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   5.1 Importance of speaking

In a communicative classroom, the main purpose is to enable the students to perform activities and learning tasks in the target language. The emphasis in language teaching and learning is on the communicative nature of language. It is the content of the message that takes pre-eminence over accuracy of form. In short, the essence is language for communication and self-expression. However, in China, many students know grammar rules quite well, but many of them have great difficulty in using these rules appropriately in any given situation. For many students, English only exists in textbooks, drills and on tapes. Although they often have a good knowledge of grammar, they usually can't think of English as a living language一as a real means of communication. They have not had the opportunity to use English in real situation, to use it communicatively. Our communicative approach to language teaching has a strong emphasis on speaking. When the students are asked what they would most like to be able to do in a foreign language, they say they want to be able to speak it- and this obviously implies being able to understand what another person says. Speaking seems to be central to the teachers' and students' concerns. When we talk about speaking in class, it is important to differentiate between the kind of speaking which occurs in mechanical drills and repetition, on the one hand, and situations where the students use as much language as they can and where getting their message across is just as important as grammatical accuracy, on the other. In this paper, it is the latter kind of speaking that we are going to talk about. In Jeremy Harmer's opinion, there are three main reasons to show that speaking is very important. In the first place, speaking activities give them a chance for rehearsal一practising the real skill of speaking as a preparation for using it outside the classroom. Secondly, when students speak using all and any language they know, it provides valuable feedback about their language knowledge, for both them and their teachers. How well can they perform in spontaneous conversational situations? What do they seem to know? What are they finding difficult to achieve? Lastly, good speaking activities provoke genuine student engagement where they really get involved with the process of language learning in class. Moreover, speaking is the skill by which the students are most frequently judged and through which they make and lose friends. Speaking is of primary importance, and it is quite difficult for our students to master the speaking skill. For most students, the classroom is the only place where they will have the chance to practise in a structured way and receive good models and feedback. So it is clearly essential that the classroom should be a place where as much time as possible is spent practising this difficult skill in ways that are productive.    
5.2 Speaking activity

    As we know, the distinctive feature of the communicative teaching approach in the classroom is that it emphasizes language learning through communication. It provides the students with a natural, semi-authentic environment in the target language and simultaneously involves them in all kinds of activities, especially student-centered activities. Teaching methods of the communicative language teaching are quite task-based and activity-based. In order to achieve certain language aims, we should make use of all kinds semi-authentic or authentic materials and design different tasks and activities. And then in speaking classroom, what is good speaking material? And what kinds of speaking activities should we use?

    According to Jeremy Harmer, good speaking activities should have a

number of characteristics: they should engage the students by making them want to take part. They should have some purpose which is not purely linguistic一such as solving a problem or reaching a decision. They should be designed to maximize the range of language they will use, so they should not restrict the students, for example, to specific grammar patterns.

5.2.1 Information gap  
A popular kind of speaking activity involves an information gap. We can call it "information gap" activity. The students have different information. The student in a pair or group possesses information that the other students do not have and they have to solve a problem by swapping facts to bridge the information gap between them. One popular information gap activity is called "Describe and Draw". In this activity one student has a picture which he or she must not show his or her partner. All the partner has to do is to draw the picture without looking at the original, so the one with the picture will give instructions and descriptions, and the "artist" will ask questions. "Describe and Draw" has many of the elements of an ideal speaking activity. It is highly motivating, there is a real purpose for the communication taking place, and almost any language can be used. Remember to swap the students' roles around if the activity is used more than once, so that the describes becomes the drawer and vice-versa.    
5.2.3 Discussion 
Discussions can provide ideal opportunities for speaking and important opportunities for developing certain aspects of fluency. Discussion activities will involve the students in talking about a range of topics which engage their interests, opinions, histories and experiences. Subjects with scope for controversy are best for discussion. Many people have plenty to say on such topics as roles of men and women, animal rights. Some of the most enjoyable classes of all are ones when unplanned discussions suddenly arise on issues that matter to the students. Here the students are invited to give opinions, agree or disagree, state preferences, and make comparisons. Discussion can also encourage the students to use the language needed to sustain conversation over a period of time by drawing in other speakers. This is the opportunity it provides for the students to practise the strategies required in interpersonal communication, for example, taking and holding turns, introducing a topic or shifting to a new topic, and encouraging responses and other contributions. But most teachers will also be able to remember discussions that simply did not work, despite a seemingly good topic. This may be because it's unrealistic to expect someone to discourse fluently in a foreign language without any warning, formulating deeply-held opinions quickly in front of fifteen, twenty-five or more fellow students. It is not enough, in other words, to ask the students, "What do you think of X?". Instead, teachers should plan the discussion sequence giving students material to react to, and time to plan what they are going to say.

5.2.4 Role-play 
A popular way of emphasizing the rehearsal aspect of speaking activities is to use simulations and role-plays.. Some students find it very comforting to use In all these cases the students are using language in order to participate in the activity rather than the other way round! language in a simulated environment, playing the role of advantages have been claimed for role-plays someone else. A number of as a fluency activity if it is performed in pairs or groups rather than one group acting in front of the class. It encourages participation from a large number of students. Moreover, as the students take on a variety of roles during a programme of role-plays they will practise language which varies according to the setting, the formality of the situation, the degree of politeness or emotion required, and the function required far the particular role, for example, to persuade, disagree, complain, invite, and so on.

