pen onMnanmmbiH. Kasipri
yakbITTa 6i3 Ke3KapacTapbl, HaHbIM-CeHiMAepi
XoHe MaKcaTTapbl XaHalla, MyJaeM >XaHa
yprnakTbl Topbuesnen >aTblpMbl3, COHAbIKTaH
6i3re kewobaclbl/iblK, eTe anaTblH ycTasgap
KaXkerT.

JMHapaHbIH, aHrimeci

MaHaemMus kKesiHAe oKy NpOLECiHIH 6apriblk,
KaTbICYLWbICbl 9PTYPNi KMbIHABIKTblI 6acTaH
eTKkeppai. YcTaspgapAblH OHNaMH dopmaTTa
OKY MEeH OKbITyAbl YWbIMpacTbipyfa Te3
6enimpenynepiHe Typa kenpi. WUHTepHeT
6alnaHbICbiHbIH, Hawap 60nybl, KOMMNbOTEP
MeH cMapThOoHAAPAbIH XeTicneywiniri CUsKTbl
TYPJi KUbIHAbIK Ke3aecTi. CoHAan-ak OKyLWbIHbIH
angblHpa Typbin cabak 6epy MeH KallbiKTaH
OKbITY eKi 6enek fyHue. ©3 6acbiIMHaH 6TKepreH
ajlaM peTiHAe anTapbiM, OHbIH aypacbl Mynge
6ernek 6onafbl ekeH. bip HyKTere kapan oTbIpbIn
KO3Fanmau ceiney yrnpeHbereH agamrsa 6ipwama
KUbIHAbIK Tyablpagbl. bi3, ycTasgap, HerisiHeH
OKYLUbIMEH TiKeNnemn KapbiM-KaTbIHACKa, apajafbl
cypak-kayanka ympeHin KkanfaH6bl3. An KaHcbl3
Kamepafra cabak TyYCiHAIpPY, ap >afblHAaFbl
OKYLUbl OHbl Kanau kKabbingagbl, TakblpbINTbl
TyciHAi Me, cabaKTbl AypPbIC ©TiMN XaTbIPMbIH
6a, KaTenecin KeTneniH, OKylWbINapbIMHbIH,
OKYfa [ereH Kbi3bIFyLlblJIbIKTapblH TOMeHAETIN
anManMblH 6a pgereH on pga 6onabl. Ochbl
XafFgamnpa yctasgap Aa, okylblnap MeH aTa-
aHanap fa Kepi 6annaHblic NeH biIHTbIMaKTaca
OTbIPbIN XYMbIC iCTeyAiH MaHbI3AblNbIFbIH TYCiHE
6acTapbl. Opb6ip KesgeckeH KeaepriHi wewy
XOJblHAA 6ipnece XYMbIC icTey apKbljbl OH
HOTMXXEre KON XeTKi3e anaTbiHAbIFbIMbI3Fa K63
XeTkizgik. bisa KYK 6acTtamMmacbiHa KocCbliFanbl
6epi ocblHAAN bIHTbIMAKTACTbIKTbI iCKe acbipyabl

OH >XoNnfa KonpablK. bisfiH ycTaspapbiMbi3
Konnabopauunsanbik opTa KypAbl, ©34epiHiH Kacion
MacenenepiH aHbIKTawu angbl, TYpni Taxipube
apKblnbl ic-apeKkeTTepiH yWbiMAacTblpAbl,
nefarornkanblk TbiH Ke3KapacTap YCbIHAbI XXaHe
©3 XKobanapblHblH, TUIMAINIFIH CbIpTTaw, iWTen
6aKblfian xxaHe 6aranan angbl. OHNawH ceccusanap
KesiHAe opinTecTepiMHIH Iic-apekeT eTyre
YKOHe OKyLUblNapAblH OKyblHa XXaFfaun Xacayfa
KYJlWbIHbICTapblHbIH, 6epik eKeHfiriH Kepe
anamblH. MeH ycTasgapablH, Kewbaclbl/ibIFbIH
AaMbITy MaHbI3fbl gen caHaWMblH, ©UTKEHI
Kacibu 6iniMMeH KaTap onapAblH 63iHAiIK caHa,
©3iH 6aKblay, 9N1eyMeTTiK KapbiM-KaTblHacTapabl
6ackapy CUSIKTbl TYJIFasiblK XoHe afieyMeTTiK
KacueTTepre ue 605ybl, COHAaN-aK LWeLWIiM
Kabblgay, ic-opeKkeT »acay, 63 XeTICTIKTepiH
6afasay, apinTecTepiMeH blHTbIMaKTacTbIKTa
601y XXoHe XKaHasblK allynapbl MaHbI3Abl.

