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Abstract of Dissertation Presented to the Graduate
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Fulfillment of the Requirements for the Degree of Doctor
of Philosophy

AMERICANISM VERSUS COMMUNISM:
THE INSTITUTIONALIZATION OF AN IDEOLOGY

by
Jeremy Horne
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Chairman: Richard P. Haynes
Major Department: Philosophy

In order to graduate, Florida’'s high school
students by law must learn that Communism is evil,
dangerous, and fallacious. All students must learn that
the U.S. produces the highest standard of living and the
most freedom than any other economic system on earth.
State universities in Florida are creating a curriculum
to implement the Americanism versus Communism Act
(A.V.C.) of 1961 and the Free Enterprise and Consumer
Education Act (F.E.C.E.A.) of 1975,

The Florida Department of Education says that

ideology, noncritical thinking, 1is superior to
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critical thinking and that the superiority of the U.S.
political economy and the dignity of the individual rest
in part on peoples’ being able to express themselves
freely.

Florida‘s A.V.C. and F.E.C.E.A. proponents have a
special way of convincing audiences that they will
develop loyalty while at the same time imposing a set of
ideas not open to question.

This work argues that, intentionally or not,
Florida's legislature and Department of Education have
set up an official ideology and the mechanism to purvey
it. This ideological approach defeats the aim of
comparing systems objectively. While the stated aim is
to promote critical thinking, the D.O.E.’s special
philosophy underscoring words like "democracy" results
in indoctrinating students with a questionable

description of the U.S. system.
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CHAPTER ONE
INTRODUCTION

In order to graduate, Florida’s high school
students by law must be “informed as to the evils,
dangers and fallacies of Communism" and understand that
"the free-enterprise-competitive economy" is the one
system that "produces higher wages, higher standards of
living, greater personal freedom and liberty than any
other system of economics on earth" (Florida Revised
Statutes 233.064). This means giving the answers
mandated by law and wanted by the Department of
Education (D.O.E.), even though the U.S. system is
continually being debated in public forums and election
campaigns. Teachers, says the legislature, are not to
"present Communism as preferable" to the U.S. "free-
enterprise-competitive economy." To meet what the
legislators see as the "challenge" of communism's
"manipulation of youth and student groups” Florida’'s
Department of Education (D.0.E.) has an ongoing
curriculum mandated by the Americanism vs. Communism Act
(A.V.C.) and the Free Enterprise and Consumer Education

Act (F.E.C.E.A.) (collectively referred to herein as



"program"). This program, in which the answers to
guestions of relative value are dictated by the teaching
materials, is implicitly justified by the need to combat
ideology--specifically communism (233.064).

Communism, says the D.0O.E., "is an ideology," and
ideology is "a system of ideas . . . which its adherents
do not consider open to question or criticism" (Florida
State 19-20). "The Communist Party’s aim is to conquer
the world . . . ," and that party’s ideology "provides
the communist with a false belief of reality" Florida
State 34). To combat these "evils, dangers and
fallacies of Communism" the legislature wants teachers
to "instill in the minds of students a greater
appreciation of democratic processes," and that means
teaching students the opposite of ideology, that 1is,
philosophy. Ideology, says the D.0.E., is noncritical
thinking, and philosophy is critical thinking (Florida
State 18). The D.0O.E. claims that the superiority of
the U.S. political economy and the dignity of the
individual rest in part on peoples’ being able to
express themselves freely in a critical manner. Both
the D.0O.E. and the legislature have said much on the
relationship between the dignity of the individual and

free speech.



Florida‘'s legislature tells the D.O.E. to take as
one of the guides for instructional material the
"official reports of the [defunct] House Committee on
Un-American Activities . . . " (also known by its more
pronounceable acronym, "H.U.A.C."). The H.U.A.C. issued
a statement "Americanism Defined," and that is referred
to in the D.O.E. curriculum guide on the A.V.C. Act
(Florida State 65). That statement says a person’s
inalienable rights include the freedom of speech and
press, and the D.0.E. reinforces this by averring that
individual dignity and worth 1is possible "only when
individuals are given free access to all different
competing viewpoints" (4, 65).