    5.3 Teaching strategies during speaking activities

       5.3.2 What do teachers have to do?

    It is vitally important for the teacher to be sure beforehand what the

students need to know for the activity to be successful and to make sure that they are given suitable information or provided with key language. An English teacher should also change the concept of teaching speaking. Speaking activity is mainly a matter of practice but a matter of teaching. The teacher should make speaking classes student-centered. The teacher should tell them the purpose of the task, how they should carry it out, how long they have got. The students should be given enough time to communicate with each other in authentic situation. If this is the first time they have used an information gap activity, for example, they must be told not to look at each other's material. When asking for "free conversation" work, the teacher should make sure that the students are adequately prepared to know how to express their ideas in English, otherwise they can not fully make use of the opportunity to practise speaking.    

    5.3.4 How should teachers correct speaking?

    How should the teacher correct mistakes made by the students during speaking activity? It is important for the teacher to correct mistakes made during speaking activity in a different way from the mistakes made during a study exercise. When the students are repeating sentences trying to get their pronunciation exactly right, then the teacher will often correct appropriately every time there is a problem. But if the teachers do the same while the students are involved in a passionate discussion and are trying to speak fluently, they may throw the students off the balance and make fluency impossible. Constant interruption from the teacher will destroy the purpose of the speaking activity. It will also suggest that the teachers are more concerned with the "how “than with the "what" of what is said.

    Of course there are times during the speaking activity when the teacher may intervene gently to help out a communication problem (though he or she should consider how important this is and whether or not it might disrupt the activity), but in general it is better for the teacher to listen to what the students are saying, intervene as little as possible, and then give feedback when the activity is finished. Many teachers watch and listen while speaking activities are taking place. They note down things that seem to go well and times when the students can't make themselves understood or make important mistakes. When the activities are finished, the teachers should tell the students what they like about the activities and comment on the ideas conveyed and then they will say that they do hear one or two mistakes and they can then either discuss them with the class, write them on the board or give them individually to the students concerned to see if they can identify the problem and correct it. As with any kind of correction, it is important not to single students out for particular criticism. Of course there are no hard and fast rules about correcting. Some teachers who have a good relationship with their students can intervene appropriately during a speaking activity if they do it in a quiet non-obtrusive way. But it is a risky enterprise. The general principle of watching and listening is usually much more appropriate so that you can give feedback later.

    5.3.5 How should teachers arouse students' motivation for speaking

    As we know from the above, immediate and constant correction of the students' mistakes that occur during speaking may inhibit and demotivate them. However, it is very important to motivate the students in English language learning. In English language learning as in every other field of human learning, motivation is the crucial force which determines whether a student embarks on a task at all, how much energy he devotes to it, and how long he preserves. It is a complex phenomenon and includes many components: the individual's drive, need for achievement and success, curiosity, desire for stimulation and new experience, and so on. For instance, nowadays, the majority of Chinese students from middle schools to colleges learn English for achievement and success. English lessons are allocated in every kind of schools. However, the individual drives are different. Some of the students learn it as an instrument. Some of them learn it as a qualification to further study.

    The primary motivation for learning a language is that it provides a means of communication. A person is therefore most likely to be drawn towards learning a foreign language if he perceives a clear communicative need for it. Most students learn English because they believe they will benefit from it in one way or another. But even though students' initial motivation may be quite strong, under the strain of learning a new language with all its complexities of pronunciation, syntax, and vocabulary, their motivation may decrease.

    A primary responsibility of the teacher is to revive motivation. Without strong motivation the students will fail in the attempt to bridge the gap between the manipulative and communicative phase of language learning, and their hopes of speaking English fluently will never be realized.

The teacher's personality and outlook may provide the students with fresh motivation. If the teacher has a genuine interest in the students and their welfare, if the teacher smiles often and give praise where deserved, if the teacher is responsive to the students' difficulties, and if the teacher show faith in their abilities, the students will try harder to succeed in speaking English.
    Other sources of motivation which are important are those that you build into an English course ways to reinforce the students' original desire to learn the language. Earl Stevick discussed the sources. He pointed out that there were four major classroom sources of motivation.    A. The joy of discovery. The students find it thrilling to discover something about a new language by themselves. If the teacher directs the students to the point where they make a discovery about English rather than having it all explained to them, the benefit is mere lasting. Not only are they apt to remember the point better, but also they are stimulated to make further discoveries.

    B. The satisfaction of control. Mastering new language materials provides the students with a feeling of confidence and accomplishment which is of paramount importance in sustaining their enthusiasm.

    C. The joy of remembrance. When the teacher occasionally has the students return to material from as earlier stage of their language programme, the teacher gives the students a chance to do something they already know well with its resultant psychological rewards. In addition, they have a dramatic illustration of how much progress they have made.

    D. The elation of use. If the teacher can provide some way for the students to use English outside the classroom, whether through contact with native speakers or writing to a pen pal in English, the teacher will provide them with the best source of motivation of all the elation that comes from truly communicating with native speakers.

      Motivation is what makes the students want to communicate. Motivation to communicate must be aroused.