CoyneHiH, aHrimeci

COVID-19 naHgemuscbl 6i3fiH eMipimiare
YyJiKeH acep eTTi. Microsoft Teams apkbinbl
©TKi3reH anfalwkbl OHNaWH cabafbiM ecimpe,
OKYLWbINapbiM 6eMHEepPOSINKTIH, ew6ip Abl6bICbIH
ecTu anMafFaH Ke3ge MeH 6ipa3 a6abipan
KanabiM. YakbIT eTe KeJle xaHa 3aMaH TanabblHa
can 605y yLWiH Te3 yhpeHin, 6enimaenyime Typa
Kengi. MeHiH oMbIMLIa, YyCTa3s KewbacLblNbIFbIH
JaMbITy — 9p yCcTa3Fa e3iHiH Kacibu «MaceneciH»
e3i kepin oTbipFaH dopmMaja >XoHe 63iHiH
TaipubeciH Herisre ana OTbIpbIM, WeLwyre
XafFgan acalTblH TanTblpMac MYMKIHAIK
cuakTbl. baFpapnamMmaHbl icke acblpyAblH,
6acTankbl Ke3eHiHAe MafaH ycTas3gapablH,
bIHTACbIH YXOFapbl AeHrene ycran Typy XXoHe
©3iIMHIH, NnepPeKUMOHN3MIMAI XXEeHY KUbIHFa
COKTbl. MeH e3iMfai «6iniM 6ynarbl» peTiHae
KepAiM XXoHe ycTasgapablH 6aprblK cypafbiHa
»Kayan 6epyiM Kepek gen omnagbiM. Ananga
MeH eMip 601bl 6iniM anyfblH, apinTecTepiMMeH
)XOHe OKyLIbllapbiIMMeH 6ipre oKbin, JamMyablH,
MaHbI34bINbIFbIH TyCiHAIM. K¥YK 6acTaMacbIHbIH,
eHrisinyi ycrtasgappblH ©3iH-631 JaMbITybl
YWIiH FaHa eMec, COHbIMEH KaTap oJiapAblH
60MblHAAFbl Kel6acwblNblK 21eyeTTi awyfa
MYMKiHAIK 6epeni. byn kawbiKTaH OKy MeH
OKbITY Ke3iHAe eTe MaHbI3abl 6onabl. YcTasgap
6yn barpapnamara epikTi TypAe KaTbiCy[a XXaHe
Barpapnama 6apbicbiHAa ap YyCTas 63i MaHbI3bl
Jen caHanTbIH KaCibn MaceneHi KapacTbipyaa.
YcTasgap e3fepiHiH AambiTy )obanapbl apKbisibl
OKyLIblJlapMeH, aTa-aHallapMeH >XdHe MeKTen
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SKIMWINIriMeH bIHTbIMAKTACTbIKTa XYMbIC
aTkapyaa. bargapnamaHblH dacunuTaTopbl
peTiHAe XeTKINIKTi Kongay MeH LWbiFapMallbibIK,
epKiHAik 6epifice, apbip ycTas MeKTen neH 6inimM
6epy XyMeciH XxeTingipyre e3 yneciH koca anagbl
hen ceHiIMMeH alTa ajlaMblH.

KopbITbIHABI

byn makanapga 6i3 naHaemMusa KesiHperi
MeKTen KellbacllblfblFbl )XoHe ycTasgapablH,
KeL6acLbl/bIFbIH AaMbITY CUAKTbI YFbiMAapabl
KapacTblpAblK. Makanaga 6i3 COHfbl €Ki Xbl
6onbl KasakcTaH MeKTenTepiHAe icke acbin
waTkaH KYK 6acTamMacbiHa XeTeKLWiNniK eTKeH