Legislators wanted the program to counter
"communism" and Marxism for the isms’ dogmatic approach
to thinking. Gerhart Niemeyer, chief consultant for the
A.V.C. program, wrote several works accusing Marxists of
being ideological. Both the legislature and the D.O.E.
detest communism and Marxism, claiming that the "isms"
do not promote critical thinking. “The proper study of
communism," says the D.OC.E. "is similar to that of a
scientist who examines the poison in order to offset its
evil effect." In teaching the A.V.C. curriculum, "it is

suggested that a critical analytical approach be used"



in teaching about the "communist conspiracy" (Florida
State 12). Students are urged by the D.O.E. to think
critically as dignified individuals, even though they
are expected to believe a social doctrine before they
see it demonstrated as best in comparison with others.
Florida's A.V.C. and F.E.C.E.A. proponents have a
special way of convincing audiences of the program’s
benefits while at the same time imposing a set of ideas
not open to question, The legislature warns of
communism’s "false doctrines" and “manipulation of
youth" (Statutes, 233.064), and the D.O.E. says that
“double-talk" has been used as "a prominent communist
deceptive device to fool non-communists" (Florida State
19). If students follow the guidance of legislators, it
is argued that communism will be less able to take over
the world by deceit and force.

Programs similar to that of Florida’'s are
widespread, many are established by law, and present
fundamental problems on how to promote critical
thinking. Besides the nationwide implications of
Florida’'s attempt to suppress any challenge to
capitalism, the Florida program needs also to be
examined in the light of the continuing effort to

promote critical thinking in the schools.



This work argues that, intentionally or not,
Florida's legislature and Department of Education have
set up an official ideology and the mechanism to purvey
it. This ideological approach defeats the aim of
comparing systems objectively. While the stated aim is
to promote critical thinking, the D.O.E.’'s special
philosophy of underscoring words like "democracy”
results in indoctrinating students with a questionable
description of the U.S. system.

The ostensible D.O.E. objective of critical
thinking becomes transformed under the influence of the
philosophy of Gerhart Niemeyer and like-minded
conservatives shaping the program. Both the A.V.C. and
F.E.C.E.A. are products of a cold war philosophy that
pits the U.S. system against others. Private businesses
are advocates of the D.O.E. program, and numerous
statements by "free enterprise" supporters demonstrate
that the D.0.E. program serves more the interests of
its sponsors than the ideal of teaching students to be
open-minded. Materials used to orient students to the
workplace reinforce the values of the program’'s
sponsors. Rather than promoting critical thinking, it is

a program serving the interests of those who seem to



believe that the average individual cannot think
critically.

It will be shown why the current curriculum does
not accomplish the D.O.E.’'s stated objective of teaching
students to think critically. Clarifying the meaning of
critical thinking will help in designing a program to
meet that objective. The second part of this work
evaluates the D.0O.E. program according to generally
accepted standards for critical thinking and suggests
the California model curriculum as a type of alternative

program.



CHAPTER TWO
THE STATE OF FLORIDA’S D.O.E. PROGRAM:
A CASE STUDY

The Americanism versus Communism Act

Americanism versus communism debates in the U.S.
go back to the 1870s when Birdsey Grant Northrop of the
Connecticut State Board of Education wrote an essay
called "Schools and Communism." He deplored "communism"
and assured persons that the public schools were
teaching students to be loyal to the U.S., and children
would not be turned into Communists (Fraser 355). Since
the Bolsheviks took power in Russia in 1917, anti-
communist hysteria has surfaced numerous times in the
U.S., evidenced by the 1920’'s Red Scare, the loyaity
oath and internal security acts of the late 1940s,
President Truman’s 12 March 1947 containment-of-
communism speech, and the McCarthy period. After the
Korean War, Florida's anti-communist activists began

formulating their programs (Florida State iii-vi).
Florida Bar Association members in 1955 went to
schools and delivered a lecture, "The Meaning of

Communism, " published and issued jointly by the Bar and



the Florida State Department of Education (D.O.E.). So
popular was this tract that it received national acclaim
and endorsement by many influential conservative
organizations, such as Freedoms Foundation. Pressure
mounted from both the Florida public and from government
officials to create a public high school course composed
of similar materials, and in the ensuing years, the
D.O.E. proposed such a curriculum to the legislature
(Florida State iii).

