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In addition to just being there for the students, I also saw this as an
opportunity to cast a critical eye on their philosophical performances.
Although I never corrected the students while on-site I did take careful
notes during each visitla and met with each group informally soon after-
ward (usualiy at a restaurant somewhere on the route home) for discus-
sion. tr told them what I thought was good (or could have been better)
about their performances.

P ractical A cco mp lis hments

Practical accomplishments were achieved. In the case of the Large
Po,wer Company, this translated into the students convincing the head of
the ethics committee that his organization must undergo changes, both in
form and content.

These changes required the inclusion of two additional groups to the
committee**employees from sections of the company whose interests
were not being represented and non-ernployees from the community
which the company served. Furthermore, it was suggested that certain
areas of serious ethical concern (for exampie, decisions which directly or
indirectly affected the environment) be incorporated into the committee
agenda and that certain questions of a purely legalistic nature be elimi-
nated. Finally, and much to the r-lismay of the committee head, it was
determined by the class that insofar as the committee was not attended
by the CEO (who could override any and all decisions it made), the
committee was impr:tent and mere window dressing. The students urged
committee members to fight for ernpowerment.

Farenthetically, when challenged by the ethics committee officer to
demarcate ethical decisions from other kinds of decisions, the students
responded by claiming that there was an ethical component to all deci-
sions and offering case studies learned in the classroom and examples
from their colleagues' experiences on-site to back up their position.

In the end, all members of the committee concurred that these changes
were needed and in the brest interest of the company"

Understandabiy, since none of the other companies had existing ethics
committees, the students working at those three sites had different pro-
jects and successes"

The students working at the Small Power Company made two bold sug-
gestions: 1) A complete revamping of the existing "Code of Ethics" (which
was essentially a one-sided legal document in which employees promised to
behave in certain ways, regardless of the eonduet of management) and,2)
The development of a committee first to oversee the reworking of the
documeirt and then to continue to play a role in its evolution. tsoth sugges-
tions were taken seriously and the students were asked to develop a more
ethical code, as weli as a proposal for the development of an ethics
crimmittee to oversee incclrporation into company policy.ts
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The students working with the Large Manufacturing Company andthose working with the International chemical prodriction companystarted with existing mechanisms for employee/employer relations (for
example, employee grievance committees) and attempied to expand thescope of employee representation and the types .f ;pi.r; concernswhich could be addressed. Here the students iound u g."ui 

"t,uuenge 
inconvincing management that it was not only ethicalry firpo.J.rt but also"businesswise" to allow workers to play i larg". rore in the decision-making process of the company.

The success of the students working with the Internationar chemicalProduction.company wa-s marked uy-tne fact that they were asked tomoderate discussions at the company,s monthly employee/_u.rug"_"nt
meetings. Management agreed t-o thir change i'prl."ou.e after it wasconvinced_that employees were more frank-and open with the students
Prel!.n!t workers agreed because they felt that student involvement lentcredibility to their comments and complaints. The two sides viewed thestudents, appropriately, as impartial advocates for better relati'ns.

The last pair of students (who worked with the Large t runuru"turing
company) met with more difficulties than the studen-ts working at theother three sites' And, in the final analysis, their contribution to thecompany's amelioration was minimal. At'best it can be saio ttre studentsshowed management tha-t.it was unjustly elitist and that the presentcommittees were hierarchicar and tyrannicar.16 This, ho;;;;;, did notprevent the students from learning iomething. Although utiioo ott"r,when the students approached -unug"n'"nt *it' ideai for giving theworkers more freedom and autonomylhey were met with comments tothe effect that if these rights were exiended they would be abused, thestudents pressed on undaunted. By using theii philosophical toolr-offering competing scenarios, in wirich ,ilgnt, uni pri"il;;;;;ere ex_tended to the workers resulting in greater pioductiviiy unJfr-rit-ron'"

progress was made.