BINNIM BEPYZET KOLIBACLUbINbIK
NNAEPCTBO B OBPA3OBAHNN
LEADERSHIP IN EDUCATION

dacunuTaTopnapAblH aHriMenepiH yCbIHAbIK,.
ATanmblw Tangay MekTen iWwiHae yctasgapabliy,
Kewb6aclWbiNbIFbIH gaMbITyFa Xyheni Kkongay
6inpipyniH MaHbI3abINbIFbIH KepceTeni.
Manpemus anemHiH 6iniM 6epy XXynenepiHin,
6apnblK geHreniHe acep eTTi, con cebenTi MekTen
Kel6acLWblNbIFbl AereH yFbiMFa fa KEHENTINreH
Ke3kapac KaxeT. CoOHAbIKTaH «KelubacLlblfbIK»
TYCiHIriH nayasblM, abblpon, canbICTbipy
MeH 6akpbliay AUCKYPCbIHAH YMbIMHbIH 9p6ip
MyLleciHe Tuecini Ky3blpeT, >XaHalbIphblK
TaHbITY XXoHe Kacibu aneyeTTi apTTbIpy CUAKTbI
TYCiHIKTepre kapan 6ypyAblH YaKbIiTbl KenreH
CUSAKTHBI.
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KYPMETTI OKbIPMAH!

Ocbl 6acbinbiM Hasapbaes 3uaTkepnik MeKTenTepiHiH,
KasakctaH PecnybnukacbiHbiH,  xannbl  6iniM  HepeTiH
MeKTenTepi NenarorTepiHiH, Ka3akCTaHAbIK >XKoHe LeTengaik
capanwbiiapablH  03blK Neaarornkanbik 6iniMiH TapaTyfa
XoHe TaxipubenepiH anmacyfa 6arbiTTanFaH. JKypHan
MyfanimMaepre apHanfaH alblK AManor anaHbl 6onmak, MyHaa
onap 63 Makananapbl MEH XKaHa MAEeANapbIH YCbIHYFa, Nainaans
Hapce BinyiHe, KAXeTTi pecypcTapFa cinteme anybiHa 60nasbl.

Makananapra KolivinameiH masanmap
JHAHe MypHanda 6acwin WoiFapy wapmmapsi

XKannsl mananmap:

e Takblpbln ©3eKTi 6onybl THIC

e aTaybl aHbIK, XXaHe HaKTbl 60nybl THIC

e MaKana MasMyHbl XXypHan TakblpblOblHa Calikec
Kenyi THic

e Makana Ma3MyHbl NPaKTUKaNbIK CUNATKA
ne 6onybl THiC

e Makana KocapfaHfaH aBTOp/bIKNEH LblFapblia anaibl

¢ MaKana Kasak/opblC/aFbliLWblH TiiHAE XKa3blia
6epepni

e Makasna OKyLWbIIap XXYMbICTaPbIHbIH, HAKTbI
MbICanapbiH KaMTu anagbl

e MaKanaga nanfanaHbinFaH agebuettep Tisimi 6onybl
™icC

e MakanaHblH, Ma3MyHbIH allaTbiH 4-5 celtneMHeH
TypaTblH KbICKAlla aHaaTna b6epinyi Tmic

Makana kenemi:
3-5 6ert (cypeTTepai, oTocypeTTepai, kectenepai Koca anraHaa)

Asmopnap mypanel Manimemmep:

« Teri,aTbl, 9KeCiHiH aTbl (TONbIK)

e aBTOPAbIH, (@aBTOpAapAbiH) jpeg GopMaTTbIK,
oFfapsbl cananbl 2 ¢potocyperi (300 dpi)

e FbiNbIMK Aapexeci (bap 6onrFaH xarmanaa), nayasbiMaapsl,
YKYMbIC OpHbl

 6ainaHbic TenedoHbl xaHe e-mail

MbiHadali mexHUKaAbIiK mananmapra calikec
pecimoenzeH Makananap 6acelibiMra Kabbii0aHaowb!:

1. Makana Microsoft Word 6argapnamacbiHaa Tepinyi tmic
2. Herizri maTiH kapni — Times New Roman

3. Heri3ri MaTiH KapniHiH Menwepi — 12 nt

4. Xon apanblk, uHTEpBanbl — 1

5. MaTiHHiH TeHwenyi eHi 6oMbIHwWA

6. TacbiMangapibiH, aBTOMATTbl OPHANACTbIPbINYbl KOChINFaH
7.MaTiH 6OMbIHWA CypeTTep MeH KecTenep

KbICKALLUA aTaybIMeH HeMece cMnaTTamMacbiMeH

«[ledazozukaneik duanoz» aknapammelk-adicmemenik
JKYPHANbIHBIH PEOaKUUSCHI 63 KanayblHWa Makananaposbl
my3emy #aHe KeNEMIH KbICKapMY KyKbIFbIHA UE.