The course material was taken principally from the
hearings and publications of the old House Committee on
Un-American Activities (also known by 1its more
pronounceable acronym, "H.U.A.C.") and Senate Internal
Security Subcommittee (S.I.S.C.) and their supporters.
The major thrust of the political orientation course
proposed to the legislature was anti-communist, and the
course name, "Americanism versus Communism," suggests
that the instructors should contrast the two systems
rather than compare them. To meet what the legislators
described as a challenge of the Communist "exploitation
and manipulation of youth and student groups,"” the
course was to "instill in the minds of students" not
only the "evils, danger and fallacies of communism" but

"a greater appreciation of democratic processes, freedom



under law, and the will to preserve that freedom"
(Florida Statutes 233.064(1)(b) and 3).

Cold war schooling became official when the Florida
State Legislature acted upon the D.O.E.'s proposal and
passed the "Americanism versus Communism Act of 1961." A
program advisory committee, composed of legislators,
private citizens, and educators first met in October
1961 to put together the Americanism versus Communism
curriculum, and by January of the following year, both
the course content and the methods were ready to be
approved by the D.0O.E. and the state legislature. Ever
since it was first taught in Florida’s public high
schools in September, 1962, the Americanism versus
Communism course (hereinafter referred to as A.V.C.) has
been a reguired course for graduation. The statute
establishes the guidelines while the D.O.E. selects
texts and other materials "as provided by state law"
(233.064(6)).

The law says that "The free enterprise competitive
economy of the United States" is the economy "which
produces higher wages, higher standards of living,
greater personal freedom, and liberty than any other
system of economics on earth" (Florida Revised Statutes

233.064(4)). In its Resource Unit handbook the D.O.E.
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suggests students refer for a definition of Americanism
to the H.U.A.C.'s statement "“Americanism Defined."
Americanism, says H.U.A.C., means that the "Inherent and
fundamental rights of man are derived from God and not
from any other source," as was stated in the Declaration
of Independence. Second, the inherent or unalienable
rights include freedom of worship, speech, press,
assemblage, and right to work according to one’'s
qualifications. As another right, one should enjoy the
fruits of work, including property and the pursuit of
happiness, as long as such activity does not prevent
others from doing the same. Third, the structure of the
U.S. government is based upon these principles. Fourth,
law and order must be maintained to preserve these
rights. Fifth, the government is the servant of the
people, and a checks-and-balances system is necessary to
control government power. Sixth, majority rule is far
less important than minority rights. Finally, the
statement accredits Americanist principles to the
Declaration of 1Independence and the Constitution
(Florida State 65).

As to teaching methods, the statute said that "No
teacher or textual material assigned to the course shall

present Communism as preferable to the system of
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constitutional government and the free-enterprise
competitive economy indigenous to the United States"”
(Florida Revised Statutes 233.064(7)). The D.O.E. course
handbook, A Resource Unit, AMERICANISM VERSUS COMMUNISM
says course "materials should be used only to
demonstrate the evils, fallacies, and contradictions of
communism," those materials coming from the H.U.A.C. or
S.I.S8.C. lists or from avowed anti-communists (Florida
State 68). The teachers were not to teach the course
"unless informed about the nature of communism,” and
those teachers feeling inadequately informed about
communism, or unfamiliar with the course, its goals and
content "should not attempt to teach it without first
obtaining additional preparation" (Florida State vi).
For example, a number of attempts to repeal the
A.V.C. law have failed. On 4 June 1982, B. Frank Brown,
program manager of the prestigious Charles S. Kettering
Foundation and chairman of the Governor’s Commission on
Secondary Schools, sent a report to Governor Robert
Graham recommending “the repeal of the requirement of a
30-hour course in Americanism vs. Communism." Brown and
five members of the Florida legislature, the
superintendent of the Monroe County Schools, a member of

the State Board of Education, and four others from
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educational establishments sat on the commission. They
said that the A.V.C. course was hard to implement, and
legislative requirements should pertain only to *major
academic subjects" (Governor'’s XIII). The 1983
legislature ignored the report, and by an 89 to 26 vote,
the A.V.C. law was sustained.

These failures suggest that the A.V.C. program
still has enough support to keep it alive. The most
recent stronghold of backing has been southern Florida,
home of many Cuban exiles, who generally are militantly
anti-Communist (Skene). However, as of Spring 1988, the
original 1961 law was still on the books, and in order
to graduate, high school students need to take "a
comparative study of the history, doctrines, and
objectives of all major political systems in fulfillment
of the requirements of 233.064," the original A.V.C. Act
(Florida Statutes 232.246(1)(b)(5)). Teachers still have
to use an antiquated bibliography from which to draw
materials to instill in the minds of students the
"evils" and "fallacies" of communism, indicating that
academic interest in composing a new bibliography is

declining.