What the Students Learned

Although there were days in which I spent many hours meeting cEosand plant managers for lunch and diicussing personal tensions withtop-management and students, the overall feelLg from the stuoents anothe members of the business community was positive.rt
For a teacher, however' success is ultimaiely measured by studentlearning' Judging from the performances both in and out of the class-room, I believe the students did indeed learn. upon reading each stu-dent's personal testimony, I grew even more convinced.
All eight students rearned the varue of philosophy, in terms of gaining

a background in ethical rheoryr8 and in deveroping criti.at thinking skills.Here are a few comments which attest to tnir''on" philos;;ht major
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ciairned to have discovered that, "phitrosophy is not just some abstractpursuit but has real,.practicut uppiirutrrns outside the ciassroom.,, Abusi'ess rnajor stated, "I learned'irr, ,orr".t technique for asking pro-vocative quesrions that would facilitate the 
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its weight toward the final grade drastically reduced. In either case, the
remaining percentage of weight should have been distributed unequally
amongst th-e projects presented in class (the first project weighing the
least, etc.)22

Conclusion

Conveying the richness that is philosophy is no simple mission. When the
subject is practical ethics, the task becomes all the more arduous. For
while the theory behind ethics may come alive in a classroom, even a
seasoned pedagogue finds relating the practical application of that the-
ory difficult using only chalk and blackboard. Perhaps the practical
ethics teacher can do more justice to both students and subject by
holding class in the boardroom, or wherever the praxis of ethics resides.

Notes

I give special thanks to the students who participated in my Business Ethics
Class: Josh Buchman, Heather Donovan, Alex Heintz, George Holm, Jim Luff,
Kate Pynn, Kristen Schneeloch, and Dianna Zaring.

1. what follows is a case study of my business ethics course, "Business Ethics
401," but I believe a similar format could be used for any practical ethics course.

2. Sometimes these are acted out and sometimes they are played out on a
computer with the help of programs likeBRIBES, SCARCITY and TRANSPLANT:
or in conjunction with videodisc technology likeTHEoRIA. For more extensive
comments on the usefulness of such software see Pieter Mostert, Fokke Fern-
hout and rheo van willingenburg's article "computer Assisted Instruction in
Ethical Decision Making," The Computers and Philosophy Newsletter,4:! + 4:2,
July 1989 and The Chronicle of Higher Education,March 4, 1992,pp. A2Z-A24.

3. For an excellent account of the usefulness of this technique see Morton E.
Winston's "Ethics Committee Simulations," Teaching philosophy 13:2, June,
1.990.

_ 4. only businesses with more than fifty employees were approached because
these are more indicative of corporate America.

_ 5. I a_pologize f.or the use of cumbersome definite descriptions like .Large
Power C.ompany,' but the.use of proper names would violate our (my and the
students') promise of confidentiality.

.6. The meetings took quite a long time and certainly tested my ability to argue
with non-academic types.

T.rrealize this is a small number of students and not at all indicative of the
numbers usually enrolled in such courses. I do think, however, that this format,
without modification, can be used with courses which enroll up to thirty students.
I would recommend, though, that the teacher not attempt io work with more
than six businesses in any one semester and have no more than five students
working with any particular business. If the class has more than thirty students'
modifications will be needed.

. 8. I offered this part of the first section primarily for the non-philosophy
(mostly business) majors in the class. Fortunately, thephilosophy mijors found
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the review helpful. The text I used was James Rache rs,, The Erements of Morar
if,{r;,::fl;,H: formar was that or u ,.nio. seminar,;;;iiyl;;;;;e combined

9' This, too, was ourely- theoretical work and was tackled in seminar fashion.The difference between ir,itputi oiii" iiriti".tion 
""0l-r* ri^i-rruii'*u, simplythat the normative ethicar di:tr;;;;;;;l;;r*"d wirh an eye roward businessethics. (only business ettrics eiampr"r ri"i" trought to beaiLn it 

"lrgu_"ntr.)The texr I used was Bowie and t;;k;;r;;; iness Ethics.
L0' In this second section, the students were asked to actively participate in thedecision-making process. cases were e;";i*d 