Makananap cebebiH myciHdipyci3 kabbindaHbayel MyMKiH.
Pedakyus Makananapobl JypHan MeH OHbIH alidapaapeiHbIH
MakbipLINMapeiHa calikec 63i aHbIKMadioel.
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bapnbik Matepuanapl ANeKTPOHABI aApec 60iibIHILA Xibepyre 6Gonaapi:
Bce MaTepuanbl MOXHO HaNPaBAATb N0 3NEKTPOHHOMY aipecy:
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M3paHve XypHana HanpaBneHO Ha pacnpocTpaHeHue
u obMeH MepefoBbIM MEAArOrMYECKMM OMbITOM MEeLaroros
HasapbaeB MHTennekTyanbHbIX LWKO/, 06L,e00pa30BaTebHbIX
wkon Pecny6nuku KazaxcraH, Ka3axCTaHCKUX U 3apyBedxHbIX
3KkcnepToB. XXypHan npu3BaH CTaTb OTKPbLITOWM AMAnoroBoi
NIOWAAKON AN y4uTenen, roe MOXHO NpeacTaBasTb CBOM
CTaTbW, HOBble WMAEW, Y3HABaTb YTO-TO nonesHoe Ang cebs,
MONYYUTb CCbITKM HA HYXKHbIE pecypchi.

TpebosaHusa kK cmameam
U ycio8us nyeauKayuu 8 ycypHase

Obuue mpebosaHus:

* TeMa [O/KHaA OblTb akTyanbHOWM

* 3arofIoBOK JOMKEH BbITb ICHBIM U KOHKPETHBIM

e COAEpXaHWe CTaTbu JOMKHO COOTBETCTBOBATb TEMATUKE
HoMepa

* COAEpXaHWe CTaTbu JO/KHO HOCUTb NMPaKTUYECKUiA
Xapakrtep

* (TaTbsl MOXET BbITb HANMCAHa B COABTOPCTBE

* (TaTbsl MOXET BbITb HAMMCAHA Ha Ka3axCKoM/pycckom/
QHINIMICKOM $3bIKaX

* (TaTbsl MOXET COAEPXKATb KOHKPETHbIE MPUMEPbI
y4yeHuyeckux pabot

* (CTaTbsl AOMIKHA COAEPXKaTb CMUCOK MUCMOMIb30BaHHbIX
pecypcoB

* K CTaTbe HY)XHO MPWUIOXMTb KPAaTKY0 aHHOTALLMIO
U3 4-5 npeanoxeHui, OTKPbIBAOLLYH CYTb CTaTbK

Obvem cmamesu:
3-5 cTpaHuy, (BkoYas pucyHku, dotorpaduu, Tabnumupl)

CeedeHus 06 asmopax:

e dhamunusg, uMs, 0T4eCTBO (MOHOCTbHIO)

» 2 dotorpacdumm asTopa (-0B)
B popmaTe jpeg otamyHoro kavectsa (300 dpi)

* yKa3aHMWe y4YeHOW CTeneHu (ecin ecTb), AOMKHOCTH,
MecTta paboTbl

* KOHTaKTHbI TenedoH n e-mail

K nybnukayuu npuHumMaromes cmameu, 0opMaeHHbIe
8 COOMBEMCMBUU C MEXHUYECKUMU mpebo8aHusmu;

1. TekcT cTaTbm HabupaeTcs B nporpamme Microsoft Word
2. WpwueT ocHoBHOro TekcTa — Times New Roman

3. Pasmep wpudTa ocHOBHOrO TekcTa — 12 it

4. MeXCTpOUHbIN MHTEPBAN — OAMHAPHBINA

5. BblpaBHMBaHMWe TekcTa — MO WHpUHE

6. ABTOMaTM4Yeckas pacCTaHOBKa NepeHOCoB

7. PUCYHKM 1 TabnumLbl C KpPAaTKUM Ha3BaHUEM

Pedakyus uHgpopmMayuoHHO-Memoou4ecKo20 XypHana
«[ledazoaudeckuli duanoe» ocmasssiem 3a coboli NPago KoppekmuposKu
U cokpaweHus obvema cmameli no c80eMy yCMOMPEHUIO.

Cmambu mo2ym 6bime 0MKI0HEHb! 63 00bSICHEHUS NPUYUH.

Pedakuyus 8npage camocmosmesnsHo pewams 80npoc
coomeemcmeus cmameli memamuke HOMEPA U e20 pyBpUK.

ped.dialogue@cpm.kz
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