13

The Free Enterprise and Consumer Education Act

Another indoctrination program was instituted in
1975. Originally intended as a replacement for A.V.C.,
the Free Enterprise and Consumer Education Act
(F.E.C.E.A.) now complements the A.V.C. by emphasizing
economics (Florida Statutes 233.0641). As early as March
1963, the social studies consultant for the D.0O.E. noted
that new accreditation standards placed the
responsibility for economic education upon the teachers
and schools. Such a program would involve "The
curriculum from K-12," and it assumed that students did
not understand the philosophy and structure of the "free
enterprise" economy to which the A.V.C. referred
(Kastner 33).

The law states , "The free enterprise or
competitive economic system exists as the prevailing
economic system in the United States . . ." and "The
public schools shall each conduct a free enterprise and
consumer education program in which each student shall
participate" (Florida Statutes 233.0641(2)). The law
states that the course must include information about
day-by-day consumer activities, such as banking,

advertising, insurance, and "an orientation in other



14

economic systems." With respect to what is expected of
individuals, students learn what is and what is not
suitable economic behavior through instruction at each
grade level. Students are instilled with a doctrine
before graduation, and an organizational apparatus
exists to carry out the indoctrination program.
According to the statute, the D.0O.E. instructs
personnel in the F.E.C.E.A.’s administration and
involves other academic disciplines as well as private
governmental organizations related to consumer
education. The Commissioner of Education makes reports
to the legislature about the program with recommended
ways of gauging the curriculum’s success. The D.O.E.
gives reports "as to the effectiveness as shown by
performance-based tests, efficiency, and utilization of
resources”" (Florida Statutes 233.0641(5)). Some 89
objectives are to be accomplished by the Free Enterprise
course. For example, students "will identify elements of
the American economic system to include: freedom,
opportunity, justice, efficiency, growth, and security.”
They must remember a number -of specific definitions,
such as "production {is] the creation of goods or

services" (Goddard, Carr, and Randall, CH-310, 72-73).
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Students graduating from high school must have attained
these objectives.

For assistance in assembling the large F.E.C.E.A.
curriculum, the D.0.E. called upon the Florida Council
on Economic Education (F.C.E.E.), consisting of
government and business personnel and one union
representative. In turn, the F.C.E.E. board affiliated
with university centers for economic education to create
the curriculum (Florida Council, Annual Report).

A description of the course content can best be
obtained from materials prepared by the Center for
Economic Education (C.E.E.), an organization co-
sponsored by the College of Business Administration and
the College of Education at the University of Florida.
Although seven other universities prepare F.E.C.E.A.
materials, the University of Florida 1is the only
university creating a comprehensive economic orientation
program (C.E.E. flier). University Centers may emphasize
parts of the free enterprise program differently, but
all 89 objectives have to be met by the schools.

The C.E.E. groups the 89 objectives under 22
headings. Subjects include éomparative economic systems,
economic principles, organizations, and consumer

behavior. Other topics are public and private property
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distribution, basic economic laws, economic institutions
such as banks, and consumer habits. More topics are
labor unions, governments, private entities, technology,
energy, and ethics. Four text/workbooks prepared by the
C.E.E. represent the kinds of material being taught at
all grade levels.

Among the first principles that grade school
children must learn is the distinction between public
and private property. "Private property" is that "which
is owned by an individual or a group of individuals,"
while "public property" is property "owned by everyone
and which should be used according to certain rules
(Goddard, Carr, and Randall, CE-102, 2). 1In giving the
impression that private property is sacrosanct, second
graders are not taught that private property might have
to be heavily regulated and that productive property
should be used according to what is deemed desirable for
society as a whole. Private property and private
ownership of the means of production are treated as
preferred institutions, while governmental functions
primarily center about protecting property. The
workbook on property tells a story about several people
being robbed of their property and the need for the

police.
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For the second grader, the excuse for taxes is to
pay the police, whose major function 1is to preserve
private property. The first impression that these very
young children have of what a society should be is not
that of a collective and cooperative entity, but a
collection of individuals who use a strong-arm agency to
protect their selfish interests. Although the grade two
booklet later describes other governmental functions,
the students initially are taught that private property
is the primary institution around which governments and
society revolve (Goddard et al., CE-102, 1).