";;;;;;;;;:riiiloigh r ur"a upopular coilection. Donaldson and cini's, ca", s iiiti, t" it-,iril""ttrr", r ,r,intin the future that I wourd w" ;;.;iii; ;j!.rion, from the Harvard BusinessSchool collection of case studies.
11. "On-site" always refers to the time students and/or I spent at one of thefour companies which purti.ipui"O i-n ih"ffi .",.
12' For some herpfurhints on how this can be-achieved see Frances MyrnaKamm's, "The phirosopher as tn.iJ., ani-6utrroer, rro* to aouiri, co_pro_mise, and criticize"' ni1iryy 'ii^Fiiy""i"i't E,iii, ii"its, ieei".'o,,n."enKamm's article is directed.ar p.of;*i;;;i;lilosoph"rr, my students found thearticle verv helpfur. In additio'n, c;;t;;ffifi';tudenrs was found to enhance rherelationship be lween "insiders'ianJ ;L",rioi^".i"*.v,,t 
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14. It was impossibre to attend every on-site meering. Scheduring confricts are,or course, one of ,h" or::l::ls of taking.ph;r"i"fi,y Ei"r, i?*"r""p,r".i,,sut I didattend most meetinss whenever I thoulit it ya; rm.lolgant (for example, themeetings when the s'ludenrs -"i *iiii tr,?'cnb, ro, the first time); or when thestudents thoueht it imporrant I be there fiorlxampte *t en t-r,#'Jere havingdirricultv pres6ntine a parlicurar "i";;;;i;; ir,.y ,,r"r" i..ii"g'.ipiii.rry goodabout their ptogreri und *unt.J ,. Jr* r. *hat they rrao acc6mptistreo.;
15' Copies of the code.were distributed and *oik"o on ry utt oJ ur. rr,"students responsibte 
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avoid them, see Neil rhomason's useful and insightful article, .,Making student
Groups work: To Teach is to Learn Twic e," Teachinlg philosophy l3:2,lune, lslo.;

17. I handed out a questionnaire to the students and received responses from
each. A similar l,restionnaire was sent to each of the four participating busi-
nesses, to date, only one has r_eplied in writing. It said that: ..Thb major uenEfit [orparticipating in this project] was to have input from unbiased ioutsiders'in-
volved.in resolving. several conflict of intereit [ethical?] issues in Employees'
committee discussions. Although we do not intind to eitublirh an ethics com-
mittee per se, we have mechaniims in place for resolution of ethical dilemmas.
Participation in your- program- heightened our awareness and will help ensure
th-at existing mechanisms will funciion effectively.... In broadening the concept
of an ethics committee, we are.considering establishing a .commu"nity advisoiypanel'to utilize input from unbiased outslder within ihe community on majoi
expansion and other long term decisions-your students provided names of
several good candidates for such a panel." iherefore, with such little written
e.vidence, I base my belief of the success of the project (from the point of view of
the businesses) primarily on informal discussion throughout tt 

" "igt,t 
weeks and

on the fact that all four b,usinesses have requested thit a relationihip be main_
tained with the students for as long as they are in the area and with ihe college
indefinitely.

18. Most of the non-majors claimed they would have benefitted from a richer
theoretical background. one business student suggested the course be expanded
to two semesters, the first semester devoted entirely to theoretical and case
work, the second semester entirely for application bn-site. Another student
suggested that philosophy cla,sses be incorporated into the primary and secon-
dary. educational system, s9 tlr?t both the people in busineis and fhe academy
will have had some theoretical backgroundfor-facilitating ethical discussions in
a practical setting. one other student suggested that t"his kind of course be
incorporated in colleges and universities (Js-pecially those with business schools
or majors) throughout the country.

19. It may beimportant to note that this student was simultaneously attending
a social policy class taught by a Marxist (and was working with the difiicult LargE
Manufacturing Company).

20. Lmention quantity.so as to discourage. absenteeism,I emphasize quality so
as to discourage any student from monopolizing the discussions.

21. There were those students who chose to write their final paper on some
philosophical aspect of their on-s,ite experience. The writings proouced by these
individuals were a bit better. B-ut,alas,only the work of one of tie philosophy majors
was a legitimate piece of philosophy, i.e., a sustained focused urgu*"nt.

22'rt (and only if) a formal presentation is being made to the company at the
gld ol the project should the teacher suggest thit on-site rime bd eviluated
directly. This should be "played by ear" ind determined near the end of theterm-the syllabus should be open-ended enough to allow for such occasions.
Forcing on-site evaluations can only hurt the stu?ent-philosopher/businessper-
1o.n 

rgla-tio19hip that this project is intended to develop. If such an evaluation isjointly decided upon, the grade can be substitute for one of the in-class project
grades.

Ellen R. Klein, Philosophy, university of North Froritla,lacksonville, Florida
32216, USA
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