In Middle School (grades 7 through 9) students
continue work with concepts relevant to a small pre-
industrial economy. Everyone presumably is on an equal
footing, and one’'s rationally calculated actions will
have the desired and gainful resulté of hard work,
competition, thrift, and inventiveness. Land, iabor,
capital, combined with management enables a
businessperson .to thrive, the principal reward being
profit, "the reward for taking risk in business"”
(Goddard et al., CM-202, 21).

High school students encounter a somewhat more
sophisticated model of the U.S. econony. Social

problems, such as unemployment and monopolies, temper
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the ideal economy presented in grammar school, although
students are still taught that the U.S. economy is "free
enterprise” and that it is the vastly superior politicail
economy (Goddard et al., CH-310, 33). The D.O.E. offers
students arguments that the system has corrective
mechanisms to solve the major problems, and materials
remind them constantly that the "individual freedom of
choice 1is a central element of the American Free
Enterprise System" (Goddard et al., CH-310, 13).
Individuals theoretically may choose the goods they buy,
the place and type of work they do, and the type of
business they want to operate. Attendant problems, such
as fraud, harmful products, and unsafe working
conditions are remedied by adequate regulatory
mechanisms like government agencies and competition.
Students are told that "we do not believe that any group
of experts or legislators can better make decisions
about what will enhance the quality of our life as well

as we can" (Goddard et al., CH-310, 34).
What Social Studies Texts Teach

Two often used social studies texts, Our American
Government and Political System by Wit and

Dionisopolous, and McClenaghan's Magruder’s American
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Government, reflect the curricular content specified by
the A.V.C. and Free Enterprise Acts. Fundamentals of
the American Free Enterprise System by Hodgetts and
Smart typifies a high school economics course. The
political system, says Wit and Dionisopolous is . . .
the primary source of social control and collective
action in the society in which it exists (20). Among a
number of elements comprising the U.S. political
economic systems are 1) popular sovereignty, where
political decision-making ultimately rests with the
whole population, 2) majority rule with a respect for
minority rights, 3) the “"rational man," who effects
change through persuasion rather than force, 4) rights
as outlined in the Bill of Rights and related documents,
and 5) the need to keep the political/economic system
intact (54-70).

Wit and Dionisopolous say that natural law and
ideology shape the system. Law is a code of behavior
given to humanity by God (80). Ideology is "good" or
“moral" principles (609). These two writers compare and
contrast democracy with the Fascist, Nazi, and Communist
"dictatorships."  Against the latter three, the U.S.
must struggle. While Wit and Dionisopolous do maintain

that democracy has problems, they say corrective



20

processes, such as checks and balances, allow people to
effect change. Dictatorships do not tolerate popular
decision-making (562).

Both Wit and Dionisopolous describe "“Free
Enterprise," as a system having the ". . . high degree
of individual freedom desired by most Americans (562).
They term the prevailing economic system in the U.S.
"free enterprise” but qualify "free" by saying the
government regulates businesses. Two principles
undergirding "free enterprise" are private property
ownership and freedom to own and operate a business.
Three additional features are profit motive, free
market, and limited government intervention (566).
Whenever economic activity becomes harmful to others,
then the government regulates. Though they say the
system is flexible enough to deal with problems, the
authors question whether the system provides adequate
economic security and alleviates economic suffering
(592). Wit and Dionisopolous indicate that the U.S.
“free-market system” is impressive, most compatible with
democratic wvalues, and is much better than what workers
encounter in "a communist nation" (571).

In Magruder’s American Government, McClenaghan

recognizes the greater sophistication of his post-Viet-
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Nam audience, and is interested in resolving problems
within the system through techniques such as conflict
resolution, Despite the absence of the 1950s’ style
rhetoric, none of the basic suppositions that Wit and
Dionisopolous make about the system are challenged
seriously. Compared to other text writers, such as Wit,
McClenaghan supports his views with more emotional
means, such as nationalism and religion.

He starts much like Wit and Dionisopolous in
outlining the purposes of political and economic
systems. Social systems, of which the State is a major
element, make human survival possible by making and
enforcing laws (6). “Democracy" is the form of
government where "supreme political authority rests with
the people," and power is maintained only by popular
consent (1li). The chief features of a "democracy" are
the concept of basic individual worth and dignity,
equality of persons before the law, majority rule and
minority rights, a need for compromise, and individual
freedom as 1listed in the Bill of Rights. These
characteristics of a "democracy" define the U.S. social
system and it is a primary function of our government to
keep it intact. Therefore, our government must not allow

a "non-democratic" system to predominate.
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McClenaghan continues on to say that democracy
exists in this country because, as a people, we believe
in the concepts upon which it is based. "It will
continue to exist, and be improved in practice, only for
so long as we continue to subscribe to--and practice--
those concepts" (12). In other words, people must live a
lifestyle incorporating what they believe to be
democracy if the U.S. system is not to collapse. Part
of that life includes combating external threats. He
states that external threats to the system exist and are
mainly posed by the U.S.S.R., but he suggests that
internal problems are solvable and less threatening.
External threats exist, posed mainly by the Soviet
Union. Problems do occur within the U.S. system, but
McClenaghan says that, unlike in the U.S.S.R., they are
solvable within the system using democratic processes
(14).

He concedes that "free enterprise" as basically a
private economy subsists only as a model system. The
actuality is a mixed economy, one with major
governmental intervention to smooth out business cycles
and "curb abuses" (694-695). Because free enterprise
“. . . provides a large segment of the population of the

United States with one of the world’'s highest standards
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of living," McClenaghan says, "Most of the people of the
United States believe that a well-regulated capitalistic
system--one of free choice, individﬁal incentive,
private enterprise--is the best gquarantee of the better
life for everyone," and accentuates that the people’s
belief sustains the system, making it democratic (695,
17).

Hodgetts and Smart, in Fundamentals of the American
Free Enterprise System, says that "free enterprise" is
characterized by private property, private enterprise,
and freedom of choice. It rests upon the ideals
cherished by many Americans, mainly ". . . democratic
government, personal freedom and responsibility, respect
for the law, and the dignity of the individual." The
system ", ., ., 1is based upon American customs, laws, and
institutions, and "it is a basic part of American
civilization and our way of life" (6). Processes
maintaining it are popular subscription and goal
oriented behavior in the form of production and growth.
Hodgetts and Smart echo the claim made by other texts
and the D.0.E. material that capitalism has its problems
but still provides the best means of solving economic

problens.
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Few of the foregoing points made by the text
writers are exceptional. It is in the implicit doctrines
advocated indirectly by the D.O.E. that disturbing
elements are to be found. While text writers do not
stress that only a transcendental god is the author of
rights, the D.0.E. suggests so when it refers students
to the statement on Americanism (Florida State 65).
Public ownership and/or control of the means of
production should not be encouraged. Individuals and
organizations should not promote actions designed to
alter or replace the "free enterprise" system. Private
nonproductive property must be preserved, as well as the
private ownership of the means of production. Writers
like McClenaghan say, "private enterprise is the best
guarantee of the better life for everyone " (19), and
the A.V.C. Act says that free enterprise is the best
system on earth.

Both text writers and the D.O.E. agree that under
"free enterprise" individuals are afforded the rights
and protection enumerated in the Bill of Rights and
related law. This includes the right to dissent,
minority rights, "dignity of the individual," and the

right to choose when and where to work (Wit and



25

Dionisopolous 32, McClenaghan 12-16, Goddard et.al., CH-
310, 13, Florida Statutes 233.064).

Because free enterprise produces the highest
standard of living in the world, other systems (those
not promoting the above elements) are to be discouraged
from flourishing both nationally and worldwide. People
like McClenaghan say it, and the legislature agrees
(McClenaghan 19, Florida Statutes 233.064).

The "“dignity of the individual" hinges upon the
U.S. system’s viability. Writers 1like Wit and
McClenaghan argue this, and the D.O.E. concurs (Wit and
Dionisopolous 54-70, McClenaghan 12, Florida State 3-4).

Both the D.0O.E. curricular material and the social
studies texts claim that the U.S. system is superior to
communism because in the former, a person is encouraged
to criticize the government, and in the latter people
are told what to do. The U.S. reputedly is a free
country, where one can live a relatively unrestricted
lifestyle, but in the U.S.S.R. people supposedly have a
grim life filled with trepidation (McClenaghan 702-709,
Goddard et al., CH-310, 13-14, Florida State passim).
Yet, Florida students must take a program which
discourages the favorable consideration of non-

capitalistic systems and non-Western religious views.



26

(Florida Statutes 233.09, 233.064). If maintaining the
current D.O.E. program does not foster free expression
and critical thinking, then whose interests are served?

The next chapter answers this gquestion.








































































































































































































































































































































































































































































